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Introduction:
As part of this assessment the researcher is required to perform a critical evaluation and identify the next steps of teaching and learning, using a case study of an individual learner or group of learners, based on an observed critical incident. 
Critical incidents can occur daily in a classroom environment. Tripp (2012, p.8) points out that ‘Incidents happen, but critical incidents are produced by the way we look at a situation: a critical incident is an interpretation of the significance of an event.’ As practitioners we need to be able to identify these turning points in learning and be able to look below the surface to ask why these critical incidents have happened in the first place. 
Critical incidents provide the ideal opportunity for teachers to question and reflect on their practice; thus enabling them to identify good practice and, as Brookfield (1998, p.204) states ‘A critically reflective practitioner can stand outside her practice and see what she does from a wider perspective.’ This approach allows practitioners to reflect on their actions via the process of looking inwards at their own practice to consider why you have responded in a certain way and, more importantly, how you could respond differently next time. Tripp (2012, p.12) points out the importance of self-evaluation and observes that ‘unless our reflection involves some form of challenge to and critique of ourselves and our professional values, we tend to simply reinforce existing patterns and tendencies.’ Therefore, critical incidents play a vital role in reflective practice as they allow practitioners the opportunity to self-analyse and develop which ‘helps teachers know more about how they teach. It also helps them to question their own teaching practice which enables them to develop professionally.’ (Joshi, 2018, p84)

School Context:
As set out by the BERA guidelines (2018, p.21) all references to the educational setting that the research will take place, shall be referred to as school ‘X’,  in order to maintain ‘both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity.’ 
School ‘X’ is a Roman Catholic Primary School and has around 220 pupils, from the ages of three to eleven. There are seven single age classes, plus a morning and afternoon part time nursery. Approximately 9% of pupils are eligible for free school meals and around 21% have additional learning needs.  School ‘X’ is a pioneer School for the Curriculum of Wales 2022. All of the research was carried out within the year four class, where the children are aged between eight and nine. Present in the classroom was the class teacher and at times a Learning Support Assistant, who worked with a specific child. 
 
Methodology: 
This piece of research will undertake a case study in School ‘X’. Nisbet and Watt (1984, p.72 ​cited in ​ Cohen, Manion, and Morrison, 2007​) state that a case study is ‘a specific instance that is frequently designed to illustrate a more general principle.’ A case study will provide the researcher  with a rounded view of its contents and will allow them to carry ​out ​an in depth exploration of everyday practice as ‘It provides a unique example of real people in real situations, enabling readers to understand ideas more clearly than simply by presenting them with abstract theories or principles.’ (​Cohen, Manion, and Morrison, 2007, p.253) This method of research will therefore enable the researcher to conduct​ a detailed investigation ​and​ allow them ‘to gain insight into an in-depth understanding of an individual, group, or situation.’ (Lodico, Spauling, Voegtle, 2010, p.161). This particular method of research and data collection will not only lend itself to helping the researcher identify critical incidents within the classroom environment but allows us, as researchers, to attribute cause and effect of these situations within the appropriate context. (Cohen, Manion, and Morrison, 2007, p.253) Ultimately, a case study approach aids critical evaluation within research and will allow the researcher to identify the most appropriate next steps in their teaching practice in response to critical incidents. 
As with any form of research, the researcher must be continuously aware of any possible limitations of the chosen method and how they may impact the outcome of our findings. One such limitation within case studies is the issue of researcher bias and as Cohen, Manion, and Morrison, (2007, p.256) notes, this can arise even when an observer aims for reflexivity. The ​very ​nature of qualitative research can make it difficult, when analysing, to separate the researcher’s feelings from the data. It is therefore vital when considering the validity of the data to maintain objectivity and look for alternative explanations. 
In order to collect data for this case study the researcher ​will be carrying​ out four observations​, thus affording ​the opportunity ​to ‘gather live data from naturally occurring social situations. In this way, the researcher can look directly at what is taking place ​in situ ​rather than relying on second-hand accounts.’ (Cohen, Manion, and Morrison, 2007, p.396)​ ​Using observations to collect data ‘demonstrates strong ecological validity’ (Moyles, 2002 cited in Cohen, Manion, and Morrison, 2007, p.396) This will allow the researcher to ‘ understand the context of programmes, to be open-ended and inductive, to see things that might otherwise be unconsciously missed, to discover things that participants might not freely talk about in interview situations, to move beyond perception- based data (e.g. opinions in interviews) and to access personal knowledge.’ (Cohen, Manion, and Morrison, 2007, p.396) 
This piece of research will undertake structured observations in order to gather data, adopting ‘a passive, non-intrusive role, merely noting down the incidence of the factors being studied.’ (Cohen, Manion, and Morrison, 2007, p.398) By having no direct involvement with the participants, the researcher will have no influence on what happens or what is said during the observations. The disadvantage of being a non-participant observer, however, is that it could create a change in behaviour of those being observed. ‘The Hawthorne effect concerns research participation, the consequent awareness of being studied, and possible impact on behaviour’ (McCambridge, et al, 2013, p267) This could be overcome by being a participant observer, therefore being an active member of the classroom. Through this observational technique the researcher would gain first-hand experience but as ​ Lodico, Spauling, Voegtle, (​2010, p.267) ​identifies, ‘the natural interaction of the group may be compromised. It is important to consider that if you are actively involved in a groups’ activities or interactions, that it could be more difficult to fully observe and could result in missing something of relevance. Cohen, Manion, and Morrison (​2007, p.396) ​points out that ​participant observation may be predominantly useful in studying small groups but as this research will entail whole class observations, ​the researcher must consider the impact of applying this approach on the validity of their findings. 
Identified Critical incident: 
The critical incident which was observed took place during a numeracy lesson. (Appendix 6) The class teacher had gone through and modelled examples of addition questions on the whiteboard and had also demonstrated different methods that pupils could use in their work. The teacher explained the task that needed to be completed. During the lesson Child ‘C’ was identified, as they were off task. They were looking around the classroom and looking at other pupils work around them, they looked unsure of what to do. This led to child ‘C’ talking to children around them. The teacher identified that child ‘C’ was off task and questioned child ‘C’ to assess their understanding of the task. They gave them feedback of what they’d done so far and supported their learning and understanding of the task, thus enabling them to continue with their work. Child ‘C’ was then back on task and working. 
The Curriculum for Wales, 2022, has four purposes that enables all children to become;
· Ambitious, Capable learners
· Enterprising, creative contributors.
· Healthy, confident individuals 
· Ethical, informed citizens. 

(Donaldson, 2015) 

Through the critical incident I observed I was able to identify that Child ‘C’ was not as developed as some of their peers, in some of the four purposes. To become an ambitious, capable learner, the Curriculum for Wales 2022 states that children need to be able to understand how to interpret data and apply mathematical concepts. (Welsh Assembly Government, 2020, p.24) During the lesson child ‘C’ was unable to do this and as a result they were not focused on the task. Further development is required to fulfil the criteria of an ambitious and capable learner; as displayed in their need for additional support and understanding surrounding the ideas and concepts being taught to them. 

The critical incident also displayed that Child ‘C’ needs further development in order to become a healthy, confident individual. The Curriculum for Wales 2022 states that in order for children to develop as healthy and confident individuals, they need to build on their emotional well-being by developing their confidence and resilience. It also recommends that children have the ability to face and overcome challenge. (Welsh Assembly Government, 2020, p.25) The researcher identified that child ‘C’ didn’t display confidence or resilience as they continually observed what their peers were doing and abandoned their work when they were unsure of what to do. Instead of asking for help from the teacher or a peer child ‘C’ become distracted and started talking to other children within the class. The class teacher developed their confidence by feeding back on what they had done well so far. They then questioned Child ‘C’ to enable to provide feedback on what they needed to do next; thus, allowing the child to successfully move their learning forward and complete the task as required. Child ‘C’ was therefore able to face and overcome challenges with the support of the teacher but needs to develop this area; particularly in identify strategies in which they can develop their confidence and resilience and overcome challenge independently. 

Literature Review:
In relation to the critical incident identified in appendix (6), I have identified the following areas which will form the basis of my research: 
· Formative assessment; questioning and feedback 
· Constructivism
Formative assessment:
Formative assessment originated from the term ‘formative evaluation’ by Michael Scriven in 1967. He identified the impact that assessment could have on enhancing the curriculum.  (Scriven, 1967, cited in Wiliam, 2011, p33) Black & Wiliam, (1998) further elaborated on this definition of formative assessment; describing it as a method of ‘encompassing all those activities undertaken by teachers, and/or their students, which provide information to be used as feedback to modify the teaching and learning activities in which they are engaged’ (Black & Wiliam, 1998, cited in Wiliam, 2011, p37) Heritage (2010, p. 7) defines formative assessment as involving pupils in the assessment procedure and ‘sharing responsibility for learning’ and explains that it can often be ‘referred to as assessment for learning.’ 
Formative assessment or assessment for learning is identified as a means of improving pupil’s learning. Wiliam (2009) identified the positive effect assessment for learning can have on student’s overall learning compared to other educational interventions. He states that using formative assessment/assessment for learning, can give pupils eight extra months of learning per year. This was compared to four extra months, per year, by reducing the class size by 30% and two extra months of learning, per year, if the teachers content knowledge was increased from weak to strong.  
In order for assessment for learning to be successful and have a positive impact on pupil’s learning, the process requires teachers and pupils’ to ‘decide where the learners are in their learning, where they need to go and how best to get there’ (The assessment Reform Group , 2002, cited in Willis, 2007, p 52)  This is also recognised by Cambridge International (2019) who also state that assessment for learning focuses on the teacher and pupils recognising the importance of the same three elements: 
[image: Shape, arrow

Description automatically generated]

(Cambridge Assessment, International Education, 2019) 
Leahy, Et al, (2005) identified key strategies that are needed to help to find out where learners are in their learning, where they are going and how they need to get there. They include sharing the learning intentions, methods of finding out where the pupils are in their learning, providing feedback for pupils, collaboration between peers and self-assessment. 
For the purposes of this research, linked to the critical incident, the researcher is going to look at: methods of finding out where the pupils are in their learning; questioning and providing feedback for pupils. 
Questioning: 
Questioning pupils is an assessment for learning strategy that allows teachers to find out where pupils are in their learning.  Black & Wiliam, (1998) indicate the importance of allowing pupils to demonstrate their understanding and stress that ‘discussions, in which pupils are led to talk about their understanding in their own ways, are important aids to improve knowledge and understanding’ (Black & Wiliam, 1998, p11) The Welsh Assembly government states that ‘good questions’ will stimulate discussion.  It is important that questions are accessible for all pupils to answer but should challenge the pupils to think. (Welsh assembly government, 2010, p 24) Clarke (2008) points out five models of successful questions; 
1. Providing questions with a range of answers, this encourages deepening discussions.
2. Turning a question into a statement, this can encourage debate where pupils have to agree or disagree with the statement. 
3. Providing a question with a right and wrong answer, this method encourages problem solving and pupils have to explain how they know which one is right and wrong answer. 
4. Providing children with the answer, this encourages reasoning skills and requires pupils to think about what the question might be and give reasons for the explanation. 
5. Using a question that using a conflicting standpoint, this introduces a different viewpoint and creates discussion between pupils. 
(Clarke, 2008, p 55)
Questions that are successful in promoting effective discussion amongst pupils ‘provide the opportunity for the teacher to respond to and reorient the pupil’s thinking’ (Black & Wiliam, 1998, p11) Therefore questions that show pupils understanding effectively, allow the teacher to ask the question in a different way for pupils who didn’t understand or extend the question for pupil’s with good understanding. 
In order for pupils to want to answer questions it is important that the teacher creates an environment in which pupils feel safe to do so.  A regular occurrence noted by Black & Wiliam (1998, p11)  is that ‘teachers do not allow quite enough time so that pupils can think out and offer an answer’ This is also identified by the Welsh assembly government who recognise that by teachers increasing their wait time, more children are inclined to respond and their responses yield higher quality answers. (Welsh Assembly Government, 2010, p 25) 

Feedback:
Black, et al, (2003) states that feedback to the learner is an ‘essential part’ of formative assessment. It allows pupils ‘to feel valued and supported by teachers and peers’ (Zhang, L & Zheng, Y, 2018, p1120), and gives pupils a descriptive response of where they currently are in their learning allowing them to specify what they can do next to ‘progress and close the gap’ (Heritage, 2010, p13) This is reiterated by Zhang, L & Zheng, Y, 2018, p1120: ‘Feedback as a key assessment tool creates a learning environment for developing and informing learners’ judgement for future-oriented or sustainable learning, , and also for teachers’ effective teaching.’  
Feedback is identified as an ‘immensely powerful engine for improving learning’ (Heritage, 2010, p79) but as Black & William (1998) pint out it is ‘essential to ensure the quality of the feedback.’ (Black & William, 1998, p 12) When providing feedback to pupils, the teacher needs to consider that the feedback that they provide is beneficial to the pupil and is related to the qualities of their work. Feedback can have negative consequences on pupils when it includes comparisons to other pupils. (Black & Wiliam, 1998, p 9) It is also important to take into consideration the needs of the individual pupil when providing feedback. Overly complicated critique that provides difficult to achieve or doesn’t explicitly state what is expected of the child, can also have negative consequences. Ultimately, the overall objective of feedback may not be achieved, and a pupil’s learning or understanding may fail to improve. (Heritage, 2010, p82) 

The further consideration with regards to feedback is when it should be given. Gaynor, (1981) suggests that ‘Low-achieving students benefit from immediate feedback, particularly when they are learning new concepts or skills they find difficult’ (Gaynor, 1981, cited in Heritage, 2010, p83) Corno & Snow, (1986) however,  disagree and believe feedback shouldn’t be given while pupils are ‘actively engaged in the task’ (Corno & Snow, 1986, cited in Heritage, 2010, p83) Clarke (2008) suggests that giving feedback after work is complete is not beneficial and has no impact on improving learning . Additionally, she also suggests that in order for feedback to be most valuable, it needs to be ‘applied while the work is in place’, allowing pupils the opportunity to apply the feedback they have received to their work. (Clarke, 2008, p 134) By delivering feedback during a lesson, and related to the task being undertaken, teachers are able to provide support for improving learning through both direct and indirect instructions.  (Zhang, L & Zheng, Y, 2018, p1120) This approach of supporting learners, through feedback, is recognised and endorsed by the Welsh Assembly Government. They acknowledge that for feedback but be most useful, as an assessment for learning tool, it needs to be used ‘throughout learning’ and should not just be given to pupils at the end of a lesson, day or topic.  (Welsh Assembly Government, 2010, p26) Heritage, (2010, p84) suggests that when feedback is used in this manner, of providing ‘models, cues, or hints………, it is operating as an instructional scaffold.’ 
Constructivism:
A constructivism approach, to learning, suggests that pupils must shape their own learning of the world around them, via the process of practical experiences and subsequent reflection of those experiences. Constructivists believe that pupils require active approaches which challenge them to question what they are doing within their learning. Through this process, pupils are then more able to fully comprehend the subject matter. A key concept of the Constructivism approach is that pupils existing understanding is acknowledged in order to be built on with new knowledge, enabling pupils to understand and link concepts together. (Bada, 2015, p 66) Through this approach to learning teachers create an environment which provides real life contexts through a ‘social experience.’ (Bada, 2015, p 68). This process of learning was recognised by Lev Vygotsky, who believed that children learnt best through social experiences. He acknowledged that children need to learn through personal experiences and stressed the importance of social interactions in order to make sense of their world around them. ‘For Vygotsky, social and cognitive development work together’ (Pound, 2014, p54) Jean Piaget also believed that children need to learn by doing and exploring for themselves but, in contrast to what Vygotsky proposes, Piaget suggests this is achieved through independent learning and egotistic tasks rather than through social experiences. ‘Piaget took the view that young children’s thinking was egocentric;’ (Lindon, 1998, p 64); thus, proposing that children are unable to take on other people’s perceptions. He believed that children pass through a series of stages and that children move through these different stages in a particular order. He implies that in order for children to understand certain concepts, they are first required to have passed through these certain stages of development. (Pound, 2014, p47) For this reason Piaget suggests that adults shouldn’t intervene or participate in children’s learning. This was opposed by Vygotsky who believes adults should have an active role in children’s learning. He proposed that adults were there to ‘guide children and share strategies’ (Lindon, 19998, p67) He states that adults play a key role in moving children’s learning forward  and describes the gap between what children already know and can do independently, and what they could achieve with the support of another adult or child as the ‘Zone of proximal development.’ (Lindon, 1998, p 67) In contrast to Piaget’s view that a child had to be willing and ready to learn for the process to be successful, Vygotsky proposed that learning was dependent on a combination of pre-existing knowledge and comprehension alongside the capacity to learn with the appropriate support. (Pound, 2014, p. 53)
Jerome Bruner offers further critique of Piaget’s view that children’s development had to be left to progress through stages, without the support of adults. Bruner, like Vygotsky, highlighted the importance of social interactions in learning and also believed that with the support of adults participating in children’s learning, that their development could be enhanced. (Lindon, 1998, p 70) Bruner advanced Vygotsky’s Zone of Proximal Development and developed the idea of scaffolding. Bruner adopted the term scaffolding ‘to explain a positive way for adults to intervene in children’s leaning’ (Lindon, 1998, p124) It is identified that the support, which is put in place, helps children achieve higher levels of development than if the support wasn’t offered.  The concept of scaffolding centres around the idea that adults support children’s development but as children grasp an understanding of an idea or concept, support can gradually be removed. (Lindon, 1998, p124) 
Reflection: 
Upon reflection, I have been able to identify potential next steps that I could apply to my own future practice. Brookfield, (1998, p 197) identifies a key feature of good practice is the ability to critically reflect. He states that being able to look at our everyday practice, from different points of view, allows us to identify areas in which we have become biased and allows us to make sense of common prior assumptions. 
Through Brookfield’s reflective model I have identified the importance of seeing ourselves through the learners’ eyes. (Brookfield, 1998, p 199) By reflecting on the critical incident from the learners prospective, it made me consider their uncertainty in the task they were undertaking, and how they looked around for help but didn’t have the confidence to ask the teacher or their peers. It is also important that I consider Brookfield’s reflective model and how he identifies that questioning our autobiographies as learners, is fundamental in order to be able to reflect on how we teach.  (Brookfield, 1998, p 198) From the teacher’s perspective, building up the learner’s confidence may be something they have started working on but it’s important that I take into consideration that it was still relatively early into the academic year. The class were relatively new to them, so building relationships with their pupils would still be an ongoing process. When this arises in my experience, I aim to create a classroom environment where learners feel safe and secure so they have the confidence to ask for help and to contribute to their learning with confidence and ease. 
When reflecting from the teacher’s perspective, I also identified that the teacher was able to recognise when the learner was off task. The teacher was then able to support the learner through questioning and feedback.  Through Brookfield’s model I was able to reflect on the critical incident through theoretical literature and I was able to identify the importance of formative assessment strategies and identified how assessment has played a fundamental part to the design of the Curriculum for Wales 2022.  Through evaluation, I have seen how questioning allows pupils to demonstrate their understanding and then allows teachers to assess the correct strategies for moving learning forward. It has also showed how feedback to learners is a crucial part of formative assessment and highlighted how it can have a positive effect on improving pupils learning. My intentions, going forward, will be to incorporate formative assessment strategies into my lessons using a range of techniques. I aim to achieve this by using my planning to incorporate a range of effective questioning strategies to promote effective discussion amongst pupils, within different lessons. I aim to productively use questioning to assess pupils understanding, which I will then use to support learners to make progress. It is also my intension to use feedback within individual lessons and my aim is to use it effectively throughout pupils learning. 
I also identified that the teacher used formative assessment methods to evaluate what the learner did and did not understand. They were then able to support the learner in their understanding and move their learning forward. Through my research I identified that theorists, such as Vygotsky and Bruner, emphases the importance of adults in supporting pupils in their learning. Going forward my intentions will be to consider individual pupils needs and how I am able to support them to make progress in their learning. My aim will be to achieve this through having a good understanding of pupil’s prior knowledge and to provide scaffolding for learners that require it, but as Bruner stipulates, I will then gradually remove this support, with the intension of aiding learners to become independent learners. 

Conclusion: 

From the research I carried out, I was able to critically evaluate and identify the next steps of teaching and learning, based on an observed critical incident. Although a case study allowed me to carry out an in-depth exploration of everyday practice within a classroom, there were limitations due to COVID 19.  Due to restrictions I was only able to observe for one morning session, within the classroom environment. Although this allowed me to observe everyday practice, it did not give me a true reflection of the classroom environment over a sustained period of time.  This also placed limitations on the lessons I observed as they were conducted over shorter periods of time due to COVID policies, of handwashing and staggered start times. However, the COVID restrictions did allow me to maintain the approach of a non-participant observer, and I therefore had no direct involvement with learners, ensuring that as the researcher, I had no influence on what happened during the observation. 
A Case study provided an effective method of allowing me to critically evaluate and reflect for my future practice.  Being reflective in my practice is paramount as a practitioner, and this is specified in the new Professional Standards for Teaching and Leadership in Wales.  The Professional Standards identify professional learning as one of its elements. All practitioners are required to reflect on their practice in a process of identifying areas for further professional development. A case study has allowed me to display my ability to develop my professional learning, by allowing me to demonstrate an informed understanding of the contribution of research, to the development of my own practice. My research has also allowed me to display an understanding of some of the theories and research around assessment, pedagogy, child development and learning relevant to planning and day to day practice. (Welsh Assembly Government, 2019) 
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Appendix one:
OBSERVATION / FIELD NOTES
	Date and time, year group: 09.00am, 29/09/2020, Year 4.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Handwriting activity in a booklet. 
Indoors in the classroom
All children completing the same activity



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Children are arriving into to school (staggered start times), washing their hands. Children are instructed to continue with their handwriting booklet, where they finished previous day.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Children were given instructions on entering the classroom, as to what they needed to do. 




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

No lesson objectives or success criteria. Children working through the handwriting booklet, concentrating on the letter ‘e’. 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


No levels of challenge, all children completing the same task. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The children are continuing from the previous day, when the teacher had modelled the handwriting on the board.




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The Children are greeted at the door and welcomed into the classroom. The children arrive at different times, as the start times are staggered. The class teacher explains to each pupil that they need to wash their hands, sit at their desks and continue with their handwriting, which they started yesterday. 
Most children are engaged in the task, some are distracted by other children entering the classroom and by children washing their hands. 
Children are discussing between them which page they should be working on. 
The teacher identifies child ‘A’ and rewards them with a raffle ticket for ‘sitting beautifully and doing their handwriting’. Other children hear this and engage back in the task. 
The teacher walks around the classroom, checking the children’s handwriting, giving out raffle tickets to those children who are on task and engaging in the activity. 
The children are working in silence, Child ‘B’ shouts out and asks a question, the teacher reminds Child ‘B’ not to shout out and asks ‘what should they have done? Child ‘B’ responds by saying and putting their hand up. 
Children carry on with the task while the register is being taken. 
All children on task, completing their handwriting. 
Teacher walks around classroom again, checking children’s handwriting and praising children for the effort they have made with their handwriting, rewarding with raffle tickets.

Critical incidents: 
· Behaviour management, Rewarding positive behaviour:

Some children were distracted by what was going on around the classroom. (children arriving at school and some washing their hands) 
The teacher identifies Child ‘A’ who is engaged in the handwriting activity, praises them and rewards them with raffle tickets. This resulted in children who were distracted and talking, reengaging in the work.  

· Well-being:
Teacher greeting the children at the door: well-being for each pupil entering the class.






 



Appendix two: 
CRITICAL INCIDENT IDENTIFICATION RECORD
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29.09.2020 
9.00am
Year 4
Class teacher 
1:1 
Whole class task, all children completing the same activity. 
Handwriting – at tables in the classroom.







	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	The pupils are instructed to continue with a handwriting activity, which they had started the day before. 
Most children are engaged in the task, some are distracted by other children entering the classroom and by children washing their hands. 
Children are discussing between them which page they should be working on. 
The teacher identifies child ‘A’ and rewards them with a raffle ticket for sitting beautifully and engaging in the activity. Other children hear this and engage back in the task. 

Critical incident: 

Behaviour management: Positive behaviour management, rewards.  Conditioning. 









 




Appendix three: 


OBSERVATION / FIELD NOTES:
	Date and time, year group: 29.09.2020, 09.20, year 4.


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Numeracy: Children are finishing off an assessment for the end of a unit which they started the day before. 
Taking place inside the classroom, at desks. All pupils are completing the same work.




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

All pupils are ready to start the lesson. All pupils are focused on the teacher. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher gives verbal instructions of what they pupils are to do. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

No lesson objectives. 
An assessment to see how much the pupils have learnt/understood at the end of a unit of work. 

	
Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All children have the same assessment, some children are given an extension task if they complete the assessment before others. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Children are being assessed to check their understanding at the end of a unit of work.
The children needed reminding and the teacher had to reinforce the concept of rounding. 

The teacher explained to me that for those concepts identified from the assessment that aren’t understood, they revisit to refresh and secure understanding.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher stood at front of the classroom and asks children to ‘track me’. They wait for 100% of children looking at the them with hands in front of them. 
The teacher gives the children instructions of what they are going to do next, they remind those children who have started to follow the instruction before the teacher has finished speaking. 
The class teacher reinforces the instructions and children with questions put up their hand. 
The children continue with their assessment. Child ‘B’ gets out of their seat and asks the LSA for support. They are unsure of how to answer the question. The LSA explains the question to child ‘B’ and they returned to their seat. 
The class teacher is walking around the classroom, offering support to the children who need it. 
Some children finish their assessment, the class teacher gives them an extension task to complete. They give instructions for the extension task and remind pupils to think about what had previously been learnt. 
Some children who haven’t finished the assessment become distracted; the teacher gives a reminder to the whole class that they should be working in silence. 
Child ‘B’ gets out of their seat again and asks the LSA for help. The LSA again supports child ‘B’, explaining the question. Child ‘B’ goes back to their table. 
Child ‘C’ gets out of their chair and also asks the LSA for help with a question. It is explained to them and they return to their seat. Child ‘B’ and ‘C’ leave their seats on number of occasions for help off the LSA. 
Some of the children who are on the extension activity are talking, the teacher, reminds the class that if they are on the extension activity, they need to be respectful for those children still completing their assessment. 
Lots of pupils unsure of the rules for rounding to 10, 100 and 1000. The teacher goes through an example on the whiteboard, reminding of the rules when rounding to 10, 100 and 1000. 
Children towards the back of the classroom are waiting and getting distracted by each other. The teacher tells the class she is looking for ‘STAR’s, the children who had become distracted sit up and engage with the teacher. They sit silently waiting for the other children to finish and all the assessments to be collected. 
Critical incidents: 

Behaviour management - The Teacher uses ‘track me’, a way of gaining the attention of all the pupils. Pupils’ eyes must be on the teacher and hands in front, with nothing in them. The teacher did not give any instructions or talk until all pupils were ‘tracking’ the teacher. 

AFL - Success criteria 

No differentiation – The children who were able to complete the task easily become distracted while waiting for others to complete theirs.


Appendix four: 

CRITICAL INCIDENT IDENTIFICATION RECORD:
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.09.2020 
09.20 am 
Year 4
Class teacher
1:1 
Whole class activity of completing an end of unit assessment, continuing from the previous day. 
All had the same assessment, no differentiation. 
Children who finish the assessment before others are given an extension task. 




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Children are completing a maths assessment which they had started the day before. 

The children continue with their assessment. Child ‘B’ gets out of their seat and asks the LSA for support. They are unsure of how to answer the question. The LSA explains the question to child ‘B’ and they returns to their seat. 
The class teacher is walking around the classroom, offering support to the children who need it. 
Some children finish their assessment, the class teacher gives them an extension task to complete. They give instructions for the extension task and remind pupils to think about what had previously been learnt. 
Some children who haven’t finished the assessment become distracted; the teacher gives a reminder to the whole class that they should be working in silence. 
Child ‘B’ gets out of their seat again and asks the LSA for help. The LSA again supports child ‘B’, explaining the question. Child ‘B’ goes back to their table. 
Child ‘C’ gets out of their chair and also asks the LSA for help with a question. It is explained to them and they return to their seat. Child ‘B’ and ‘C’ leave their seats on numerous occasions for help off the LSA. 
Some of the children who are on the extension activity are talking, the teacher, reminds the class that if they are on the extension activity, they need to be respectful for those children still completing their assessment. 
Children towards the back of the classroom are waiting and getting distracted by each other. The teacher tells the class she is looking for ‘STAR’s, the children who had become distracted sit up and engage with the teacher. They sit silently waiting for the other children to finish and all the assessments to be collected. 

Critical incidents: 

· Differentiation – strengths/weaknesses. 
· Constructivism – Children’s prior knowledge 



Appendix five: 
OBSERVATION / FIELD NOTES: 
	Date and time, year group: 29.09.2020, 09:40, Year 4


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Numeracy – addition – ‘Finding Sums’ 
· In the classroom at desks
· All children completing the same work, in a workbook.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The pupils are engaged and looking at board reading the question displayed.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· No lesson objectives.
· Example of an addition sum on board for children to refer to. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· No success criteria. 
· A question is displayed on the board.
· The children are given verbal instructions on what they are to complete. 
· The teacher models an example of the board.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


· All Children completing the same task, in a workbook. All the same level, no differentiation. 
· If children completed the work, they were asked to check their answer using a different method.
· Children who didn’t understand and that needed help with their understanding had personal support from the class teacher.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The teacher asked the children to put their thumbs up/down to show their understanding of the task.
· The teacher used questioning: ‘What process and method do they need to use?’ 
· Turn to a partner, discuss the process. 
· Teacher continually walking around class, assessing individual progress and identifying and supporting pupils who need it, scaffolding their learning. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The reasoning question (What do we do to find the total number of pupils?) is displayed on the whiteboard. 
The teacher asks the children to read the question that is displayed on the board and think about what they are being asked to do.
Child ‘A’ has started to complete the work in their workbook, the teacher asks the children what their instructions were. 
The teacher asks all the children to ‘track the board’ All eyes are on the teacher.
The teacher reads the question to the class. 
The teacher questions the pupils: ‘What is the process and method we need to use?’ ‘What do we need to work out? 
Some children have their hands up. The teacher chooses children with their hands up and asks what method they would use. The children are able to give examples; column addition, in my head.  
The teacher reminds the children to sit up and ‘STAR’ 
The teacher continues to go through the examples on the interactive whiteboard. 
The method is displayed in blocks, 100’s, 10’s, units. The teacher asks the children to turn to a partner and discuss the process of working out the sum. The teacher walks around the class, listening to the pupil’s explanations to their partner. 
The teacher goes through the example of this method on the board, asks pupils for thumbs up/down for their understanding of this method and if this method got them the correct answer. 
The teacher then displays the next question and models on a board, with instructions from pupils, of how to work out the question using column addition. The teacher chooses different children at each step to explain what to do next. 
Next they explain to the pupils their task, of completing questions in their workbook using a method of their choice. The pupils are told if they work the sum out in their head, they are told to use column addition to check their answer. 
All children are on task. 
The teacher is walking around assessing how pupils are getting on, they support those children who need it. 
The children who have finished the page of work and then instructed to use a different method to check their answer, teacher gives an example. 
Child ‘B’ has finished the task, looking out of window, looking around, gets up to sharpen pencil. Some children are starting to talk amongst their selves. 
The teacher identifies children who are on task and rewards them with raffle tickets for ‘following instructions and working beautifully.’ They also instruct the class that if they have finished to move onto the next page. Child ‘B’ gets back on task and continues with their work.
Child ‘C’ is looking around, looking at other pupils work around them, looks unsure of what to do. Child ‘C’ is off task and starts talking to other pupils around them. The teacher identifies Child ‘C’ is off task. The teacher questions child ‘C’ to assess their understanding and then provides feedback of what Child ‘C’ has done so far and supports them in their learning of what they need to do next. As a result, Child ‘C’ is then engaged with the task. 
The teacher is continually walking around class, checking work, supporting the learning of children who need it. 
Teacher looks for children to reward with raffle tickets who are on task and working. 
Teacher asks children to ‘track me’. Waits for all children to be looking, with nothing in their hands. 
Pupils follow instructions to stop working and tidy up for break time. 


Critical incidents: 
· AFL 
· Questioning – asking children with hands up/ knowing if the children without their hands up understood the question. 
· Turn to a partner – explain your process for working out.
· Thumbs up/down - to show understanding: if children have the confidence to put their thumbs down if they don’t understand. 
· No differentiation – Used and gave examples of different methods for working out the same question. The children were then able to choose a method of their choice in their work. Didn’t limit what the children can achieve. 
· Teacher assessed an individual’s progress and gave personal advice - continually walked around the class, assessing and supporting the children who needed help with the work. The teacher Identified child ‘C’, who was off task, and supported their learning. They questioned Child ‘C’ to assess their understanding of the task and then provided individual support so that child ‘C’ could complete the task.  
· Rewarding positive behaviour- positive behaviour management strategies, so other children behave the same way. 












Appendix six: 
CRITICAL INCIDENT IDENTIFICATION RECORD:
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	29.09.2020
09:40 
Year 4
Class teacher 
LSA 
Whole class
Numeracy – addition 
Lesson 1 – What do we do to find the total number of pupils?
Inside the classroom, at desks.
All children to complete the same work in a booklet.
Teacher worked through the PowerPoint, questioning the children and then modelled an example on the board.



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	All children had the same work to complete, the class teacher informed me that they do not differentiate for any lessons.  
The class teacher went through the task as a whole class. They went through examples of addition questions on the board and discussed different methods of working out the answer. The teacher used ‘thumbs up/down’ to assess which children understood the task. 
The children were instructed to start the task, while the children are working the teacher continually walked around the classroom assessing and supporting those children who need it. 
Child ‘C’ is looking around the classroom, looking at other pupils work around them, looks unsure of what to do. Child ‘C’ is off task and starts talking to other pupils around them. The teacher identifies that Child ‘C’ is off task and questions child ‘C’ to assess their understanding. The teacher provides feedback of what Child ‘C’ has done so far and supports them in their learning of what they need to do next. As a result, Child ‘C’ is then engaged with the task. 

Critical incident: Child ‘C’ 
Formative assessment – (questioning/ feedback/success criteria) The teacher assessed individual progress of pupils.  When child ‘C’ was off task the teacher questioned them to assess their understanding of the task, they gave feedback to what they had done so far and then supported them in how to complete the task. 
Constructivism - Piaget, Vygotsky. 
Differentiation – No differentiated task. 







Appendix seven: 
OBSERVATION / FIELD NOTES: 
	Date and time, year group: 29.09.2020, 11.15, year 4


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Literacy – phonics
Inside classroom at desks
Continued from previous lesson where they’d read a story and completed a comprehension.
All children completing the same work.




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Children just returned from break time. Some children washing hands still. 
Once all sat down, all children engaged ready to start lesson.





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

No lesson objectives 
Instructions verbally given by teacher, stage by stage. 






	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Teacher modelling and giving examples





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Children given raffle tickets when on task and working.
No levels of challenge. 




	Assessment:
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Their existing knowledge of the letter.
Their ability to apply their knowledge of sounding out. 




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The children have returned from break, some are sat down some are still handwashing. 
Booklets are given out and pupils are instructed to re-read the story that they had read the day before. 
All children are now sat down at desks reading, reading at own pace, a booklet each. 
Teachers asks: ‘1,2,3 track me’ 
All eyes on the teacher. Pupils are asked to look at the board and think about what they might be asked to do today. 
Some children put their hands up.
Teacher asks children with their hand up.
The teacher consolidates this and explains the task. 
Children are looking at words with ‘g’ but different sounds (‘g’ and ‘j’) 
The teacher gives an example reading a word with each sound, the children are asked to have a turn their selves of reading and saying the two different sounds. 
The teacher then shows the children that if they are unsure, they can try each sound in the word to see which one sounds correct. 
Teacher reminds pupils’ to ‘track the board’.
Teacher asks for thumbs up/down to show understanding. 
Teacher asks a child with thumbs up, what they need to do. The child explains incorrectly, so the teachers ask another child to explain too. 
Children are instructed to complete the activity in the booklet. 
All children on task. 
Child ‘A’ questions which sound a certain word is, teacher reminds them to use the strategy of using both the sounds to see which one sounds correct. 
Lots of children have hands up. Teacher stops class and explains again. Using different works to give examples. 
Children continue the task independently, Child ‘B’ puts hand up and checks with teacher as unsure. Teacher supports pupil in using both sounds in the word. 
Teacher walks around class, supporting pupils who are still unsure. 
Child ‘A’ has finished, asking what they should do next, looking around class. 
Teacher stops class, asks children to track the board. The teacher explains the next task, a new letter with two sounds. Again, the teacher gives examples and strategies for if they are unsure. 
Child ‘D’ puts hand up, asks for help. Unsure with sounding it out and which sound it is.  The teacher supports child ‘D’ in using each sound in the word and which sound is correct. 
Once the teacher has gone around class to support other children, child ‘D’ is looking around the class, looks unsure, sounding out a different word. 
Teacher looks around class to see who has finished. 
Child ‘D’ hasn’t finished the task. 
The teacher gives instructions that they can move onto the next page if they’ve finished. 
Child ‘D’ is looking at the board, looking through worksheet, talking to the children behind, off task. 
Teacher stops class, asked to ‘track me’. They give more examples of the sound in different words. 
Child ‘D’ still of task, turns to workbook but is easily distracted again. 
Teacher gives out raffle tickets to pupils on task. 
Teacher asks pupils’ to ‘track me’ explains its lunch time, gives instructions for tidying up. 

Critical incidents: 

· Scaffolding - Child ‘B’ is easily distracted and is having difficulty completing the task independently. The teacher supports them in their learning and understanding but once left to work independently is off task again. 
· AFL - Thumbs up/down to show understanding of task. A child with their thumbs up, explains what they have to do incorrectly, even though they had their thumbs up. The teacher asks another child with their thumbs up to explain what they have to do. 
· AFL - The teacher walking around and supporting those children who need help.
· Behaviour management – Positive behaviour management; raffles tickets for those children engaging in the work. 1,2,3 – track me, waiting for 100% attention before carrying on.













Appendix eight: 
CRITICAL INCIDENT IDENTIFICATION RECORD:
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.09.2020
11.15 
Class teacher
Year 4
Literacy- phonics
Continued from previous lesson where they’d read a story and completed comprehension.
All children have the same task, from a workbook.
Children just returned from break

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Children have returned from break; some are sat down some are still handwashing. 
Children are instructed to complete an activity in their booklet. 
Children continue the task independently, Child ‘B’ puts hand up and checks with teacher as unsure. Teacher supports pupil in using both sounds in the word. 
Teacher walks around class, supporting pupils who are still unsure. 
Child ‘A’ has finished, asking what they should do next, looking around class. 
Teacher stops class, asks children to track the board. The teacher explains the next task, a new letter with two sounds. Again, the teacher gives examples and strategies for if they are unsure. 
Child ‘D’ puts hand up, asks for help. Unsure with sounding it out and which sound it is.  The teacher supports child ‘D’ in using each sound in the word and which sound is correct. 
Once the teacher has gone around class to support other children, child ‘D’ is looking around the class, looks unsure, sounding out a different word. 
Teacher looks around class to see who has finished. 
Child ‘D’ hasn’t finished the task. 
The teacher gives instructions that they can move onto the next page if they’ve finished. 
Child ‘D’ is looking at the board, looking through worksheet, talking to the children behind, off task. 
Teacher stops class, asked to ‘track me’. They give more examples of the sound in different words. 
Child ‘D’ still of task, turns to workbook but is easily distracted again. 

Critical incidents: 

· Formative assessment: 
-Child ‘B’ is easily distracted and is having difficulty completing the task independently. The teacher identifies Child ‘B’ and supports them in their learning and understanding but once left to work independently is off task again. 
-Thumbs up/down to show understanding of task. A child with their thumbs up, explains what they have to do incorrectly, even though they had their thumbs up. The teacher asks another child with their thumbs up to explain what they have to do. 
-The teacher walking around and supporting those children who need help. 
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