The term ‘Unique Child’ is becoming more prevalent in teaching and learning in the UK. Methods of assessments of children have always been controversial and the concept of  assessing the ‘Unique child ‘ in early years is being endorsed currently by educators .The following assignment will discuss the concept of the ‘Unique Child’ and where the term  came from and how it has become important for assessment of children in Early Years education. It will also analyse assessment methods in the UK compared with other countries. 
 When I began researching the term ‘Unique child’ I started to see how focusing on the word ‘Unique’ in regards to a child could actually hinder the thought processes of practitioners in regard to learning about a child. The idea that one may overlook similarities in children while focusing on their differences in a bid to find their uniqueness could be a barrier. Practitioners are aware that it is intended to draw attention to the fact that not every child learns in the same way, but there are still many ways that children learn successfully together. Axelsson (2022) stated that dictionaries described the word Unique as ‘one of a kind’ and ‘without an equal’, she argues that learning is an interactive process that involves collaboration rather than singularity. Axelsson believes that we have more in come than we do not so therefore  the term ‘Unique’ should not be used to describe children. However, one could argue that by being ‘Unique’ a child cannot be put on a scale and be compared as they do in some assessments. Ultimately, Axelsson believes that using ‘Unique’ to categorise children will not improve learning if we do not change the way we teach to respond to how children learn and do not value their "uniqueness." A word more preferable and which has been used for many generations in education is ‘individual’
The concept of the ‘Unique child’ was mentioned by Dr Montessori who recognised that each child is individual with unique personality traits becoming evident in the early years of life . She stated that every child is unique and also that by working in multi-age classes they can be themselves and learn when ready without pressure. (Montessori,2011,p 269). Likewise according to Piaget and Vygotsky's beliefs, each child is unique and has his or her own intelligences and learning style. The child carries this uniqueness to each new experience and participates actively in the learning process through their participation (Pritchard, 2017, p.148). Education settings today are aiming to hold this at the centre of teaching and learning. “Identifying what each unique child “knows and can do” is the foundation of inclusive early years practice”, (Early Years Education, 2021, p.9).
However, in todays practice it is easy to overlook the ‘Unique Child’ in a busy classroom setting with curriculum to deliver and assessments to be completed. Malaguzzi (1993) states that people have pre-conceived ideas of children’s ability and traits and this image can hinder practitioners in assessment by providing a learning experience based their ideas rather than on a particular individual. He draws on the evidence that the atmosphere you create for yourself and your children reflects the picture you have of the child. For example, practitioners will assume that boys will want to play outside building while girls will enjoy quieter activities such as colouring or dressing up inside a classroom. There is a distinction between the environment you can create based on a preconceived idea of the child and the environment you can create based on the child you see in front of you .The relationship you make with the child, the games you play, the activities provided are crucial to begin to see a child as an individual and only then can a child begin to own their learning journey ( Allingham,2023)
In support of this international models are using this theory to successfully implement curricula with New Zealand, Norway and Sweden using holistic child development and sociocultural assessment to inform planning. Taguma et al (2013) states that children’s development is viewed as a dynamic and intricately intertwined connection between their physical and emotional situations and the environment in which they grow up. By observing a child’s activity by looking with knowledge and awareness, practitioners in these countries use ‘written learning stories’ for assessment. According to Lee et al (2013) this offers a more unique insight to the individual child and provides a more personal plan for a child’s learning. However, not only is the teacher’s observation taken into account, these countries rely heavily on parental engagement in curriculum development and activities. It is a legal obligation to engage carers and parents in the learning and teaching journey of a child. This culture of bringing in the experience and knowledge of all stakeholders within a child’s life is fundamental to the success of assessments within curriculum such as ‘Te Whakiki’ in New Zealand and in Sweden. (OECD 2013,pg 32) 
In Wales until recently the assessment method for maintained settings was the Foundation Phase Profile (FPP) which supposedly provided an in-depth view of children based on age and stage marker of development (Welsh Government, 2015). Practitioners would be on alert for evidence that an aspect of learning could be ticked off and then be turned into numerical data to judge progress. Focus tasks were set up to judge children in a way which is not conducive with a play based approach. Grenier et al (2021) wrote about how assessments can hinder learning and included criticisms from Rix and Parry (2014) who points out that there are only a small number of key milestones which are age related also in Early Years there can be up to 11 months age difference between two children in the same class undertaking the same ‘assessment’ activity. This type of assessment with set statements about a child drove the old curriculum in Wales highlighting what a child can’t do rather than what they can do. Some Practitioners argue that this type of assessment was needed in order to find out the gaps in the knowledge of the child in order to provide interventions. However, the assessment method of FPP was researched recently by the Welsh Government (2022) who found it to be too time consuming and not practical for a Foundation Phase ethos of play based learning. This became the normal procedure for all primary schools to assess, one could say that  the Welsh Government could collect more coherent outcomes without concern for varying school interpretation
In contrast, the assessment practices in the new Curriculum for Wales (CfW) allows a practitioner to look at what a child can do and build on that at any one time, rather than the deficit of a child’s learning relating to a  certain stage at a certain time. The Welsh Government (2022) state that schools should develop their own ways of assessments that are appropriate for their children to assist progression across the curriculum. This idea of developing your own assessment methods while also writing a new curriculum, albeit with guidance of ‘descriptions of learning’ and ‘what matters’ statements, has been met with criticism from varying sources. Miller and Wilson (2021) conducted a series of webinars with head teachers and educational experts to discuss how assessment would work in the new curriculum as there was a lack of understanding of how to assess children under the new Progression Steps. Similar views were shared through a recent survey of teachers in Wales (Welsh Government, 2022) regarding assessment which found that around half of senior leaders were unclear about how assessment arrangements in their school will change as a result of the reforms. However, updated guidance from the Welsh Government (27 June 2022) advises that assessment should be observational and centre on identifying each child’s strengths, successes and any areas for improvement. This should be achieved by embedding assessment into day-to-day practice in a way that the child is unaware of and not by set focused tasks. In agreement with this Ephgrave (2020) advocates that for a child to fully engage and show their capacity to learn and develop, practitioners need to enable this process by a cycle of observational assessment and planning which may occur hundreds of times a day.
 Overall, teachers are welcoming a new way of assessment which reduces paperwork and increases interactions with the children. One local school who has made their own assessment tool according to their culture and children’s needs, highlights the progress that each child makes from the starting point so that they assess their progress rather than their end result. This is done in every area by trained practitioners in a play based observational assessment/planning method (Price 2024).
[bookmark: _GoBack]This paper has critically analysed two assessments methods in the UK and looked at how other countries assess children. At the heart of this is how the importance of ‘noticing’ with quality observation children’s learning should not be overlooked despite the many challenges that occur in educational settings .I conclude that the Unique Child is not a new concept but needs to be embraced in assessment methods by practitioners.











