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	Consider the structure of your paragraphs to ensure clarity and sustain persuasiveness.
	Proofread by both myself and others.  
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	Ensure literature features in all sections of your work.  
	Included literature in all parts of essay. 
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	There is an over-reliance on quotes
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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction 
This essay serves as a report on one aspect of a school's School Development Plan (SDP), critically reflecting on the actions, impact and evidence used.
The SDP used is of an English-medium 11-18 mixed comprehensive school in South Wales with a local catchment area. There are approximately 1,200 pupils of which approximately 12.4% are eligible for free school meals, below the national average of 16.5%. Additionally, approximately 19% of pupils have additional learning needs, again lower than the national average of 25%, and 1.5% of pupils are statemented, further below the 2.5% national average. Around 12% of pupils live in 20% most deprived areas in Wales. (Estyn, 2016; School X, 2022)
The school's SDP is their strategic approach to help continually improve the quality of provision, leading to the highest standards achievable for all its pupils. They frame their ambition around a series of key priorities focusing on raising expectations and achievement for all pupils so that they make good progress in developing their knowledge, understanding and skills. One aim is to ensure their provision for cross-curricular skills is comprehensively planned to secure progression, this will be the focus of this report. (School X, 2022).

Literature Review 
According to Kurum and Cinkir (2019), school self-evaluation is a collaborative process requiring participation from all stakeholders, including teachers, pupils, and parents, while being supervised by school administrators. SDP is about planning, implementing, and assessing provisions to develop the needs of pupils, staff, and other stakeholders, according to Koh, Askell-Williams, and Barr (2023). For an initiative to be sustainable, conditions are required, a clear purpose, strategic management, accountability, collaboration, management and distributed leadership. 
Redding and Searby (2020) state that the objective of an SDP is to develop a clear, shared vision, and strategic goals to actualise this vision, and provide measurable results that are routinely accessed. Further stating that SDPs can be linked to improved school outcomes.   Yet, they also present constraints, as SDPs may give inaccurate perceptions of how schools function. Potentially due to schools completing the minimal level required to complete the document, resulting in reused plans. Further, they may not present clear information, about provisions, timelines, outcomes and responsibilities. This may be explained by the daily constraints on schools, especially those with low achievement levels, leading to the possibility that SDPs may be perceived as a bureaucratic process. Additionally, SDPs may rely too heavily on test results and fail to recognise some issues.   
SDPs are essential to school improvement but can result in inflexible or narrow-minded behaviours and may be a waste of time or resources, according to Fernandez (2011), who admits the limitations of empirical data on the subject. Potentially resulting in a disconnect between the plan and actual implementation. While noting that correlation does not imply causality and that better outcomes may be the product of great leadership, he discovered that the higher the quality of the SDP, the better the school's outcomes. 
According to Brown et al. (2021), schools have shifted away from inspection compliance-related evaluation and towards self-evaluation.  As it is a reflective collaborative process, the school creates its agenda collaboratively, concentrating on areas unique to the school requiring improvement. Although, implementation presents difficulties, such as deadline pressure, cumbersome procedures, poor accountability, and self-reliance. Additionally, since the method and, particularly, the data, can be challenging to interpret, training may be required. 
Self-evaluation use has problems, as indicated by Faddar, Vanhoof, and De Maeyer (2018). Teachers commonly receive surveys as part of such approaches, which rely on stakeholders who deal with daily issues in the school to provide the data. Nevertheless, the results can be manipulated to produce desired outcomes. In line with Meyers and VanGronigen (2019), stakeholders may act in a satisficing manner, Potentially to comply with outside factors or external agencies. They do, however, acknowledge that occasionally, this might be advantageous.  
Numeracy as a cross-curricular focus is a constructivist tenet, that learning is meaningful if it has a connection to pupil's lives and it appears fragmented to teach numeracy as separate from other subjects (Paige, Lloyd and Chartres, 2008; Matthews and Rainer, 2001).
Geary et. al. (2013) and Geiger, Forgasz and Goos (2015) assert policymakers have encouraged the development of numeracy since it raises pupils' expectations and quality of life. Further, they are aware of how poor numeracy skills impede employment opportunities, even more so than literacy, with a substantial number of adults being innumerate. Therefore, obtaining a sufficient level of numeracy before leaving compulsory schooling is a fundamental right of all children. It must also be used in many circumstances to be effective.
Given that numeracy is a crucial component of the entire curriculum, every subject should provide the opportunity for pupils to improve their numeracy skills; teachers should recognise these possibilities, create suitable tasks, and effectively apply them in the classroom (Bennison, 2015). Further, numeracy should be incorporated in a meaningful way that develops deeper thinking (Coffey and Sharpe, 2021).  
While policies identify numeracy as a core aspect of the curriculum, each school decides how to incorporate it. Due to the limitations on application, this may result in a lack of coordination (Carter, Klenowski, and Chalmers, 2015). Teachers who have higher levels of anxiety towards numeracy are less likely to incorporate it into their lessons (Coffey and Sharpe, 2021). Some teachers are unsure of the difference between numeracy and mathematics, and it's possible that their own experiences with numeracy have shaped their views towards numeracy. 
When Campbell et al. (2020) researched student teachers in all subject areas, they discovered that an implicit barrier to the inclusion of numeracy across the curriculum is practitioners' lack of confidence in their ability to use numeracy. Teachers would need self-efficacy as teacher modelling is important. Even though it might not always be feasible to employ, teachers consider numeracy as a valuable skill to develop. Goos, Dole, and Geiger (2012) agree that it might be difficult for teachers without a background in mathematics to identify instances in which numeracy can be implemented effectively in a lesson. Additionally, it can be challenging to take advantage of unanticipated opportunities for numeracy. Consequently, offering a chance for professional growth would seem to be highly accepted. However, constrained timelines and a lack of funding can provide barriers to development (Carter, Klenowski, and Chalmers, 2015).  

Developing an Action Point 
A cycle for school development planning was identified by the Welsh Government (2014) as a way to improve outcomes and raise standards. The first step is self-evaluation. Self-evaluation is the first step. The capacity to be a reflective practitioner is a component of ongoing professional development (Education in Wales:Our national mission, 2020). This applies to the individuals but also to schools as a whole.  Alongside the development of the new curriculum, to better help and support schools to prepare for such the Welsh Government launched the Schools as Learning Organisations (SLO) approach in 2017.  
School X identified numeracy as an area for development following the guidance of the Welsh Government, who require every SDP to include strategies of how to raise numeracy standards within a school (Welsh Government, 2014) and again in 2020 with Our National Mission (2020) with the creation of the new curriculum imbedding numeracy within legislation.  
Carter, Klenowski, and Chalmers, (2015) assert that teachers are to be familiar with data and use it within their pedagogy, therefore much data is used in SDPs. One piece of qualitative data used to identify the focus was the new curriculum. School X acknowledged their curriculum needed updating. Also, previously Estyn (2016) had identified their implementation of numeracy as a strength, with school X wanting to continually improve on it. The heads of each department identified which numeracy skills are required within their AoLE, and received the distributed responsibility for incorporating the skill within their scheme of work.  
Muir et al. (2016) further that the most influential approach to numeracy is the date of data to inform teaching and learning. The quantitative data utilised was external data of national numeracy test data, which pupils complete twice a year. Allowing the school to identify specific areas that require whole scale development. Within the mathematics, item level data (ILD) was scrutinised to identify areas for development. 
The second stage identified is strategic planning. This is to involve all stakeholders, such as school staff, learners, parents or carers, local authority and community, to ensure that everyone is committed and understands the school's improvement objective (Welsh Government, 2014). Those who bare a responsibility for numeracy are the numeracy coordinator, specifically employed to ensure numeracy is planned for within the curriculum, lead the incorporation across the curriculum. Also the senior leadership team (SLT) link, who oversees all cross curricular skills. Both pupils and parents require consultation (Parnis and Petocz, 2016), through pupil voice and a google form, leading to a working group of parents to contribute to the creation of the school's curriculum. The responsibility for daily implementation is with the teachers across the school, with the onus to effectively incorporate numeracy into their lessons meaningfully, to develop numeracy skills. 
School X plans numeracy development in targeted areas of the curriculum. Addressing that numeracy does not fit meaningfully into all subject areas, identifying the use of 'incidental' numeracy, whereby it can be developed progressively and not just used within a lesson, disagreeing with Bennison (2015) who argued numeracy is integral part of all curriculum and each subject should identify these opportunities. 
The current approach is the numeracy coordinator meets with the heads of departments to discuss common teaching strategies, how numeracy may be taught in the various departments, and how to enhance existing strategies. The Achievement of 15-Year Olds in Wales: PISA 2018 National Report (Welsh Government, 2018) identifying numeracy skills in Wales are statistically lower than other countries globally. Further, School X concluded that the COVID pandemic negatively impacted fundamental numerical skills, therefore developing resources to be used in morning registration, by all. The development plan is on a continuous schedule, with annual assessments in addition to termly check-ins. 
Clarke et al. (2020) conclude that mathematics intervention is a worthwhile investment. While this strategy does not have a direct cost, there are expenses associated. Such as the cost of purchasing the CATs tests required and paying the numeracy coordinator for the teaching and learning responsibility. However the main cost is that of time, the time for the numeracy coordinator to develop the plans and strategies to be effective.  
The final stage is reviewing impact, with a recommendation to do so annually as a minimum or following an Estyn inspection (Welsh Government, 2014). All SLT members examine and provide input on the school's SDP once every term. This is accomplished by efficient monitoring and assessment via a process of self-evaluation. The numeracy coordinator and department heads both participate in the evaluation process. Multiple types of evidence, such as pupil voice, work inspection, data analysis, lesson observations, and staff voice, are used to gauge the effectiveness of the technique. As data should to be used to inform classroom decisions and to help improve (Woods and Brighouse, 2013). 
 
Reflection and Evaluation 
The Welsh Government (2022) emphasises that summative data is not the only data that should be considered as this type of data does not by itself demonstrate linear progression over time. In contrast it provides a momentary view of how a group of individual pupils are performing. Therefore should not be taken into account solely as evidence of pupils attainment, progression or education. Further as this kind of data does not, by itself, demonstrate learner development or improvement over time. In contrast, it provides a moment in time snapshot of how a group of diverse pupils are performing. Therefore, this information should be taken into account together with further types of evidence. The emphasise that other information about pupils progress relating to the principles of progression should be taken into account, such as attendance statistics, behaviour, wellbeing, teacher observations and judgements (Welsh Government, 2022). 
Previous research acknowledges teachers must have confidence in their own competency before they can fully incorporate numeracy into their teaching, highlighting the potential need for professional development in this area. In order to ensure all staff are comfortable and confident in their own abilities thus can develop pupil's numeracy skills (Campbell et al. 2020; Coffey and Sharpe, 2021; and Goos, Dole and Geiger, 2012). If the school offered professional development in this area for individuals who deemed they needed it, there would be a cost, which could be time or money depending on the programme. Additionally, if staff feel more confident in their abilities, they might not require as much support, which could reduce the workload of the numeracy coordinator.   Additionally Wroe and Halsall (2001) stated engaging with large data sets can create a data driven organisation, which can cause stakeholders to be overcome with data, and change the process from being self-evaluation to a bureaucratic process, losing its intended purpose. 
The creation of resources of non-negotiables at school X, may not be a sustainable initiative. The sustainability of the initiatives have been questioned previously. Koh, Askell-Williams, and Barr (2023) and Koh and Askell-Williams (2021) concluded that even with investments of time, funding, resources, and staff enthusiasm some initiatives can fail to be sustained. This is beyond maintaining good programmes but including an understanding of the processes, building knowledge and relationships. As the resources being made, does not guarantee their use, they may be useful to some subjects but not others, the skills may not be transferrable and therefore the resources would need to be tailored to each department. However this can be combated by the creation of initiatives and resources that align with the goal, can be justified and communicated to all staff to ensure collective commitment and responsibility on the implementation (Meyer, Bendikson and Le Fevre, 2023). 
The Welsh Government (2022) emphasises all pupils, especially those from disadvantaged backgrounds, are given the opportunity to advance along their own learning pathways and improve their aspirations in order to realise their full potential. However, within the SDP there is no outline of a direct strategy or inclusion of initiatives that relate to improving the numeracy skills of disadvantaged children.  

Conclusion 
Through this assignment, researching and critically reflecting on actions, impact and evidence base of a strategy identified in a SDP, I have learnt the depth of critical reflection that is required by stakeholders within the framework. Kurum and Cinkir (2019) see school self-evaluation as a cooperative process, with the participation of stakeholders, including teachers. Within my professional practice going forward to ensure that the standards set by the Welsh Government (Welsh Government, 2019) that collaboration and working with in-school colleagues, to enhance learners experience, essentially ensuring to contribute to the schools development plan when asked to. 
While there are regulations on the requirements of information within a SDP, the more effective SDPs are those that are reflective of the school culture, and environment they are based on (Valenzuela, Bellei, and Allende, 2016). 
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