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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
APPLICATION FOR FELLOW

Before you start, you will need to refer to the following documents/guidance:
[bookmark: _Int_BhH7HEMT]The Advance HE Fellowship Category Tool will help you to determine whether Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Fellowship (D2).

	Fellow is based on meeting Descriptor 2 (D2) of the PSF 2023.

Your application for Fellow consists of:

· a 3,000-word reflective narrative shared across all five Areas of Activity plus citations 
There is a 3,000 word limit plus citations (overall maximum of 3,500 words). Please note that Academic Office checks the word count as part of the submission process. 
In addition, Supporting Statements from two referees (see Applicant Guidance) will need to be submitted with your application. The Supporting Statements will verify and endorse that what you write about in your Account of Professional Practice represents your practice in a genuine way.
 
Descriptor 2 is suitable for individuals whose practice with learners has breadth and depth, enabling them to evidence all Dimensions. Effectiveness of practice in teaching and/or support of high-quality learning is demonstrated through evidence of:

D2.1: Use of all five Professional Values
D2.2: Application of all five forms of Core Knowledge
D2.3: Effective and inclusive practice in all five Areas of Activity

You will need to continue to refer to the applicant guidance and Descriptor 2 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements.
You must structure your Reflective Narrative around all five of the PSF 2023 Areas of Activity. You will be able to use the relevant boxes below to complete your draft application
When you have finalised your application you will need to send the completed form to your referees so that they can write their Supporting Statements. Please direct your referees to the Fellowship Guidance for Referees writing a Supporting Statement. The referees need to return their Supporting Statements for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).







SECTION ONE:

	NAME
	
Chung Lai Johnny Wan

	INSTITUTE/CENTRE/UNIT

	
Institute of Inner City Learning, Birmingham

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer
Module Leader
Programme Manager


	Referees
Please could you tick the box if you have sent in your referees’ statements (Please be aware if we do not receive your referees’ statements at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	Nov – Dec 2025

	Mentor
	Bronwen Williams






Context statement: 


	Write your Context statement here (up to 300 words)

I am a Business and Management Lecturer at the Institute of Inner City Learning (IICL), Birmingham. I joined IICL on a part-time basis in 2024 and transitioned to a permanent position in April 2025. I have now completed a full academic year at IICL. During this period, I have taught four Level 4 modules for Business and Health and Social Care students, as well as two Level 7 modules for MBA students. These modules cover a broad range of subjects, including academic and employability skills (LCHS4001), teamworking and effective communication (LCLM4003), employability and career development (LCLM4005), enterprise and entrepreneurship (LCLM4006), marketing management (LCMB7024), and international business concepts (LCMB7034).

In addition to my teaching responsibilities, I supervised MBA dissertations and am the module lead for LCLM4006 and the programme manager for the CertHE in Business Skills for the Workplace.

Prior to joining IICL, I spent over 10 years working in the higher education sector at The Hong Kong Polytechnic University (PolyU). My teaching there focused primarily on undergraduate subjects, including artificial intelligence, data analytics, and international operations management. I also served as Deputy Programme Leader for the BBA (Hons) in Supply Chain Management and Analytics and was the instructor for the MBA Data Science Workshop.

In terms of scholarly activity related to teaching and learning, I have co-authored four teaching-focused academic papers, one teaching case available on Harvard Business Impact, and one textbook with Springer. My research interests focus on comparative studies of direct-entry and transfer students in undergraduate programmes, while my case and textbook work relates to supply chain and operations management. Professionally, I am a Chartered Member of the Chartered Institute of Logistics and Transport in Hong Kong and serve as Chairman of the Professional Qualifying Examination under the Education and Training Committee.






Evidencing Area of Activity 1 (A1): Design and plan learning activities and/or programmes 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

In this section, I reflect on the design and planning of learning activities for a new two-day MBA Data Science Workshop delivered in 2024, prior to joining UWTSD. The workshop was designed for newly admitted MBA students at PolyU and aimed to develop practical data science knowledge and skills that could be applied across other MBA modules. The cohort consisted of Level 7 adult learners with professional work experience, primarily from mainland China. While students demonstrated strong digital literacy overall, their prior exposure to data science varied considerably.

The workshop was delivered in a residential setting in a hotel ballroom, which required an intensive and highly interactive learning design. As there was no summative or take-home assessment, I adopted a problem-based learning approach (Hmelo-Silver, 2004) to ensure that learning outcomes were achieved through in-class activities. The learning design was structured around three integrated components: concepts, worked examples, and applied tasks. Students used MS Word, MS Excel, and online programming tools to solve real-world problems (V3, K1).

In designing the learning activities, I was mindful of the diverse prior knowledge within the cohort. At the outset, I clearly communicated the learning outcomes to align expectations and informally gauged students’ existing skills. To support inclusive learning, I prepared tiered activities, consisting of core tasks for less experienced learners and extension challenges for more confident students. For example, during a simulation exercise, students who completed the initial task were offered a more challenging scenario, enabling deeper learning without disengaging other participants (V2, K2).

To promote active engagement and peer learning (Liu and Chen, 2020), I incorporated a range of individual, paired, and group-based activities. One group task took the form of a competitive data analysis challenge with small prizes, which served as a formative motivational strategy in the absence of formal assessment. Peer learning proved particularly effective in fostering confidence, collaboration, and knowledge sharing among students with differing levels of expertise (V2, K2).

Throughout the workshop, I adopted a facilitative teaching role, providing real-time guidance, questioning, and formative feedback. A key group activity required students to produce an analytical report based on a given dataset and a set of guiding questions. Examples were provided before students commenced the task, and I circulated to offer instant support as groups worked through the analysis. Reports were reviewed overnight at the end of Day 1, and collective feedback, along with key reporting principles, was shared on Day 2 to reinforce professional standards in data analysis and communication (K2, K3).

As part of PolyU’s quality assurance processes, students were invited to complete an end-of-workshop evaluation questionnaire, which included both quantitative and qualitative feedback. Although I left PolyU before the formal results were released, feedback from other subjects had already informed a key development in my teaching practice, particular for small groups. In particular, I shifted my focus towards supporting individual learning progress through timely feedback, encouragement, and personalised support, rather than prioritising on grades alone. As my prior experience has focused primarily on undergraduate teaching, the design and delivery of this workshop strengthened both my pedagogy and my confidence in teaching postgraduate students. Through this experience, I recognised that postgraduate students typically possess more diverse academic and professional backgrounds and skill sets than undergraduate students. They require a greater emphasis on hands-on learning, individualised coaching, and peer support. This reflective and learner-centred approach continues to inform my current teaching practice at IICL, where I teach Level 4 and Level 7 students (K2, K3).



[bookmark: _Int_f5VKueqd]

Evidencing Area of Activity 2 (A2): Teach and/or support learning through appropriate approaches and environments
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

Starting from this section, I focus on my teaching practice at IICL, where I primarily teach Level 4 and Level 7 Business students. Teaching is delivered fully on campus, with an average class size of around 20-30 students. Unlike many traditional universities that mainly enrol recent A-level graduates to study Level 4, IICL predominantly admits mature students who return to higher education after a break. As a result, Level 4 cohorts are highly diverse in age, ranging from under 20 to over 60, and include students from a wide range of ethnic backgrounds across Europe, Asia, and Africa (V1).

This learning context presents several challenges for teaching and supporting learning. First, many students are unfamiliar with basic digital skills, such as using Windows applications and navigating the Moodle learning platform, and some do not own personal laptops. Second, students’ academic writing skills vary considerably. For example, some struggle to meet minimum word count requirements, while others are unfamiliar with referencing external sources. Finally, many students have significant external commitments, including employment and caring responsibilities, which can affect their participation, attention, and motivation in class (V1).

To address these challenges, I adopt teaching strategies that align learning activities with both short-term and long-term goals. As students attend university for different reasons, I make explicit links between learning outcomes and achievable progression goals. For example, in the Level 4 Enterprise and Entrepreneurship module, some students may not be interested in starting a business but are motivated by progression to Level 5 in the following term. Highlighting this connection helps sustain engagement. In the longer term, I encourage students to develop transferable skills such as locating reliable information (e.g. sourcing economic data from government websites) and communicating ideas clearly to non-specialist audiences through pitching and storytelling. These skills support learning across a range of academic and professional contexts (V2, K1).

In terms of learning support, I provide structured individual support in every class. Teaching is organised in line with assessment requirements, with early sessions focusing on generating business ideas, followed by topics such as legal formats and marketing planning. Each class includes guided in-class tasks, and I provide immediate formative feedback and support. This approach, somewhat a scaffolding approach (van de Pol, Volman, and Beishuizen, 2010), enables both students and myself to monitor learning progress on a weekly basis and helps reduce anxiety around assessment (V2, V3).

In contrast, Level 7 students are mainly international students from India and Pakistan. They generally demonstrate stronger academic and digital skills, but spoken English and classroom participation are the main challenges (V1). 

To support learning at this level, I focus more on conceptual understanding and critical thinking. I use tools such as Kahoot and Vevox to review key concepts and encourage participation in a low-risk, interactive way (Zhang and Yu, 2021). Weekly case studies are discussed individually or in groups. To further increase participation, I sometimes use random selection tools and shared documents (Ishtaiwa and Aburezeq, 2015), allowing students to contribute either orally or in writing. I have also invited a guest speaker to introduce Canva to support alternative forms of engagement (V2, K4).

Overall, I apply differentiated teaching strategies to support learning across different student groups. For Level 4 students, I prioritise structured support and learning progress to support their transition from dependent to more independent learners. For Level 7 students, I focus on conceptual engagement and inclusive participation. Informal feedback from students has reinforced the value of these strategies. Through conversations with students when we met again on campus after the modules, some expressed their appreciation of the teaching strategies adopted. For instance, some students asked whether I would teach them again at other levels, while others shared their personal development and future plans, such as businesses they have started or intend to establish. These interactions have been particularly motivating and continue to sustain my commitment to growth in my teaching journey.





Evidencing Area of Activity 3 (A3): Assess and give feedback for learning
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

In this section, I reflect on how assessment is guided and feedback is provided in my role as a Level 4 module lecturer and module lead, followed by my approach to maintaining quality assurance from the perspective of a Level 4 programme manager.

As outlined in A2, I help students to finish assessments by using a series of small in-class tasks. This approach allows students to work towards assessment completion progressively while enabling me to provide timely formative feedback and targeted support. For example, in the Level 4 Enterprise and Entrepreneurship module, students complete two individual assessments: a business plan and a presentation. To support students in initiating their business plans, the first two teaching sessions focus on idea development. During these sessions, I provide individual verbal feedback, including confirmation (e.g., acknowledging the viability of a business idea), guidance (e.g., prompting students to consider how their business differs from competitors), and supportive questioning to encourage reflection and clarification. For students who struggle to generate ideas, I offer prompts linked to their interests or strengths, such as hobbies or existing skills, to reduce anxiety and encourage engagement. Students are also reminded to complete any unfinished tasks after class to maintain momentum (V2, K2).

Prior to submission of the business plan, I organise an assessment workshop in which students bring draft work for review. The purpose of this session is to identify gaps, clarify expectations, and advise on areas for improvement, such as missing content or insufficient explanation. I typically begin by highlighting strengths in students’ work before offering constructive suggestions. I also remind students to apply the PEEL (point, evidence, explanation, and link) writing structure introduced earlier in the programme, which helps them express ideas clearly and coherently (Gerald and Joseph, 2024). This reinforces assessment literacy and supports students’ independent learning (V3, K1).

When preparing students for presentations, I adopt a combination of peer feedback and exemplification. Students complete a short practice presentation in small groups and receive feedback from peers. I also share examples of past presentation slides and ask students to evaluate their effectiveness. These activities encourage critical reflection and help students recognise features of effective presentation design and delivery. Students frequently report increased confidence and awareness, such as developing more engaging openings by asking a question or improving slide design (V2, K2).

As module lead, I am responsible for ensuring consistency in marking across multiple teaching groups. I conduct assessment standardisation meetings in which I explain the assessment criteria, guide lecturers on the use of marking rubrics, and facilitate shared marking of sample scripts. We also discuss how to manage special cases, including reasonable adjustments, late submissions, and incomplete work. These processes support consistency, transparency, and fairness in assessment practices (V1, K5).

From a programme management perspective, I further contribute to quality assurance by attending meetings for other Level 4 modules to ensure alignment in marking and feedback practices across the programme. In addition, anonymous marking (Sharp and Zhu, 2020) has been introduced in one module as a pilot initiative to enhance fairness. Initial feedback from lecturers has been positive, despite minor technical challenges (e.g., students left their identification information), and this initiative reflects my ongoing commitment to quality enhancement and equitable assessment practices (V4, V5).




Evidencing Area of Activity 4 (A4): Support and guide learners
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

In this section, I reflect on my teaching experience and programme leadership at IICL, with particular emphasis on how I support students’ academic development, employability, and wellbeing through coordinated teaching and programme-level practices.

I have taught Level 4 modules in Academic and Employability Skills, as well as Employability and Career Development. The Academic and Employability Skills module is delivered in Term 1, when students first transition into university study. In this module, I introduce students to a range of institutional learning resources, including eBooks, journal articles, citation tools, and the InfoSkills platform, and link these resources to their written assessment. The assessment requires students to identify a career pathway in health and social care and analyse the employability skills needed for progression. Through this task, students develop core academic skills such as information searching, note-taking, paraphrasing, and referencing. Informal feedback received later in the academic year, including conversations with students outside the classroom, indicated that they found the module content accessible, relevant, and helpful in supporting their studies (V4, K1).

I strongly believe that students are more motivated when learning is clearly connected to their career aspirations with innovative technology. In the Employability and Career Development module, I therefore apply interactive tools such as personality tests and the AI-assisted CV360 platform. To encourage engagement and discussion, I complete the activities alongside students in class. I first share and reflect on my own results before inviting students to discuss theirs, creating a supportive environment for dialogue. We explore similarities and differences in results and reflect on how these insights can inform career decisions, such as preferred working styles and motivational factors. For Level 7 students, I introduce a range of multinational corporations and professional organisations, including investment banks, accounting firms, and consulting firms, to broaden their awareness of potential career pathways (Quinlan and Corbin, 2023). As many students are international and face constraints in the UK labour market, I signpost them to the Careers Service to ensure they receive informed and specialist advice (V2, K4).

In my role as programme manager, I contribute to creating a supportive learning environment beyond the classroom. I participate in welcoming events and work closely with student engagement, assessment, academic support, and wellbeing teams to ensure that students can access appropriate support throughout their studies. One colleague who participated in a welcoming event commented, “your enthusiasm is unmatched and you made the students felt welcome and important.” Some students also recalled concepts introduced in their first class, such as the Harvard referencing style. When students require academic or wellbeing support from me, I often contact them directly by phone to offer guidance and arrange face-to-face meetings where appropriate. For example, I have supported student reassessments after their final term by clarifying assessment requirements and study expectations (V2). 

I also support colleagues as part of my programme leadership responsibilities. I regularly exchange ideas with new lecturers on teaching approaches and student support strategies, such as using real-life examples to enhance the practical relevance of employability teaching. One new colleague commented “(our support) made my transition easier”. In addition, I assist colleagues in managing lecture cover, mop-up assessments, and reasonable adjustments, ensuring that students’ needs are met consistently and fairly across the programme (V5). 

Overall, my teaching and programme leadership reflect a commitment to developing effective learning environments and providing holistic student support through collaboration, clear communication, and proactive guidance.



[bookmark: _Int_GMU7shk2]


Evidencing Area of Activity 5 (A5): Enhance practice through own continuing professional development 
	Write your Reflective Narrative here.
References and citations are to be listed in a dedicated field below.

In this section, I reflect on my continuing professional development through research publications, peer learning, and experience sharing in module meetings and programme management meetings.

I published a textbook titled International Operations Management: Concepts and Applications in 2025 (Wan and Wang, 2025). This publication process provided an excellent opportunity for me to review existing materials and update my subject knowledge. As a result, I was able to enrich the content of my teaching in the Level 7 International Business Concepts module. For example, students responded positively to content related to automation in China and emerging technologies such as the Internet of Things (IoT) and blockchain (V3).

In addition, I am active in publishing teaching-focused research articles, particularly in the area of transfer students (Wan et al, 2024). In the UK context, this refers to students who enter university with qualifications other than A-levels. This research experience has helped me to better understand how these students differ from the direct-entry students. When teaching at IICL, I have found this perspective particularly valuable, as most of our students are not direct-entry students, even though my previous research was conducted in Hong Kong. In the future, I plan to conduct teaching and learning research in the UK to further enhance my knowledge and teaching practice (V1, V4).

When I first joined IICL, a peer observation was arranged, and I received constructive feedback from a colleague. While he confirmed my effective use of immediate formative feedback during class, he suggested that I arrange peer support when students are not actively participating. This was a valuable recommendation, as less active students can sometimes be overlooked. This feedback prompted me to reflect on how to maintain overall class engagement while providing individual support. In addition to peer observation, I regularly exchange ideas with colleagues, including those teaching in other institutions. Combined with workshops on marking quality and internal moderation, these discussions have provided new insights into my teaching practice, particularly in relation to providing written feedback to students and supporting markers. In my role as a programme manager, this understanding of best practice enables me to support colleagues effectively and to justify standardised approaches to teaching and assessment (V3, K3).

I have also developed new skills and practices through module meetings and programme management meetings. Through module meetings with the Birmingham team, I have learned how in-class assessments are planned, administered, and marked; how marking templates are developed; how tools such as Kahoot can be used to improve student engagement; how to maintain standardisation across multiple teaching groups; and how to arrange reasonable adjustments for assessments. I have since adopted several of these practices, including using Kahoot/Vevox, sharing assessment exemplars, holding standardisation meetings, and supporting students who require reasonable adjustments. For example, I learned that sharing a single master list of reasonable adjustments with all lecturers may not be ideal. Instead, providing each lecturer with a tailored list of the students they teach is more effective and manageable (V3, K3).

As a programme manager, I have also gained valuable insights through programme management meetings with the London team. These meetings have covered practices such as reviewing assessment specifications across modules, arranging mop-up assessments and reassessments, providing additional student support (e.g., ice-breaking sessions), and handling student appeals. I value these collaborative opportunities, which have contributed to enhancing both the student learning experience and my own professional development (V5, K3).

Last but not least, the UWTSD training workshops have significantly enhanced my understanding of best practices in teaching and learning, including marking standards, moderation processes, essential updates, and assessment design. For example, the Assessment Symposium held at the London campus last year provided me with an opportunity to meet the London team and share knowledge on designing assessments appropriate for Level 4 students. These workshops have strengthened my professional development, collaboration, and confidence in leading the programme in line with the expectations of students, UWTSD and the community (K4).




[bookmark: _Int_4QuNaHnV]
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	Write any references or citations used in any Areas of Activity here:
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Your application (including the two Supporting Statements from your referees) is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).



SECTION FOUR: 	Referees

Your application must be accompanied by two supporting statements from  persons who are in a position to comment on your teaching and learning practices and achievements.

The function of a Referee is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Each Referee are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken.  Your Referees should either be Fellows, Senior Fellows or Principal Fellows of Advance HE, or an appropriately experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the PSF2023.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	Referee 1:


	Name
	Suresh George

	Job Title
	Academic Director

	Fellowship Status
	FHEA

	Institution/Institute/Centre/Unit
	IICL

	Email address
	suresh.george@uwtsd.ac.uk 

	In what capacity can this individual comment on your professional practice?

He is my line manager.





	Referee 2:


	Name
	Vasilios Tavlaridis

	Job Title
	Senior Lecturer

	Fellowship Status
	FHEA

	Institution/Institute/Centre/Unit
	IICL

	Email address
	v.tavlaridis@uwtsd.ac.uk 

	In what capacity can this individual comment on your professional practice?

He is my mentor and my MBA programme manager.






GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that successful recognition at UWTSD,  personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://my.advance-he.ac.uk/
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.

SECTION FIVE: 	Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	[image: ]

	Date 
	14th Feb 2026
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