Section One.
Huczynski and Buchanan (p. 703, 2001) define leadership as ‘someone who develops visions and drives new initiatives. Kotter (1990, p.247) supports this statement but takes leadership further by stating that ‘the leader . . .  influences others to sign up to that vision, motivates and inspires them to overcome obstacles and produces positive and sometime radical change’. 
The definition of catalyst is ‘a person or thing that precipitates an event or change’ (Dictionary, 2023). When it comes to a Catalytic leader it should be a person whose words and energy encourages others (Collins Dictionary, 2023). To achieve this type of catalyst style leadership a person should support their team and help nurture ideas to become reality, encouraging an inclusive and welcoming environment for everyone (Lurie and Tegelberg, 2019; Culp and Cox 2014). A catalytic leader is seen as someone who continuingly makes decisions and motivates others to make a change (Rodd, 2013; Morse, Brown and Warning, 2006).
In an early years setting leadership is seen for practitioners who are only at management level. Reflecting on different settings it is seen that all practitioners are leading a range of different activities throughout the day, meaning that all staff members should be recognised as leaders at some level. This is supported by Robinson (2017) who suggests people need to understand that the “top-down control” of leadership is outdated in today’s society, leaders should understand the importance of collaboration within the setting to help support children thrive. This type of leadership is seen as effective and is agreed by Mcmahon and Dyer (2017) who states that research has shown that within the early years setting incorporating this type of leadership can improve children’s outcomes. 
As with management, much research has been undertaken to try and determine what leadership is, what constitutes a great leader and the qualities required for effective leadership.  Early thoughts on leadership focussed on the qualities or traits approach and the belief that leaders are born and not made (Mullins, 1996).   Much work was done to try to determine the inherited characteristics or personality traits which distinguish leaders from followers.  However, studies undertaken proved inconclusive and that only 5% of the traits identified were present in some of the studies (Mullins, 1996) (Huczynski & Buchanan, 2001).   Research then attempted to look at the theory that leadership can be learned, developed and perfected, focussing on the functions of leadership – functional or transactional leadership (Adair), leadership as a behavioural category, (Ohio, Blake & Mouton, 1979) styles of leadership (Mc Gregor, Likert) and the situational approach (Hersey & Blanchard 1981, Vroom & Yetton 1973) and contingency models which believe that there is no single style of leadership appropriate to all situations and that leadership adopted is dependent upon a number of variables (Tannenbaum & Schmidt 1973, Fiedler, 1958) .  
There are different views on how someone becomes a leader. Some people say that the person is born with the personal characteristics of a leader and others suggest that traits and responsibilities of a leader can be taught (Prowle and Hodgkins, 2020). It is now clear from the research is that whereas leadership was originally thought of as a set of individual qualities or traits, it is now more commonly thought of as either a set of behaviour, or as a process or as a combination of both (Horsfall, 2001) and that the skills of leadership can be learned and developed (Mullins, 1996).  
When it comes to teaching, catalytic leaders are the ones who go beyond what is expected of them to change and improve settings (Ankrum, 2016), therefore this does not need to be a person who is in an authoritative position (Cooperrider, 2022). Ang (2012) highlights studies indicating that exceptional leadership and management in Early Years settings lead to significant overall improvements. This stems from practitioners sharing a common vision and continuously aiming for enhancement. Siraj-Blatchford and Manni (2008), as mentioned in Ang (2012), state that high-quality environments yield the best outcomes for children. Therefore, fostering transformative leadership among all practitioners is advantageous for both staff and children.

To boost practitioners' ability to act as transformative leaders, enhancing their self-assurance is essential (Smith and Jones, 2017; Anderson, Wilson, and Thompson, 2018). Proper leadership training can increase early years practitioners' (EYPs) confidence in seizing leadership opportunities (Smith and Jones, 2017; Anderson, Wilson, and Thompson, 2018). However, many practitioners express concerns about the added responsibilities and competitiveness associated with leadership positions (Johnson, 2009), which they hesitate to accept due to discomfort.

While the Council on Childhood Workforce Development (CCWD, 2011) asserted that EYPs would inspire and guide other professionals in their workplace, a significant number were apprehensive about leading without holding an official leadership title (Martin, 2013, p.202). Similarly, some practitioners revealed lacking confidence in their leadership skills due to misconceptions about what leading requires (Martin, 2013, p.202), emphasizing frequent gaps in knowledge and comprehension of leadership's true nature. The constant adaptations and demands within early years often lead to EYPs taking on leadership and management positions they did not anticipate (Taylor, 2007, p.2).

This indicates the role of an Early Years practitioner often leaves employees feeling undercompensated, creating barriers when attempting to adopt transformative leadership. Many practitioners do not feel motivated to go the extra mile without proper rewards. Furthermore, Early Years Careers (2016) emphasizes that while practitioner expectations and qualifications are on the rise, pay is not following suit. This leads to high staff turnover rates, disrupting settings and impeding continuity for attending children. To maximize opportunities for Early Years practitioners to become transformative leaders, they should receive encouragement, support, and fair wages. Nicholson et al. (2018) agree that undervaluation can hinder motivation to advance within the Early Years sector.

Catalyst leadership in the early years is essential for promoting positive outcomes for children and families. However, there are several barriers that can hinder the development and implementation of catalyst leadership in this sector.

The first barrier may be the Lack of resources. Early years settings often have limited resources, which can make it difficult to implement catalyst leadership practices. This can include a lack of funding, time, and staff, which can limit the ability of leaders to develop and implement new initiatives (Barnes and Brooman, 2016).

Furthermore, Some early years practitioners may be resistant to change, particularly if they have been working in the same way for many years. This can make it difficult for leaders to introduce new ideas and practices, which can hinder the development of catalyst leadership (Barnes and Brooman, 2016).

Another barrier may be that Early years practitioners may not have access to the training and development opportunities they need to develop their leadership skills. This can make it difficult for leaders to develop the skills and knowledge they need to implement catalyst leadership practices effectively (Barnes and Brooman, 2016).

Early years settings are subject to a range of regulatory requirements, which can make it difficult for leaders to implement new initiatives. This can include requirements around staffing ratios, health and safety, and curriculum content, which can limit the ability of leaders to innovate and develop new approaches (Barnes and Brooman, 2016).

Limited collaboration and networking opportunities can be an challenge. Early years practitioners may not have many opportunities to collaborate and network with other professionals in the sector. This can limit the sharing of ideas and best practices, which can hinder the development of catalyst leadership (Barnes and Brooman, 2016).

In conclusion, there are several barriers to catalyst leadership in the early years, including a lack of resources, resistance to change, limited training and development opportunities, regulatory requirements, and limited collaboration and networking opportunities. Addressing these barriers is essential for promoting the development and implementation of effective catalyst leadership practices in the early years sector.


Section Two.
The Welsh Government has taken significant steps to prioritize the rights and welfare of children. In 2001, the Children's Commissioner for Wales Act was amended to include the Children's Commissioner, who is responsible for promoting the rights and welfare of children and young people while safeguarding them (Children's Commissioner for Wales Act, 2001). The Children's Commissioner of Wales is an independent champion for children aged up to 18, or 25 if they have been in care and are still in education, and ensures that children receive their rights and learn about them to develop into healthy, happy, and safe individuals (Holland, 2017).

The Welsh Government has also incorporated the UNCRC as a basis for all policy making for children in 2011, making it the first country in the UK to do so (Towler, 2013). This has been beneficial for the Children's Commissioner of Wales, as they can now support, listen, advise, and advocate for the children of Wales (Welsh Government, 2021). The Commissioner's scope of functions has been widened to cover services such as children's homes, adoption services, private and voluntary hospitals or clinics, boarding schools, and others (Children's Commissioner for Wales Act, 2001).

The Children's Commissioner of Wales plays a crucial role in advocating for children's health and education, and ensuring that their rights are protected. The Commissioner accomplishes this by hearing from children on relevant issues and researching ways to support them. As the main voice for children in Wales, the Commissioner advocates for them in all areas that affect their lives (Welsh Government, 2014).

The Welsh Government's commitment to prioritizing the rights and welfare of children has resulted in the appointment of the Children's Commissioner of Wales and the incorporation of the UNCRC as a basis for all policy making for children. The Children's Commissioner of Wales plays a crucial role in advocating for children's rights and welfare, and ensuring that they receive the support they need to develop into healthy, happy, and safe individual’s.
There have been many different reports published by all the previous Children’s commissioners since 2001. This section is going to focus on one created by Sally Holland called ‘No Wrong door’ which is an approach where children can ask for help in whatever situation they are in and should never feel or to be told they have come to the wrong place (Sally Holland, 2020).
This report was due to be published by the Children’s Commissioners of Wales in March 2020. All of a sudden COVID-19 hit and there was a national emergency, there Sally Holland and her team postponed the report to be able to revisit and incorporate elements of COVID-19 in the approach after lockdown had take place (Children’s Commissioner for Wales, 2020). 
Sally Hollands main goal in this project was to speak up for children and young people well-being to help them get the correct support and treatment before it is too late (Children’s Commissioner for Wales, 2020). This meant that Sally visited the 7 Regional boards who all have the responsibility to bring different services together to support all individuals. Her findings were that young people and children weren’t being focused on as much as other age brackets Wales. Therefore, Sally and her team put together ‘no wrong door’ to encourage the Welsh Government to make sure all practitioners are working together to create a multi-agency that is there to support children and young people whenever they need it. Sally Holland and her team have made many recommendations that each regional team in each area of Wales needs to consider helping make a change in children’s lives. 
The first recommendation is to incorporate multi-agency environments to support children and families. Sally Holland (2020) saw from listening to the children of Wales that although there are some multi-agency teams throughout Wales, there isn’t enough to support children for any incident that occurs in their life. A Multi-agency team is when different professionals from a variety of backgrounds form a team to work together to support and protect children (Cheminais, 2009; Walker, 2018). There are many benefits from forming a multi-agency team, such as professionals increased knowledge, faster and improved access to appropriate referrals and a greater focus on early intervention (Atkinson, Jones and Lamont, 2007). By having a team of different professionals such as teachers, counsellors, social workers, speak and language therapists can improve knowledge and understanding of each other’s areas, therefore practitioners are able to pick up signs from children that may need support. It is important to have the knowledge and understanding of what others do so practitioners can refer the children to the correct agency instead of not knowing where to go and who to speak to. Research has also shown that a multi-agency an improve in children’s access and attainment to education (Atkinson, et al., 2002).
However, multi-agency does not always work. One challenge that could occur is Funding. Uncertainties of funding can negatively affect the long-term success of multi-agency initiatives. The lack of guaranteed or consistent financial support makes it difficult for organizations to plan their resources effectively or sustain ongoing collaborative efforts. This can result in a lack of commitment towards common objectives and hinder the development of robust partnerships between agencies.
But the main barrier when using multi-agency is communication. Communication is a critical aspect of multi-agency working, and it is essential to ensure that all agencies involved in a project or service are communicating effectively. However, there are several communication challenges that can arise in multi-agency working, including different communication styles, language barriers, time constraints, technology issues, and confidentiality issues (Department for Education, 2018; National Institute for Health and Care Excellence, 2015; Scottish Government, 2014; Social Care Institute for Excellence, 2017; The Children's Society, 2018).

Different agencies may have different communication styles, which can lead to misunderstandings and misinterpretations. For example, some agencies may use technical language, while others may use more informal language. It is essential to establish clear communication protocols and ensure that everyone is aware of the expectations for communication (Department for Education, 2018).

Language barriers can also be a challenge in multi-agency working, particularly when working with individuals from diverse backgrounds. It is essential to ensure that interpreters are available when needed and that all communication is clear and easily understood (National Institute for Health and Care Excellence, 2015).

Time constraints can also be a challenge in multi-agency working, particularly when agencies are working on different schedules or in different time zones. It is essential to establish clear communication protocols and ensure that everyone is aware of the expectations for response times (Scottish Government, 2014).

Technology issues can also be a challenge in multi-agency working, particularly when agencies are using different communication platforms or systems. It is essential to ensure that everyone has access to the necessary technology and that all communication is secure and confidential (Social Care Institute for Excellence, 2017).

Confidentiality issues can also be a challenge in multi-agency working, particularly when sharing sensitive information. It is essential to establish clear protocols for sharing information and ensure that all agencies are aware of their responsibilities and obligations (The Children's Society, 2018).

In conclusion, communication challenges can arise in multi-agency working, and it is essential to address these challenges to ensure effective communication between agencies. Clear communication protocols, interpreters, response times, technology, and confidentiality protocols are all critical aspects of effective communication in multi-agency working.


Section Three. 
This section will explore the sociological factors that can challenge a child’s life experience, looking at what early interventions and services there are to support the child and family through that time. The sociological factor that will be discussed in this section is the well-being and development of a child, and the how a family structure can have an impact on this. 
This type of sociological factor can come under the umbrella of Adverse Childhood Experiences (ACES). According to Young minds (P.1, 2018) ACES are ‘highly stressful, and potentially traumatic, events or situations that occur during childhood and/or adolescence. They can be a single event, or prolonged threats to, and breaches of, the young person’s safety, security, trust or bodily integrity.’ These types of events can impact a healthy brain development for a child, meaning the stressful experience can have a long-term effect on their health, learning and behaviour (Liverpool CAMHS, 2023).
When it comes to family structure and stressful experiences the first and most common issue in today’s society is parent separation or divorce. A third of most parents will divorce by the time their child is 16 (Rodgers and Pryor, 1998). 
This event in a child’s life can come with a lot of changes to and can disrupt children’s day-to-day routine. For example, Paris (2015, p. 1) suggests ‘Children do well when they have good relationships with both parents or primary caregivers, adults who basically get along. But those parents don’t need to be married or living in the same house.’ But this is argued by Shienvold (2011, p.1) is that if parents separate may course stress to the child and they may experience ‘feelings of depression; lowered academic performance; acting-out behaviours such as aggressiveness, poor conduct, or disobedience; lowered self-esteem or loss of identity; and problems in relationships with peers, parents, teachers, or extended family.’ When it comes to a child’s education their develop would have a impact as they may be less focused therefore, not listening to others and socialising, children can lack confidence if depressed and may not want to partake in new activities which is then impacting their development of different skills. 
If there is no support for a child that is in this situation to overcome and understand why it is happening, it can cause a long-term effect. For example, if a child thinks it is their fault and goes into depression blaming themselves, carrying this on and having an impact in adulthood. This is supported by Lamarine (1995, p.1) who states, ‘Although controlled studies still are lacking, it has been postulated that, if left untreated, childhood depression can lead to profound consequences, perhaps the most damaging being interference with normal psychosocial development, the impact of which can have lifelong consequences.’ This is supported by Sunshine House (2020) who suggests a child expressing their feelings is important for their development, which in hand will help build confidence and independence within themselves.
There are many ways these issues could be prevented, firstly the parents can support the child the best way possible through this by making sure the child understands that it is not their fault and that both parents still love them, listen and answer any questions the child has to help them understand what is going on and why, make as few changes as possible and do not speak of or to each other in a negative way (NSPCC, 2020). This may not be able to happen in all cases and divorce can lead to court appearances, the child being in different environments constantly, parents’ hostile towards each other and speaking negatively about the other to the child. Each of these behaviours or actions can have an impact on the child.
There are many professionals that families can turn to for support and guidance with each of these situations that may influence a child’s well-being and development. For instance, Gingerbread is organisation that supports adults and children when it comes to parents/guardians separating. The organization has many benefits, including expert advice, peer support, advocacy, training and development, and campaigning (Gingerbread, 2021).

Expert advice is one of the benefits of using Gingerbread. Gingerbread provides expert advice and support to single parents, including legal advice, financial advice, and emotional support. This can be invaluable for those who may be struggling to navigate the challenges of single parenthood (Gingerbread, 2021).

Peer support is another benefit of using Gingerbread. Gingerbread provides opportunities for single parents to connect with others in similar situations, providing a sense of community and support. This can be particularly important for those who may feel isolated or alone (Gingerbread, 2021).

Advocacy is another benefit of using Gingerbread. Gingerbread advocates for the rights and needs of single parents, working to ensure that their voices are heard and their needs are met. This can be particularly important for those who may feel marginalized or overlooked (Gingerbread, 2021).

Training and development is another benefit of using Gingerbread. Gingerbread provides training and development opportunities for single parents, helping them to develop new skills and improve their employability. This can be particularly important for those who may be struggling to find work or advance in their careers (Gingerbread, 2021).

Campaigning is another benefit of using Gingerbread. Gingerbread campaigns for policy changes that benefit single parents, working to improve their access to services and support. This can be particularly important for those who may be struggling to make ends meet or access the resources they need (Gingerbread, 2021).

They also offer support to parents to guide them on how to talk to their child and explain what is happening and give links to offer extended support for parents and children to research. On the other hand, it is not face to face interaction therefore it can be seen a not as beneficial. Anna Freud (P.1, 2023) argues that ‘Face-to-face support can feel reassuring, as it gives you a chance to express your emotions and have someone respond to them in real time and seeing or hearing someone’s reactions to what you say is a good way to get perspective on what you’re going through and gauge the severity of your situation.’ 

Limited availability is another barrier of using Gingerbread. Gingerbread's services may not be available in all areas, which can limit access to support and advice for single parents. This can be a significant barrier for those who live in rural or remote areas (Gingerbread, 2021).

Funding constraints are another barrier to using Gingerbread. Gingerbread is a charity that relies on donations and grants to fund its services. This can limit the availability and quality of services provided, particularly during times of economic uncertainty (Gingerbread, 2021).

Limited resources is another barrier to using Gingerbread. Gingerbread may have limited resources, including staff and volunteers, which can impact the quality and availability of services provided. This can lead to long waiting times for support and advice (Gingerbread, 2021).

Limited scope is another barrier to using Gingerbread. Gingerbread's services may be limited in scope, focusing primarily on single parents and their children. This can be a barrier for those who require support for other issues, such as mental health or financial advice (Gingerbread, 2021).

Stigma is another barrier to using Gingerbread. There may be a stigma associated with using Gingerbread's services, particularly for those who are reluctant to seek help or support. This can be a significant barrier for those who may feel ashamed or embarrassed about their situation (Single Parent Action Network, 2019).

In conclusion, while Gingerbread provides valuable support and advice to single parents, there are several barriers to using the organization that need to be considered. Limited availability, funding constraints, limited resources, limited scope, and stigma are all potential barriers that may impact the quality and availability of services provided by Gingerbread. 
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