Task-based language teaching of translation to translation majors in Chinese context and its implications for syllabus design 

1. The aims

Specific research questions that will be addressed include: 1) What is the effective framework of task-based language teaching (henceforth TBLT) in translation course for translation majors in Chinese context? 2) Does the hypothesis that there exist significant differences between students in their translation proficiency who are instructed by 3P (Presentation, Practice and Production) and TBLT respectively hold? 3) What are the implications for syllabus design?
In line with the research questions of the study, the planned research has the following aims: 1) to investigate how to implement TBLT in the teaching of translation to translation majors in Chinese setting; 2) to test the hypothesis to verify that TBLT will result in a statistically significant difference between two groups with one group being instructed with TBLT and another being taught with traditional method---3P; 3) to explore the implications for syllabus design in translation teaching to translation majors. 
Through conducting the research, data collection and data analysis, it is expected to find answers to these questions and achieve those aims.    

2. The rationale and main conceptual themes for the investigation

2.1 The rationale
 In reality, both the current status of translation teaching in China and the Chinese policy of culture make the study necessary and urgent. 
Since the 21st century, the exchanges and cooperation between China and other countries in various fields such as politics, economy, culture and so on have been growing rapidly. Therefore, the demand for translation practitioners is also growing, which makes the teaching and training of translation receive more and more attention in recent years. At the same time, the policy of cultural construction put forward at the beginning of the 21st century in China is the strategy of “going out” of Chinese culture which is the way to spread Chinese culture and strengthen the soft power of national culture. If Chinese culture wants to go out and into the world, it must overcome language barriers, cultural differences and ideological barriers. An indispensable way to promote cultural “going out” is the translation of Chinese literary works, so the problem of how to train high-quality translators in our country is urgent. Hence this study, by reforming teaching approach in translation instruction, will contribute to cultivate more skillful translators who will eventually take the responsibility of spreading Chinese culture. It is also beneficial for translation majors in improving their translation competence by having more access to real-life task through TBLT which will enable them to meet the huge demand of the society for competitive translators.  
In addition, there are many problems in English education in China for a long time, such as “separation of learning and application” and “low efficiency”. As the core course of translation major, translation course aims to cultivate and improve students’ translation ability. However, compared with the standard of translation ability for translation majors stipulated in the syllabus and the demand of the real society for competitive translators, there is still a long way to go. How to really improve the quality and efficiency of translation teaching, so that students can improve their translation proficiency in a limited time and can flexibly and appropriately carry out bilingual transmission, is a matter of great urgency. 
Furthermore, “The English Curriculum Standard” in China actively advocates task-based teaching mode and proposes that “the process of language learning should be the process for students to form positive emotional attitude, active thinking and bold practice, and improve cross-cultural awareness and independent learning ability. It also suggests the learning mode of “experience, practice, participation, cooperation and communication”. It is advised that in teaching practice, teachers should strive to design communicative tasks that are suitable for students’ cognitive level, intermediate in difficulty, appropriate in measurement and strong in operability. Tasks should be designed to give full play to students’ learning potential by forming effective learning strategies and improve students’ ability of autonomous learning and English communication. Taking the English teaching status in China and the curriculum standard into consideration, this study aims to facilitate the outcome of translation teaching for English majors through exploring the implementation of TBLT approach in translation instruction. Therefore, this study is helpful for teachers, especially translation teachers, to know how to use TBLT in translation and will also offer guidelines for English teachers to extend its application to other subjects.    
Besides practical significance of the research, it is also of necessity to carry out a research like this academically. Through literature review, it is shown that studies in China concerning about TBLT are of two directions, one being about the theoretical construction of TBLT (Zheng Hongping, 2006; Liu Lingyan, 2016 ), another being the application of TBLT in teaching one specific skill of English or one specific subject, like the application of TBLT in writing instruction, and in reading instruction and in business English instruction(Tian Tian, 2011; Zhang Jingbo,2012; Xu Jun, Shi Xingsong, 2011). However, little study can be found with regard to the application of TBLT to translation course, particularly for translation majors. In light of this, this study tends to fill the gap to investigate the implementation of TBLT in translation instruction and offer guidelines for syllabus design.   
Therefore, the practical needs including facilitating the teaching status of translation teaching and meeting Chinese policy of culture spreading, together with the novelty for this study in the exploitation of TBLT in translation instruction to translation majors for filling the gap academically, make this study necessary and significant.

2.2 The main conceptual themes

Translation
Translation is rendering the meaning of a text into another language in the way that the author intended in the text (Peter Newmark, 1987 ), that is, it is a skill for the translator to transfer all the original information in the source language into a target language with his or her translation competence, so as a skill, the improvement of it needs to make declarative knowledge programmed and procedural knowledge automated. In order to do all this, we should mainly rely on practical application, that is, translation skill is not taught by teachers but practiced by students; it is not only by mastering scattered language knowledge, but by learning the language as a whole, which means that it can be really mastered through application, experience and perception. Therefore, the role of translation teachers is to create more conditions for students to practice translation and inspire students to learn “in use”. TBLT is in line with learners’ learning needs and can better mobilize learning motivation. It not only pays attention to meaning, but also provide enough language input for learners and promote the learning of translation knowledge. Therefore, TBLT suits the needs and the core of translation course. 

TBLT 
It was first proposed by N.S. Prabhu in the 1980s and developed rapidly in the 1990s.
TBLT, a learning-centered teaching approach, refers to the teaching that teachers guide language learners to complete tasks in the classroom. This kind of teaching method focuses on the cognitive process and psycholinguistic process of second language teaching, trying to provide opportunities for learners to participate in open communication tasks through meaning-focused activities in the classroom. In the process of task implementation, learners will not only pay attention to the meaning of language communication but also acquire the target information through communicating and making full use of the target language resources they have obtained. The learning process is to achieve the expected teaching objectives in an open way. The theoretical basis of TBLT mainly comes from constructivism learning theory and second language acquisition theory. Constructivism learning theory is a theory about knowledge and learning, which comes from Jean Piaget. Later, it has been developed and improved by educational psychologists such as Bruner and Vygotsky. 

Constructivist learning theory
Constructivist learning theory holds that learners are the main body of cognitive activities, not the passive recipients of external stimulation and the objects of knowledge infusion. Real and effective learning is based on learners’ active understanding. The best motivation for learners to learn is their interest in the materials they have learned. Learners’ independent thinking and independent exploration in learning are the key to the formation and development of cognitive structure. Therefore, the most important task of teaching is to teach students to learn, and to organize and synthesize their own knowledge through experience. TBLT advocates that students should be the center of teaching. Teachers should give full play to students’ initiative and provide students with many opportunities to apply the knowledge they have learned. According to the feedback information of their own actions and the interaction, students’ learning ability and initiative will be cultivated. This is also the core of teaching mode based on constructivism. According to the theory of constructivism, learning is always connected with certain social and cultural background, that is, with “situation”. Knowledge is not only constructed by individuals, but also by society and through the interaction with teachers or peers in various task-fulfilling process, students actively construct the theory of knowledge which is echoed in TBLT.

Second language acquisition (SLA)
Second language acquisition is a theory to solve the general problems related to language learning and the universality of language mental cognition, among which interlanguage theory, input hypothesis, interaction hypothesis, output hypothesis and cognitive learning theory focusing on the understanding of the second language learning process provide a theoretical basis for TBLT. The interlanguage theory, developed from the theory of Error Analysis in SLA, regards language errors as an integral part of learners’ language system. Teachers’ tolerant attitude towards language errors will motivate learners to pay attention to the expression of the meaning and take the advantage of their own knowledge to complete tasks actively. The input-output hypothesis of SLA also promotes the development of TBLT. Language input hypothesis is the core content of the monitoring model proposed by Krashen, an American linguist, which has a profound impact on teachers. In the hypothesis of language input, Krashen (1982) points out that the ideal input should be comprehensible input, which is the mode of “i + 1” , in which “i” represents the level of learners, and “+ 1” represents slightly higher than the level of learners. According to Krashen, a person’s language ability is mainly acquired through a large number of comprehensible inputs. Based on the input hypothesis, the Canadian linguist Swain (1995) puts forward an understandable output hypothesis based on the analysis of the teaching effect of learners’ oral and writing in the immersion French teaching project for many years. He believes that although language input is very important, L2 learners need a lot of language input on the one hand and a lot of comprehensible output on the other. TBLT provides learners with the necessary input and output for language acquisition, which is an important bridge to promote learners’ input and output practice.

Definition of task
As for the definition of task, scholars see it from different perspective as follows.  
Nunan, D. (1989) states that a task is a piece of meaning focused work involving learners in comprehending, producing and interacting in the target language, and that tasks are analyzed or categorized according to their goals, input date, activities, settings and roles.” Willis (1996) believes that “tasks are always activities where the target language is used by the learner for a communicative purpose (goal) in order to achieve an outcome.”
For this study, the definition by Willis will be adopted for its clarity and conciseness. 

TBLT framework
English linguist Willis’s three-stage task-based classroom teaching model is the most influential one, which consists of three stages and seven links (1996). (1) Pre-task. It consists of two links: introducing the theme and assigning tasks. As the introducer, the teacher introduces the relevant task topics to the learners and assigns the tasks. Teachers need to do a lot of preparatory work in advance according to the teaching content, including design tasks, looking for corresponding audio and video materials. In introducing the task, teachers can help learners activate some vocabulary and phrases related to the task, but more importantly, stimulate their interest in completing the task. Teachers’ language output should be simple and clear, otherwise learners will pay too much attention to language form rather than meaning. In the task assignment stage, teachers would better make sure that all learners understand the theme and objectives of the task and prepare for the implementation of the task cycle stage. (2) Task cycle. It includes three phases: task, plan and report. In the task cycle, learners, as the main body of language communication, use the target language to communicate and discuss in pairs or groups to complete the task. In this phase, learners need to fully contact and use the language, but the focus is not the accuracy of the language, but the fluency of the language. The planning stage is the preparation for the next reporting stage. In this stage, learners should cooperate with the group members to discuss the content of the group report according to the requirements, which requires the active participation of all members. Reporting is the last step of the task cycle, in which learners make oral reports or exchange written reports for the whole class and compare and learn from each other. In the process of reporting, learners can learn from oral or written reports of different groups about the language forms of other groups and the different methods and paths adopted. The teacher, as the host, summarizes the completion of the task. Teachers should give more positive feedback to learners, strengthen their learning motivation, and promote learners’ active learning. (3) Language focus. Analysis and language practice constitute two parts of the focus stage. In the process of language analysis, the focus of the activity is on the form and application of language. The learners discuss and analyze the vocabulary, syntax, idiomatic collocation, etc. in the text materials, gradually clarify some previously vague concepts, so as to cultivate the learners’ awareness of language form. In language practice, activities should be designed according to the content of language analysis. Activities can be oral, written or prepared for homework. All this detailed guidance in carrying out TBLT makes it feasible to extend its application to other subjects, so this framework of TBLT together with the peculiarities of translation will be integrated in designing a well-organized translation course to translation majors in Chinese context in this study. 

Syllabus Design 
Michael. H. Long (1992) argues that the task syllabus in particular suits TBLT by comparing three new, task-based syllabus types proposed in the 1980: the procedural syllabus, the process syllabus and the task syllabus. In light of the research findings in it, task syllabus will serve as a guidance in designing a task-based syllabus for translation course to translation majors.  

3. The evidence to be collected 
The evidence that will be used to find answers to the research questions is made up of documents about TBTL, students’ scores before and after the experiment together with responses to a questionnaire. 
In order to find the answer to the first research question: how to implement TBLT in translation instruction for translation majors and pave the way for the experiment, research findings about TBLT by scholars, like Willis (1996), Nunan, D. (1989), will be an important theoretical evidence. By integrating the framework on TBLT by Willis into the characteristics of translation course, a well-organized lesson plan for TBLT on translation course will be set up. 
To test the hypothesis, students’ scores in the exams before and after the experiment period will be important. The pre-test scores of two groups will be collected and analyzed before conducting the research to guarantee that two groups are not significantly different in their translation ability before the commence of the experiment. The post-test scores of two groups will be utilized to test out the hypothesis that there exist significant differences between the two groups of students in their translation competence after receiving TBLT and PPP respectively.  
In addition, for the sake of investigating students’ attitude towards TBLT after being employed in translation course, a questionnaire will be distributed to collect the information from the experimental group of students. The responses from subjects to the questionnaire will not only help to test the hypothesis qualitatively but also provide us some hints on syllabus design for TBLT in translation course. 
 
4. The methods to collect the evidence

Different methods will be employed to collect the evidence, to be specific, a review of the literature for the evidence of documents about TBLT, a translation test for the scores of the subjects before the experiment, another translation test for the scores of the subjects after the experiment, and a questionnaire to collect subjects’ attitude and expectation about TBLT in translation course after the experiment.  
As for documents about TBLT which are sought for the sake of designing a well-structured lesson plan to answer the first research question, a review of the literature will be done to find out a course design concerning TBLT which suits translation course in practice. 
In collecting another evidence: scores of two groups of subjects, we need to select two groups of students beforehand as the subjects, with one group of students as the experimental group and another as the control group. In selecting subjects, random sampling technique will be used to improve the validity of the research. Meanwhile in order to control some variables which may result in unreliable data, like different results out of various teachers or out of different language proficiency of subjects, we will randomly select translation majors of the same grade from the same university who are taught by the same teacher. An exam consisting of E-C and C-E passage translation will be designed to collect their scores in the pre-test to judge whether there exist significant difference between these two groups before the experiment. After the experiment, another translation test being made up of passage translation tasks will be held in order for collecting scores of two groups of subjects in a classroom test at the end of the experiment which aims at testing the hypothesis.
Besides the scores of two groups of subjects in two classroom exams, a questionnaire is designed to find out responses from the experimental group towards TBLT. The questionnaire consists of both open-ended and closed-end questions. With regard to closed-end questions, Likert scale will be employed to find out students’ attitude and expectations about the implementation of TBLT in translation teaching. Open-ended questions without providing any alternative answers enable the students to be free to answer questions. Such questions can naturally and fully reflect their opinions and attitudes towards TBLT in translation instruction. What’s more, students’ responses about their expectation concerning the learning content and learning activities in translation class will also shed light on syllabus design. Hence responses to questionnaires by students will help us to collect not only the effect of TBLT on the experimental group but also some implications for syllabus design in TBLT on translation instruction. 
In short, to collect the evidence for the study, quantitative research method will be adopted with random selection of samples from the same grade of the same university by using a questionnaire, pre-test and post-test as its instrument.
 
5. The settings for collecting the evidence

 Since the subjects of this study are translation majors in Chinese context, the data to be collected originates from students who study at one specific university in China and whose major is translation. Besides, as the main aim of this study is to test the hypothesis that after the experiment the translation abilities of two groups are significantly different in statistics, two groups of students from the same university of the same level will be randomly selected. In brief, we collect the evidence of this study from college translation teaching context concerning translation majors of one university in China. 

6. The ethical issues

A. Inform the university and obtain consent of students 
Considering that an experiment and a questionnaire will be held among students within the same school of the same university, the researcher will inform the school, the university and students involved and ask for their permission to continue the study.   
B. Inform students of the procedure 
After gaining appropriate consent both from the school, the university and the students, the procedure will be made open to them.
C. Keep their names confidential and non-traceability 
In view of respecting the privacy of individuals and the confidentiality of the relevant data, names of participants and the data, such as students’ responses to the new approach will remain confidential and far from traceability.  
 
7. The methods to analyze the evidence

As mentioned above the evidence for this study is documents of TBLT, scores of subjects in the pre-test exam and post-test exam, along with responses to the questionnaire, different methods will be used to analyze them so as to find answers to those research questions.  
For the sake of collecting evidence to find answers to the first research question, a review of the relevant and representative literature will be done. Through in-depth reading, comparison and analysis, the framework proposed by Willis (1996) is considered to be suitable in translation instruction for its feasibility. On the basis of Willis’ suggestion together with the distinctive features of translation course, lesson plans will be worked out to answer the first research question which also makes an essential preparation for the experiment. This study originated from a hypothesis that there exist significant differences between students in their translation proficiency who are instructed by 3P and TBLT respectively determines that it is ideal to use quantitative research method to conduct an experimental study as it can scientifically test the hypothesis with data which makes it statistically valid. 
[bookmark: _GoBack]Before the experiment, all students’ translation level will be tested with the pre-test in order to test whether subjects are significantly different in their translation competence. After collecting scores of two groups of students in the pre-test, SPSS statistical software will be used to compare the results of the experimental group and the control group respectively. If the two groups are not significantly different in their translation competence, we can continue the study for the control this variable. Otherwise, we will reselect the subjects randomly and restart the pre-test to guarantee that two groups of students are of the same proficiency of translation before the experiment. Similarly, SPSS statistical software will also be applied to analyzing the scores of two groups of students from the translation exam which will be held in class at the end of the semester to verify whether the experimental hypothesis is true. In order to ensure the objectivity of the experiment and the reliability and validity of the translation ability test, the scores of each student in the translation ability exams before and after the experiment are the average mark gained from a board of three English teachers. 
In analyzing the responses from the experimental group to TBLT in translation instruction, two different methods will be used. As for open questions, we can only handle manually. Trough recording and analyzing all the answers from students in the experimental group, students’ real opinion about TBLT and their suggestions towards the approach can be revealed which will offer guidelines for syllabus design, especially the design of tasks in class activities. With regard to closed-end questions, owing to adopting Likert scale, we can analyze those data with SPSS to discover the efficiency of TBLT in translation instruction qualitatively.   
 
8. The timetable for the proposed project

Phase 1: Pre-experiment 
To review the literature from May to June 2020 
Phase 2: In-experiment 
To work out lesson plan from July to August 2020 
Phase 3: Post-experiment 
To carry out the experiment from September 2020 to mid-January 2021 
To collect the data and analyze the data from the classroom test and the questionnaire from late-January to April 2021 

References
The Ministry of Education of China. (2001) English curriculum standard for full-time compulsory high school (experimental draft).
Zheng Hongping (2006) The Connotation, Characteristics and Implementation of Task-Based Language Teaching in English, Curriculum, Teaching Material and Method, 26: 51-55.
Liu Ling-yan (2016) A Study on Willis’ Task-based Language Teaching Mode, Theory and Practice of Education, 16:59-61. 
Tian Tian (2011) The Application of TBLT in College English Teaching of Writing, Foreign Language and Literature, 12:83-85. 
Zhang Jingbo (2012) An Empirical Study on Oral English Task-based Teaching Mode, China Education Journal, 6:91-92.  
Shi Xingsong (2011) Design and Task-Based Instruction on Business English Communication, China Academic Journal，11，66-71.
Peter Newmark (1987) A Textbook of Translation. Prentice Hall.
Prabhu, N.S. (1987) Second Language Pedagogy. Oxford: Oxford University Press. 
Krashen,S.D.（1982）Principles and Practice in Second Language Acquisition. Oxford: Pergamon. 
Swain M. (1995) Three functions of output in second language learning. Oxford England: Oxford University Press.
Nunan, D. (1989) Designing Tasks for the Communicative Classroom. Cambridge: Cambridge University Press.
Willis (1996) A Framework for Task-Based Learning. Addison Wesley Publishing Company. 
Long.（1992）Three Approaches to Task-Based Syllabus Design. TESOL Quarterly, 26: 27-56. 

