The Teaching Toolkit 1 – Professional Observation 

 Introduction 
Teaching within the post-16 sector necessitates an ongoing commitment to reflection and the continuous refinement of instructional methods to meet the dynamic educational demands. This essay employs Driscoll's reflective model (1990) as a guiding framework to critically assess six hours of observation of two experienced tutors in the post-16 sector. The key aim is to analyse the insights gained from these observations and determine how they can be applied to improve my professional practice and address developmental needs.  The essay structure will be organised around the observed teaching practices of each tutor, drawing upon references from seminal educational texts and aligning with established professional standards.
As we embark on this reflective journey, the words of Driscoll (1990) resonate: "What, So What, and Now What" – encapsulating the stages that form the foundation of our reflective exploration (p. 32). Through this analysis, we aspire to gather valuable lessons from the observed practices of experienced tutors and chart a course for professional development in the post-16 teaching realm.

Observation of Tutor A 
In the realm of post-16 education, Tutor A's observed teaching practices, spanning three hours, showcase a spectrum of effective strategies. Firstly, the tutor adeptly shapes the classroom dynamic, a cornerstone for establishing an effective learning environment. Avis et al. (2019) stress the importance of creating a positive atmosphere for engagement and knowledge acquisition, a principle evident in Tutor A's approach.
Tutor A exhibits pedagogical prowess by skilfully extracting information from the class, aligning with Fisher and Thompson's (2019) emphasis on drawing insights from students for a mutually enriching exchange of knowledge. Moreover, Tutor A integrates online resources, such as Mentimeter, showcasing a commitment to engaging learners through technology—a strategy advocated by Reece (2015) for enhancing interactivity and addressing diverse learning preferences.
Language tailored to the class level, as practiced by Tutor A, is considered essential for effective communication in education (Gregson, 2014), fostering a respectful and inclusive learning environment while ensuring comprehension and engagement without overwhelming students. Furthermore, Tutor A's dedication to equal treatment and opportunities aligns with Marshall's (2011) emphasis on inclusivity and fairness, fostering an environment where each student feels valued and has an equitable chance to participate.
Reflective teaching principles are evident in Tutor A's regular reviewing and reflecting on previous lessons (Avis et al., 2019). This continuous self-assessment allows for the refinement of approaches, addressing challenges, and building on successful teaching strategies.
Tutor A encourages collaborative work among learners, promoting active engagement, peer learning, and the development of critical thinking skills, as endorsed by educational theorists like Reece (2015). Additionally, Tutor A's commitment to individual interactions through active walking around the class demonstrates a personalised approach to teaching, enhancing the supportive learning environment (Gregson, 2014).
Recognising diverse learning styles and preferences, Tutor A allows for self-directed learning through phones or dictionaries, incorporating autonomy to enhance motivation and resourcefulness (Marshall, 2011). Effective time management, demonstrated by purposeful activities and flexibility in allowing learners to progress at different speeds, aligns with the hallmarks of proficient teaching (Reece, 2015; Fisher & Thompson, 2019).
Regularly referring back to past lessons to reinforce learning, the strategic use of handouts, and incorporating various learning styles illustrate Tutor A's commitment to providing a rich and multifaceted learning experience (Gregson, 2014; Marshall, 2011; Avis et al., 2019).
In conclusion, Tutor A's teaching practices, observed over three hours, reveal a wealth of positive and effective strategies. These experiences lay the groundwork for reflective exploration, providing valuable insights into the nuances of post-16 education and setting the stage for deeper analysis in subsequent stages of the reflective model.
Observation of Tutor B
Tutor B distinguishes themselves by establishing a robust learner/tutor relationship, a fundamental element for effective teaching (Gregson, 2014). Emphasised by Marshall (2011), this positive teacher-student connection creates a conducive learning environment, fostering engagement and participation. Demonstrating strong subject knowledge and confidence, Tutor B's expertise contributes to a credible and authoritative classroom presence (Gregson, 2014).
Effective explanation and revisiting of activities characterise Tutor B's approach, aligning with Fisher and Thompson's (2019) emphasis on clear and concise explanations contributing significantly to student understanding. This practice, in line with reflective teaching principles (Avis et al., 2019), allows for reinforcement and clarification.
Tutor B's commitment to individualised learning is evident in encouraging individuals to complete questions on tasks (Reece, 2015). Recognising and catering to individual preferences and paces is integral to effective teaching, ensuring active participation for each learner.
A distinctive feature of Tutor B's teaching style is creating a fun and relaxed atmosphere, aligning with Avis et al.'s (2019) argument that a positive and enjoyable learning environment contributes to increased student motivation and participation.
Optimal classroom utilisation with useful posters and materials enhances the learning experience, demonstrating Tutor B's strategic use of visual aids in line with effective teaching principles (Marshall, 2011).
Involving learners in reviewing their answers on the worksheet promotes active engagement, critical thinking, and self-assessment, aligning with endorsed strategies by educational theorists (Reece, 2015).
Tutor B effectively tailors various activities to different learning styles, ensuring that all learners, regardless of their preferences, have opportunities to grasp and retain information effectively (Avis et al., 2019).
Integration of group work for answering questions is another positive aspect of Tutor B's teaching practices, aligning with Fisher and Thompson's (2019) highlighted benefits of collaborative learning, including improved critical thinking and enhanced interpersonal skills.
Professional and appropriate language use is essential for effective communication in education, and Tutor B's adherence to this practice establishes a respectful and inclusive learning environment (Gregson, 2014).
Ensuring equal opportunities and providing continuous positive reinforcement aligns with best practices in teaching, contributing to an inclusive and supportive learning environment that fosters confidence and motivation among students (Marshall, 2011).
Tutor B's effective time management, demonstrated through appropriate activity pacing and seamless transitions, ensures purposeful learning activities conducive to student understanding (Reece, 2015).
Effective handout utilisation for in-class completion is another noteworthy practice, as suggested by Marshall (2011), serving as valuable tools for reinforcing learning objectives and providing additional practice.
In conclusion, Tutor B's teaching practices over a three-hour timeframe unveil numerous positive and effective strategies. These experiences lay the foundation for reflective exploration, providing valuable insights into the intricacies of post-16 education and setting the stage for deeper analysis in subsequent stages of the reflective model.

An analysis of the event (So What?)
In examining the teaching practices of Tutor A and Tutor B, Driscoll's reflective model unveils nuanced insights into the effectiveness of their strategies and the implications for post-16 education. Both tutors showcase commendable practices, each contributing uniquely to the learning environment.

 Tutor A's Strategies: A Comprehensive Approach to Engagement 
Tutor A's adept leadership in establishing a positive classroom dynamic aligns with Avis et al.'s (2019) emphasis on a conducive atmosphere for engagement and collaboration. Philip Race (2020), in "The Lecturer's Toolkit," highlights the importance of creating an environment where "students feel comfortable to participate in the learning process." Furthermore, the integration of online resources, such as Mentimeter, underscores Tutor A's commitment to technology-enhanced learning (Reece, 2015). These practices collectively emphasise a deliberate effort to harness technology for effective engagement.
Moreover, Tutor A's dedication to individual interactions and encouraging self-directed learning demonstrates a personalised approach, aligning with the principles of fostering a supportive learning environment (Gregson, 2014; Marshall, 2011). According to Race (2020), "active engagement with students fosters a positive and inclusive learning environment." The commitment to equal treatment and opportunities reflects a dedication to inclusivity and fairness, as emphasised by Marshall (2011). Tutor A's practices are interconnected, contributing to a holistic approach that fosters effective engagement and inclusivity in the post-16 education setting.

 Tutor B's Strategies: Tailored and Supportive 
Tutor B's strength lies in establishing a strong learner/tutor relationship, fostering a positive learning environment (Gregson, 2014; Marshall, 2011). According to Race (2020), "a positive teacher-student connection is crucial for creating a conducive learning environment, encouraging engagement and participation." The emphasis on effective explanation and revisiting of activities aligns with the principles of clear and concise teaching and reflective practices (Fisher & Thompson, 2019; Avis et al., 2019).

Encouraging individuals to complete questions on tasks showcases Tutor B's commitment to individualised learning, recognising and catering to individual preferences and paces (Reece, 2015). The creation of a fun and relaxed atmosphere contributes to increased student motivation and participation, aligning with the notion of a positive and enjoyable learning environment (Avis et al., 2019).
Optimal classroom utilisation, integration of group work, and skilful information extraction further highlight Tutor B's multifaceted approach. These practices, along with the use of professional and appropriate language, ensure a respectful and inclusive learning environment (Gregson, 2014; Marshall, 2011).

 Comparative Analysis and Implications 
The reflective observation of Tutor A and Tutor B's practices showcases the diverse yet effective strategies employed in post-16 education. Tutor A emphasises technology integration, equal opportunities, and a holistic approach to teaching, while Tutor B focuses on building strong relationships, individualised learning, and creating a positive atmosphere. Both approaches contribute to fostering engaging and inclusive learning environments.  The interconnectedness of various teaching strategies and the importance of a holistic approach become evident, guiding the path for ongoing improvement and enhancement in teaching practices.

Active Experimentation. (Now What?)
The valuable insights gathered from observing Tutor A and Tutor B are connected into actionable steps aimed at elevating my teaching practices within the post-16 sector. This phase launches me into a dynamic mode of active experimentation, wherein the lessons learnt from Tutor A and Tutor B serve as catalysts for positive change in my instructional approach. It signifies the commencement of a journey devoted to implementing and fine-tuning these strategies, a process that will consistently mould and enrich the learning experiences offered to my students.

Action Plan for Professional Development
	Professional Standard
	Action Point
	What will I do to action this?
	Possible Obstacles
	How will I know I’ve achieved it?
	Target / review date

	Professional Values and Practice
	Continuously enhance the use of professional and appropriate language for the level of the class.
	Actively review and update language use in class, seeking feedback from peers or mentors.
	Difficulty in recognising inappropriate language; resistance to change.
	Positive feedback from peers and observed improvement in language use.
	Target: Implement updated language use by April 15, 2024.
Review Date: Review progress by July 15, 2024.

	Learner-Centric Approach
	Further explore and incorporate a wider variety of learning styles to cater to diverse learners.
	Research and implement new teaching strategies, attend workshops on diverse learning styles.
	Limited resources for implementing new strategies; initial resistance from learners.
	Increased engagement and participation from learners of varied learning styles.
	Target: Introduce at least two new learning styles by March 1, 2024.
Review Date: Evaluate effectiveness by May 1, 2024.

	Teaching and Learning Strategies
	Enhance the integration of technology by exploring and incorporating additional online resources and tools beyond Mentimeter.
	Attend technology-focused workshops, explore online teaching platforms, and incorporate varied tools into lessons.
	Limited access to technology; time constraints in adapting to new tools.
	Seamless integration of diverse online resources and positive learner feedback.
	Target: Integrate one additional online resource or tool by March 31, 2024.
Review Date: Assess impact by June 30, 2024.

	Subject Specialist Knowledge and Understanding
	Expand subject knowledge to provide even more relatable examples from everyday situations to aid learners in understanding.
	Engage in advanced studies, participate in subject-related webinars, and collaborate with peers for insights.
	Time constraints in additional studies; potential challenges in applying new knowledge.
	Increased confidence in delivering lessons and positive feedback from learners.
	Target: Enrol in an advanced subject-related course by May 15, 2024.
Review Date: Reflect on learning by September 15, 2024.

	Learner Assessment and Feedback
	Develop strategies to provide more targeted and timely feedback to learners, especially during individual interactions.
	Implement regular check-ins with learners, utilise technology for timely feedback, and explore peer review strategies.
	Time constraints in providing individualised feedback; potential resistance from learners.
	Improved learner performance and positive feedback on the feedback process.
	Target: Implement a new feedback strategy by March 15, 2024.
Review Date: Collect feedback and assess effectiveness by May 15, 2024.

	Professional Learning and Development
	Actively seek professional development opportunities to stay updated on effective teaching strategies and methodologies.
	Attend relevant conferences, participate in continuous education programs, and engage in a community of practice.
	Financial constraints for attending workshops; time constraints for continuous education.
	Expanded professional network, successful application of newly acquired knowledge.
	Target: Attend at least one relevant conference or workshop by April 30, 2024.
Review Date: Reflect on learning and its application by July 31, 2024.

	Planning and Preparation
	Further refine lesson planning to ensure seamless transitions between different sections of the worksheet and optimise time management.
	Implement time management techniques, collaborate with peers for planning insights, and seek feedback on lesson plans.
	Time constraints in planning; potential resistance to changing planning habits.
	Smooth lesson transitions, positive feedback from learners.
	Target: Implement time management techniques by March 1, 2024.
Review Date: Assess the impact on planning and preparation by May 1, 2024.

	Inclusive Learning Environment
	Actively seek ways to make the learning environment even more inclusive, ensuring all learners have equal opportunities and are engaged.
	Conduct inclusivity workshops, adapt teaching materials for diverse needs, and seek feedback from learners.
	Resistance to change; potential challenges in identifying all learners' needs.
	Positive feedback on inclusivity, increased learner engagement.
	Target: Conduct an inclusivity workshop by March 31, 2024.
Review Date: Evaluate the impact on inclusivity by June 30, 2024.

	Equality and Diversity
	Consistently review and reflect on lessons to ensure that all learners are treated equally and provided with fair opportunities.
	Implement reflective practices, engage in diversity training, and seek feedback on fairness in the classroom.
	Unconscious biases; potential resistance to feedback.
	Positive feedback on fair treatment, increased learner satisfaction.
	Target: Implement reflective practices for fairness by March 15, 2024.
Review Date: Reflect on equality and diversity practices by May 15, 2024.

	Information and Communication Technology (ICT)
	Explore additional ways to incorporate ICT into the classroom beyond phones and dictionaries, considering the evolving landscape of educational technology.
	Research new educational technologies, attend ICT-focused workshops, and pilot new tools in the classroom.
	Limited access to advanced technology; potential challenges in adapting to new tools.
	Seamless integration of diverse ICT tools, positive learner feedback.
	Target: Pilot a new ICT tool by April 30, 2024.
Review Date: Assess the effectiveness and learner engagement by July 31, 2024.

	Evaluation of Practice
	Implement a more structured approach to evaluating teaching practices, possibly incorporating feedback from learners on a regular basis.
	Develop a structured evaluation framework, gather regular feedback from learners, and engage in reflective practices.
	Resistance to feedback; time constraints in implementing a structured evaluation.
	Consistent positive feedback, measurable improvement in teaching practices.
	Target: Develop a structured evaluation framework by May 30, 2024.
Review Date: Pilot the framework and assess by August 30, 2024.

	Quality Assurance and Quality Improvement
	Actively participate in quality assurance processes and seek ways to contribute to the continuous improvement of teaching and learning practices.
	Contribute to quality assurance initiatives, engage in collaborative improvement projects, and actively seek feedback on teaching practices.
	Limited opportunities for active participation; potential challenges in collaborative projects.
	Recognition for contributions to quality improvement, positive outcomes from collaborative projects.
	Target: Contribute to a collaborative improvement project by April 15, 2024.
Review Date: Evaluate the impact and contribute to further improvements by July 15, 2024.



 

Conclusion 
In conclusion, this reflective essay has provided a comprehensive analysis of the teaching practices observed in post-16 education, guided by Driscoll's (1990) reflective model. The examination of Tutor A and Tutor B's strategies has illuminated the diverse yet effective approaches employed by experienced educators in creating engaging and inclusive learning environments.
Moreover, this reflective exploration is not merely an intellectual exercise but a roadmap for active experimentation and continuous improvement. It aligns with the principles of reflective practice outlined by Driscoll (1990), where educators engage in a thoughtful examination of experiences to derive meaningful insights. The commitment to refining teaching practices, as highlighted by Gregson (2014) and Marshall (2011), remains at the forefront, ensuring a positive impact on the post-16 learning experiences.
[bookmark: _GoBack]This reflection is aimed to show growth, adaptation, and a steadfast commitment to providing quality education in the ever-evolving landscape of post-16 education.  As Race (2020) suggests, this journey involves a continuous commitment to seeking professional development opportunities and actively engaging in the process of improvement.
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Teacher Observation Form 
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	Teacher

	Sandra Warner

	Date
	16/01/2024
9:30-12:30

	Group
	Fulltime City and Guilds
ESOL Entry Level 3

	Topic/Context
	Information Technology 



	Notes on the lesson:

	1. There is very good classroom dynamic lead by the teacher. 
2. Very good at drawing the information from the class. 
3. Good use of online resources (Mentimeter) to engage learners and incorporate technology into the class. 
4.  The teacher uses professional and appropriate language for the level of the class. 
5. All learners are treated equally and given equal opportunities to answer and take part. 
6. Reviews and reflects on previous lessons.
7. Allowing learners to work together to discuss topic. 
8. Walks around the class speaking to learners individually regarding their answers. 
9. Allows for self-directive learning through the use of phones or dictionaries. 
10. Good time management when working on tasks. 
11. Allowing learners to move on to different sections of the worksheet while others finish off the current task. 
12. The teacher regularly refers back to past lessons to reiterate learning and aid in answering current questions. 
13. Good use of handouts, allowing learners to complete some of the task within the class and to complete the rest as homework.   
14. Teacher uses the different learning styles to cater to all learners. 

Task, 
1.1: Using the resources, research the underlined words using a dictionary and discuss their findings. 
1.2: Read the online article to identify some of the negative aspects the learners have found. 
1.3: Using the adverbs of probability form the text to position them where they think their level is form 100% working upwards. 


	




	What I have learned:

	Based on the provided information, it seems like you learned a lot from the lesson observation. Here's a breakdown of what you learned:

1. Classroom Dynamic: The teacher leads a very good classroom dynamic.
2. Information Retrieval: The teacher is adept at drawing information from the class.
3. Technology Integration: Effective use of online resources, such as Mentimeter, to engage learners and incorporate technology.
4. Professional Language: The teacher uses professional and appropriate language for the level of the class.
5. Equal Opportunities: All learners are treated equally and given equal opportunities to participate.
6. Everyday Situations: The teacher uses everyday situations/phrases (e.g., "cheese on toast") to explain and help learners understand and relate.
7. Lesson Review: Regularly reviews and reflects on previous lessons.
8. Group Work: Allows learners to work together to discuss topics.
9. Individual Interaction: Walks around the class, speaking to learners individually regarding their answers.
10. Self-Directed Learning: Allows for self-directed learning through the use of phones or dictionaries.
11. Time Management: Demonstrates good time management when working on tasks.
12. Task Progression: Allows learners to move on to different sections of the worksheet while others finish off the current task.
13. Lesson Continuity: Regularly refers back to past lessons to reiterate learning and aid in answering current questions.
14. Handouts Usage: Makes good use of handouts, allowing learners to complete some tasks in class and others as homework.
15. Learning Style Variety: Utilises different learning styles to cater to all learners.

	

	Targets to improve my own practice (mapped to professional standards):

	
1. Professional Values and Practice:
   - Target: Continuously enhance the use of professional and appropriate language for the level of the class.

2. Learner-Centric Approach:
   - Target: Further explore and incorporate a wider variety of learning styles to cater to diverse learners.

3. Teaching and Learning Strategies:
   - Target: Enhance the integration of technology by exploring and incorporating additional online resources and tools beyond Mentimeter.

4. Subject Specialist Knowledge and Understanding:
   - Target: Expand subject knowledge to provide even more relatable examples from everyday situations to aid learners in understanding.

5. Learner Assessment and Feedback:
   - Target: Develop strategies to provide more targeted and timely feedback to learners, especially during individual interactions.

6. Professional Learning and Development:
   - Target: Engage in continuous professional development to stay updated on effective teaching methodologies and tools, especially in the realm of technology integration.

7. Planning and Preparation:
   - Target: Further refine lesson planning to ensure seamless transitions between different sections of the worksheet and optimize time management.

8. Inclusive Learning Environment:
   - Target: Actively seek ways to make the learning environment even more inclusive, ensuring all learners have equal opportunities and are engaged.

9. Equality and Diversity:
   - Target: Consistently review and reflect on lessons to ensure that all learners are treated equally and provided with fair opportunities.

10. Information and Communication Technology (ICT):
   - Target: Explore additional ways to incorporate ICT into the classroom beyond phones and dictionaries, considering the evolving landscape of educational technology.

11. Evaluation of Practice:
    - Target: Implement a more structured approach to evaluating teaching practices, possibly incorporating feedback from learners on a regular basis.

12. Quality Assurance and Quality Improvement:
    - Target: Actively participate in quality assurance processes and seek ways to contribute to the continuous improvement of teaching and learning practices.


	











Appendix B

Teacher Observation Form 
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	Teacher

	Cathryn Clement

	Date
	15/01/2024
9:30 – 2:30pm

	Group
	Fulltime City and Guilds
ESOL Entry Level 3

	Topic/Context
	School Rules




	Notes on the lesson:

	
1. Very good learner /tutor relationship. 
2. Very good at explaining activities and revisiting passed lessons. 
3. Asking individuals to complete questions on a task.
4. The class seems to have a very fun and relaxed atmosphere.
5. The teacher has utilised the classroom very well displaying useful posters and materials 
6. Getting the learners to go through their answers on the worksheet to identify the correct answers. 
7. Using different activities to accommodate all learning styles. 
8. Using group work to answer questions. 
9. The teacher is very good at drawing information requested to answer questions. 
10. The teacher uses professional and appropriate language for the level of the class. 
11. All learners are treated equally and given equal opportunities to answer and take part. 
12. Continuously praising learners and encouraging learners throughout the lesson. 
13. Appropriate time spent on activities allowing for a seamless transition. 
14. Very good use of handouts, allowing learners to complete within the class. 
15. Teacher has very good knowledge of the subject, allowing for seamless transition through the lesson and confidence when answering questions posed by the learners.


	




	What I have learned:

	
1.   Strong Learner/Tutor Relationship:  
   - The lesson showcased a very good relationship between the learners and the tutor.

2.   Effective Explanation and Lesson Recap:  
   - The tutor is skilled at explaining activities and revisiting past lessons for reinforcement.

3.   Individualised Questioning:  
   - Individual learners are prompted to complete questions on tasks, encouraging active participation.

4.   Positive and Relaxed Atmosphere:  
   - The class atmosphere is described as fun and relaxed, contributing to a positive learning environment.

5.   Optimal Classroom Utilisation:  
   - The teacher effectively uses the classroom space, displaying useful posters and materials.

6.   Student-Led Answer Review:  
   - Learners are involved in going through their answers on the worksheet to identify correct responses, promoting self-assessment.

7.   Diverse Activities for Learning Styles:  
   - Various activities are employed to accommodate different learning styles, ensuring inclusivity.

8.   Group Work Integration:  
   - Group work is utilized for answering questions, fostering collaborative learning.

9.   Skillful Information Extraction:  
   - The teacher excels at drawing information from learners, facilitating effective question-answering.

10.   Professional Language Usage:  
    - The teacher uses professional and appropriate language suited to the level of the class.

11.   Equal Opportunities for Participation:  
    - All learners are treated equally and given equal opportunities to answer and participate.

12.   Continuous Positive Reinforcement:  
    - Continuous praise and encouragement are provided to learners throughout the lesson.

13.   Well-Timed Activities:  
    - Appropriate time is allocated to activities, ensuring a seamless transition between different parts of the lesson.

14.   Effective Handout Utilisation:  
    - Handouts are well-used, allowing learners to complete tasks within the class.

15.   Subject Knowledge and Confidence:  
    - The teacher demonstrates a strong knowledge of the subject, contributing to a seamless and confident delivery of the lesson.


	

	Targets to improve my own practice (mapped to professional standards):

	
1.   Professional Values and Practice:  
   - Target: Continue fostering a positive learner/tutor relationship, ensuring a supportive and inclusive learning environment.

2.   Learner-Centric Approach:  
   - Target: Explore additional strategies to accommodate diverse learning styles, ensuring all learners are engaged.

3.   Teaching and Learning Strategies:  
   - Target: Enhance individualised questioning techniques, promoting active participation and tailored learning experiences.

4.   Subject Specialist Knowledge and Understanding:  
   - Target: Continuously deepen subject knowledge to further enhance confidence and expertise in delivering lessons.

5.   Learner Assessment and Feedback:  
   - Target: Develop strategies to encourage more self-assessment, possibly through guided reflection on individual answers.

6.   Professional Learning and Development:  
   - Target: Actively seek professional development opportunities to stay updated on effective teaching strategies and methodologies.

7.   Planning and Preparation:  
   - Target: Further refine planning to ensure optimal use of classroom space and materials, enhancing the learning environment.

8.   Inclusive Learning Environment:  
   - Target: Explore additional methods to ensure inclusivity, especially in group work, to meet the needs of all learners.

9.   Equality and Diversity:  
   - Target: Maintain and enhance equal opportunities, with a focus on continuous improvement in this area.

10.   Information and Communication Technology (ICT)  
    - Target: Investigate and integrate additional ICT tools to enhance learning experiences and engagement.


11.   Evaluation of Practice:  
    - Target: Implement a more structured approach to evaluating teaching practices, possibly incorporating learner feedback and self-assessment.

12.   Quality Assurance and Quality Improvement:  
    - Target: Actively contribute to quality assurance processes and seek ways to continually improve teaching practices.


	












image1.png
YSGOL CYMRU

Y Drindod Dewi Sant

&)/ Trinity Saint David




