[image: ]


MODULE CODE:ECAD5011

STUDENT NAME: Jessica Strong

STUDENT NUMBER: 2304319







AI Acknowledgement

I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Continue to develop a supported critical approach throughout, offering the opposing view whenever possible. 

	I have addresses this by critically evaluating my points on theorists and the strengths and limitation on the intervention. 






Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.
Introduction  
The aim of the assignment is to discuss how a pupil with ADHD learns and develops in the classroom, as well as what interventions can be put in place to best support them. For this assignment I am going to be focusing on a singular pupil. Following the BERA guidelines the pupils' names will remain anonymous. The BERA guidelines state that “BERA believes that educational researchers should operate within an ethic of respect for any persons involved in the research being undertaken”.  
Throughout the assignment the pupil will be referred to as child A. Child A is a KS2 pupil and in a year 4 class. Child A is an 8-year-old boy and is at different stages of development. He does not enjoy taking part in class work as he has great difficulties concentrating. He particularly enjoys all physical activity and using a laptop independently. He does not enjoy sitting down quietly and reading a book or completing a writing activity. However, he is happy to complete literacy activities on a laptop or iPad. He specifically enjoys lexia interventions and spends a large amount of time on this. Child A finds the math's practical lesson enjoyable and is very engaged. However, he is not as engaged when completing work in his book. Child A enjoys helping others and is continuously asking for jobs to do, for example, offering to get the classroom Ipads or going to the printer to get sheets for the classroom teacher. It is clear that child A prefers practical lessons and getting involved, he also takes any opportunity to go outside and play with a football or a rugby ball. Child A is taken out of the classroom twice a day for interventions. Unfinished class work is completed in the time as well as new work set by the staff running the intervention. Child A will often refuse to do work in the classroom, however, when taken out to work in smaller groups he is more engaged. Child A can have outbursts of anger and needs to be able to calm down. For physical development child A is right where he needs to be. He has well developed gross motor skills and performs well in physical activities. For cognitive development he is finding it difficult to stay concentrated for long periods of time, this presents challenges when engaging in lessons. Emotionally he does not mind getting things wrong, however he is keen to please the adults close to him. In Language development he is very quiet in the classroom and more vocal outside of it. He voices his opinions and has good use of vocabulary. Socially child A can be respectful to adults, however, struggles with other pupils.  
My chosen intervention is based around behaviour development. I have chosen this intervention as child A and many other pupils struggle with what is right and what is wrong. The intervention is called mini Martello's, the learners discuss the right way to do things, ways to speak to others and help manage appropriate behaviours. It works on certain cognitive skills that they may be struggling with, as well as improving knowledge in all areas.  
 
Main body 
The behaviour in pupils when learning is extremely important in their development as well as the learning process. Good behaviour in the classroom is crucial for the pupil to learn and reach their full potential, creating the best possible calming environment. Poor behaviour in the classroom can result in lost learning time for the pupils and create distractions for other pupils in the classroom. Madiaofficer (2021). Children learn and develop at different stages. Ivan Pavlov is a Reflexology Psychologist who created the classical conditioning theory. The classical conditioning theory is a procedure for creating new reflexes by bringing stimulus before the reflex occurs. The behaviour of pupils is a reaction or response to a stimulus which can lead to another reaction from the stimulus. From my teaching experience I have seen this when a pupil reacts a certain way because of an event that has taken place, which can then lead to another reaction caused by the event. In the conditioning process, there is generally a process of association between successive units of behaviour. Learning Theory of Conditioning (2020). For child A he is conditioned to know the routine of the day within the school environment. Any disruption to this routine can cause behaviour challenges. Child A has been conditioned to know that when he comes in to school in the morning, to go collect a laptop and log into lexia to complete a series of tasks set. Child A is also conditioned to know that straight after lunch he is to go to the mini Martello's intervention. I have seen this in action in my placement school and it is clear to be having a positive impact on child A and supporting him in his learning and development. However, Skinner has a different approach in his thinking, Skinner focuses on observable behaviours, and their relationships to environmental stimuli and consequences. This emphasises the role of reinforcement and punishment in shaping behaviour. Operant conditioning suggests that behaviour is learned through consequences, specifically through positive reinforcement and negative reinforcement. Positive reinforcement is used inside the classroom to reward good behaviour through praise and rewards. This is demonstrated within my classroom by praise for good work and house points as a reward. This strategy has had a positive impact on child A as he is continuously improving on his behaviour to make the right choices. Negative reinforcement is sometimes used inside the classroom by the teacher using a raised voice or taking away play/break time. Edith M. Costa (n.d) I have seen this demonstrated within my classroom and child A reacts with a negative response with outbursts of anger and defiance.  
Children learn and develop at different ages and stages. Piaget suggests there are four stages of a child's development and children go through them at a certain age and time. However, Bruner agrees that children go through each stage. For Bruner each stage is not absolute, and children go through these stages at different ages and times. Bruner's theory states that learning is through an active process where the children can find their knowledge through experience and discovery.  Joe L. Kincheloe (2007). Child A specifically responds better with a Bruner approach to learning, opportunities are given to explore and discover the environment around them. I have seen this strategy used through a science activity, where students use different weights to float in water. Vygotsky argues a more social approach where pupils learn and develop through play, talking and social interaction, using a more multisensory approach. Child A would not respond well to this approach on learning as he is less socially responsive with his peers, but a lot more responsive to adults or working alone. EBSCO (2025)  
Progression is at the heart of the Curriculum for Wales. The Welsh Government (2021) states that “Progression in learning is how a learner develops and improves their skills and knowledge over time. This means increasing their depth of knowledge, deepening their understanding, refining their skills, all while becoming more independent and applying their learning to new situations.  
Child A has traits of attention deficit hyperactivity disorder (ADHD) this is a neurological problem. It is a part of the brain that controls our impulses and social behaviour. This displays itself with inattention, keeping on task, staying organised, hyperactivity such as moving around at inappropriate times, feeling restless, or talking excessively, impulsivity such as interrupting or having trouble waiting ones turn. The National Institute of Mental Health (2025). Child A faces many of these challenges daily and this has had a huge impact on his learning. In many children with ADHD this part of the brain is not fully developed. Dr Charlotte Greenway discussed the impact of ADHD on school performance in her lecture, including poor classroom performance, poor academic achievement, low self esteem, inflexibility and defiant behaviour. Greenway, C. W., & Rees Edwards, A. (2021).  
Interventions inside the school for pupils with ADHD is a large team approach across multiple settings. Progress monitoring and strategy adjustments are critical to the success of any intervention plan. William & Mary Training & Technical Assistance Center (2017). Child A is surrounded by a large team of people including his teacher, support staff and the learning resource centre (LRC). The LRC strive to ensure that all pupils are successful in learning that is accessible to them at their level. The LRC provide an education that engages and challenges the pupils according to their own interests and abilities, and a curriculum that allows the pupils to achieve success in the LRC, and to be able to transfer the skills developed into the mainstream settings. Child A spends the afternoon down in the LRC developing on skills and bringing those skills into the classroom. Developing on his skills is done in different ways and linked to his interests to keep him engaged by using tasks he enjoys, supporting his understanding and ensures he enjoys the lesson. The LRC is filled with a wide range of multi-sensory strategies, for example a soft play area and a sensory room and lots of visual aids. These strategies are embedded into everyday practice and encourages and supports the inclusion of pupils who have social communication and interaction differences. The curriculum is based upon providing the pupils with the foundations of communication through intensive interaction with the class teacher, support staff and the LRC.  
TEACCH strategies with activities are specifically aimed for each pupil's individual development plan (IDP) allowing them to become lifelong learners. Child A participates in most, if not all of these interventions at some point to support his learning. The intervention I will be focusing on is mini Martello's, mini Martello's includes all of these interventions in one and supports the pupils in their learning and development following their individual development plan. 
 Mini Martello’s intervention consists of a small group of pupils that come together and take part in a range of activities that supports their individual needs. This intervention is supervised by an LSA, support staff and trained LRC members of staff. They are responsible for the implementation development and monitoring of pupil's progress. They are responsible for communicating with outside agencies and parents, providing feedback of how the child is developing and what can be done to support them further. The activities around the child are specific to their individual needs outlined in their individual development plan. The group consists of around 5 pupils, which means that each pupil gets a lot of attention and support with their individual need and learning. Child A is aware that after lunch he needs to go to the mini Martello's intervention. The first thing the pupils take part in when they arrive is “check in time”, the pupils have the opportunity to tell the staff about what they did they day before, something that made them happy or something that may have upset them. Having this time before they begin, I have seen it be extremely beneficial to pupils as they can express anything that is worrying them and get all those worries out their heads so they are not troubled by them throughout the session as it can cause them to have negative outbursts. The activities the pupils take part in are very specific and focus on the similar needs of the pupils. The first activity will involve reading, writing or oracy. This can be something learners are behind on in the classroom or the LRC plan activities for the pupils based on a theme. For example, on my PTE2 experience the pupils were labelling a dragon and had a comprehensive task on the story behind St Davids day. This style of activity is in place to improve on their language, literacy and communication skills in a fun and engaging way. The second activity will revolve around developing fine motor skills. For example, on my PTE2 experience Child A was creating a Welsh dragon using tiny objects like pom poms and beads, picking them up with play tweezers. The third activity revolved around developing on gross motor skills. For example, pupils in my PTE2 experience played games and went outside to play ball games. Between each activity the pupils had a “brain break’” to help them recharge and re focus before moving on to the next task. Throughout the activities the learners had visual aids to support them in their learning and development. The National Council for Special Education (2021) states that visual aids can help to provide structure and routine, improve understanding, avoid frustration and offer opportunities to interact with others. The strengths that come with the mini Martello's intervention includes developing on their skills that are outlined in their IDP. By doing this it enables, that child A focus on the task at hand and manage his negative outbursts through discussion and achievement. This will also improve on social development and the overall well-being of the pupil. Another strength would be that early detection and intervention, identifies and addresses problems early on before it becomes severe. Cambslearntogether.co.uk. (2015).  
The limitations in my PTE2 school have included staffing issues, due to absences, sickness or being needed elsewhere. This impacts negatively on pupils in providing the intervention necessary for their development. Another challenge can be a lack of staff training in the specific intervention and strategies, this can be due to a lack of funding or a lack of staff to train. This limitation has affected child A as there have been instances when he cannot attend a session because of a lack of staff on that day.  
The Mini Martello intervention particularly appealed to me because it supports the learning and development across all area's development, i.e., social, emotional, physical, language skills, behaviour, well-being and literacy. This is where I got the see the strengths and challenges of each individual child and how their IDP is put into action. In my PTE2 experience I personally saw the strengths of the mini Martello intervention, when Child A achieves a developmental skill and is able to move onto the next skill quite happily. Parents are informed on how their child is progressing, they are kept informed on what their child is achieving and what is going to be done to move their child foreword. Child A has experienced many challenges when things don’t go right, and routine is disrupted, this can be by a lack of resources with pupils having to share materials and resources breaking or even a change in staff. Wherever they can, the LRC staff ensure they use the schools rich learning environment effectively to provide challenging contexts to develop pupil's developmental skills/needs. A challenge I experienced in PTE1 is school space, with a limited amount of space for the interventions to take place due to the small size of the school and lack of available rooms.  
Conclusion  
In Conclusion, small group interventions work well, first hand experience of working with these groups have proved successful for both pupils and staff, learning is more efficient and outbursts of behaviour can be diffused more quickly. Pupils benefit from the mini Martello intervention, these smaller groups encourage a wide range of conversation and small steps of achievement at the pupil's own pace. Pupils greatly benefit from positive praise; this can be done through giving the pupils rewards or a certificate for achievement. This intervention could be rolled out to the younger and older years, through adaptations to their individual needs and levels of learning. This would involve producing different activities aiming around their IDP’s. Further staff training would offer a wider variety of learning, especially for the older year groups, with the possibility of maybe parents or child guardians being included with the input of some of these activities. An ideal situation would be for parents or child guardians to come in on a set morning or afternoon one day a week and take part in these activities with their child. This would lead to further discussion at home. Parents or child guardians could be included in the discussion and planning of some of the intervention activities. Feedback from parents or child guardians would be invaluable for the learning and development of their child.  
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Physical development

- Well developed gross motor skills

- Performs well in physical activities.

- Enjoys practical lessons

Cognitive development

- Difficulty staying concentrated for long
periods of time

- Difficulty making decisions

Emotional development

- Does not mind getting things wrong

Language skills

- Very quiet in the classroom

- More vocal to adults

- Voices his opinions to those close to him.
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