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A) With reference to children’s rights, explain in depth the importance of early intervention
Deaf, hard of hearing, hearing impaired, partially hearing; these are some of the terms used for a child with a hearing disability according to Deaf Children Australia (2012). There are 50,000 children with hearing loss in the UK. Around half are born with hearing loss while the other half lose their hearing during childhood (Action on Hearing Loss, 2018). Based on these statistics, a majority of children require support throughout their early years and education. 
Gregory, S et al (1998, p.72) cite Carr, (1997), 
early diagnosis is seen as highly desirable, followed as quickly as possible by the fitting of hearing aids and support for the family from a teacher of the deaf in order to promote the development of spoken language.
However, Gregory et al (1998, p.73) also highlights that early diagnosis and collaborative working of teachers and the families, is at a time when budgets for specialist teachers and support services have been cut. Under the age of 2 years, this support is non – statutory. This outlines ongoing funding issues which jeopardise specialist support. 
Legally, 1:1 support for a child with hearing loss is not required until they start full time school at the age of 5 (Gov.uk 2018). Peer and Reid, 2012, p.214) cite Marschark, (2003) who identifies that children with hearing loss generally fall behind their peers in academic subjects, including literacy and mathematics.  Early childhood intervention programs are designed to mitigate the factors that place children at risk of poor outcomes (The Children’s League 2019). All educational establishments namely schools, private nurseries and toddler groups should all have a Special Educational Needs coordinator (SENCO – soon to be Additional Learning Needs Coordinator ALNCO), (Chemianis, R 2005, p.29.). Their role is to advise staff, parents/caregivers and the child of how best to support them. This includes access to agencies. Section 3.66 of the SEN Code of Practice (2018, p.34.) indicates that settings must work with their local authority, have an up to date SEN policy, whilst ensuring that arrangements are in place to support pupils. 
An article outlining Birth to three matters states that although babies are dependent on adults, from birth, they are vivid learners, equipped to communicate and imitate others; indicating a sense of self. Through their senses, babies are curious and independent, striving to find out about the world around them (Abbott and Langston, 2007, p.5).
When one of those 5 sense are removed, for this point, hearing, not only can it impact greatly on cognitive development but can become a stigma for the child and their family (Gregory, S et al. 1998).
Early intervention comprises of a multi-disciplinary team of professionals from birth to 5 years of age, advancing child health and well-being, strengthening capabilities, minimising developmental delays, acquiring solutions for existing or emerging disabilities and incorporating preventative measures whilst promoting flexible parenting and overall family life (Shonkoff, JP. and Meisels, SJ. 2000, p.53.). However, the effect also depends highly upon external factors, including family dynamics. Unfortunately, lack of understanding plays a significant role when addressing early intervention. In particular; coaching of parents and caregivers is linked to improved developmental outcome. (Hadder-Algar, 2011, p.53) 
Gregory, S et al (1998) explains that the medical model of deafness becomes the assimilation of the deaf person into a hearing society, also citing Reagan (1990) explaining from the social model, that deaf children are portrayed as having to fit into and function in a hearing world with hearing people making educational and social decisions on their behalf. Teaching a child to use their diagnosis rather than fight it, will support them in their future learning, but this needs to be implemented from a young age. Nutbrown (2013) cites Phillips (2001) who noted that practitioners delivering Reggio Emilia have ceased to talk of Special Educational Needs (SEN) but have, instead, chosen to include discussions of SEN rights to meeting the young children’s needs and access to curriculum. Furthermore, Article 2 of the United Nations Convention on the Rights of the Child (UNCRC) states that all children have the rights laid out in the Convention, and that individual children and young people shouldn't be discriminated against when these rights are realised. (CYPCS, 2019)
The Newborn Hearing Screening Test Wales is available after birth, at hospital. However, this is at the choice of the parents. Not all hearing impairments will be diagnosed at this stage, it does however provide a record of the child’s test results so that intervention can be accessed. The NHS Wales (2015) note that in the years before the screening programme was established, it could take until children were almost two years for a hearing loss to be identified. By the age of 2 years however, a child should be meeting various mile stones including communication through sounds and gestures, use of language and independence (Abbott & Langston, 2005). The effects of hearing loss can impact not only a child’s speech and language but also their ability to read and develop social skills. 
Critical periods have been identified for the effect of cochlear implants and cortical processing of auditory information and speech development. Interestingly, these two of the five senses share similar aspects, including a critical period of effectiveness ending at around 7 years of age. The earlier the intervention is started the greater the effect (Dorman, M, Nash, AA and Sharma, A 2009, p.54). Early intervention is not only about supporting the child, but also supporting the families of said child. Dr Kim Bevan the lead consultant for Early Support Wales (2010-2013) highlights the importance of supporting a family with a disabled child. By supporting the people who ultimately care for the child you are enabling them to access various groups, funding and access to services. Despite the successes noted by Dr Kim Bevan, funding for Early Support was terminated in 2013. This not only highlights the importance of early intervention but identifies the need for continued fundraising and awareness. Dr Catherine Norton, Consultant Paediatrician in child health from the Cardiff and Vale University Health Board states very clearly during of a clip for Early Support (2012) that 
it’s crucial, absolutely critical that you get in for as much advice and support as you can, as early as you can. The problems build up, the stress increases and your coping mechanisms start to fail so the earlier you get in, in an informed, practical way the better.
If a parent or caregiver does not have the access to the support that they require it in turn affects the child. One example of this is Sure Start local Programmes (SSLP) which were aimed to enhance the life chances of young children and their families in areas of high deprivation (Smith, E 2012).  Assessments are generally carried out within the first 3 months of a baby’s life and hearing aids can be fitted generally by the 4th month of a baby's life, this is crucial to supporting development for the child and their parent (Health for Wales, 2015).  
“Very young children with mild to severe hearing loss, who are identified early and provided prompt intervention that includes amplification, can demonstrate age appropriate development in multiple domains” (Carren et al, 2015, p.54) Overall, early intervention is highly beneficial to the way a child’s future is shaped. By accessing agencies and support, the child should have the necessary tools to aid their development in a way that is right for them.  

B) Critically analyse 1 or 2 barriers the child may experience. Consider the impact the barriers may have on the child. 
There are many barriers that a deaf child may face. For the purpose of this study the barrier of communication will be explored. The term communication can be defined as imparting or exchanging of information by speaking, writing, or using some other medium (Oxford University Press, 2019). For a child with a hearing impairment, communication can be difficult as the general understanding involves speaking and listening (Beazley and Moore, 1995, p.37). Children learn by example (Facts for life, 2019), however if a child is unable to hear they are unable to copy or respond verbally like a hearing child would. This in turn affects the development of their speech (Gregory, S, et al, 1998, p.74). Many agencies are available to enhance communication for example, Action on Hearing Loss, formally known as The Royal National Institute for the Deaf (RNID), National Deaf Children’s Society (NDCS) and so forth. They offer support to the children and families to aid communication whether that be through sign language or other mediums. 
The Local Education Authority (LEA) Support Services include specialist teachers of pupils with hearing and speech and language impairments (National Assembly for Wales, 2002). This supports not only the child but the family and class teachers to ultimately give them the best opportunities. Dependent on the level of hearing loss, a teacher of the deaf will be appointed. They will offer the guidelines to encourage communication in the best way possible. This can be made up of several supporting factors, for example, a speech and language therapist, British Sign Language, Picture Exchange Communication system (PECS) and various media devices including microphones and other aids. 
Unfortunately, according to Gasper, M (2010, p.5) with such a plethora of agencies having input, there must be a cohesive relationship between all agencies. From a school perspective, it requires a whole school approach (HM Government, 2018, p.6). The SENCO / ALNCO, has access to what is required for the child to enable to encourage communication, however, the class teacher, special needs support assistant (1:1 if required) and all other teachers that the child may encounter, need to be aware of the child’s needs so that they may deliver this support. On a communication level, if a professional within the school was unable to distinguish or respond to a deaf child, be that from lack of understanding or insufficient training, this can have significant consequences for the child (Beazley and Moore, 1995, p.66). Lack of communication, which equates to their level of understanding, can leave a child feeling segregated, unappreciated, frustrated and penalised. Cheminais, (2005) highlights that the role of the SENCO with the support of the headteacher and colleagues should seek to develop effective ways of overcoming barriers to learning and sustain effective teaching through the analysis and assessments of pupil’s needs, by monitoring the quality of teaching and standards of pupil’s achievement, by setting targets for improvement. Although on paper this ideal should be identified throughout all early year’s settings, Gasper, (2010, p67.) notes that it is not always possible. With the new ALN bill coming into effect in 2020, every child will have an Individual Development Plan (IDP). Currently, any child with special needs can have an individual education plan which holds targets for them to achieve, this should be completed with the SENCO/ALNCO, TOD, child’s parents and the child themselves, allowing the true voice of individuals and families to be heard (Gasper, 2010, p.4). For children with hearing impairments they often start school with an array of agencies which requires removing them from their class environment for various times on a regular basis. This not only signals to other students that the child needs additional support but also to the child themselves, who will inevitably over time not want to leave the classroom or their peers, especially if completing an enjoyable task (Florian, 1998, p.4). 
Nutbrown, Clough and Atherton (2013) state “It is a sound philosophy of curriculum entitlement for all children who can be taught and can learn according to their needs and in tune with their potential, and is rooted in the work of many teachers and educationalists.”  Also stating that England came under fire during the 1990’s when schools and settings faced various obstacles including inadequate funding, negative attitudes, a controlled curriculum and a lack of appropriate professional development. (Nutbrown, 1998). This is also reflected in recent studies whereby funding is a continued problem (Peer and Reid, 2012, p129).
Inclusive education can be seen as a process of strengthening the capacity of an education system to reach out to all learners however the OECD Report ‘Teachers Matter’ recognises that the demands on schools and teachers are becoming more complex as society now expects schools to deal effectively with and array of issues including different languages, backgrounds, sensitivity to culture and gender issues, promoting tolerance and social cohesion, responding to disadvantaged students and behavioural problems, along with new technologies, and rapidly developing fields of knowledge and approaches to  assessment (Marin, 2014, p.703). Consistency is key when working with disabilities to ensure continued learning and effective progress.  Beazley and Moore, (1995) state that the way that communication is established can have wide-ranging repercussions, not just for deaf children, but for their families and friends too. They also outline how deaf children will respond most readily to visual contact and touching. For a deaf child, simple everyday movements can have a detrimental effect on communication. For example, lip reading is a large part of how hearing-impaired children will look to understand someone when they are speaking, however if the person speaking has a light or the sun directly behind them, they are unable to see their mouth. Again, if someone was to turn whilst they are speaking, the child will not be able to see their mouth. (Action on hearing loss, 2018). Hidden Hearing, (2019) urge people to not take hearing for granted. From a whole school approach this is an aspect that should be made aware to all staff. Most hearing adults naturally expect to communicate thorough sound and speech, Beazley and Moore (1995) cite Bouvet (1990) who calls this ‘the shared barrier of communication’. They also identify that communication is vital because it links directly to access to information, education and opportunities throughout life. That it is important to get effective communication going in order to provide a means of interaction at home which will enable the child to learn about the world in which they find themselves (Beazley and Moore, 1995).
Other methods of supporting communication can be through digital devices such as microphones. These can be worn around the main adult's neck, it is connected via Bluetooth to receivers on the child's hearing aids, for example Roger Aids by Phonak, (Phonak Life is on, 2019). These work well in many situations, however for a child with profound hearing loss this also presents communication problems if they are unable to see the person speaking or there is increased background noise. Carwyn Jones, an assembly member for Bridgend, commented in the Seaside News (2012) that ‘poor acoustics within school classrooms create a barrier to learning for all children, especially children with hearing loss.’  
In conclusion, it takes a team of professionals to support children in their development of communication, and although there are various uncontrollable factors, a child facing the need for support can advance if all areas are addressed with the same enthusiasm throughout. 

C) Critically evaluate 1 example of how a child with hearing loss is supported in an early years setting. 
Within an early years setting, a child with profound hearing loss will have a teacher of the deaf (TOD) appointed to them. Their role is intrinsic to the support of the child. 
Wilson, J, (2017) states “inclusive education is narrowly understood as the education of children with disabilities in "regular" classrooms”, this is becoming a known concept. Mainstream schooling is derived on a manmade ideal of the ‘norm’ which causes divisions of the exact meaning of inclusion. She highlights that there needs to be a consideration of how classrooms, pedagogy, curricular materials, and cultural practices of schools can be transformed in order to accommodate all students. TOD’s ensure that this is capable, offering guidance throughout the child’s schooling.  
Florian and Rouse (2009) state: ‘the task of initial teacher education is to prepare people to enter a profession which accepts individual and collective responsibility for improving the learning and participation of all children’ however now, more than ever teachers must be prepared to teach all children regardless of their learning needs, behavioural, intellectual, emotional, social and physical capacities.  In order to achieve that, teachers must have access to a high qualitative teaching training system that will allow them to gain access to information that will prepare them to become professionals in their field. However, ALN is a small portion of the teacher training that is delivered. Hearing impaired children are advantageous in that they have specialist support, whereas most ALN’s do not. Kirsty Williams AM (2017), is cited by Champion, J (2018) who relaunched a plan to develop a high-quality education profession through implementing the Donaldson review, which involves a new curriculum, ‘A curriculum for wales, a curriculum for life.’ Currently, to become a teacher of the deaf, not only do you require your teacher training certificate, a further 3 years of unfunded training is required to achieve this title. Teachers of the deaf may also work as part of a team in hospitals or health centres, concentrating on audiological and advisory services, particularly in the early years (BATOD, 2017).
For a set time each week, the TOD of the attend the school and check any equipment the child is using to ensure they are working correctly, for example, hearing aids. They may also revisit work that the child may have had difficulty with, allowing them to complete the work required. The child can also discuss any issues or concerns that they have encountered, as well as areas they are happy in, overall working with a very child centred approach (HM Government, 2018, p.9).
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