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Inclusive leadership

Section 1
An inclusive leadership is an approach that ‘values diversity, invites and welcomes everyone’s individual contribution and encourages full engagement with the process of decision making and shaping reality’ (Bortini et al., 2018). Ferdman (2021, p.3) states an inclusive leader should allow individuals to be themselves, allowing differences and them to participate feeling safe and treated fairly. Randel et al., (2018) states in the early years an inclusive leader is seen to be a facilitated of belongingness, delivers equity and provides justice, takes part in collaborative decision making, involves and encourages all participants to join in and contribute. Ferdman (2021, p.20-21) also agrees with Randel et al., inclusive leaders must take responsibility and accountability, encourage others, and foster decision making. In addition, Bortini et al., (2018) goes on to say in order for inclusion to happen a leader must acknowledge and value each individual and their rights, allow interconnection and understand the responsibility of the importance of inclusive leadership. An inclusive leader should work with children in the early years and create an inclusive education for them rather than power over them (Rodd, 2013, p. 35-36; Brown, 2020). Inclusive leadership in an early year’s setting is vital, an inclusive leader must recognise every pupil’s entitlement of their unique journey through education, respect diversity, enables all to participate and takes into consideration different learning needs and preferences (Imperial College London, No Date).  

Scenario
Tom is a 3-year-old boy. His parents are going through a divorce. He stays with mum mostly, but dad has him now and again. Dad has had an addiction in the past; therefore, mum is reluctant for tom to stay with his dad and would like a divorce as it is causing her stress. When speaking to mum about dad she does not want to know. Dad is struggling to get a job and now is living in poverty. A meeting must be held to discuss concerns that have been identified during the past few weeks. Tom comes in with uniform that smells as if he has had it on for a while but only when he’s been with dad. As well as this he complains he is hungry most mornings. It is believed this affects his development because he finds it very difficult to concentrate in the morning. When dad drops him off, he will not stay and talk, it always seems he is rushing. When teachers in Toms class try to speak to Toms dad his behaviour comes across as cold and dismissive. Dad will always be on his own in the yard and does not interact with any parents. Tom tends to like his own company in class and playing in the yard. When being 1-1 with tom he is very quiet. This is unusual for Tom and only recently been happening. He is normally a happy individual who likes to play with the children inside and outside of class. When a meeting is held support will be discussed to tom’s parent. Professionals from outside the setting can come in and give support to both tom and his family. 

Children
Souto-Manning et al., (2021) suggests belonging is a key aspect in early childhood, it has a huge impact on the child’s cognitive, social, and emotional development. Belonging can affect the way a child feels, a child that is welcomed into a community and feels accepted will show positive emotions (Baumeister and Leary, 2007). A child that does not feel a part of a community can have a weakened immune system, suffer with depression as well as anxiety and difficulty concentrating which can lead to poor academic performance (Leever, 2023). Tom has been having trouble concentrating in class recently, he plays on his own and when talking to him he acts very shy. An inclusive leader needs to support Tom by making Tom feel welcomed every morning. This can be done by being a positive role model and showing enthusiasm when seeing tom. Smiling at the child, making eye-contact, and showing interest can allow a child to feel valued, loved and contributes to a healthy development (Welsh Government, No date). 

Some could argue children that wear uniform allows them to feel a sense of belonging, a part of a community and having pride in wearing it (UK Government, 2021). However, this is not the case for all children. Bullying is more likely to occur to children with families living in poverty, which is a sad reality happening today (Johnson, 2019). There have been a few incidents recently with other children being unkind to Tom due to his uniform condition and practitioners have been dealing with it.  Many children in schools can be bullied due to having parents living on a low income and can be shown by children having worn out equipment or second-hand clothing. British Broadcasting Corporation, (2023) recent report states more parents this year are using charity shops to buy second-hand uniform due to struggling with the cost of living. Children however can pick up on this and unfortunately bully children based on uniform, in fact more than a quarter of children from family living in poverty have said they had been bullied due to their carers being able to afford the cost of school (The Children’s Society, 2023). Tom has been seen wearing the same uniform for a continuous number of times and practitioners have pick up on this due to stains and the smell. An inclusive leader in this situation should react by calling in dad and speaking to him about toms’ uniform and providing support to help. The inclusive leader can ask pupils and parents in the school to donate any uniform families no longer want. This way there would be uniform that is free for families to use when they are struggling. This can allow tom’s dad to have different options for tom to wear if he gets them dirty and not having the worry of washing them which costs money which could be the reasoning behind Tom wearing the same uniform. Tom is a three-year-old boy who will be exploring in school which is normal for that age to get their unform dirty on a daily basis. 

Dewis Wales is an organisation in Wales that accepts any type of uniform and donates them to families who require support as well as another organisation called the salvation army (Dewis Wales, 2023; The salvation army, 2020). To eliminate this ongoing issue, an inclusive leader should identify this problem and speak to the head teacher about allowing children to wear the basic clothes and not including any logos (Walmsley, 2011). Research shows in 2022, Wales considered discontinuing uniform on logos which would lower the cost of school uniform (British Broadcasting Corporation, 2022). 

Staff
The Organisation for Economic Cooperation and Development (OECD) (2018) states staff and children’s relationship is vital for a child’s development. Positive relationships between children and teachers allows security and trust to be built (Dong et al., 2018). Teachers in settings that build a strong relationship with their pupils, show they are more likely to be engagement and be involved in school (Teuscher and Makarova, 2018; Park, 2023). An inclusive leader can support Tom by getting to know him, allowing him to speak and being listened too. This will help the inclusive leader to understand his needs and interests which would make him feel valued and respected (UK Government, No Date). Once he feels comfortable, there is a possibility he would open up about his feelings and experiences. An attachment theory was theorised by John Bowlby. His theory was based on the importance of attachment, children that do not form secure bonds tend to have difficulty forming relationships in later life which is why attachment is significant in the early years (Bowlby, 1997, cited in NSPCC Learning, 2021). This could be done by allocating staff members as a key person for each child and allowing them to work with small size groups which would allow stronger attachment, as well as children’s progress (Nasuwt, No Date). A key staff member would be able to get know the children and therefore should be able to identify small changes in their child’s behaviour or appearance. An inclusive leader would get to know Tom and identify small changes. Small size groups can benefit children and staff relationship as it allows longer and meaningful interactions which builds trust (Slot, 2018, cited in OECD, 2018). Although it must be considered smaller group sizes would be beneficial to all children however teaching staff are limited in Wales due to funding and the class teacher may not have enough time to work with smaller groups and still achieve the workload (Nasuwt, No Date).  
An inclusive leader should provide training for all staff to take part in so they can feel confident in providing early interventions and identifying small changes in children. As a result of providing interventions for children it can prevent them from harm, reduce the need for a referral, improve long-term outcomes and improve home life (Early Intervention Foundation, 2021, cited in NSPCC Learning, 2023). All staff should have training about noticing the signs of children being in danger or at risk and what to do when having concerns.  

Families
Practitioners are aware of Tom’s fathers’ addiction in the past as mum has mentioned she went through a difficult time when tom was born, that being with her and tom’s fathers’ relationship. His dad was hardly present through the birth. Tom’s mother has Tom more often than dad, Tom’s mum has mentioned it is unfair on how little he contributes. This has caused stress to mam in the past as she believes she has more of a responsibility than Tom’s father. As a result of this, it has caused tension between their relationship and it is affected their stability, as well as frequent arguments causing their divorce. (Frisco and Williams, 2003; Ruppanner et al., 2018; Schober, 2013, cited in Carlson, Miller, and Rudd, 2020). However, Tom’s father had support and continues to receive it so therefore he can see Tom again. Parents that have suffered from addiction should continue to have long-term support and well as their families (NSPCC Learning). Children should be able to share their experiences and feelings. A multi-agency team should support the whole family to have different professionals who specialise in particular areas (Altobeli and Payne, 2014, cited in, NSPCC Learning, 2022). When adults receive support, it doesn’t always result in better parenting, therefore long-term support is put into place (Cleaver, Unell and Aldgate, 2011; Cornwallis, 2013, cited in, NSPCC Learning, 2022). 
Tom may have seen things whilst his dad had a substance problem, not necessary been exposed to harm, but would be at more risk rather than children who do not have an addiction (UK Government, 2021). The relationship with Tom and his dad should continue to be built. Having a father in a child’s life can be beneficial to the child’s emotional well-being, cognitive development, and academic achievement (Government Equalities Office, 2021). To build the trust back between Tom and his father, an inclusive leader could hold father sessions. This would allow Tom’s father to come into setting and have one on one time with Tom. Planned play activities can be organised for them to do. For example, they could work on a project together that involves something they both have in common, gardening or play fun games (Parker, 2021). Other fathers and their children can also attend some of these group sessions. This can allow Tom’s father to interact with other dad’s and to get to know them. They can share experiences and relate to each other. Tom’s dad could be standing on his own because he does not know anyone in the yard and feels intimidated by other parents. However, Children benefit from their parents knowing their friends’ parents so therefore it would be beneficial for these groups to be organised (PISA, 2019). 

Communities
Every school can be seen as a community. In a community, partnerships can benefit schools greatly (Welsh Government, 2015). Local people can contribute to the school benefiting their local community. Multi-agency teams from outside the setting can also be seen as being part of the community delivering support to the children in the school to support the pupils needs (Welsh Government, 2021). Multi-agency work can support children that need extra support from different professionals. They will all work together to enhance and improve outcomes for the child and family (Cheminais, 2009). 
Families first and the team around the family is a program used in schools in Wales. Multi-agency teams will be brought in and provide support to children and families based on a child centred approach (Families First in Wales, 2023; Welsh Government, 2015). In Tom’s situation, additional support from outside the setting would be necessary. For example, having a family liaison officer or a family support worker or a well-being officer. These professionals could work closely with Tom and his family to help provide the best care for him. Tom being hungry in the morning can be prevented with practitioner’s support. Attending free breakfast club in the morning would eliminate this issue. The school provides a healthy breakfast for children which would increase concertation, improve well-being and behaviour (UK Government 2022). Children are offered this support in deprived areas which Tom would be eligible for. 

Te Whariki is a curriculum followed in New Zealand. Their curriculum for children has the community embedded in it (Ministry of Education, 2017). Research has shown early years settings that involve the community develops new connections, networks and relationships that supports community wellness and children’s learning (Duncan, 2013). In New Zealand they have parent support centres for parents to attend, it is a safe space to receive support. There are also groups held for parents to talk to each other about experiences with professionals involved. Although in Wales we do not have the funding to open parent support centres, the idea of organising events can improve community collaboration (Estyn, 2020). A leader could organise a fun day on a weekend for all parents, children, and the community to attend. This would be open to the community allowing families who cannot afford activities to take part in for free (Child Poverty Action Group, 2022). Although, many schools may not have the space in their setting or outside to hold an event, they could be held in local parks or fields instead.  The events could be based on children’s learning or based on festivals and celebrations that are soon. For example, they would hold festive events for Christmas (Duncan, 2018). An inclusive leader could organise bake sales that families could all donate, games for children using school equipment and bringing in local businesses. The school could hold a raffle and any money made could go towards the schools funding. The fun day would allow parents to get to know each other. As well as the teachers getting to know parents. 

Section 2
This section will focus on one policy. A policy is a ‘stated intention’ which professionals must follow in an organisation as a requirement abiding by law (Baldock, Fitzgerald and Kay, 2013). Policies are put into place to create and aim an action plan on how and why it should be done (Baldock, Fitzgerald and Kay, 2013). Booysen (2014, p. 306) also suggest a policy enables an organisation to work as one and all have the same goal to achieve. The policy which will be analysed in this section is called ‘Flying Start Childcare: Guidance. This policy is followed in settings in Wales as a guidance to follow for professionals working in flying start settings. A flying start setting is open to children that come from disadvantage areas to attend and receive free part-time childcare, enriched health visiting, programmes that support parents and speech and language provision (Senedd Wales, 2021). For the remainder of this section when taking about ‘policy’ it will be referred to Flying Start Childcare: Guidance (Welsh Government, 2023). 

To begin, the front page of the policy states the document should “explain what childcare providers must do to ensure they provide quality childcare”. The word ‘quality’ can be interpreted differently by many. All readers will have their own standards of what they consider as quality. This could result in all partitioners who follow the policy to deliver at different levels. In addition, the children who are being taught by these professionals will receive inconstant and an unfair level of learning, which would not be inclusive to every individual. As a result of poor-quality teaching in the pre-school years such as a flying start setting can affect children’s development. Barber and Morshed (2007), as well as Hanushek and Rivkin (2012), have both stated the importance of high-quality teaching, as one school-based factor which results in increased schooling standards. The effective provision of pre-school education (EPPE) project was carried out in 2004, identified that children who attended a pre-school setting had enhanced holistic development, compared to children who did not attend (Sylva, 2004). For example, children who had high attendance in pre-school had better intellectual and social development. Children that were taught by professionals with high qualifications were displayed in the children’s progress (Manning et al., 2017) The summary of this document states how a “high-quality childcare environment, coupled with high quality consistent staff, will provide a high-quality experience for the children and a flying start in life”. The document aim is to provide high-quality care but due to not explaining the meaning behind ‘quality’ this cannot be achieved to a high standard by all practitioners meaning the document aim cannot happen.

Another word used throughout the document is the phase ‘should’. The word ‘should’ can cause confusion to the audience because it is not authoritative. It could be seen as a suggestion or a guideline meaning not all will and therefore will not meet the criteria.  A suggestion which is used minimally during the paper is the word ‘must’ which should be used instead. The word ‘must’ instruct the professionals assertively. OECD carried out research in 2014 and found that Wales had a few weaknesses. In particular one stated that the Welsh education lacked clarity in long-term policy making (OECD, 2014). This type of policy is a macro policy written by the government and can take a long time to make (Ferdman, 2021). Furthermore, another organisation called WISERD carried out a survey. The purpose of the survey was to discover teachers’ opinions in Wales of Welsh Government policies (Grigg, No Date). Similarly, to OECD findings, WISERD found mix views from teachers’ responses, but some highlighted they felt the policies left the teachers having to use their initiative. Feedback was left and one response stated the Welsh Government should improve policy making by having a better clear direction and less constant change (Grigg, No Date).  

As well as this, the document could be seen as discriminating against other languages. On the one hand it is considered that these documents are created by the Welsh Government, and they have been designed for professionals in Wales. They are only available in Welsh and English with suits Welsh people. However, professionals that work in Wales were not considered.  These professionals could prefer to access the document in their first language and should have the option. For example, if a professionals first language was Spanish, they would not be able to access their language from the online document. This would be seen as not an inclusive document for the audience. Language barriers can in fact damage relationships and cause rise to insecurity and distrust (Neeley, 2013, cited in Tezer, Pudelko and Harzing, 2013). Professionals must understand what they need to do following the policy document to reach successful outcomes. Hill, Rowan, and Ball, (2005), Baumert et al., (2010), Voss, Kunter and Baumert, (2011) (Cited in OECD, No Date) all suggest the better content knowledge practitioners have the more likely pupils will have a higher achievement academically. 

There is a section in the document about “Equality, inclusion, and additional learning needs” which positively highlights the need for inclusion in pre-school practice. The document states all children and parents must be treated equally. To be specific it suggested gender should be treated equally. However, the gender types were not stated. The document was published this year in 2023 but does not represent our society today. This could cause misperception of what gender types there are and could lead to discrimination. Many children could have a transgender parent or a non-binary gender parent. Parents may be disrespected because of practitioners not being educated enough about gender in society today. Also, stereotypes can affect children in their care long-term (UNICEF, No Date). Some practitioners are aware of different gender types however their interactions with children and expectations can be contradicting and therefore would not show characteristics of an inclusive leader. In order to overcome this barrier settings must encourage inclusive training, inclusive language when speaking, provide a variety of different types of gender role models, purchase books that have no gender stereotypes, put unisex toys in environments, encourage all children to play with any toys and speak to parents about the importance of being inclusive so in the home they are not exposed to gender types (Culhane and Bezely, 2019). Prejudice should not be tolerated in settings and disciplinaries must be carried out to achieve an inclusive setting. The LGBTQIA+ early years magazine is a great resource for inclusive leaders to ask their staff to read to educate them. 

To conclude, the theory behind flying start does work, children that attend flying start centres do benefit greatly. It contributes to children’s development. Their focus is to provide deeper support to children because of their disadvantage when being brought up. The policy document needs to be reviewed for the quality of practice to improve. The wording of the document needs to be evaluated so that all practitioners can have a clear guidance leaving no confusion. 



Section 3 - How does an early year setting allow families to feel welcomed and a sense of belonging?
Parent involvement with children in early years education increases children’s attainment, enhances parents and staff satisfaction and relationship, as well as improving the school environment (Durisic and Bunijevac, 2017, p. 149). Understanding families’ cultures is key to a family engagement process (Early Childhood National Centres, No Date, P.2). Therefore, it is vital that all early year settings welcome families and creates a diverse environment. An inclusive leader would be able to create a welcomed environment by including all children and families culture that attend the school. This can be done by putting signs up around the school for example, ‘Hello and welcome!’ in different languages. Another example would be putting up displays around the school showing cultures and religions children have been taught. It is essential as an inclusive practitioner to deliver cultural appreciation where practitioners are willing to learn and explore about a culture, by speaking to families with different religions listening and honouring their beliefs (Preemptive Love, 2020). Cultural appropriation can offend many cultures without meaning too. An inclusive leader should allow and teach children to celebrate different festivals and ask families to attend (Mort, No date). Teachers and families could educate families on their traditions, bring in traditional food and wear their traditional clothes. This is educating children on religion as well as teaching them about the world around them. An inclusive leader would welcome all families and children in, this should allow them a sense of acceptance. 

An open-door policy is a great way to make parents feel valued and welcomed and should be used in all settings (Gibson and Blandford, 2005). An open-door policy is where parents can approach the school and speak to teachers if they have something they’d like to discuss. Parents that are involved in their children’s education is a powerful tool that will contribute to children's academic success (Estyn, 2018). Gibson and Blandford, (2005) states the open-door policy allows “parents to be partners to their child’s educational process and strives to become an influential factor in the life of the community”. This policy allows parents to be a part of their child’s education process and can communicate to teachers easily. This type of policy allows parents to feel welcome and feel their voice is valid in their child’s learning journey. Estyn (2018) suggests another way parents can communicate with practitioners is having an app where practitioners can post daily updates with children’s learning along with photos. As well as this it should have a messaging tap where parents can have direct contact with the schoolteacher instead of going through the office. This allows parents to feel involved and can get in touch if needed. This can give a sense of belonging with their children’s learning. Daily updates and photos allow parents to talk to their children about their learning in school and carry it on at home (Durisic and Bunijevac, 2017). 
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