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Section 1- Catalytic leadership- rights- resilience and social change. 
What is a catalytic leadership? 
According to Clark and Murray (2012) a catalytic leadership differs from leadership in general as it works and makes decisions in partnership with others by influencing and motivating others rather than being dominant in situations by making decisions for others. Furthermore, Clark (2012) explains catalytic leadership is not a clear role, catalytic leadership is defined in the early years where practitioners have the ability to bring about and inspire change, as it is not dependant on the position of power. Agreeing with this, Parker (2020) explain how Baker demonstrated how “strong people do not need leaders”. Parker (2020) further explains how Baker had three approaches to catalytic leadership which are all commitments for leadership the three being community partnership, organization-community, and the corresponding communication practices that people can use to tackle problems as they work together. Similarly, Zachery (2011) model shows when the practitioner is a catalytic leader they should be encouraging and inspiring others but being mindful on the best approach to get the best out of others, recognising by being connected and working with others around by collaborating will allow for a better leadership, also generating anything as a team will allow practitioners to  engage and contribute to inspire other leaders to go beyond the call of duty. Moreover, Siraj-Blatchford and Hallett (2014) explains catalytic leadership can encourage a reciprocity setting which builds links between early years settings and the child’s home, with this being done children could have consistency between their home and their early years setting which can encourage sense of achievement for children. Siraj-Blatchford and Hallett (2014) further explain how children’s achievement are positively impacted by high levels of effective partnerships which results in a successful outcome for children and the early years settings where early years practitioners will choose and want to work. Furthermore, Clarke (2012) explains how in England, the children’s workforce development centre research suggests a catalytic leader can be inspired with other practitioners around them, however when this research was done literate in the area showed when practitioners thought about being a leader, they thought it was the person in charge. Therefore, practitioners did not see leadership as something everyone could do. Agreeing with this Zachery (2011) explains when Zachery was out of the military he found leadership in many organisation had the same perspective on leadership with a ‘do I say not as I do’ attitude with a role that was to tell practitioners what they needed to do. From this Zachery (2011) identified he needed to create a new form of leadership, with a more positive behaviour change, with things such as leadership being made with a team with investment into leadership at all levels not just at the top. Agreeing with this Siraj-Blatchford and Hallet (2014) explains how long-term quality improvements require commitment from a catalytic leader, teachers and practitioners. As cited in Clarke (2012) this links with Vygotsky’s zone proximity development theory as practitioners only restrict this to children’s learning and development, however practitioners could use Vygotsky’s theory when developing on how to use it in practise and linking it into catalytic leadership way of working and improving quality in a school setting. Supporting this Cookie (2020) explains how Vygotsky’s zone of proximity development could be used as an approach for catalytic leadership, by catalytic leaders having an understanding of everyone’s level of knowledge will allow catalytic leaders to guide others at minimum input, as this will give others opportunities to have their own experiences and gaining knowledge to match the catalytic leader. Cookie (2020) further explains how using Vygotsky’s zone of proximal development and thinking of scaffolding as a support system to find the right tools needed to allow the catalytic leader to match others will help the leader inspire and guide others. Therefore, will allow catalytic leaders to empower others to make changes to better themselves. Moreover, Clarke (2012) further explains how his model shows how small steps and incremental changes, supportive, non-confrontational challenge reflective practise making pedagogy explicit and commitment to professional changes can encourage a catalytic leadership approach in early years practise. Cited in Zachery (2011) Adams explains ‘if your actions inspire others to dream more, learn more, do more, and become more, you are a leader.’ Therefore, emphasising leaders supporting and working with others creates leaders. Clarke (2012) explains how England has been narrowing the gap with children in desperation areas. Supporting this the Welsh Government (no date) agrees it is similar in Wales with strategies and policies made for children living in poverty, based on this practitioners had significant investments in the Early years, significant changes in policy such as early years development plans which therefore push early years sectors forward. However, in Wales we did not have support in the leadership aspect. Therefore, support for leaders is needed in Wales (Welsh Government, 2020). Clarke (2012) found many practitioners lack confidence to become a catalytic leader, due to not having a leadership role due to imposter syndrome. This shows there is a misunderstanding of catalytic leadership role in early years practise. However, with further focus group discussions practitioners found anyone has an opportunity to be a catalytic leader, and it does not have to be someone just giving orders and being in control. As there is assumption to be a leader you must have authority and power. According to Toomer, et al (2018) being a confident catalytic leader are motivators, encouragers and visionaries, while helping to shape and guide others while making decisions. However, Chopra and Kanji (2010) explains a catalytic leader who lacks confidence could have a negative impact on them and their whole team working together, this could delay important decisions while having trouble inspiring and building a team. Therefore, if a catalytic leader lacks in confidence it will not only stop the leader leading a team, but it can also stop the leader giving or teaching others due to something they lacks to show because of the lack of confidence. Therefore, catalytic leaders need to recognise what they can do to make important changes, empower and motivate others. Moreover, Pigg and Bradshaw (2003) explains if a catalytic leadership finds themselves in an unfamiliar community such as a deprived area living in poverty they need to recognise what they need for a change, therefore catalytic leaders need to ask “what do they need” the catalytic leader needs to find out how to make a difference by pushing changes, find out what is needed, sometimes opening everyone’s eyes sympathetically. Furthermore, Parker (2020) explains how catalytic leaders cannot judge and be open minded to how people live and be empathetic to children in the way changes are made as catalytic leaders should recognise to a child their life and up bringing has been normalised to them. Supporting this Heffenan and Flood (2020) explains how a catalytic leader should be asking the community about important decisions rather than being the one making the decisions, as this will get a more positive and successful outcome. According to Tsuchiya, et al (2018) catalytic leaders can set up parenting groups to support parents to up their skills and take an idea forward. Catalytic leaders can then provide parents with a voice and be an advocate for them from setting up parent meetings so parent can be included in strategic decisions. Therefore, catalytic leaders can empower children as well as parents and their communities, as it is not about telling people what to do or doing it for them, but about giving people the confidence and skills to make changes for themselves by working with families as a team (Parker, 2020). Moreover, Heffernan and Flood (2020) explains how a catalytic leader should recognise how everyone matters, a team gets better by working together over time, a team can be open and honest with friendly conflicts, timing is important, and a team is more confident when thinking together. Furthermore, Tucker and Russell (2004) explains how Tuckers model shows how a good catalytic leader can build a team as groups are not started off with fully formed teams or functioning at its best, Tucker and Russell (2004) explains how teams build up to its best through defined stages from their creation as groups of individuals, to cohesive, task-focused teams. Moreover, Aubrey (2010) believes a good catalytic should have skills with commitment and trust, communication skills, collaboration, cooperation, adaptability, flexibility, diversity of capabilities common purpose. Aubrey also believes to have these skills is just as important as qualifications to be a good catalytic leader. However, there are barriers and challenges to working in this way in early years, As discussed by Nicholson, et al (2018) explain how there is not enough training available for catalytic leaders in early years due to the leadership practices of those working in early years not being taken seriously. According to Toomer, et al (2018) catalytic leaders can develop their confidence, self-efficiency and a can-do ethic, consider how actions and behaviour impact on the team while considering their catalytic effect on the team. 
According to Siraj-Blatchford and Hallet (2014) leadership is complex, with many different perceptions and definitions on leadership however our understanding is evolving which is having a positive impact on the education, health, well-being and social outcomes for children. Agreeing with this Ancona, et al. (2007) explains how over the years understanding for the importance of leadership as changed, where before leadership didn’t value relationships as we do today where an effective leadership requires building trusting relationships. Adding to this, Northouse (2016) explains how changing to a catalytic mindset to not only their knowledge as a practitioner of child development, and moral purpose but on their personal traits and skills. Supporting this Whalley (2011) explains how every individual has a responsibility to ensure each setting has high quality of care through leadership, each catalytic team should be able to have empathy, integrity, humility and accountability, as many conflicts are always putting blame on others to be the best catalytic leader, it is a skill to take responsibility to ensure each team member contribute to the ethos, values and culture of the setting. According to Sinek (2010) leaders or team members who produce too much cortisol have a negative impact as there are high risks that can lead to an unhappy team, frequent threats, fear, conflict and insecurity. Sinek (2010) further explains how a leader with high levels of oxytocin will have a positive impact which will allow the group to thrive, develop, learn, flourish and feel safe. This impacts the setting by being happy, strong, resilient, who can collectively provide a network of support and a consistent source of professional knowledge and encouragement.
Section 2- Rights. 
While looking at children’s rights and how it is in legalisation now it is interesting to see how history transformed the rights of a child and prioritised each child and young person.
How did we get to the UNCRC? 
[bookmark: _Hlk98944934]According to Kahn (2021) In 1919 Jebb and her sister Buxton foundered the Save the Children Fund, with hopes to help take care of children who suffered in World War 1. Furthermore, Gran (2017) A year later in 1920 the Save the Children Fund assembled and created around the International Save the Children Union, with the support of the International Committee of the Red Cross. Later on, in 1924 Jebb created the first declaration of the rights of the child which she sent to the League of Nations. Moreover, Watson (2016) explains on the historic day of 26th September 1924 the document was adopted by the League of Nations who titled it ‘the Geneva Declaration. Therefore, Jebb wrote the first rights charter for children in 1924, and it was the first-time specific rights for children were recognised. Suggested by Weil, et al (2015) explains how on the 20th of November 1959 Jebbs’ document of declaration of the rights of the child was adopted in an extended form by the United Nations General Assembly with recognition from the Universal Declaration of Human Rights. Furthermore, Archard (2012) explains how in 1989 the United Nations Convention on the Rights of the Chid, worked with many representatives from all communities, cultures and religions, who contributed to the drafting of the Convention, then on the 20th of November 1989 the UK agreed to sign the UNCRC and adapt it into law which then officially came into force in September 1990. According to the Welsh Government (2015) explains how the Rights of Children and Young Persons (Wales) Measure 2011 was created to make the UNCRC law in Wales. Therefore, changing the Welsh Government’s way of working and making sure every Welsh Minister considered and recognised children’s rights in everything they do. Moreover, Sindall and Capon (2021) explains how the Children's Commissioner for Wales is responsible for protecting children's rights as set out in the Convention on the Rights of the Child. Furthermore, Evans, Jones and Musgrove (2021) explain how the first Children’s Commissioner – Clarke - was appointed by the National Assembly for Wales in 2001, Clarke was a social worker from a Welsh village called Llandudno and accomplished many years and hours of voluntary work. Within the Children Commissioner annual report (2001-2002) Clarke explains how he wanted to make a difference by all allowing children to feel respected with their rights and welfare met, by having staff build up moral and confidence with any training needed, available. As explained by Rees (2010) Clarke worked hard to make sure children’s rights were heard and recognised while highlighting the need to improve children’s mental health services in Wales and was a champion for the cause of children in care. This time in between the Rights respecting schools award was created by the UNCRC. According to Bourn (2018) the Rights respecting schools awards was created in 2006 by UNCRC, the award has nearly 5,000 schools in the UK involved. Research shows how the rights respecting schools awards improved academic standards, encouraged less bullying, has positive impact on relationships and wellbeing and leads to better learning and behaviour. Later Towler (2009) explains how Towler was the next Children’s Commissioner who was appointed in 2008. Furthermore, Evans (2011) explains while Towler worked at Save the Children he carried out a lot of work on poverty which he carried into his commissioner role as a priority. Moreover, Rees (2013)  explains during Towlers time as a child’s commissioner from 2008-2015, Towler published many reports on young carers, advocacy, child trafficking, play, child protection, children and young people with disabilities and looked after children. Adding to this Besio, Bulgarelli and Stancheva-Popkostadinova (2017) explains while Towler was a member of the International Play Association (IPA) Working Group that was invited by the United Nations Committee on the Rights of the Child to take a lead role in helping to draft the General Comment on Article 31. According to Barrance and Holland (2019) the latest Child Commissioner was Holland who started her role in 2015. Supporting this Robert, May and Mannay (2019) explains Holland’s role has been to enable people with the knowledge of why children’s rights are important, while recognising how children’s rights are affected by decisions made by the public bodies in Wales which includes the Welsh Government. Furthermore, Hancock (2021) explains how holland has been an advocate for children to have equal protection from physical punishment, while pushing for a ban on smacking and getting children through a pandemic. Moreover, Tisdal (2015) explains the importance of article 12 of the UNCRC where children should be given opportunities to partake to communicate any decisions and issues that could affect them, develop new skills, be able to have fun and further develop a closer connection to their community. Therefore, this can reflect a better understanding of children’s needs in any services or programs created. Reflecting on the importance of this, the Children’s Commissioner for Wales Annual report 2001/2002 shows their facts and figure were made on 112 children aged from two to eighteen year olds with only nine under 5-year-olds partaking (Commissioner for Wales Annual report, 2001/2002). However, in a more recent report of the Children’s Commissioner for Wales in 2020/2021 694 children and young people took part with online events, many children were involved in many different environments and places (Children Commissioner for Wales Annual report, 2020/2021).  However, the most recent Children’s Commissioner for Wales report 2020/2021 was mainly white British/Welsh children and mainly over five years old.  As well as the importance of the child’s voice the UNCRC under article 19 explains children’s right not to be subjected to any type of violence and physically hurt by anyone. The right to be able to report any wrong doings in this manner and the authority for any reports to be investigated (Unicef, No date). According to Welsh Government (no date) the Children Act 2004 specifies that it is illegal to physically hit a child if a force which results in the child having cuts, bruising, scratches, swelling, and/or grazes. Furthermore, Clarke (2012) explains how Clarke had the smacking ban on his agenda since 2001. However, Davies (2022) explains how the smacking ban was not put into law until 2022, whereas Sweden was the first country to make it law for them in 1979. Therefore, demonstrating how a child’s rights have become more apparent and has a more positive impact. Moreover, Kimbrough-Melton (2022) explain how over 60 countries have banned smacking and made it a criminal offence to physically punish and hurt children in their care, which protects all children just as equal to adults, this as shown results in statistics with Europe’s getting lower for abuse which is lower than anywhere else in the world. Furthermore, Dathan (2022) explains how England is now the only nation in Britain that has not incorporated the smacking ban, as parents smacking their child is allowed in England. Moreover Bevilacqua, et al (2021) research has shown parents who smack their children cause trauma for their children, which could lead to poor mental health and behavioural problems as children go through their teenage years. Children who go through adverse childhood experiences through their childhood such as smacking may have lower academic outcomes compared to children who didn’t get smacked as a child (Clemens, et al, 2021). Therefore, the importance of children’s rights is to protect children and allow them to be treated equal to adults so they can have the best start to life. Breathnach (2022) explain now the smacking law is in place in Wales as well as Scotland they both now offer the same protection in law from any form of physical assault as adults do, meaning parents who physically hurt their children could now face being arrested and having criminal charges against them. Supporting this Davies (2022) explains how anyone who witnesses a child getting physically punished or even suspect someone then they should ring the police, also practitioners in school settings should also put in a report to social services as well as contacting the police. Furthermore, Rogers and Thomas (2022) explain how children should be made aware of the new smacking ban in Wales as it is part of a child’s rights and important for them to have knowledge of. Agreeing with this Hancock (2022) explains how the smacking ban in Wales has been reported on the radio, on the television and social media to ensure it is clearly known to children as well as their parents and any type of carer. Supporting this Rogers and Thomas (2022) explain how practitioners should ensure that children are aware of the new smacking ban, parents can also find support for news ways in which parents could punish their children without causing any physical harm.
What is the National Assembly for Wales?
According to Bradbury (2021) the National Assembly for Wales created by the Government of Wales Act 1998, following the result of the 1997 referendum. The Assembly initially had no powers to make primary legislation. Limited law-making powers were gained through the Government of Wales Act 2006. Moreover, Deacon (2022) explains there are 60 assembly members in the National Assembly, all having roles to inspect the Welsh Governments policies and decisions, approve budgets for the Welsh Governments programmes and hold ministers to account. Furthermore, Miles (2020) explains how the name of the Assembly was changed to Senedd Cymru or the Welsh parliament in May 2020. Senedd Cymru (No date) explains how Senedd Cymru is the democratically elected body that represents the interests of Wales and the people of Wales. Lastly Deacon (2022) explains how Senedd Cymru makes laws for Wales.
When looking back on the history of children’s rights and how big changes has been carried through the years, with an average of two years for legalisations to be set in place and made law. The future Child’s Commissioner for Wales Cifuentes will take up the position in April 2022 when Holland's tenure as Commissioner ends (Wales online, 2022). The Commissioner promotes and protects children's rights and ensures that the Welsh Government's policies and legislation benefit children and young people (Deacon, 2022). Furthermore, Wales online (2022) explains how Cifuentes will be a champion for children’s views, future and voices, believing as this generation of children have been through the pandemic of coronavirus, it is more important now than ever.
Section 3.
According to the Welsh Government (2020) poverty in the United Kingdom is defined as someone living in conditions where basic needs such as food, clothing and heating are financially unable to be met. However, Unicef (no date) explain under article 27 every child has the right to live in a way that helps them reach their full, moral, mental, spiritual, physical, and social potential. Therefore, for this to happen, they should have access to adequate food and housing. Furthermore, United Nation (no date) explains children and young people who are living in poverty could be suffering with hunger and malnutrition, social discrimination, and limited access to education as well as many other basic services, and exclusion. Therefore, JRF (no date) explain how anyone living in poverty live with constant stress which can lead to issues that deny people the prospect of being fully part of the community. Currently poverty is identified if a household income is below 60 per cent of the UK median household income which is classed as relative income poverty (StatsWales, no date). Moreover, public health Scotland (2021) highlight how poverty can have a negative impact on children’s cognitive, emotional, and social development, a children’s health, behaviour, and educational outcomes. All children that a born into poverty have higher chances of health problems including chronic disease, mental health problems and poor nutrition (public health Scotland, 2021). Supporting this Haynie (2014) explains how children growing up in poverty can be affected not only by illness, instability, hunger and insecurity but have higher chances of having a negative effect on academic achievements, have higher chances of obesity, social and emotional development difficulties and behavioural problems.
According to the BBC news (2021) Wales has the highest level of children living in poverty in UK nations, with almost a third of children in Wales living in poverty. Agreeing with this Save the Children (no date) explain how almost every one in three children live in poverty and with the early years a key stage for children’s development, many children are being let down before they have the chance to start school in particular children growing up in poverty most affected. However, Green, et al (2018) research show how early intervention can enable children to develop skills needed to live successful, happy and healthy lives. Therefore, early intervention can have positive outcomes for family relationships and better quality of children’s home lives, support good mental health for children and families and increase educational attainment. Furthermore, the Welsh Government (no date) recognised an early intervention was needed for children living in poverty so flying start was introduced in 2007, helping families with children from new born up to 3 years and 11 months with part time childcare, supporting children to talk and communicate and giving access to an enhanced health visiting service and parenting programmes. Agreeing with this family information service Carmarthenshire (no date) explain how flying start is funded by the Welsh Government targeted at children in deprived areas which is determined by postcodes in Carmarthenshire as experiences for children in early years is beneficial for a positive impact on children’s future development. However, Thomas (2021) research show concerns with flying start eligibility could create further issues of inequality as it does not reach high numbers of children living in poverty due to the geographical targeting which is creating a ‘postcode lottery’. Supporting this, Deave, Davies, Ahmad and Ryan (2011) research show how flying start is based on postcodes, which excludes children that live in poverty are not being considered due to not living in deprived areas, which highlights how the focus should be on families who are deprived rather than the deprived areas. Therefore, Save the Children (2017) highlight how 44 percent of children living in income deprived areas and not eligible to the flying start programme, therefore nearly half of children living in poverty are not supported in having access to this programme which was designed to support them. However, the Welsh Government (2022) explains how flying start has had a further £20 million funded towards expanding the flying start programme with hopes to reach a further 2,500 children in Wales by September 2022, with further plans to expand the flying start scheme by autumn with all families with children aged two to three eligible to 12.5 hours of free childcare for 39 weeks of each year.
According to Swansea council (2021) families can get access to the flying start programme by being referred by a health visitor or any other professional, or parents can speak to their local flying start keyworker who can link families to a lead family facilitator who can then give advice and support on what a flying start programme has to offer, from there the childcare manager will contact eligible families before the child’s birthday once a planned space is available to attend. Furthermore, Baxter and Meyer (2016) explains how children living in poverty have lower attendance in schools compared to children in a less deprived areas. However, the Welsh Government (2017) research show attendance in schools has improved since flying start has been introduced in flying start areas. Therefore, poverty can be a factor for a child’s attendance in schools. Supporting this public Health Scotland (2021) explain how families living in poverty can suffer additional strain this can also lead to parental relationship problems, substance abuse, financial problems and parent mental health, which effects parenting skills and behaviours which can have a negative impact on children’s outcomes. However flying start (2017) explain how the flying start programme supports parents which is adapted for each parent’s needs with a limited number of parenting classes distributed over a short amount of time is not necessarily adequate to meet the parenting needs of all parents. In many cases a substantial amount of effort will be needed to encourage and support successful engagement of parents. Therefore, parents will get access to the support needed to encourage positive parenting skills. Moreover, Neath Port Talbot Council (no date) explain how the flying start programme has been created to help parents by promoting positive parenting, giving support on developing routines, potty training, help support parents with managing and coping with children’s behaviour, offer support with sleeping problems and any other parenting issues they may face.
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