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ECAD5008 – A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience

Introduction 
Throughout this assignment I will be discussing how through my own planning I can track the progression of the learners within my class this with a particular focus on the use of assessment for learning throughout my planning. I will take a look at different assessment for learning strategies, their effectiveness within the classroom and those who have had an influence on assessment for learning within the classroom and the curriculum such as Dylan Wiliam, Professor Graham Donaldson, Dylan Didau and Shirley Clarke as a few examples.
To be able to discuss assessment for learning and its effectiveness in the classroom I have planned a series of learning episodes which can demonstrate progression through a range of areas of learning and experience. From these I will draw what assessment for learning strategies I have chosen to use throughout my learning episodes and the reasons behind why I chose these strategies.
The year in which my three learning episodes have been planned for are for learners who are in year two. This meaning the learners are at the age of six and seven years old. Although there are no additional learning needs within the class which my learning episodes, there will be differentiation shown throughout the learning episode and would also be seen within the resources which would have been produced.
The learning episodes which I have planned will be linked with the mid-term plan and theme of ‘Space and the universe’. This over all theme has a direct link to the area of learning and experience ‘Science and technology’. This is because at progression step two in Donaldson’s draft curriculum for this area of learning and experience it states that learners need to be able to experience ‘representations of the solar system.’ (Welsh Government (a), 2019; p.65) Although the overall theme links to a specific area of learning and experience, the three learning episodes which I have included do not use this area of learning and experience as their main curriculum link, although they will have an essence of the theme throughout. 
The first of my learning episodes will be a literacy learning episode. This learning episode will be planned through the use of the area of learning ‘Languages, Literacy and Communication’. This area of learning and experience looks at the skills, knowledge and experiences learners should obtain through the medium of English, Welsh and international languages. ‘The Languages, Literacy and Communication Area of Learning and Experience will enable learners to gain knowledge and skills in Welsh, English, and international languages as well as in literature’. (Welsh Government (b), 2019; p.3) Although the main area of learning and experience for this learning episode is ‘Languages, Literacy and Communication’, there will be cross-curricular responsibilities shown within also; such as Digital Competency. 


The second of my learning episodes with have a main link to the area of learning and experience ‘Humanities’. Still having a link to the theme ‘space’ the learners will be looking into the history about the first man on the moon Neil Armstrong. The aim of this lesson is to allow the learners to progress their learning through enquiry. This being as enquiry is a key stand within the area of learning and experience of Humanities. Within the draft curriculum for Humanities it states that learners can use enquiry to allow themselves to gain a deeper understanding of numerous concepts through the Humanities area of learning and experience. (Welsh Government (c), 2019)
The third of my learning episodes will have a main link to the area of learning and experience ‘Expressive Arts’ where the learners will be given the opportunity to take part in an art lesson. This giving the learners the chance to engage in their creative and artistic skills. This links directly to the draft curriculum for expressive arts as it states, ‘The dynamic nature of the expressive arts can engage and motivate learners and so encourage them to develop their creative, artistic and performance skills to the full’. (Welsh Government (d), 2019; p.3)

Literature review 
As a teacher it is important for you to realise that assessment is for the improvement of learning, as well as proving the learning. This is where assessment for learning comes into play. Assessment for learning is ‘the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go next and how best to get them there’ (The Assessment Reform Group, 2002) Assessment for learning in the most basic terms is knowing where the learners within your class know and what they don’t know, where you can take them next, and how you can make up the difference if needed. (D. Dunn, 2017) Assessment for learning can be as simple as asking the learners questions about the work which they may have produced or simply asking them to show you the method they may have used to get them to an answer.
Assessment for learning is ‘formative assessment’ as it informs learners not only on a day to day basis, but through a minute to minute basis. This meaning it is a short-term assessment. In 1998, Paul Black and Dylan Wiliam were the first who published the concept of assessment for learning, to which they published the influential report of ‘Inside the Black Box’. The main points which were raised throughout ‘Inside the black box’ were that assessment for learning raised the achievement of learners, but particularly for those who were viewed as low achievers. (Black and Wiliam, 1998) Although being the biggest influence on formative assessment, in an article published by Times Educational Supplement in 2012, Wiliam expressed his disappointment of the way many schools had interpreted the meaning of formative assessment, complaining ‘the problem is that government told schools that it was all about monitoring pupils progress; it wasn’t about pupils becoming owners of their own learning. The big mistake that Paul Black and I made was calling this stuff 

‘assessment’. Because when you use the word assessment, people think about tests and exams. For me, AFL is about better teaching.’ (Wiliam, 2012, p.unknown) Assessment for learning isn’t about testing the learners to get a grade or a level, it is about assessing where a learner is at during that current period of time during your teaching. It can inform you of the interventions you may need to put in place to progress a learner. 
While Dylan Wiliam is seen as one of the biggest influencers of assessment for learning, there are those out there who criticise his work, one of those being David Didau. Didau who writes blogs takes a look at assessment for learning and how it may be wrong. In spite of the fact Didau believing assessment for learning to be flawed, he does agree that is important for teachers to have a knowledge of what the learners know and don’t know and what the next steps will be. (Didau, Date unknown) In his blog, Didau looks at the ‘5 key strategies’ which can be found in Wiliam’s book ‘Embedded Formative Assessment’. He states how assessment for learning allows teachers to assume what a learner has learnt throughout an individual lesson and how they use this assumption for their future planning. However, he believes there is no meaningful way to assess what learners have learnt in a lesson and that there is a body od research that you can assess what a learner have learnt through their performance. ‘You cannot see learning; you can only see performance’ (Didau, Date Unknown)
Within the future curriculum for Wales ‘Successful Futures’ Professor Graham Donaldson has included assessment for learning as one of his ’12 Principles of Pedagogy’. Within the successful futures review Donaldson (2015) suggests how using assessment for learning strategies with provide teachers with awareness into how effective learning and how by providing learners with meaningful feedback and adapting to learner’s needs will help to ‘raise standards and nurture ambition’. (Donaldson, 2015; p.70) Through this Donaldson goes on to say how learning can be powerful when learners are guided with feedback as it helps them to thoroughly think through concepts and provides them with thoughts on what’s to come next. (Donaldson, 2015) In a report based on the new curriculum it has suggested how there will be a ‘stronger role’ for assessment to support the learning within classrooms. (Welsh Government (e), 2015) It is suggested that assessment is important for effective learning to take place in a classroom, although current assessment provisions can be seen as confusing. It states how good assessment needs to show a clear understanding on what is to be learned and thinking of ways you can gather evidence of such achievements, which can be done through assessment for learning.
John Hattie, who is famous for his book ‘visible learning’ contributed a significant amount to how assessment for learning works within the classroom. Over the course of 18 years, Hattie set to answer one question: ‘what do we do in school and how much impact does it have?’ (Clarke S, 2014) In order for Hattie to be able to answer his question, he set out and conducted over 900 meta-analyses, involving over 50,000 studies and 240 million students. Through these studies, he was able to find 

what was most effective in the classroom. Hattie developed a list of ‘elements of education’ which were ranked in order for their effectiveness, with the key aspects of assessment for learning being at the top of the list such as; self-assessment, feedback, providing formative evaluation and classroom discussion. (Clarke S, 2014)

Discussion of lesson planning decisions 
Within this section I will discuss the learning episodes which I have planned, what assessment for learning strategies I have put into these, and the reasons behind why I have chosen these methods. 
As previously discussed, all three of my learning episodes will have a direct link to the area of learning and experience ‘Science and Technology’ as there is an overall theme of ‘space’.
The first of my learning episodes is a literacy lesson (please see Appendix 1) therefore has the main area of learning and experience of ‘Languages, Literacy and Communications’. Within this learning episode there will links to the progression steps within the area of learning and experience. For example, within progression step two learners should be able to ‘plan and write for different purposes and audiences’ and ‘adopt a range of roles in group discussion and manage my contributions appropriately.’ (Welsh Government (b), 2019; p.48) To be able to help the learners achieve these progression steps, I have used three different assessment for learning strategies.
Mini whiteboards
The reason for this choice of assessment for learning is because all children will get a chance to show me some sort of understanding with the use of the whiteboards. The children will use the whiteboards to recall facts from previous learning so I can ensure that I am able to move on to the next steps in my learning episode.
David Dunn (2017) describes mini whiteboards as the best assessment for learning resource ever! By allowing each learner to individually have a whiteboard and pen this can be used for instant feedback from the learners to ensure they understand what is expected of them, or just to show fact recall from the children. Mini whiteboards allow for a quick source where the children can jot down their ideas or answers, and where they can rub out easily and correct when and where it is needed. 
The likes of Dylan Wiliam also commented on mini whiteboards, calling them the ‘greatest development in education since the slate’. (Gerard Gillbert, 2010) This being as you are able to get a quick overall view of what the learners are understanding.
Think-pair-share


Through this assessment for learning strategy learners are given time where they can think of an idea individually. Once they have thought of an idea individually, they will then turn to the person next to them and share their idea seeing if they have a similar idea, and then sharing it with the whole class. From these others can deepen the answers which are given. I will use a randomiser to ensure people are paired fairly, for example, someone will not constantly be paired up with their friend.
Shirley Clarke talks about how random pairing can benefit some learners greatly. This is because if a learner who is at a lower ability is paired with a learner who we may class as a high achiever, the learner who is a low achiever will be given the opportunity to be able to learn something that they may not have learnt if they had decided who they wanted to be paired with in the first place. (Clarke, 2014) Another who would agree with this would be Vygotsky with his ‘More knowledgeable Other’ theory. The theory of the more knowledgeable other refers a person who has a higher understanding of a concept. Although this is commonly thought seen as an adult/teacher, this can also be the child’s peer who has more knowledge. (McLeod, 2018)
Randomiser 
When asking questions within the classroom I will use a randomiser such as lollipop sticks or the randomiser on the dojo app. The reason for me using this would be so it isn’t the same learners answering the questions every time. Someone who feel’s strongly about the use of a randomiser in the classroom is Dylan Wiliam. It is a small percentage of the class who will put their hands up to answer all of the questions, whereas those who do not put their hands up ‘switch completely off’. (Gilbert, 2010) The idea of a randomiser thought of by Wiliam a long time ago was so that ‘no one can hide – everyone is potentially in the firing line.’ (Gilbert, 2010) From this you will be able to see who in concentrating, and also who needs a little further explaining to.
For my second learning episode (please see Appendix 2) I have planned for a design technology lesson which will fit within the area of learning and experience ‘Expressive Arts’. The reason for the choice of this learning episode was again because of progression step two within the expressive arts curriculum. For example, the curriculum states leaners should be able to ‘explore the creative works of others and can use my experiences to influence and shape my own original ideas.’ (Welsh Government (d), 2019) I have used the following two assessment for learning strategies within my learning episode:
Peer marking/feedback sandwich
The idea of peer marking is put in place to ensure that the learners understand what has been expected of them and that they can see what ‘success’ looks like. The specific peer marking strategy I have chosen to use throughout this learning episode is the ‘feedback sandwich’. Through a feedback sandwich the learners are able to give one positive comment, a piece of constructive criticism on how they think they can maybe improve, and then another positive comment (Dunn, 2017) Once children 

have become familiar and confident with peer marking it is then when they are able to move onto self-marking.
When using this I will be able to help the learners progress through the progression steps as I will be able to see how the learner understands what I have asked from them through the success criteria. Another reason for me picking this method of assessment for learning is so that the learners can build on the criticism of others.
Self-marking
As the learners had had a go at peer-marking within the lesson, I wanted them to have a go at self-marking their work at the end of the learning episode. The strategy of self-marking is similar to that of peer marking, as it is for the learners to recognise success and to identify how they can improve their learning, only this time it is about themselves instead of someone else. Through this learners will have the opportunity to see where they think they’re at, where they think they need to go next, and potentially think about how they may get there. 
In my third and final learning episode (please see Appendix 3) I have planned for the learners to take part in a history lesson. As the learning episode is a history-based lesson this would mean it would have a direct link to the area of learning and experience ‘Humanities’. The reason for my choice of area of learning and experience is because the first of the ‘What Matter’ statements in the draft curriculum states learners will develop an ‘enquiring mind and enables learners to explore and investigate the world, past, present and future, for themselves.’ (Welsh Government (c), 2019; p.20) Enquiry-based learning is a key strand within the Successful futures curriculum, hence this being the main focus within my learning episode. Within the progression step two, it states how learners should be able to ‘ask and respond to a range of questions as part of an enquiry’ and they should ‘collect and record information and data from given sources in order to answer specific questions’. (Welsh Government (c), 2019; p.21) My learning episode has been planned around so the learners can build on these skills throughout the lesson and eventually progress onto the progression step three.
Enquiry-based learning is, in summary allowing the learners take a student-centred approach to learning making use of any resources they can, with an emphasis on group work. (University of Manchester, 2010) The reason why this is so important is because my learning episode is based on the learners going off within small groups and finding information out for themselves and later relaying this information back to the class in a ‘hot seat’. 
Throughout this learning episode, I have used a range of assessment for learning strategies to ensure the learners understand the lesson objectives and success criteria, and to ensure that they are learning effectively during my lesson. These can be seen discussed below;
Thumbs up / Thumbs down


Thumbs up, thumbs down is a simple method of assessment for learning which allows for children to give ‘self-assessment’ a try. With a similar principle to ‘traffic lighting’ their work, this allows the children to show practitioners that they understand what is expected of them and how they are going to get there, the difference being it is physically shown instead of written down. This method allows for instant feedback to the learners as you can see there and then instead of later on when marking the learner’s work. (Welsh Assembly Government, 2010) The reason for me choosing this assessment for learning strategy is so that I can gain knowledge on if the learners understand what I expect from them during this learning episode. I decided to use this strategy at the beginning of my learning episode so I can answer any questions the learners may have in order to ensure they understand their task, however David Dunn looks at use this method towards the end of a learning episode before the plenary. This is because it gives you time to discuss the gaps in the learner’s knowledge during your plenary or it gives you time to allow the learners who may be unsure to sit down with you and fill in the gaps beforehand. (Dunn D. 2017)
Big Questions
Big questions is used to improve the quality of talk within the classroom. By using open ended questions and allowing the learners time to think or research the facts needed to be able to answer the questions asked can lead to a higher level of response as learners have to delve deeper into thought instead of answering with a one word answer such as ‘yes’ or ‘no’.
The reason for me choosing this is because within my learning episode, the learners will be required to research into open ended questions set by myself but also questions which they have chosen themselves due to their interest on the topic. Through this being used the learners can give in depth answers to the questions which have been asked.
Hot Seat
The hot seat method of assessment for learning allows a ‘selected learner’ to become a character and will give out information when asked questions by those around them. I have chosen to use this method at the end of my lesson during the plenary. The reason for this being that the learner who is chosen to take the role of the character in order to carry out the hot seat would have had to have understood the lesson and gained knowledge of the character to be able to answer the questions which they will be asked.

Conclusion
As a teacher, it is important that you keep in mind that putting assessment for learning into your planning is effective and it should be used in all classrooms in all lessons. From including this in your lessons you will be able to see where learners 

are in your class, where they need to go next and how you can plan for further lessons to get them there.
Putting assessment for learning strategies in my planning was easy; but making them all work effectively to progress the learners was not as easy as putting it in the plans, although many benefits could be seen from some of those which were put in.
Some of the benefits which were seen for example would be that the leaners were able to voice their understanding of their work and the ways in which they could improve in the near future, also misconceptions can be spotted easily with the use of assessment for learning and can quickly be addressed.
From a teachers prospective, I believe I benefited also as I was able to make adjustments throughout my lessons as I was able to see where children were at, if they needed moving on or how I needed to help them so that they would be ready to move on.
As mentioned above, as well as benefits for the children there also came limitations. For example, using the peer and self-marking may be difficult to use. This could be because the learners do not possess the language skills needed in order to complete the marking, or that they do not clearly understand what is expected from them to be able to look for the success in another learner’s work.
In conclusion, I believe that assessment for learning is an effective tool which should be used in every class and written into every lesson plan. This is because thanks to assessment for learning the learners are able to learn at a much faster pace as the errors and misconceptions are being found at a faster pace where assessment for learning is running throughout the lesson.
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		Mercades Saint
                                                                                                                                                          1802649
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Mercades Saint
	Class:
	Year 2

	AoLE or Subject
	Languages, Literacy and Communication
	Date:
	

	Lesson Focus:
	To write a postcard 

	Meaningful links to Curriculum 
	Children will have the opportunity to:
· Explore and use a variety of ambitious and appropriate vocabulary (from progression step one)
· Reiview, revise, edit and proofread their writing (from progression step two)

	Meaningful links to:
Cross Curricular Responsibilities
	Digital Competence:
· Save work using an appropriate file name, e.g. child's name and simple title
· Add their name and the date to work they have created and give reasons why this is important, e.g. type their first name and surname, add a date to pieces of work and orally provide reasons for doing so




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
1. To plan what to write in a postcard
2. To write a postcard about a planet






	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	1. I can plan for different purposes and audiences
2. write for different purposes and audiences




	1. The children will need to create a mindmap in pairs to show what they think they will need to include in their postcard
2. The children will need to produce a written postcard




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	With the children seated on the carpet the children will be given a mini-whiteboard and pen per child. After looking at postcards in previous lessons the children will be asked to recall on their mini-whiteboards what are the main features of a postcard.
· Address
· Stamp
· To/From
· Picture

It will then be explained to the children how they will be writing their own postcards about a planet which they have previously researched.


	Children will need to use the mini white-boards to recall information from a previous lesson.







	· Mini white-boards
· White-board pens
· Pencils
· Worksheets
· Postcard Sheets

	

Teaching & Core Learning
	A randomiser will be used to put the learners into pairs using ‘dojo’ and will be asked to sit at their tables. The children will then be asked to use ‘Think-pair-share’ to make a mindmap of what they think they should include in their postcards. After 5 minutes, the children will be asked to share their ideas with another pair which is sat on their table to compare ideas.

Once the children have shared their ideas they will be given their worksheets based on ability. 

Lower-Ability – worksheet with alot of prompts
Middle-Ability – worksheet with a few prompts
Higher-Ability – worksheet with no prompts

Children will be asked to complete these worksheets, proofreading their work to ensure there are no/minimal spelling mistakes (ability based). Once the children have completed this they will then be asked to transfer this onto their postcard.


	Children will need to make a ‘mindmap’ within their pairs commenting on what they think they should include in their postcard.


Children will share their ideas with another pair so that they can compare answers.



Lower-Ability – worksheet with alot of prompts
Middle-Ability – worksheet with a few prompts
Higher-Ability – worksheet with no prompts

(The children who manage to complete their work in plenty of time will have the opportunity to use the computers/Ipads to type up their postcard.)








	

	

Plenary
	Once the work is complete the children will be brought back to the carpet where children will have the opportunity to share their work with the class if they wish.

From this the children will be asked to ‘peer assess’ each others work. Telling us what they thought of each other’s work.

The children will be asked how they think a postcard differs to a letter. (progressing ready for next lesson)

(Postcards will be kept to create the picture side of the card within an art lesson)



	The children will be asked to peer assess the other children’s work once complete.
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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Mercades Saint
	Class:
	Year 2

	AoLE or Subject
	Expressive Arts
	Date:
	

	Lesson Focus:
	To create a rocket out of recycled materials 

	Meaningful links to Curriculum 
	· explore the creative works of others and can use my experiences to influence and shape my own original ideas. (Progression Step Two)

	Meaningful links to:
Cross Curricular Responsibilities
	· Curriculum Cymraeg – the children will be using recylced materials which means they will be looking after their environment in Wales




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
1. To be able to establish what materials can be recylced 
2. To create a model of a rocket using recylced materials
3. To be able to peer mark/self-assess work










	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	1. I can establish what materials are recylcable 
2. I can create a rocket model using recylced materials
3. I am able to assess others work and my own work





	1. Children will be able to discuss what materials are recycleable and those which are not
2. The children will produce a rocket model in pairs 
3. Children will need to fill in slips provided to assess others work and their own work




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	When seated on the carpet, the children will be asked to differentiate between what materials can be recycled and which ones cannot be recycled. (recalling facts from previous learning)

The children will then be told about how they are going to create a model in pairs of a rocket using these recycled materials.
	Within a gorup discussion the children will sort items into those which can be recycled and those which cannot be recycled.






	· Scissors
· Toilet paper tubes
· Recycled bottles
· Card
· Paper
· Paint
· Paintbrushes
· Pens
· Pencils
· 

	

Teaching & Core Learning
	Children will be put into pairs using a randomiser making sure that they are working with someone different within the classroom to who they would usually work with.



Once children have began to finish their models, they will be given a peer assessment sheet. This will be based on the ‘feedback sandwich’ approach.
	Children will work in random pairs to choose the materials which they would like to use for their model.

They will then need to work together within their pairs to create the model.

Children will go to another pairs model and will use the ‘feedback sandwich’ to give a positive comment about the model, something the pair thinks the other pair could work on, and then another positive about the model.


	

	

Plenary
	Once all the children have finished and they have all gathered back to the carpet, I will then ask the children to self-assess their work. Using the randomiser I will ask the children to tell me one thing in which they were happy with their model and one thing they would like to improve.



	Children will now bgin to ‘self-assess’ their own work, explaining one thing they like about their model and one thing they wish to improve on their model.
Higher achiever – ask what they thiknk they could do to get to that improvement.
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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Mercades Saint
	Class:
	Year 2

	AoLE or Subject
	Humanities
	Date:
	

	Lesson Focus:
	Neil Armstrong’s jounrey to becoming the first man on the moon

	Meaningful links to Curriculum 
	· [bookmark: _GoBack]enquiring mind and enables learners to explore and investigate the world, past, present and future, for themselves

	Meaningful links to:
Cross Curricular Responsibilities
	




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
1. to be able to find information using a range of soruces
2. to be able to answer questions after finding the information










	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	1. I can use a range of resources to gain information upon a chosen topic
2. I can answer questions after finding the information in said resources





	1. The children will demonstarte using different resources to find information
2. The children will have to answer questions throughout the lesson




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	The lesson will begin with the children sitting on the carpet where I introduce Neil Armstrong. I will ask the children if they know who he is, what is he famous for? And so on..

I will explain to the children how i have no idea about Neil Armstrong or his life and that it is their job today to become top detectives and use as many recourses as they can to find out all about him.

I will ask the children to show me their thumbs up / thumbs down to check they understand what they are doing.


	The children will need to pick their own questions which they would like to answer about Neil Armstrong (enquiry based learning).






	· Ipads
· Computers
· Books (about space, NASA, Neil Armstrong)
· Sheets of paper
· Pens
· Pencils


	

Teaching & Core Learning
	The children will be sent away in small groups which will be picked by a randomiser. Ensuring children are not in there friendship groups.

I will walk around listening to what the children are researching. Asking open ended questions so that children will be able to give deeper answers rather than just one word answers.




	Children will begin to use a range of different resources to find out the information for which they would like to find out.

Children will need to answer questions from the teachers ensuring that they are giving long winded answers.





	

	

Plenary
	The children will be placed back onto the carpet where I will ask for someone to come and ‘role play’ as Neil Armstrong in out ‘Hot Seat’.

The children who are left on the carpet will be chosen at random to ask the person in the ‘hot seat’ different questions to see whether they can answer or not. 



	One child will be sat in the hot seat, while the others at random ask questions.
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