Assignment 1
“A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.” 
In this essay, I will be critically evaluating and identifying the next teaching and learning steps whilst focusing on a case study of a group of learners based on my observation of a critical incident (to ensure continuous learning). For the purpose of this essay, I have observed three critical incidents (see Appendices 1, 2 and 3) that took place within the classroom, however, I am going to focus on one main incident (see Appendix 1). In order to ensure confidentiality and anonymity, the name of the PTE school will not be disclosed within this essay. A methodology will be included in order to hypothesize what will happen within this scenario with an explanation as to how the observation took place and what specific method was best used. Also, the critical incident will be linked to Donaldson’s Four Purposes of Learning in order to provide a thorough investigation between how they’re connected. A strong literature review will be completed as evidence as to how literature illustrates the connection and to also provide context to the assignment. A reflection will be undertaken in order to improve in all aspects for future references along with how things could differ for the future. A critical incident analysis may be tools which can facilitate the integration of theory and practice. 
The main purpose of observing critical incidents in the context of reflective practice of teaching is to reflect on teaching strategies and methods. So, as to engage in a process of continuous learning and to inform future practice and create a sense of professional awareness. Calderhead (1989) defines a critical analysis as trying to identify the underlying issues which aggravated a specific feeling about a particular teaching situation which lead the teacher to reflect upon oneself thus leading to consider possibilities for future teaching actions. One example of a highly significant event of a critical incident would be a child not completing homework with a teacher reacting, that is one kind of incident which ought to be included for professional reflection in a critical incident (Tripp, 2011).

The school in which the observations for this essay took place, is a Welsh Medium Primary School based in South Wales. Since September 2020, the school has admitted pupils up to Year 6 (10/11 years of age). Within the school, 30% of pupils are eligible for free school meals (FSM), which is higher when compared to the national average (Estyn 2016). Within this school, 14% of pupils have additional learning needs (ALN) and there are a minority of pupils that speak Welsh as a first language at home. Due to the global pandemic (COVID-19), there was an effect on how the observations were undertaken.  Consequently, only one class was able to be observed on the single day when participating. In accordance with Health and Safety, a two-metre distance was kept at all times from all staff and pupils within the school. The anonymity guidelines of BERA (2018) have been adhered to throughout this essay. 
Within this section, I will be discussing an examination of the research methods that were conducted within the study as well as what type of method was used throughout. A clear justification as to why this type of approach was used, relating to the literature, critiquing this method yet stating the specific positives, will also be considered within this section. The methodology used for the research was a case study, using structured observations which will be non-participant. Gillham, B (2008) argues that observing what people do is arguably a more valid method than relying on what they say they do. A case study is about examining the phenomena within its context. According to Cohen, Manion & Morrison, (2007), using observations allows the researcher to gather information and data based on the physical settings, thus being the surroundings of the environment, the human setting, being the group of children or child’s natural behavior in the ‘live’ setting, the program setting. Which is the curriculum style and the pedagogical style, lastly the interactional setting, therefore being the different interactions, which had taken place e.g. informal or was it planned Cohen, Manion & Morrison, (2007). Gerring J (2006) defines a case study as examining an individual or a group of people or an organization which rests implicitly on the existence of a micro-macro link in social behavior. Interpretation also seems appropriate for the creation and analysis of critical incidents in teaching because of its associations with what is often called the interpretive approach in the sociology of education. Interpretive sociology aims to produce micro-analytic accounts of the everyday in terms of how participants, receive, perceive, create and negotiate their reality (Tripp, 2011). The rationale for using a case study as a method of research is it provides an in-depth investigation which allows more detail but also has an emphasis on reality. One critique to this method of study is that it is significantly difficult to define what a ’case study’ is due to it being a broad concept and topic as well as being difficult to generalise the findings. Structured observations were used throughout in order to gain a first-hand response to the findings yet it being as ‘real’ as possible. Using observations as a choice of method is a systematic yet highly important way of being able to watch a group of learns, to listen throughout and notice the natural behaviors of the learners without interrupting or prompting and therefore being the most appropriate method to use in order to collect data (Kumar, 2014). The case becomes an in-depth yet more importantly a holistic approach to the aspect of what needs to be found out (Kumar, 2014). This approach allows the researcher to see exactly what is taking place at that given point and ensuring validity and reliability (Cohen & Manion & Morrison, 2007). Richards and Farrell (2010) highlight that fundamentally, a critical incident is an unplanned event that occurs during a situation which assists in developing a certain aspect of teaching and also learning. Thus, practitioners would learn from this incident if it was a success or be used as a critique. 
The aim of Donaldson’s ‘Successful Futures (2015)’ is to promote the spiritual, moral, cultural, mental and physical development of pupils in school, and to prepare them for the opportunities, responsibilities and experiences of later life. Practitioners stated they want a more in-depth focus on life skills, such as building personal confidence, health and well-being and basic skills within the curriculum to shape a child’s successful future (Welsh Government, 2015). Also, children need to develop a wide range of the necessary skills for future references. Donaldson’s ‘Successful Futures’ defines the four learning purposes as ‘ambitious, capable learners ready to learn throughout their lives, ethical informed citizens ready to be citizens of Wales and the world, healthy confident individuals ready to lead fulfilling lives as valued members of society and enterprising, creative contributors ready to play a full part in life and work. Each child and young person in Wales should be able to benefit from the curriculum and assessment that will meet their present needs, yet grow as a capable, healthy, well-rounded individual who can thrive in the face of the unknown. The previous culture of the classroom curriculum was fundamentally based around a static curriculum, now the culture can be developed around an understanding of our learners. The critical incident chosen from the observations (see Appendix A) were taken during a mathematics lesson. During this lesson, Pupil A, which was situated towards the back of the classroom, was off task, not concentrating and was distracted by many different elements within the classroom, whilst all other pupils were engaged with the teacher. The teacher had chosen Pupil A to answer the question in order to gain the pupils attention which was immediately gained as the pupil looked up at the teacher. Although the teacher had to repeat the question, the individual answered correctly, in Welsh. Following this, the teacher had praised the child for answering correctly by providing a sticker. The child began to listen to the teacher after this, sitting up correctly with a positive body language. Linking this with Donaldson’s ‘Successful futures (2015)’, the child will eventually become an ‘ambitious capable learner ready to learn throughout their life’, due to the use of questioning and therefore enjoy solving problems through the teacher using praise. This creates motivation for the child and thus making them want to work hard and succeed for next time. An overlap is inevitable with Donaldson’s purposes, as in this instant an overlap with ‘healthy, confident individuals who are ready to lead fulfilling lives as valued members of society as the child will face and overcome challenges. In order to develop knowledge and understanding of the topic, research becomes a vital aspect when finding the gap and important connections between a critical incident and an evaluation/theory. Research is not only a set of skills, but also a way of thinking. Kumar (2014) states that this framework makes you question what you are observing, then making an attempt to further the research. Therefore, leading to understanding and creating a more in-depth explanation of the specific observation, then drawing together a conclusion in order to develop the skills practiced and the knowledge with in. 
The development of a child’s social and emotional well-being is vital for them in order to succeed for the future. Yates (2008) states that emotional and social well-being is to form secure yet close relationships with adults and peers, through various experiences and being able to express emotions in culturally and social ways by exploring different environments by learning. Although Landy (2009) states that positive social-emotional development is an important aspect of success in school and in life for young children, thus every early childhood professional must enter the field ready to support children's social and emotional health. During the critical incident, the child was not paying attention to the teacher as he was completely off task and disengaged. The teacher had called the child for their immediate attention and the child looked up. This has a strong connection with Bronfenbrenner’s (2015) theory and research of ‘The Development Ecology’ theory, whereby Bronfenbrenner believed that a person’s development was affected by everything in their surrounding environment. This theory is specific to how humans gain knowledge from their everyday actions. The children/child’s experience at home may have an effect on their learning at school due to the surrounding environment. An example of this would be, if a child’s parent was busy with their work at home and would not play with their child at that moment due to the parent having more work, this would result in an increase in conflict with less interaction with the child. This would become a factor of disengagement for the individual at school. Bronfenbrenner’s theory is important for educators to understand because it allows the educator to build fundamental relationships with their students and create a communication rich classroom that involves the parents (Christensen, 2016). Also, the use of Erikson’s (1950) 8 stage model for psychosocial development is used within classrooms for teachers (figure 1.0), as it is important to ensure that all students will eventually attain mastery of each stage. Erik Erikson (1902–1994) who took Freud’s psychosexual theory, which was controversial thus being modified, the theorist then made it his own, creating the eight-stage psychosocial theory of development. As seen below in figure 1.0, the age observed of the child was 5-13 thus the two conflicting ideas of psychosocial crisis is industry vs inferiority.
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Figure 1.0 Erikson’s Stages of Psychosocial Development

Research has clearly shown that children’s emotional and behavioural adjustment is important for their chances of early school success, yet the emphasis on cognitive and academic preparedness often overshadows the importance of children’s social and emotional development (Raver, 2002). Although Erikson’s theory shows the developmental stages throughout an individual’s life, not all children or young adults will develop at the same time and access each stage at once, with the same ease of difficulty. Thus, as educators, we must see Erikson’s theory as milestones to analyse not as a series of steps that each child must achieve before they move onto the next (Levine, 1988).
During my observations, I had the opportunity to observe three critical incidents (see appendices). From these observations, I was able to identify an incident to focus on which I was able to connect the gap between theory and practice. The traditional approaches to discipline often mean that suppression or transformation of the symptoms of underlying problems that may be preventing learning is actually seen as successful classroom management (Christensen, 2016). Due to the teacher prompting the child with the question again, the child answered correctly. The teacher praised the child and they had received a sticker as an award and praise and verbal communication through applying positive reinforcement. Using positive reinforcement is one of the most important ways to motivate a child. Using non-verbal and verbal reinforcement is an important factor to motivate a child yet should always be accompanied by praise of the specific change in behaviour e.g. “well done for answering correctly” (Schmidt & Heybyrne, 2004). Although Bear, (2010) argues that rewards makes children question as to why certain behaviours are more important irrespective of external factors e.g. sticker. 
Although using punishment may be the more appropriate principle to use in a certain situation, researchers established that this sort of approach had little effect on children when encouraging them to perform (Maag, 2001). The theory of behaviourism is used due to learning occurred thus due to the change in behaviour which was proposed by Skinner within his operant conditioning theory. Using Skinners (1953) operant conditioning theory of reinforcing a behaviour by rewarding it or discouraging a behaviour by punishing, it has a connection with the critical incident chosen as the practitioner believed that reinforcing the child to answer correctly was a successful approach instead of punishement. Thus, keeping the child’s motivational levels high would be the end goal. Researchers believe that when learners are extrinsically motivated, they become more independent, autonomous and become more successful (Ahmad, 2018). The practitioners main aim would be to ensure all students sustain their motivational levels using interesting activities which creates the desire to learn (Ahmad, 2018). Within Donaldson’s ‘Successful futures’, it is stated that the new curriculum has more of a focus on lessons being fun and interesting, rather than predominantly based around assessments and the pressures of high grades. Again, knowing that your student will be motivated due to there being a reward at the end will change the behaviour of the student naturally (Rumfola, 2017). The child began to listen to the teacher after this, sitting up correctly with positive body language. This prompts positive behaviour but also using this technique motivates the child to want to succeed again instead of punishing the child for being off task initially. Linking this with Skinners research and theory of behaviourism, positive reinforcement, but also based on his research of Thorndike’s (1898) law of effect, that different behaviour which followed by a pleasant action is likely to be repeated. The behaviourism theory proposed by Skinner (1953) is an important principle for practitioners to learn and investigate further in order to understand and develop their knowledge further in order to understand that each positive action is likely to be repeated. Thorndike’s theory (1898) is one of the most recognised theories within psychology yet also education. Thordike (1898) introduced this theory to investigate different aspects of behaviour. Linking this theory with the critical incident chosen, due to the child’s behaviour changing after receiving praise and a sticker, Watson (2013) reinforces this theory that behaviour is shaped by using positive reinforcement or negative reinforcement as the learner starts fresh. Skinner (1953) highlights that behaviour is fundamentally the actions followed by good outcomes are likely to reoccur, thus meaning the child will likely repeat these actions and concentrate in order to receive a sticker and praise in the future. It is vital to create an environment where learning can flourish and develop constantly yet set boundaries where children can feel the achievement of success. Within Donaldson’s ‘Successful futures’, it is stated that the new curriculum has more of a focus on lessons being fun and interesting, rather than predominantly based around assessments and the pressures of high grades. Again, knowing that your student will be motivated due to there being a reward at the end will change the behaviour of the student naturally (Rumfola, 2017). 
The aim of this essay was to reflect on my learning and to personally identify areas of reflection in order to inform my own teaching practices and for myself to develop and improve even further. A practitioner’s self-reflection is highly important after the delivery of a lesson in order to improve in all aspects for future references. The Centre for the Healing, Arts and Science (2018) highlights that the importance of building one’s self- awareness of self-reflection by taking time to ask yourself the vital and important questions. According to Gibbs’ Reflective cycle (1988) about learning from different experiences, it is vital when developing teaching practice, to be able to plan and learn from positive and negative teaching experiences. Due to the model being in different stages, it enables the individual to engage critically especially with my own learning experience. The principles of this model assist with developing personal experiences in order to progress for future references, thus I will be referring to Gibbs’ model throughout this section. Reflection is a vital step and regarded as an important aspect used by all practitioners in order to gain a better understanding of practice-based learning. After a critical incident has occurred, it enables practitioners to reflect but also create and understand new learning but also form new ideas and learn from it (Burrows, 1995).
When observing this critical incident, it became clear what to observe and became apparent to investigate further by reading and creating important connections between different theories of practise. When analysing a critical incident, trying to verify a suspected hypothesis is the end goal, but also using analysis can confirm a completely new topic (Tripp, 2012, p.43). 
I believe by the teacher using the positive reinforcement instead of punishment when the child wasn’t listening but answered correctly, in fact increased the child’s confidence. This made me question different aspects of teaching due to this technique succeeding. Before the critical incident occurred, I believed that if a child was not engaged to use punishment or use the child’s name. During the incident, I wasn’t convinced that using this approach would help the child’s behavior, I had asked myself the question of “how will not punishing the child for their bad behavior help their learning?”. In order to inform my own teaching practice, I will use the technique the teacher used of praising and rewarding the child for answering the question correctly, using positive reinforcement, instead of punishing for being off task. The child will remember being rewarded for answering correctly and want to answer correctly again thus being engaged more often. Otero (2015) stated that being engaged academically throughout is connected to stronger behavior for well-functioning classroom.
Within the investigation into the literature, it was apparent that Thorndike’s (1898) ‘law of effect’ that that different behaviour which is followed by a pleasant action is likely to be repeated, had a connection with the critical incident chosen as this technique is what the practitioner used yet also the technique was a success due to the child commenced being back on task after being rewarded with a sticker. I believe using this theory for my own teaching practice for future references will be a vital step within my continuous learning.
Ensuring complete inclusion and engagement throughout to succeed with the children’s learning and my own teaching. The experience provided greater knowledge and more in depth of this specific topic which will inform and better my own teaching experience for future references. For further steps, ensuring all children are engaged throughout would be a vital step. I would suggest ensuring the activity/lesson the teacher has created is appropriate for all due children developing at their own time in order to ensure complete engagement throughout and more importantly, inclusion. Karten (2010) states that the majority of teachers are sceptical because when it comes to inclusion, there isn’t a certain template or a specific guide to follow. Karten (2010) stated that inclusion is a way of life, it prepares all individuals for adulthood in order for future references. Inclusive pedagogy for teachers is vital thus believing that every child’s learning capacity can change (Hart, 2004). If this specific situation arose again, I believe using praise and positive reinforcement would be an important principle to use as increasing the child’s confidence and preparing them for their own physical literacy journey is the ultimate goal. 
In conclusion, connecting theory to practice is a vital way for teachers/student-teachers or practitioners to inform and progress with their teaching practices due to it being a continuous learning cycle. When referring to the Professional Standards for Teaching and Leadership handbook (Welsh Government, 2017), practitioners are constantly self-reflecting in order to keep progressing with their teaching to achieve to the best of their ability and develop their teaching pedagogy thus using Gibbs’ model of reflection as a framework. After taking in the considerations of the learning, along with the literature found, developing further knowledge into the gap between theory and practice is an essential way for a practitioner to develop their teaching practises. Within the findings of the research, it is important to remember that all children are on their own physical literacy journey, thus developing at their own pace is highly important. To critique this, research within education has consistently shown the importance of challenging students in order to prevent boredom and to stimulate learning (Heilbronner, Connel, and Reis 2010; Marra and Palmer 2004; Noble and Childers 2008; Weiss 2003). It is vital to provide appropriate challenges for students within pedagogical literature for teachers. Throughout the essay, it has become apparent different connections that different literature had on practice and how they reinforce one another. Limitations to this study are, if the child had not known the answer, the practitioner had used punishment or the child had responded in the wrong way, the theories stated above would be wrong. 
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CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant
to the research
context.

28/09/2020 — Year 2 -9:15 a.m.
- Group was mixed ability (all sat on the carpet)
- Lesson which was taking place was mathematics — counting backwards

to you as a result,
looking towards
your research.

Date/time. from 100. (recapping what was learnt at the end of last year)

Age/Stage of - Children werent as confident as last year due to having missed so much
group. school.

People involved. - Group of 22 pupils sat facing the teacher with the LSA sat on the side to
Contextual observe the children were all taking part in the acitivty

information from - Teacher had told all pupils to raise their had if they had a question.

field notes.

What happened?

A detailed

decription of I had observed the children sat on the carpet towards the front of the class were
what you sat upright, listening to the teacher as she pointed at the screen.

observed and

what thoughts on | The children towards the back of the class were not paying as much attention as
pedagogy and they should have been. Maybe they werent as confident as others or perhaps it was
practice occurred | the begining of the morning so they were not as focused as they should have been.

Teacher had told all pupils to raise their had if they had a question or they were
answering a question, which is what they did. This shows discipline and that they
understand the rules the teacher had provided.

The teacher had used praise each time a child had given the correct answer or even
a good answer in order to increase their motivation levels.

I believe this was a good example of pedagogy as the teacher had prasied the child
for answering correctly yet not using punishment for being off task. It increased the

childs motivation levels. |

3 Focus
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Details relevant
to the research
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group.

People involved.
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field notes.

28/09/2020 — Year 2 — 10:00 a.m.
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decription of
what you
observed and
what thoughts on
pedagogy and
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to you as a result,
looking towards
your research.

- lhad observed the teacher doing the focus task with her low ability group
but was consistently prompting the children with the start of their
answer for them to finish it off. — All worksheets were slightely modfied
with each group to ensure inclusivity.

- Increased the childrens motivation levels as they finished off the
sentance correctly.

- The teacher had used a ‘traffic light system’ where the children colour in
red, yellow or green for how hard they think they worked during the
session and if they understood. This assess the children learning as well. |
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CRITICAL INCIDENT IDENTIFICATION RECORD

=
Details relevant
to the research 28/09/2020 — Year 2—11:15a.m.
context.

- Whole class outside taking part in ‘Mawrth Mwdlyd’ whereby the
Date/time. children partake in creating objects with nature. — Their creative side
Age/Stage of - Mixed ability as its the whole class.
group. - Chidren were behaving very well as the teacher stated if anyone was miss
People involved. behaving, they would be sent inside .
Contextual
information from
field notes.
What happened?
A detailed - The children were using natural objects in order to create paint and then
decription of use ‘twigs’ in order to create paint brushes. This develops their creative
what you side but also by encorporating a fun lesson instead of just using paint, the
observed and children will remember which colours mix with what by remembering the
what thoughts on natural objects they used.
pedagogy and - lwill use this in my teaching practice as it is a fun with to remember
practice occurred certain things which children will need to remember
to you as a result, - It also develops their basic skills.
looking towards - Each time a child creates a colour, they were required to show the
your research. teacher. They felt a sense of achievement.
- Teacher also asks the children to behave and not run off on the yard
which they obided by.
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Erikson’s Stages of Psychosocial Development

Approximate Age Psychosocial Crisis/Task Virtue Developed

Infant - 18 months Trust vs Mistrust Hope

18 months - 3 years Autonomy vs Shame/Doubt will
3-5years Initiative vs Guilt Purpose
5-13 years Industry vs Inferiority Competency
1321years Identity vs Confusion Fidelity
21-39 years Intimacy vs Isolation Love
40- 65 years Generativity vs Stagnation Care
65 and older Integrity vs Despair Wisdom
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