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ECAD6001 – The Principles of Practice and Progress


Introduction

The ECAD6001 – Principles of Practice and Progress module intends to help students understand the documentation and policies that cover all children in education in Wales, as well as encouraging them to do further independent research to develop their knowledge of progression of the children in school. By using the documentation from a range of sources like Welsh Government and Estyn for example, alongside covering topics ranging from specific transitions to well-being to multi-agency work, it is hoped that students are confident in analysing various factors that impact students’ daily in education. Additionally, it intends to provide students with the ability to highlight the importance of professional relations within the school and outside of it, deepen their understanding of how important children’s rights and well-being are and clarify the full role of the teacher in the children’s lives, beyond teaching. 

School Background

The school I will be aiming to implement my intervention, School A, is a pioneer and gold rights-respecting school set in a deprived area in Pembrokeshire. Their school aims include prioritising pupil voice and participation, encouraging parents and the community to get involved in the children’s learning, as well as developing a strong Welsh ethos all to ensure the children are the best they can be in all areas. In addition, School A strive to integrate Donaldson’s four purposes at every opportunity to ensure these are met by their children. The 2018-19 Prospectus says that staff are committed to support pupils with ALN, which EAL is often considered a strand of, with a range of individualised strategies ensuring they are taught inclusively, allowing them to work and play with peers. Moreover, School A follows the ‘Pembrokeshire County Council Child Protection Policy’ which aims to guarantee all children are safe and are to learn in school, as expected. The School Development Plan (Appendix 1) prioritises working towards ‘Successful Futures’ and the new Curriculum, raising standards in Literacy and Maths, improving the Learning Resource Centre (LRC) and ensuring all children are challenged academically and work in a range of different contexts, work in partnership with Yr Athrofa and assures that all children’s well-being is being supported and a positive attitude towards school and learning is of the upmost importance. 

The Intervention

The number of children in education in Wales with English as an additional language (EAL) is growing, Welsh Government (2019) statistics report that there are over 35,000 EAL children in the Foundation Phase alone across Wales with around the same number in Key Stage 2 and Welsh Government claim it’s 7% of children in education spread across Wales, which seems low but has been a constant figure. Additionally, the number over recent years have grown with the influx of children escaping war with 36% of the UK’s intake being from Syria (UNICEF, 2018) and Welsh Government state that “all EMASs and school involved in [their] study expect migration to continue” (Welsh Government, 2015) meaning the number could continue to grow. UNICEF’s study (2018) finds that Wales has the smallest intake of children escaping war and seeking refuge and that the majority of them are in Secondary School, with the number entering Primary School in single figures. However, from experience on Personal Teaching Experience (PTE) and from the local area, it is known that there is a considerable number of children entering Primary School from a range of countries, often escaping conflict. This may suggest that the majority of children with EAL are therefore not escaping war and seeking refuge in Wales but could have migrated for better job opportunities or quality of life. 
Estyn’s Annual Report (2018) mentions that speech and language provisions are put in to place in every school that contains children with EAL and assures that these students are making accurate progress. Donaldson emphasises the importance of these provisions in supporting all pupils stating “Developing oracy is of central importance to both thinking and learning” (Donaldson, 2015). This suggests that by developing oracy through these provisions, children are better able to access the curriculum and perform to a higher standard in other areas. However, Vygotsky stated that the language that is acquired formally provides opportunities for children to communicate with peers and broaden their vocabulary with their peers (Pound, 2014, p. 52). Obviously a level of fluency must be attained first, although Bruner suggests that language is also developed through conversing with others – he mostly covers a parent, but this could lend itself to peers as well (Pound, 2014, p. 66). From PTE, it has been observed that communication in peers can be beneficial as it is informal, interest-related and they can teach each other. However, for a child seeking refuge or migrating sometimes they are unable to communicate with peers due to the language barrier and difference in culture. This inspired the suggested implementation of an intervention entitled ‘Language and Culture Club’. This intervention links with the school’s School Development Plan as it raises Literacy levels in children with EAL specifically, but also may have an effect on all attendant’s conversational literacy and public speaking skills. However, mostly it meets the priority to ensure all children’s well-being is being supported. 
Estyn and Welsh Government both provide documentation and suggestions for effective practice during the transition from Primary School to Secondary School, however neither give clear advice or examples of effective practice for the transition to a new school. An article by Emma Parsons (2018) says that children are most prepared to learn when feeling valued and secure, however this would be difficult in a new school in a new country, regardless of the past experience the children might have endured before moving to Wales. Therefore, the pupils’ well-being is of upmost importance to ensure they are happy in the school and can achieve the best of their ability.  Well-being is heavily present in Successful Futures (2015), specifically being involved in its own ‘Health and Well-being’ Area of Learning Experience. Estyn’s Annual Report (2018) reports on overall well-being in pupils but does not specifically mentioned children with EAL, but from PTE it has been seen that children with EAL are not always integrated during play with peers. As mentioned, the barrier in communication between peers could result in children with EAL feeling isolated and not wanting to come to school, until they are fluent enough to converse with peers. Thus, this intervention is aimed to integrate all children with EAL in the Foundation Phase with English speaking students. 
In order for the children to become “Ethically, Informed Citizens” (Donaldson, 2015), they will all learn about each other’s culture, language and themselves in order to develop a greater understanding of each other, build friendships whilst the children are developing the language, hopefully, subconsciously. Again, this links with Vygotsky’s Social Learning theory (1978) as learning the language in a different context, informally will allow them to practise language acquired whilst learning new vocabulary. This links to the Social-Constructivist approach which underpins the intervention, which Vygotsky was an early pioneer of. Rather than learning through play and experiences as typical Constructivist theory states, they instead learn through interaction with people. The format of the intervention is an extra-curricular club, that focuses on the various cultures in just the Foundation Phase to begin with, with hopes that it could be implemented in Key Stage 2 also. Children from the same culture will collaborate in displaying weekly presentations on a specific topic relating to their culture for example: Food, Language, Celebrations and Clothes. This links to some of Donaldson’s 12 Pedagogical Principles: “Encourage collaboration”, “Encourage learners to take responsibility for their own learning” and possibly “Support social and emotional development and positive relationships” (Donaldson, 2015). The latter purpose could be met by ensuring all children attending communicate positively, all children are comfortable and willing to listen and speak respectively to each other, these could be included in ground rules set by the club. The club is pupil-led, meaning they would be able to determine each weekly topic, how and what they are going to present and hopefully, after the teacher’s requirement to facilitate in the early process, it would become a completely child-led club with the adult just supervising and ensuring it’s orderly. This meets Roger Hart’s ‘Ladder of Young People Participation’ (1992) meeting the top two rungs of sharing decision making with adults as well as leading and initiating action. This may give attendees a greater sense of belonging, prepare them to make independent and group decisions in the future and may help them to enjoy it even more. The main emphasis is collaboration between English first language and EAL students in the decision making, again to try and create friendships. The club would run indefinitely between September and December as the new academic year begins and as UNICEF (2018) claim is when most children with EAL start school, however depending on numbers and other club timetabled for the term there would be an opportunity to continue the club onwards if requested and if a great influx of children with EAL. 
Pupils from all countries will be welcomed with parental permission (Appendix 2), as Article 2 of The United Nation’s Convention on the Rights of the Child (1990) say that no one is to be discriminated against from any background. It also meets Article 13 surrounding the right to use their voice to declare thoughts and feelings, in the club it is met when they share their culture and Article 12 ensures that all children are respected when sharing information and presenting to the class. As well as Article 28 and 29, which state that all children are entitled to an education and this education must develop their personality, talent and abilities also, which is the aim of this club. 
This intervention would be run by a Foundation Phase teacher that is confident in supporting with children with EAL, a 3-day training course with Across Cultures may be beneficial in ensuring the children are supported fully and accurately but is not mandatory and that would be the only cost for the intervention. The ‘EAL Frameworks for Schools’ course covers effective strategies during transition, when differentiating in mainstream school, as well as specific provision techniques to develop Literacy. 
Furthermore, Welsh Government (2015) state that children with EAL face socio-economic problems including poorly educated parents, unable to speak English at home in order to develop it or afford resources that may assist in the development of the language. “It’s generally recognised that parental support can have an impact on pupils’ achievement.” (Estyn, 2018). This means that in order to try and maximise language development, parental involvement should be encouraged at every possible opportunity. This could mean inviting parents in to the Language and Culture Club to make traditional recipes or inform on their culture from their point of view, this may encourage the child to develop their literacy as their parents are acting as a role model. Alternatively, the parents could attend a separate weekly session offering language lessons to develop their own English whilst learning strategies to assist their children’s development also. Bronfenbrenner’s Bioecological Model of Development, as explained by Paat (2013), shows that the relationship between the child and the parent, in the Microsystem, and the relationship between the child’s parent and the child’s school or teacher, the Mesosystem, both directly influence the child’s learning and a good relationship in both cases should result in the best learning opportunities for that child. 
Overall, the intention of the intervention is to positively impact children with EAL’s well-being by ensuring they make positive relationships with their peers, whilst developing their language in an informal and communicative manner. The benefit on their literacy can be measured via communicating with the member of staff who support the children’s normal provision, Welsh Government (2015) claim that members of staff supporting children with EAL need to communicate better to ensure progress and identify areas that have been achieved or need additional input. Weekly meetings or updates between the staff member running the club and the staff member that formally supports the child could be arranged to ensure that the child’s progress is being monitored accurately. 
The script used to present this intervention to the school is Appendix 2.

Synopsis of background reading


Estyn’s Annual Report 2017-18 (2018) summarises their findings following inspections in the last annum. Regarding EAL learners, they state that pupils with EAL make the progress that they are expected to make and adequate progress from where they began. However, they do not mention any examples of children with EAL exceeding expectations. Continuing on they explain that most schools provide children with EAL with speech and language programmes in order to develop acquisition of the language and ensure progress is made in both acquisition and understanding. Although, there is very little mention of EAL within Primary School in the report and none regarding their well-being, which may suggest that it is not a priority of Estyn to ensure these learners are supported both academically and in well-being, or it may suggest that there is not a consistent problem of this throughout Wales for it to be noted. Estyn (2018) also mention that tracking both children’s progress and well-being provides accurate information to create individualised targets and implement relevant interventions if necessary, the data the tracking provides could act as proof of the impact of an intervention. In addition, Estyn (2018) also say that cultural knowledge could be developed in children alongside their ethical beliefs, it is suggested that discussion could be an effective way of delivering this. Overall, there is little mention of EAL within the annual report but some of the recommendations can be adjusted to target specific groups of learners, such as children with EAL to ensure progress. 
However, Estyn (2019) do offer examples in their ‘effective practice’ articles, one specifically recommending how to support children with EAL whilst integrating into the school. Firstly, Estyn (2019) emphasise the importance of meetings with both the children and their family before starting the school to gain an understanding of their standard of English and provisions that need to be implemented to help them. Then, the use of “assemblies, charity events, international days and public speaking lessons” are encouraged as an effective approach to assist in integrating these pupils (Estyn, 2019). Estyn (2019) also state that a buddy-system and extra-curricular activities also act as a motivation for children to develop their English as they want to play an active part in all areas of school life. In summary, the example given explains that an early understanding of the child’s level of language is key and encouraging them to speak and get involved at every opportunity is an effective way of ensuring the children are integrated and developing language. 
Moreover, Welsh Government (2015) published a report evaluating approaches to support the teaching of EAL. Welsh Government (2015) explain migration is expected to continue and that permanent interventions are needed that progress their core subject skills, like oracy. Welsh Government (2015) suggest that individual development profiles should be created for children with EAL, as well as support being offered to parents to ensure learning is encouraged at home. They elaborate claiming that both closely monitoring these students and collaboration with other teachers helps with individual targets and therefore progress in the necessary areas.
[bookmark: _GoBack]Other documents have been read to ensure a suitable knowledge and understanding of the subject has been attained, Hart’s Ladder of Participation (1992) clarifies the best strategy to ensure pupil voice is used effectively, promoting that child-initiated activities guarantee the best in pupil involvement. Furthermore, Bronfenbrenner’s Ecological Model (cited in Paat, 2013) symbolises the importance of positive relationships surrounding the child to ensure optimum progress and a positive attitude towards learning. Additionally, an article by Emma Parsons (2018) agrees with Bronfenbrenner’s model by saying that these relationships determine whether a child feels safe and secure in school. Lastly, United Nation’s Rights of The Child states that all children are entitled to an education that pushes them to be the best they can be without any prejudice or discrimination. 

Evaluation

This module has assisted me in furthering my understanding of Government policies and documentation that underpins all education in Wales. Through independent research I have educated myself more on English as an Additional Language specifically. Additionally, this researched has assisted me in understanding how children learn and progress in their learning by discovering strategies and techniques that have beneficial impact on their development. This module has helped me to meet several of the Qualified Teaching Standards set by Welsh Government (2009) as I will begin to explain. Standard(S) 1 encourages practitioners to use Professional Values and Practice, which fits exceptionally within this in particular module. By conducting additional research and brainstorming different interventions, I have understood the diverse needs of learners and have thought of various strategies and approaches that can be developed in order to meet the needs regardless the individual child’s aspirations, this meets standard S1.1. By learning of the range of external and internal agencies that teachers must communicate with to support all learners and ensure the well-being of every child I believe I have developed professionalism in securing children’s development and creating positive relationships, meeting both standard S1.3 and S1.4. S2 involves the knowledge and understanding of the teacher, although this has not been developed through integrating the Foundation Phase Framework specifically and relating to Areas of Learning, I believe that I have used Welsh Government documentation to support my intervention and have met different recommendations by both Welsh Government and Estyn in order to ensure the best practice possible and that the intervention will impact the children positively. Finally, S3 is set to ensure a high standard of teaching. However, this assignment and module has not allowed to demonstrate my abilities in teaching but has benefitted me in planning considering the learners based on their current and previous achievements. Moreover, I have been able to plan based of the needs of the learner as previously mentioned and meeting learners’ interests and cultural backgrounds in particularly. Furthermore, it has helped me in S3.2 also as I have understood Welsh Government’s (2015) assurance that monitoring children is beneficial in itself and have acted upon advice from Estyn and Welsh Government to use discussion with children and other staff to evaluate the children’s progress and review the impact of the intervention in meeting the desired outcome.
In the reviewed Standards set for the new 2022 Curriculum, Welsh Government state that to ensure effective pedagogy, the best outcomes for the learners must be secured through refining teaching and influencing learners. I believe that this has been met through aiming to ensure all children meet the outcome of the intervention which involves developing oracy whilst building relationships with peers and identifying how important set outcomes are for children. Through aiming to review the intervention through discussions with other members of staff and the children in the assignment and recognising the importance in working with relevant organisations and people, I believe that the new standard for collaboration has been met also. Additionally, the standard of Innovation encourages teachers to employ a creative outlook, I would argue that creating this intervention and its varying components is an innovative intervention aimed at students with EAL. Finally, to meet the set outcome for Leadership I understand that the intervention embodies one of the Welsh Government’s (2017) National Priorities and implements it effectively. 
Overall, this module has helped me develop my understanding of Government policies, grasp the different agencies and people teachers work alongside every day, as well as cover various topics that impact children daily. I believe this has helped me to become a better practitioner constantly thinking of the impact actions have on children and considering the best ways to support all learners effectively. 
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Appendix 1

School Development Plan
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	Ensure the well-being of all children is being supported to ensure a positive attitude towards learning





























Appendix 2










    Dear Parent/Guardian, 

                                               Starting from the 5th September, there will be a ‘Language and Culture Club’ organised weekly for Year 1 and 2 pupils. This club will take place on Tuesday afternoons from 3:30 – 4:15 and children are to be collected at the end of the Year 1 and 2 Wing at 4:15 promptly. 

The purpose of this club is to integrate students with English as an Additional Language into the school and educating other children on various different cultures and language around the world. Meanwhile, friendships will be created between the children supporting the well-being of all children involved. 

All children in Year 1 and 2 are welcome regardless of their language ability and knowledge of cultures. 

There will also be opportunities for parents to get involved, learn alongside their children and teach others about their own culture. 

The new curriculum being introduced in 2022 aims for all children to “Ethical, informed Citizens” that are educated on different cultures around the world and this is a fun and effective way in ensuring that children are prepared for the new curriculum. 

If you child wishes to attend, either register your interest on the school website under the ‘Extra-Curricular Clubs’ section or complete the slip below and hand it in to your child’s teacher or at the School Reception. 

---------------------------------------------------------------------------------------------------------------[image: ]


I, as a parent/guardian, give my permission for  _____________________ to attend the Language and Culture Club on Tuesday afternoons. 

Signature: ______________________                                   Date: ___________________

SCHOOL ADDRESS AND CONTACT NUMBER

NAME OF SCHOOL
SCHOOL
LOGO
















































Appendix 3

Script 

Bore da/Good morning and thank you for giving me the time to talk to you all today. As you probably know I am Dylan Howlett and I am a teacher within the Foundation Phase, specifically Year 2. And today I am going to present to you an intervention that I believe will benefit the school and impact the children involved. 

We all know what it can be like starting a new school, it can be daunting, intimidating, exciting, a range of emotions. But if you don’t know anybody in the class or school before starting you could feel even worse. Now imagine your first day at this school, knowing nobody and not being able to understand or speak the language of everyone else in the school very well, or at all. This may have a serious impact on your motivation to come to school, it could cause feelings of anxiety and nerves and may even create a negative attitude towards school. Children that are escaping war, seeking refuge in the U.K or migrating for a better quality of life don’t have to imagine what it’s like, as they will experience it when they move here in Wales.

There are around 35,000 children in education in Wales that do not speak English as a first language (Welsh Government, 2019), they make up approximately 7% of the children in Wales being educated (Welsh Government, 2015), it doesn’t seem like a significant percentage but I’m sure we all agree that every percent and person being educated in Wales is important and deserves the best education. It is a right of each child that attends any school: Articles 28 and 29 of the UNCRC state that every child has the rights to an education, and one that develops their abilities and personality, and that is what we all are here to do (UNICEF, 1989). Additionally, as a resident of this area I am aware of the recent intake of refugee families and migrant families in this county and this town in particularly. 36% of the UK’s intake of refugee families are from Syria (UNICEF, 2018), with other disadvantaged and dangerous countries making up the rest of the number, we can only guess what conditions these children have escaped and endured so far in their short lives but it’s our responsibility to make sure that their quality of life improves in this new area and new school. 

Estyn (2018) tells us that most schools have Speech and Language Provisions in place for children with EAL, and of course we are no exception. There is no doubt that developing children’s oracy is the first step to ensuring fluency and helping them become part of the school. Donaldson agrees stating that “Oracy is of central importance to thinking and learning” (Donaldson, 2015). However, there are several barriers that these children might face whilst developing their oracy skills: their parents may be an obstacle as they may have very low-level English also, therefore they would be unable to support this child out of school. The out of school resources may also be an issue, as the parents may not be able to assist their children and perhaps can’t afford reading materials that may assist the child’s development. Welsh Government (2015) also tell us that typically parents of children with EAL have low expectations and aspirations for their family, this is another obstacle that has to be overcome. Lastly: peers, from experience I’ve seen the effect informal conversations with peers can have on children’s oracy development, it helps them improve conversational skills and social cues. However, we can’t expect a child to communicate with their classmates if they are unable to speak much English and understand slang words, topic related vocabulary and social cues, thus meaning children with EAL may be limited to the interaction they have with peers. Therefore, it is important to me as a practitioner to find a way to try and overcome these barriers to progress in the children’s oracy development. Obviously our school development plan aims to improve all students level of literacy by July next year, and hopefully the intervention I suggest will ensure children with EAL’s literacy, particularly, oracy will improve. 

However, ensuring progress in language development is not the main purpose for the intervention. In the Year 1 and 2 wing, we have several students with EAL and due to my break time duties and general observation of my class and other classes within the wing, I have unfortunately noticed that the children with EAL are not integrating with the rest of the pupils much, if at all. This made me worry for the pupils’ well-being in school, spending significant time during breaks alone or disengaged from the group activities could make someone feel lonely and the last thing I would want is for that to prevent these children coming to school and engaging in class-activities. Estyn (2019) tell us that peers can act as a motive in language development for learners with EAL and currently I don’t think this is the case. I believe both language and a difference in culture is the main cause for this divide. As we all know, inclusive schools promoting well-being is a Welsh Government priority and in order to ensure the children with EAL are emotionally and physically ready to learn, they should feel involved and secure in school (Welsh Government, 2017). Not only is it a priority, but soon to be its own Area of Learning Experience in the new curriculum (Donaldson, 2015) which makes it even more crucial that all children’s well-being is looked after, and all children feel safe and included in every aspect of school life. It is also part of our school development plan as well, therefore this intervention is necessary and relevant to our school currently.  

Therefore, the intervention I would like to introduce is a Language and Culture Club. Our School Development Plan also strives to work towards Successful Futures and one of the purposes, as we know, is for children to be “Ethical, informed Citizens” (Donaldson, 2015) and I believe this is exactly what this intervention will do. The club will see children from different countries and backgrounds planning short presentations and teaching each other about aspects of their culture, whether it be traditional clothing, food or celebrations. As well as that, there will be opportunities to introduce all children to their languages, even if it’s just the basic greetings and questions. Imagine how comfortable a child with EAL will feel being greeted in the morning with their first language by their friends, just that little use of their home language could make them feel so much more secure and included in this school. The hope is that all children will develop their collaboration skills, oral conversational skills and listening skills in a less formal extra-curricular setting. Estyn (2019) suggest that after school clubs are a great way to encourage children with EAL to interact with their peers which may motivate their language development, and that is why I believe this club is the best opportunity to do that. 

This club will be for all pupils that wish to attend in Year 1 and 2 initially and following reviews on whether it’s meeting their desired outcome there may be opportunities to introduce the intervention to Key Stage 2. It will be a non-judgemental environment with all attendees wishing to become more educated about each other, Article 2 on the UNCRC (1989) states that no child should be discriminated against, no matter their background, religion or ethnicity and that article is the most important article in relation to this club. It will take place weekly between September and December, and following reviews it may continue, as I understand that it is better to create these positive relationships between peers early in the year to ensure a positive attitude towards school and learning. I would happily run the club weekly, with another member of staff if the numbers require so. To maximise progress in language development, I could attend a 3-day ‘EAL Frameworks for Schools’ Course organised by AcrossCultures. It provides strategies for supporting transitions, differentiation and specific Literacy techniques. The cost of this training is £1650 for the three days which includes several resources and the ability to train other teachers in the school on the topic, meaning the majority of staff can be trained on this for this cost. This is, however, the only cost of the intervention. 

As I mentioned earlier, parents often can be a barrier to learning with children and this isn’t always just in children with EAL. As a result of this, I trust that this Language and Culture Club provides opportunity for parents of both Welsh children and children with EAL to come in and learn alongside the children and teach the children aspects of their culture. For example, a parent could come in and teach the children how to create a traditional type of food from their culture ranging from Welsh Cakes to homemade Hummus. Estyn (2018) highlight the importance of having good relationships between schools and parents and claim it impacts children positively, and hopefully this would have the same effect. In addition, parents being included in the intervention could perhaps encourage parents to form relationships within themselves which may continue to the children. Obviously, parents with EAL’s English may be limited and therefore a separate session could be organised to support these parents in developing their oracy skills but could also inform them about school life and teach them relevant strategies to support their children’s progression. Welsh Government (2015) have said themselves that working with families and parents is a good way to ensure support is being received constantly by children. Although this is a separate intervention to my intervention I believe it will have an impact on the children’s development and will positively impact both the parents and children, therefore it is something to consider. 

Of course, the impact on both the children’s progression and well-being is important and the impact the club has on both of those must be measured. I will organise weekly or fortnightly meetings with the staff who support the children with EAL in the usual provision to assess whether the club is having any impact. Welsh Government (2015) state that monitoring the children with EAL closely will likely have an impact in itself but suggests that staff work closer together. These meetings are an opportunity to do that, we could monitor their progress, discuss observations of language as well as include any speech techniques into the intervention that may be beneficial. Monthly reviews with the same staff assessing the overall progress would determine whether the intervention should continue. There would also be opportunity to gather feedback from children and parents informally through general conversation throughout the day and at parents’ evening. These informal conversations with parents and children will also provide insight into the well-being of the child, which is the priority of the intervention, as well as general observations of the children in lessons, at break times and in the overall school life. 

Overall, this intervention is necessary in school in order to support the increasing number of children with EAL that we are teaching. It’s paramount that we ensure that they are supported academically, in their English development as our School Development Plan states. Not only that, but it is our plan and a Welsh Government priority to guarantee that all children’s well-being is being supported in school and following from my observations and discussion with other teachers in the Foundation Phase, I fear this may not be the case. This intervention will hopefully be an effective way of supporting them in both their oracy progression and well-being. As well as creating “Ethical, Informed Citizens who are ready to be citizens of Wales and the world” (Donaldson, 2015). 

Thank you very much for your time and listening to me today and I hope that I have explained it thoroughly enough for you to recognise what a beneficial intervention it would be for the school. Diolch.
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Our Immediate Priorities
By the end of July 2019, we aim to ensure that:

Working towards Successful Futures, the New Curriculum for Wales and the National Mission.

Further raise standards to ensure all pupils make good progress in order to achieve their set targets
A particular focus on reducing the attainment gap between e-fsm and n-fsm puplils (long term and ongoing target)
Create a modern learning environment and authentic curriculum that engages and challenges all pupils

Achieve 360 E-safety award through meeting all the criteria

Further raise standards in focus areas of the curriculum:
Literacy:

Vocabulary development in English - pupils to improve their range and use of vocabulary in oracy (EYs - Yr1) and
imaginative vocabulary in (Yrs 2 - Yr 6) writing
Reading in Welsh - pupils to become bilingual readers and to understand what they are reading

Pupils to continue to develop their oral explanation of reasoning in maths
Continue to develop the use of Singapore Maths approach in order for pupils to gain a range of strategies when problem
solving

Increase the amount of numeracy across the curriculum

Increase numbers of pupils to achieve S585+ and 55115+ in the WNTs in 2019 at the end of KS2.

LRC to provide greater challenge where appropriate and ensure staff make the most of learning opportunities to develop pupils’ skil

greater use of group work is now possible and could be utilised to effectively support learning.
Work in partnership with Yr Athrofa in preparation for the introduction of the new ITE programmes

Pilot aspects of the new programmes
Refine programmes, contributing to the content, delivery and self review of ongoing pilot activity
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