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	Targets
	How I will achieve

	To revisit the Harvard Reference Guidance, a page number is needed for direct quotes. 

	I’ve had the Harvard Reference Guidance on hand and noted what pages quotes are from. 

	To become more critical in your writing, to support your choices/judgements with supportive and counter arguments throughout your response. 

	I will find more literature to support or go against what I am writing about. 

	Continue to engage in wider and deeper background reading. Use the reading of the module to support. 

	I will read over the reading list and use any sources I believe will support my writing. 





Good teaching and learning:
· Means employing a blend of approaches including direct teaching. 
· Sets tasks and selects resources that build on previous knowledge and experience and engage interest. 
· Ranges within and across Areas of Learning and Experience. 
Consider the 3 pedagogical principles outlined above. Discuss these principles in relation to practices in education, showing secure understanding, identifying strengths and areas for development for each principle. 


The Organisation for Economic Co-operation and Development (OECD) discovered that education in Wales was underdeveloped and underachieving as shown in its recent PISA test scores and called for an overhaul to improve the education children aged 3-16 in Wales receive. Wales has continuously performed worse than every other UK region in the PISA tests from 2006-2022 with a score of 479 for maths in 2015, compared to 493 from Northern Ireland. Additionally, they scored 477 for reading in 2015, compared to 500 from England. Professor Graham Donaldson was appointed with the task of investigating the low scores produced by schools in Wales. Donaldson met with teachers and headteachers from around 60 schools between March and December 2014 (Donaldson, 2015). He collected his research and produced his report ‘Successful Futures’ which has been embedded within schools and the Curriculum for Wales (2020). The Curriculum for Wales (CFW) is a framework designed to support educational settings by providing curriculum requirements to ensure all children draw from vital learning. This includes the four purposes, which are for all children to be “ambitious, capable learners; enterprising, creative contributors; healthy, confident individuals; and ethical, informed citizens.” (Welsh Government). The CFW (2020) has 6 Areas of Learning and Experiences that include expressive arts; health and well-being; humanities; languages, literacy, and communication; mathematics and numeracy; and science and technology. These areas interconnect to create a cross-curricular method of learning which is a method of incorporating information across all school subjects with each other to design a curriculum that benefits children (Twinkl, unknown). Cross-curricular learning is a holistic, child centred approach whereby the child is put at the centre of their education to ensure their needs are met. The Foundation Phase Framework (2010) outlines the importance of children building on their previous knowledge whilst allowing them to build new knowledge through experiential learning and play, for instance. The importance of gaining knowledge has been examined by theorists such as Vygotsky’s Zone of Proximal Development, Bruner’s Spiral Curriculum, and Piaget’s’ Stages of Cognitive Development. Vygotsky’s ZPD theory whereby a more knowledgeable other, which is a person who has a high understanding of a certain subject, can guide children through the zones of proximal development (Vygotsky.1978, p.86, in Moll, L.C. 1990 p.155). The zones refer the difference between what a child already knows and what they can potentially learn (Theodore, T. 2022). 

The first pedagogical principle outlined above is employing a blend of approaches including direct teaching (Pedagogy, 2023). One way in which this can be done is through experiential learning. Experiential learning can be explained by a four-stage cycle in which experiences provided by teachers allow children to “observe, review, and reflect on what they have practiced” (Bartle, E. 2015. Pg.1). Experiential learning is a “Do, Reflect, and Think and Apply” method of learning (Butler et al., 2019 p.12 in Kong, Y. 2021). This approach considers holistic development when viewing how a child is “engaged intellectually, emotionally, socially, soulfully and/or physically” (Kolb, 1984 in Bartle, E, 2015. pg. 2). As education practitioners, it is crucial we create opportunities for experiential learning to ensure contextual learning is taking place and all children gain equal knowledge on the subject. To create these opportunities, you could take the class on a trip or have a visitor to the school at the beginning of a topic to provide them with contextual information which provides the ability to draw on their experiences and have richer learning because it can be applied outside of the classroom and they have experienced something firsthand (Osika, A, et al. 2022). Creating an opportunity for experiential learning could include going to Techniquest or Folly Farm before starting a science and technology unit, a museum before humanities, or the theatre for expressive arts. A handbook by Jennifer A. Moon (2013) about experiential learning describes this method of learning as a “process of assimilation” whereby children are taking in and fully understanding the idea of new concepts. According to Boggu and Sundarsingh (2019. In Kong, Y. 2021), experiential learning is an effective teaching method because it allows children to become engulfed into real life situations and take new knowledge to aid their learning, in and outside of the classroom. To create a successful learning environment, you should create an autonomous classroom by connecting experiential learning with other academic strategies such as classroom lessons and completing schoolwork/homework (Helle et al., 2007 in Kong, Y. 2021). However, there are some opinions that believe experiential learning is not completely positive, such as David L. Bradford (2018) who believes even though experiential learning is a “powerful pedagogical tool” there are far too many ethical issues such as a lack of choice on the children’s behalf because students may not have an option to opt in or out of specific activity because it would hinder their learning, this is supported by Bradford & Robin (2019) who signify the greater risk of not engaging in activities because they miss out on quality learning and could result in lower academic achievement. Other limitations of experiential learning include its possibility of being costly because travelling to activities can be expensive, as well as admission fees to access activities. The additional organisational aspects and planning makes this a time-consuming process that may confuse the children because without a structured lesson, they may not find the objective of said lesson (AspiringYouths, 2024). To put this pedagogical principle into practice it is best to consider a range of different teaching and learning methods. Teaching and learning methods include classroom teaching, structured group work, formative assessment, guided learning, and individual learning (Moore, A. 2012). During my experience in school, I have observed the use of whole class teaching typically when introducing a topic, most commonly in maths and numeracy, Welsh, phonics, and letter formation. After the children were introduced to a topic, they worked in their designated groups with work the teacher has provided. This seemed effective because the whole class was delivered the same lesson, but they then worked in smaller groups which allowed them work collaboratively with their peers, which improves communication and problem-solving skills because they attempt to solve any confusions about the work between them before asking for support from the teacher. Another effective learning method I witnessed in the classroom is play, both structured and unstructured. Structured play can be carried out with continuous and enhanced provisions around the classroom. Continuous provisions are resources and activities available within the classroom every day for the children to use (Early Excellence, 2023). Examples of continuous provision in my placement school include a reading corner, construction corner, and a maths corner. The teacher promoted enhanced provisions when they moved onto a new topic. Enhanced provision are additional materials and resources to build on existing continuous provisions or to support a new idea or topic in the classroom (Twinkl, unknown). 

The second principle in question is setting tasks and selecting resources that build on previous knowledge and experience and engage interest. When considering which tasks and resources should be given to children, one must first consider what experiences the children have. As educational practitioners, we must ensure that all children have equal experiences that are relevant to their learning. We cannot assume all children have the same experiences as each other because in every classroom there are a percentage of children who come from deprived families, with 28% of children in Wales living in poverty (Children in Wales, 2024). Many children are not fortunate enough to have visited a museum, a beach, or even their local park, even if they live within a mile of these locations. For this reason, teachers must provide opportunities to visit these places, especially if the teacher intends on introducing a topic based on a specific experience. For example, if you intend on teaching the children about the beach then you should take the children to a beach at the beginning of the topic to ensure they have equal understanding and experiences. Alternatively, you could have visitors to the school or bring in an artifact to speak about which I have seen numerous times, such as road safety officers coming into school and teaching the children what they should know, the children then did a story board on the process of crossing the road. After giving all children the same experience, they can build on their existing knowledge. During my experience in school, I witnessed a teacher providing children with equal experiences by showing them the virtual tour St. Fagans offers and using it as the theme for their next Big Write. The neuroscience of learning can be used to describe how knowledge develops when you are introduced to something new. Flavia Belham (2018) writes that the human brain physically changes when new pieces of information are taken in, this is a process of encoding, or acquiring information. This information is then stored with our memories and can be recalled. This is how we explain learning because we use information already stored in our brain with newly processed information to solve problems and increase academic abilities. To ensure information retention and recollection is strong, repetition is crucial. By introducing an idea one week and revisiting it often, it sparks the memory in a child’s head, and they are more likely to apply it to their work. The method of repetition is crucial when learning because it allows information on the surface of your brain to be transferred to the deeper levels of your brain where recollection lives (Iris, 2022). This principle could be difficult to practice in the classroom when considering interest engagement because there are diverse interests, and it would be extremely unlikely for all children to find every topic intriguing. Michele Hervatin (2020) suggests ensuring work from the children is voluntary and informed consent should be acquired. However, I believe this is unrealistic within a classroom setting for several reasons, such as children believing they have complete control over their education which could lead to refusing to complete work. Additionally, it would be impossible to have a different theme or topic of interest for every child in the classroom. Alternatively, you could increase engagement and interest by practicing a hands-on approach and showing the children how it has meaning in their life (Hervatin, M. 2020). Another method that can be used to build on previous knowledge is assessments for learning. This is a type of formative assessment described by the Assessment Reform Group (2002) as “the process of seeking and interpreting evidence for use by learners and their teachers to decide where their learners are in their learning, where they need to go, and how best to get them there” (Broadfoot et al., 2002). Assessment for Learning (AfL) promotes feedback for teachers and students to improve where a child is currently at. Dylan Wiliam (2002) describes this form of assessment as a continuous method of feedback where it occurs on a minute-to-minute basis. Through rich feedback, children become encouraged to learn at the best of their ability and are building on their previous knowledge, as well as feedback, to produce work of a high standard.

The third and final pedagogical principle is the connections within and across the Areas of Learning and Experience. In the curriculum for Wales, there are 6 Areas of Learning and Experience (AoLEs). These are languages, literacy, and communication; mathematics and numeracy; science and technology, humanities, health, and well-being; and expressive arts (Hwb, 2020). These areas of learning interconnect to create a cross-curricular method of teaching and learning. The purpose of cross-curricular is to create a more holistic method of learning for children because it goes beyond isolating subjects. Instead, subjects are taught together which gives children the opportunity to look at learning from various angles. The Curriculum for Wales has introduced a cross-curricular method whereby “literacy, numeracy, and digital competence are mandatory cross-curricular skills” (Welsh Government). It’s essential to provide a holistic curriculum for children where they’re put at the centre of their education, this is supported by Rousseau who believes children have a say in their own education and should be able to explore their natural curiosities without the interference of adults with “emotional restrain and social conformity” (Rousseau, 1762 cited in FreeEssays, 2018). In Barnes’ book ‘Cross-Curricular Learning 3-14’ (2015), he mentions Rousseau’s admiration toward bringing natural elements into education to give children a well-rounded education. As educational practitioners, we must use any resources we have access to, including our natural world, and using our creativity to find ways in which the children can utilize said resources. Additionally, Froebel (1837) supports a holistic approach to education for young children by emphasising the importance of play and allowing them to use their creativity to develop as an individual within and outside of the classroom (Froebel, 1837 cited in Care for Kids, 2023). Holism means considering something, for children this means the physical, social, emotional, intellectual, cognitive, and linguistic (Tudsbury, K. 2022). This principle of perceiving something as a whole can and should be applied to the AoLEs. The lessons delivered to children should not be one subject alone, but you should consider as many AoLEs as possible to create well-rounded lessons with multiple connections. An excellent opportunity to teach a cross-curricular is outdoor learning because you can implement physical activities which support health and well-being, counting leaves and measuring sticks for maths and numeracy, geographical and historic aspects such as learning about rivers or finding out how old trees are, which links to humanities. You could also learn about different animals or how plants grow to include science and technology and possibly learn a song about plants, which involves expressive arts. The opportunities are limitless, the children will gain a richer learning experience as well as having fun, which makes it memorable. In his review of the curriculum, Donaldson believed that a cross-curricular method should be implemented because his beliefs lay beyond strict timetabled subjects and wished for a more creative route whereby teachers consider more effective way to implement essential skills (Donaldson, 2015 cited in Dauncey, M. 2015). However, implementing a cross-curricular curriculum takes meticulous planning, as recognised by Donaldson. Additionally, its difficulties include being time consuming, resource heavy, and potentially costly (Sphero, 2023). However, there are many people who believe the additional work, research, and resources are worth the implementation of cross-curricular methods because of their effectiveness, one person being Jonathan Barnes. Barnes (2015) believes that our world is cross-curricular because the “physical world can be seen and understood from multiple perspectives” (pg.1). It wasn’t until the Plowden Report (1967) that a cross-curricular method was introduced to the United Kingdom, it stated that “rigid division of the curriculum into subjects tends to interrupt children’s trains of thought and of interest and to hinder them from realising the common elements in problem solving” (Plowden Report, 1967. Page 197). 
The introduction of a new curriculum is to improve the education of children in Wales and ensure they get the most out of their experience in school because research has shown that Wales’ education system was struggling, particularly because the effects of deprivation on educational attainment. With attempts to close this gap, the Welsh Government introduced the Pupil Development Grant in 2012 which provides additional funds to schools based on the number of children who require Free School Meals. The PDG remains a long-term solution from the Government’s Child Poverty Strategy, and it costed the Government £130 million in 2022-2023 (Welsh Government, 2022 cited in Evans, G. 2023). Further changes to education to improve educational attainment in Wales includes the Curriculum for Wales which, according to Donaldson (2015, cited in Evans, G. 2023) transferred the power of controlling the curriculum from civil servants to teachers because they know their learners the best and should design their own curriculum based on what they believe will nurture their class the most. However, there are concerns with this regarding a lack of clear guidance in which teachers no longer have to follow and it causes confusion on how much freedom and flexibility teachers have (Newton, 2020 cited in Evans, G. 2023). Some may argue that teachers are uncertain about how effective their new profound control over a child’s education is because relevant learning may be neglected due to excitement at new doors opening to more freedom. This was argued by Power, Newton, and Taylor (2020 cited in Evans, G. 2023) who also stated the concern shown by teachers on the newness of this curriculum, thus uncertainty of its effectiveness. Having said that, the Curriculum for Wales has ‘Statements of What Matters?’ which teachers must follow in their lesson plans to create meaningful and relevant lessons (Welsh Government). Additionally, there are progression steps outlined in this curriculum which gives teachers an idea of where children in their classroom should be and what their abilities should include. Nonetheless, until the Curriculum for Wales has time to prove itself, there will be sceptics and doubts on its effectiveness. 

The main idea from the principles outlined above is implementing a cross-curricular method of teaching in schools to promote holism and for children to gain richer experiences in their education. We must be sure to provide equality for children in terms of opportunities and experiences to ensure they can draw on the same knowledge. Foundation learners require an environment where they can grow and develop as individuals without restrictions and with useful resources to aid them which is why the Curriculum for Wales is pushing for a cross-curricular way of teaching and learning, along with other methods such as direct teaching, group work, play, hands on learning, and many more. What I have learned is that teachers must think creatively while critically. What I mean by this is finding ways in which you can deliver lessons in entertaining and engaging ways while using all available resources to create memorable experiences. But then being critical and asking yourself “what will the children take from this?”. “am I being resourceful?”, “will this benefit them and their development?” and “does this support their progression steps?”. To be a good teacher is to be critical and looking forward for new ways of learning. 
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Targets  How I will achieve  

To revisit the Harvard Reference Guidance, a  page number is needed for direct quotes.     I’ve had  the Harvard Reference Guidance on  hand and note d   what page s quotes are from.   

To become more critical in your writing, to  support your choices/judgements with  supportive and counter arguments throughout  your response.     I will find more literature to support or go  against what I am writing about.   

Continue to engage in wider and deeper  background reading. Use the reading of the  module to support.     I will read over the reading list and use any  sources I believe will support my writing.   

      Good teaching and learning:   o   Means employing a blend of approaches including direct teaching.    o   Sets tasks and selects resources that build on previous knowledge and experience and engage  interest.    o   Ranges within and across Areas of Learning and Experience.    Consider the 3 pedagogical principles outlined above. Discuss these principles in relation to practices  in education, showing secure understanding, identifying strengths and areas for development for each  principle.       

