Targets: 
 
-Further develop your critical voice. Use this guide on developing critical approaches https://www.youtube.com/watch?v=DR9Zq7y9xt4

- Aim to refer to literature more frequently to support assertations.

- Continue to develop a supported critical approach throughout, offering the opposing view wherever possible. 
 


ECAD 7003 Assignment - Part 2

How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.


This assignment will critically reflect on the actions, impacts and evidence on one aspect of a school development plan (SDP). This project is crucial as it aims to deeply analyse one specific action point from the school's improvement plan from within a school. It also demonstrates how this target is being implemented and the impact measured using an evidence-based framework. A key aspect of this report involves a thorough examination of how the placement school is raising the standards of pupils eligible for free school meals (eFSM), especially at higher levels, incorporating the cold-calling strategy to focus specifically on questioning. 

In accordance with BERA Guidelines for educational research, all data must be kept confidential and anonymous (BERA, 2018). In order to adhere to these guidelines, the data collected such as the name of the school and pupils involved will remain anonymous. 
With this in mind, the SDP under discussion is taken from an English medium secondary school nestled in South Wales, catering to approximately 1352 pupils aged between 3 and 16 years. According to the Estyn (2023) report, 26.8% of students are eFSM, and 19.1% of students have additional learning needs (ALN). According to the pupil level annual school census (PLASC), nearly half of the student cohort resides within the 20% most economically deprived areas in Wales (Metadata, 2023). Founded upon the pillars of Aspiration, Belonging, and Character, this school embodies the essence of the Curriculum for Wales and its four purposes. These principles, prominently displayed in every classroom, serve as constant reminders of the school's core values (School X, 2024). The improvement plan in question was created by the school’s Science department, known as the departmental improvement plan (DIP) which was built upon the overarching SDP. 

A School Development Plan (SDP) serves to establish a coherent path for development that aligns with the school's vision, mission, and current educational advancements. After each development cycle, the school should assess the effectiveness of its efforts, particularly in terms of student performance. This reflection then informs the creation of a new SDP, which acts as a detailed roadmap for the school's development. An SDP outlines key priorities, objectives, timelines, and general strategies (Bureau, 2014).

Many researchers suggest that creating a school improvement plan (SIP) is essential for any successful ongoing effort to improve individual schools and state that formal planning at the school level can help schools navigate the complexities they face (Doud, 1995). This is further supported by Woods and Brighouse (2013) who argue that SDP documents are essential for emphasizing chances for personal growth or improvement. However, it is said that some researchers have questioned the belief that structured planning can result in substantial enhancements within educational institutions or other organizational settings (Bell, 2002). 

Graham Donaldson (2015) emphasized that educational enhancement, as outlined in the Welsh Curriculum, involves a systematic approach. This approach requires the school's senior leadership team to employ an evidence-based plan to analyse data and plan for the school's development (Successful Futures, 2015). To develop an SDP, the governing body and headteacher must collaborate to create and execute a management plan for the school. This plan will encompass the governing body's various responsibilities in managing the school, as well as any information obtained during inspections. The headteacher will play a crucial role in guiding the governing body in formulating the plan and ensuring its successful implementation, with the full backing of the school's staff.

When researching the literature on the chosen SDP target, it is evident that there has been a surge in innovative ideas aimed at enhancing national education systems. A significant portion of this effort is directed towards enhancing educational outcomes for underprivileged students. This has sparked a worldwide interest in the concept of school independence (Salokangas and Ainscow, 2017). According to The Statistics Portal (2022), Wales, with a population of approximately 3.1 million people, is considered relatively small. However, despite its size, the performance of its school system is a matter of concern, especially concerning the achievements of students from economically disadvantaged backgrounds, as highlighted in a country review conducted by The Organisation for Economic Co-operation and Development (OECD) (Tanner, 2014). The eligibility for free school meals (eFSM) term is frequently utilized as a stand-in for socioeconomic status (SES) in both academic studies and governmental strategies in England and Wales. For instance, eFSM has been effectively employed to highlight the persistent underachievement of children (Cook, Rutt, and Sims, 2014). It is said that approximately 20% of students in Wales qualify for eFSM, which is the indicator used by the Welsh education system to identify low-income families (Hadfield and Ainscow, 2018). Therefore, it is evident that School X is above average with 26.8% of their students being eFSM (School X, 2023). 

It is said that children in schools with high levels of disadvantage were found to have a more limited curriculum, focusing primarily on basic skills like literacy and numeracy. In contrast, they were less likely to experience a curriculum that integrated multiple areas of learning into each task, which is a feature promised by the new Curriculum for Wales (Power et al., 2020). 

In accordance with this, the Welsh Government has acknowledged shortcomings in its evaluation framework and has recognized that assessment for learning methods is not thoroughly understood and integrated. Its educational improvement plan acknowledges the necessity to offer the type of high-quality feedback that stems from effective formative assessment (Lewis, 2014). While engagement can be assessed through various means, one of the simplest ways to measure it is by observing participation in classroom discussions. One of Rosenshine's principles highlights the importance of asking students various types of questions, like direct, closed, and comprehension questions. This approach is considered highly effective in enhancing student learning and encouraging them to explore topics more deeply. Rosenshine contrasts this with less effective teaching methods, where fewer questions are asked, particularly those that focus on the learning process itself. The primary benefit of asking different types of questions is that it reinforces students' long-term memory (Main, 2021). 

A common instructional approach involves whole-group questioning, where students raise their hands to respond (Dallimore et al., 2019). According to Czekanski and Wolf (2013), voluntary engagement, such as raising a hand to contribute, can provide teachers with valuable insights into students' comprehension of the subject matter, allowing them to tailor their teaching approach accordingly. However, Schnitzler, Holzberger, and Seidel (2020) found that 50% of the students either minimally or not at all engage in hand-raising during class discussions, which often results in only a select few individuals dominating the discussions who are usually the high-achieving students. This can limit the engagement of others and impede the teacher's ability to assess all students quickly. 

To address this, some teachers use a strategy called cold calling (Waugh & Andrews, 2020). This strategy involves the teacher selecting a student to respond to a question in front of their peers (Dallimore et al., 2019). This allows every student to have an equal opportunity to be called upon to participate, and it results in a broader range of perspectives and voices being represented (Fahy, 2003). The benefits of the cold-calling technique are demonstrated within a study conducted by Dallimore et al., in 2012 who found that in classes where cold-calling was used more frequently, a significantly higher number of students participated in answering questions. Moreover, the number of students who voluntarily answered questions in these high cold-calling classes increased over time, indicating that students became more comfortable with the practice as they experienced it more often. In contrast, students in classes with low-frequency cold-calling did not report a change in their comfort levels when it came to participating in discussions. This suggests that the frequency of cold calling plays a crucial role in shaping students' comfort levels and willingness to participate in class discussions (Birkland, 2021). Despite the perceived benefits of cold calling in improving the quality of participation, the effectiveness of discussions, the frequency of participation, and student preparation, some educators are reluctant to employ this technique. They fear that cold calling might lead to students feeling embarrassed or victimized (Dallimore et al., 2005). 

In formulating the action point, the objective has been to evaluate the school's development plan within a critical framework, while also showcasing an understanding of how this target is currently being tackled through the use of an evidence-based framework.

In accordance with the Welsh Government’s guidance (2014), an SDP is a strategic guide for a school's improvement, based on self-evaluation and data. It outlines goals, including national priorities such as literacy and numeracy, and discusses how resources will be used. The SDP spans three years, with detailed actions for the current year and high-level priorities for the next two years. It's a dynamic document, regularly updated based on performance data. It should be informed by self-evaluation and contextual data, addressing both short- and long-term priorities to raise standards for all learners (Hargreaves & Hopkins 2022). An SDP should also include the educational stakeholders which are individuals or groups of people who are impacted by or have the potential to impact the attainment of an organization's goals (Leisyte and Westerheijden, 2014). These include the schools, teachers, parents, and caregivers, to gauge children and young individuals' suitable advancement in their educational journey. On a broader scale, the Welsh Government also seeks assurance that the educational system is fulfilling the anticipated standards of advancement and achievement through the introduction of progression steps (Successful Futures, 2015).

As previously discussed, the DIP in question looks at raising the standards of pupils eligible for free school meals (eFSM), especially at higher levels, incorporating cold-calling strategies to focus specifically on questioning. The enquiry into the chosen aspect of the DIP was first questioned by the senior leadership team in 2022. This was after a 2022 Estyn inspection that highlighted that the school need to ensure their ‘assessment, including feedback, informs teachers’ planning and supports pupil progress’ (Estyn, 2022, p.4). 

The next step in the strategic target involved self-evaluation. Self-evaluation is a process where school staff engage in reflective practice to identify areas for improvement in student and professional learning. A comprehensive approach to self-evaluation enables a school to systematically assess various aspects, such as its function as a learning community, the efficacy of its improvement strategies, especially in terms of their influence on student progress and success, and the quality of classroom learning experiences (Chapman and Sammons, 2013). Here, the senior leadership team and the department at the school follow the school improvement guidelines set forth by the Welsh government (2014), which suggest that schools should establish mid-term objectives to effectively plan for improvement (Gov, 2014 p.56). Consequently, the senior leadership team established a goal to enhance the grades of economically disadvantaged students (eFSM) by incorporating cold-calling strategies.

After the school improvement cycle, the senior leadership team transitioned to strategic planning. According to the Estyn (2021) annual report, this phase should provide stakeholders with a clear understanding of how the school plans to achieve its mid-term goal. In line with this guidance, School X (2024) engaged stakeholders including the governing body, the headteacher, school staff, students, and parents in the planning process.

Additionally, in order to achieve this target, the school integrated various different questioning strategies into all lessons especially cold calling. This is supported by Fahy (2003) who argues that the cold calling strategy can lead to a more diverse range of perspectives and voices being included. To further enhance this inclusivity, the local authority organized training sessions for all staff members. This training enabled participants to examine the Curriculum for Wales and the Four Purposes and understand how they can relate this to practice (GOV, 2020).

Since setting this objective, the science department has adopted a comprehensive, evidence-based approach to track its advancement. Consistent with previously identified literature, the senior leadership team conducted observations in all classes to assess the effectiveness of the strategic plan. The results thus far have been encouraging, with a 17% improvement in the grades of students eFSM attributed to the integration of the cold-calling strategy (School, X). The school anticipates that this percentage will continue to rise over time.

A critical examination of the SDP target indicates the need for a comprehensive review of its current progress and an evaluation of its efficacy as an improvement target. While the department appears to be meeting the set target, there is evidence to suggest that some teachers may be inadvertently favouring stronger students when employing the cold-calling strategy. This practice, as highlighted by Pielmeier et al. (2018), reinforces students' self-selection tendencies and may hinder more diverse oral participation in the classroom.

Furthermore, it is imperative to assess the impact of the cold-calling strategy on student engagement and confidence. This evaluation can be conducted through various methods, including student feedback, observations, and assessments. Encouraging active participation from all students, irrespective of their academic abilities, is pivotal for creating an inclusive learning environment. Mandouit (2018) underscores the importance of student feedback in comprehending their perspectives on assessment and teaching methods, which, in turn, fosters a stronger relationship between students and teachers.

Additionally, promoting collaboration among all teachers and sharing best practices can enhance the implementation of the cold-calling strategy. Driessen and Sleegers (2000) assert that maintaining consistency in teaching methods and fostering a high level of cohesion and consensus among the teaching staff are crucial for improving school effectiveness. This ensures that all teachers are integrating the cold-calling strategy into their teaching practices, thereby allowing students to acclimate to it and build their confidence in the classroom.

Finally, it may be beneficial to consider praising students for their participation. Dweck (1999) suggests that teachers should commend students for their efforts and strategies, rather than focusing solely on their inherent traits. This distinction between person praise and process praise is essential for cultivating a growth mindset among students. However, Dweck (1999) also cautions against praising intelligence, as it can lead to a personal sense of failure and difficulty in handling setbacks, which is observed in both high and low-achieving students.

In conclusion, the SDP target of enhancing the grades of economically disadvantaged students (eFSM) through the incorporation of cold-calling strategies has shown promising results. The strategic approach adopted by School X has led to a 17% improvement in the grades of eFSM students, demonstrating the effectiveness of the cold-calling strategy in promoting inclusive classroom participation. This aligns with Dallimore et al. (2012), who found that in classes where cold calling was used more frequently, a significantly higher number of students participated in answering questions. Furthermore, the cold-calling strategy has been shown to lead to a more diverse range of perspectives and voices being included, as suggested by Fahy (2003). However, it is crucial to critically evaluate the impact of this strategy on student engagement, confidence, and the potential for unintentional bias towards stronger students. This is supported by Mandouit (2018), who underscores the importance of student feedback in comprehending their perspectives on assessment and teaching methods. Additionally, Dweck (1999) suggests that teachers should commend students for their efforts and strategies, rather than focusing solely on their inherent traits. Encouraging active participation from all students, fostering collaboration among teachers, and providing process praise are essential steps in creating an inclusive learning environment that supports the growth and development of all students. Moving forward, it is imperative for School X to continue monitoring the effectiveness of the cold-calling strategy and to make necessary adjustments to ensure that it remains a valuable tool in promoting student success and raising educational standards for all learners.
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