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	Target 
	What I have done in this assignment....

	Target 1 
	Please look at Academic Phrase bank | Being critical (manchester.ac.uk) which will help you develop a more academic style of writing. You should also check your use of the possessive apostrophe and always proofread your writing carefully.
	In my assignment, I have strived to adopt an academic style of writing by critically evaluating the literature, providing analyses of evidence, theories, and policies, and offering practical suggestions based on my knowledge and research. To enhance the academic quality of my writing, I have referred to resources such as the Academic Phrase bank from the University of Manchester. Additionally, I have paid careful attention to grammar usage, including the correct use of possessive apostrophes, and have meticulously proofread my writing to ensure clarity and coherence throughout the assignment. These efforts have been aimed at maintaining academic rigor and professionalism in my work.

	Target 2
	You should refer to Harvard Ref (uwtsd.ac.uk) as you are making a few errors with your referencing which you should address before your next assignment.
	In my assignment, I have strived to adhere to the Harvard referencing style as outlined by the University of Wales Trinity Saint David (UWTSD). I have made efforts to ensure that all in-text citations and reference list entries comply with the Harvard referencing guidelines provided by UWTSD. Additionally, I have carefully reviewed my referencing to address any errors and inconsistencies, ensuring accuracy and consistency in citing sources throughout the assignment. These measures have been taken to maintain academic integrity and uphold the standards set forth by UWTSD for referencing practices.

	Target 3
	You should ensure that you continue to engage with a range of literature and use this to reinforce what you are trying to say. Try to talk about more than one source at a time, you have managed this in some places, but you should make this a consistent feature.
	In addressing Target 3, I have actively engaged with a diverse range of literature throughout the assignment, drawing upon multiple sources to support and reinforce the ideas presented. I have made efforts to integrate findings and perspectives from various scholarly works, allowing for a more comprehensive exploration of the topics under discussion. Additionally, I have endeavoured to discuss more than one source at a time, synthesizing information from different references to provide a nuanced and well-rounded analysis. By incorporating insights from multiple sources simultaneously, I aim to enrich the discussion and demonstrate a thorough understanding of the subject matter. This approach enhances the credibility and depth of the arguments presented, aligning with the goal of engaging with a range of literature to support and strengthen the narrative.


 
In fulfilling this assignment, active engagement with the head teacher was pivotal for delving into the intricacies of the school improvement plan (SIP). This collaborative session offered a valuable insight into SIP development, highlighting the school's commitment to self-assessment, target setting, strategy formulation, and impact assessment. This immersive experience facilitated a deeper comprehension and gathering of evidence to support my understanding of formal leadership within a school context and broadened my knowledge of the school’s SIP processes. Insights from the literature illuminate the significance of leadership in education, providing practical strategies for ongoing development (De Jong et al., 2022; Dhillon et al., 2020). Implementing these strategies enables educators to refine teaching methods, cultivate a culture of lifelong learning, and assume leadership roles in their schools, thereby enhancing both individual professional growth and educational outcomes for students (De Jong et al., 2022; Dhillon et al., 2020).
This report focuses on the school's initiative to enhance behaviour, attitudes toward learning, and health and well-being. Research explores various methodologies tailored to improving behaviour and fostering well-being within educational settings (Twum-Antwi et al., 2020). Strategies aimed at cultivating positive behaviours and promoting overall well-being among students, with an emphasis on strengthening home and school environments, are meticulously examined. Similarly, a comprehensive review of current practices aimed at nurturing favourable attitudes toward learning enables educators to gain valuable insights into practical approaches aimed at boosting student engagement and fostering positive attitudes toward the learning process (Cents-Boonstra et al., 2021). Pedler et al. (2020) conduct an in-depth investigation into the intricate relationship between classroom environments and student behaviour and well-being, highlighting the critical importance of creating nurturing learning spaces that contribute to students' holistic development and well-being. Situated within a socioeconomically disadvantaged area, the school caters to 166 pupils, with 33% eligible for free school meals (FSM). Understanding the context of the school is crucial for assessing the effectiveness of strategies aimed at improving behaviour, attitudes towards learning, and promoting health and well-being.
The school development process involves multifaceted strategies for continuous improvement, including monitoring and self-assessment to identify areas for enhancement and to inform the SIP (Creemers et al., 2022). The School Improvement Plan (SIP) serves as a crucial roadmap for schools to achieve their strategic goals and improve overall performance (Kools et al., 2018). Self-evaluation through monitoring is also a cornerstone of the SIP process, providing schools with valuable insights into their strengths and areas for development (Kools et al., 2018). This foundational aspect of school improvement aligns with the work of Yurkofsky et al (2020), who emphasize the importance of evaluating the impact of SIP initiatives. Their research highlights the challenges and opportunities associated with measuring progress and underscores the need for a robust evaluation framework. 
Monitoring also plays a pivotal role in this process, allowing schools to gather data on various aspects of student performance, in terms of there behaviour, attitudes to learning and health and well-being. Systematically analysing this data enables the school to pinpoint areas requiring attention therefore they are then able to prioritize and address them within the SIP (Creemers et al., 2022). Oxley & Holden (2021) emphasize the significance of proactive approaches to behaviour management, well-being promotion and improving learner attitudes in educational settings, advocating for the implementation of positive behaviour support strategies and social-emotional learning programs. However, Nonweiler et al (2020) highlight the potential limitations of a singular focus on approaches to behaviour management, well-being promotion and improving learner attitudes, suggesting that overemphasis on controlling these factors may neglect underlying issues contributing to behavioural challenges, poor health and well-being and academic attitudes. 
The "Successful Futures" report by the Welsh Government (2015) delineates educational reforms in Wales with a comprehensive framework for behaviour management, advocating for a shift toward a more inclusive and restorative approach, emphasizing the importance of fostering positive relationships, promoting emotional well-being, and addressing the underlying causes of disruptive behaviour. Central to these reforms is the recognition that behaviour management is not solely about discipline but also about creating a supportive and nurturing school environment where all students feel valued and respected (Healey & Stroman, 2021; Markey et al., 2021). Embedding behaviour management within a broader framework of learner well-being and holistic education, these reforms aim to create inclusive and conducive learning environments in which all students can thrive academically and emotionally.
In addition to behaviour management, fostering positive attitudes toward learning is a key component of the school in questions SIP. Dellatola et al. (2020) highlight various strategies for promoting engagement and motivation among students, including personalized learning approaches and inquiry-based pedagogies. However, a contrasting viewpoint by Pham et al (2022) underscores the importance of addressing systemic inequalities and structural barriers to learning, arguing that efforts to improve attitudes toward learning must be accompanied by broader social and educational reforms. The "Successful Futures" (2015) report advocates for a shift toward a curriculum that prioritizes the holistic development of learners, creating a supportive and inclusive learning environment where students feel motivated and empowered to engage actively in their education. 
Furthermore, the socioeconomic status of students' families can significantly impact their attitudes toward learning (Doctoroff, 2003). Students from disadvantaged backgrounds often face numerous challenges, including limited access to resources, higher stress levels, and fewer opportunities for enrichment activities (Arnold and Doctoroff, 2003). This can result in a lack of motivation and engagement in the learning process. Conversely, Tough (2016) argues that students from disadvantaged backgrounds may develop resilience and determination to succeed despite obstacles, leading to a strong commitment to learning. Socioeconomic disadvantage can perpetuate a cycle of low expectations and limited aspirations, hindering students' belief in their ability to succeed academically (Poesen-Vandeputte & Nicaise, 2015). Therefore, suggesting that for schools who are able to provide supportive and nurturing environments can help counteract the negative impact of socioeconomic factors on students' attitudes and motivation (Poesen-Vandeputte & Nicaise, 2015).
Moreover, research emphasizes the role of school environments in shaping students' physical and mental well-being (Hargreaves & Shirley, 2021). However, a critical perspective raises concerns about the potential for schools to prioritize academic outcomes over student well-being, calling for a more balanced approach that prioritizes holistic development (Clarke, 2020). It is further highlighted that the socioeconomic status of students residing in disadvantaged areas can significantly impact their health and well-being, consequently affecting their learning outcomes (Clarke, 2020). Students from lower socioeconomic backgrounds often face greater exposure to environmental stressors, including inadequate access to healthcare facilities, poor nutrition, and increased levels of pollution, all of which can have detrimental effects on their physical and mental health (Visser et al., 2021).

Central to the "Successful Futures" (2015) report is the recognition that learner well-being encompasses not only physical health but also social, emotional, and mental well-being, all of which are integral to effective learning. The report advocates for a holistic approach to education that prioritizes the development of the whole child. By embedding learner well-being into the curriculum and school practices, the reforms aim to create nurturing learning environments where students feel valued, supported, and empowered to thrive can be achieved (Welsh Government, 2015). This emphasis on learner well-being reflects a paradigm shift in educational philosophy, recognizing the interconnectedness of health, happiness, and learning outcomes.
Involving stakeholders in the monitoring and review processes is essential for ensuring accountability and transparency in SIP implementation (Maak, 2007). Stakeholder engagement fosters a sense of ownership and collective responsibility for achieving the school's goals (Maak, 2007). However, stakeholders may have varying perspectives and priorities, leading to potential tensions or conflicts in decision-making (Kujala et al., 2022). Therefore, it is crucial for schools to establish clear communication channels and mechanisms for soliciting feedback from stakeholders (Maak, 2007).
When focusing on improving attitudes toward learning, health, and well-being, as well as behaviour, schools often face challenges in collecting quantitative data to measure progress effectively (Camfield, 2016). Measuring the impact of SIP initiatives requires a robust evaluation framework that encompasses both short-term and long-term outcomes (Maak, 2007). Therefore, the school often conducts a deep dive and midterm review to assess progress against key performance indicators and targets. However, measuring the impact of interventions aimed at improving attitudes toward learning, health, and well-being may require a more nuanced approach (O'Brien, 2022). Qualitative methods such as case studies, focus groups, and reflective practice can provide valuable insights into the lived experiences of students and the effectiveness of interventions (Evans et al., 2019).
The school's endeavour to enhance behaviour, attitudes towards learning, and health and well-being through various interventions and strategies is commendable, yet it faces challenges and limitations. In terms of addressing the behaviour element of the SIP the school chose to send multiple members of support staff to receive training on emotional coaching and Playfulness, Acceptance, Curiosity, and Empathy (PACE) training which can provide valuable insights and skills for supporting vulnerable learners and understanding behaviour, potentially fostering a positive school culture (Welsh Government, 2015). However, there is limited evidence on the long-term efficacy of such interventions (Ștefan et al., 2022; Murano et al., 2020). There is a clear narrative within the research which questions the effectiveness of these interventions, which makes us unsure of the outcomes for students. This gap underscores the need for further empirical investigation into the enduring effectiveness of these training programs (Ștefan et al., 2022; Murano et al., 2020).
Additionally, anti-bullying policies and initiatives are effective in addressing health and wellbeing for several reasons. They establish clear guidelines and expectations for behaviour, creating a structured and safe environment for students (Eslea, M. & Smith, P.K 1998). These policies provide a framework for defining and addressing bullying behaviours, which helps to prevent and address instances of bullying promptly (Eslea, M. & Smith, P.K 1998). However, the effectiveness of anti-bullying policies and initiatives may vary depending on the clarity of definitions and the school's capacity to enforce them (Gaffney et al., 2021). Therefore, to address the variability in the effectiveness of anti-bullying policies and initiatives due to unclear definitions and inconsistent enforcement is to establish a comprehensive and collaborative approach involving stakeholders (Gaffney et al., 2021). Moving forward, it is imperative to address these limitations by adopting a more comprehensive and evidence-based approach to these initiatives (Gaffney et al., 2021). This may involve incorporating diverse perspectives and methodologies, conducting rigorous evaluations, and actively involving stakeholders in the decision-making processes to ensure the sustainability and effectiveness of these interventions (Van Niejenhuis et al., 2020). By critically examining the strengths and limitations of current practices and exploring alternative approaches, the school can better address the complex challenges related to behaviour management ultimately fostering a more inclusive and supportive learning environment (Wang & Degol, 2016).
The school has implemented Positive Emotions, Engagement, Relationships, Meaning, and Accomplishment (PERMA) assessments for pupils in collaboration with RCT (Rhondda Cynon Taf) to identify students in need of support and establish a baseline for measuring progress in improving their attitudes towards learning. This initiative aligns with the Welsh Government’s (2020) focus on promoting well-being in schools, as outlined in policies such as "Education in Wales: Our National Mission." By assessing key elements of well-being such as PERMA, the school aims to address the holistic needs of students and create a supportive learning environment can be archived effectively. However, while PERMA assessments have the potential to provide valuable insights into students' well-being and attitudes towards learning, there are also limitations to consider (Turner et al., 2023). Firstly, the effectiveness of PERMA assessments in accurately capturing the complex and multifaceted nature of students' attitudes towards learning may vary (Turner et al., 2023). Smith et al (2021) suggests that self-report measures like PERMA assessments may be influenced by factors such as social desirability bias, leading to potential inaccuracies in reporting. Additionally, the implementation of PERMA assessments requires significant time and resources, including staff training and administration, which may strain school resources and detract from other priorities (Turner et al., 2023). Furthermore, without comprehensive follow-up strategies and interventions tailored to address the specific needs identified through PERMA assessments, there is a risk that the initiative may not lead to meaningful improvements in students' attitudes towards learning over time (Turner et al., 2023). Therefore, while PERMA assessments represent a proactive approach to supporting student well-being and attitudes towards learning, their effectiveness hinges on careful implementation, ongoing evaluation, and targeted interventions to address identified needs effectively (Turner et al., 2023). A practical solution to enhance the effectiveness of PERMA assessments in addressing pupils' attitudes towards learning is to integrate them into a broader framework of support and intervention (Turner et al., 2023). This could mean developing individualized intervention plans for students based on the results of PERMA assessments. These plans should include specific strategies and resources to address the identified areas of need and promote positive attitudes towards learning. One example may be, students who score low on the "Engagement" dimension may benefit from personalized learning activities or additional support from teachers to enhance their engagement in the classroom (Turner et al., 2023).
In conclusion, this assignment provided a comprehensive exploration of school development processes and strategies aimed at enhancing behaviour, attitudes toward learning, and health and well-being. Through critical analysis of the literature and evaluation of practical interventions, I gained insights into the complexities of school improvement initiatives and the importance of evidence-based practices. Moving forward, I recognize the significance of continuous reflection, collaboration, and stakeholder engagement in driving meaningful change within educational contexts. This experience has underscored the value of adopting a holistic approach to school development, prioritizing the well-being and academic success of all students. Professionally, I aim to apply the knowledge and skills acquired through this assignment to contribute effectively to school improvement efforts and promote positive learning outcomes for students. By embracing a proactive and evidence-informed approach, I aspire to make meaningful contributions to the educational community and foster inclusive and supportive learning environments for all learners. The school my endeavour to work with school administrators, teachers, students, and parents to develop clear and inclusive definitions of bullying behaviours. This collaborative effort ensures that everyone understands what constitutes bullying, including different forms such as physical, verbal, and cyberbullying. Clear definitions help in identifying and addressing instances of bullying effectively.
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