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Portfolio
The Welsh Government’s vision to reach a million speakers by 2050 means that practitioners must ensure that children are receiving ‘encouragement and support to further develop their skills… in an inclusive and positive environment’ (Welsh Government, 2017, p.11). However, it has been noted that the standard of Welsh in schools is declining with pupils achieving lower levels in Welsh than any other subject (Estyn, 2016). Therefore, to ensure the standard of Welsh improves teachers must reflect on their own teaching and learning of Welsh to further both their own development and that of their pupils. This is supported by John Dewey who stated that ‘We do not learn from experience, we learn from reflecting on experience’ (Burke and Noumair, 2015, p. 279). Within this essay I will reflect on several strategies that I have used to develop my Welsh and how I can use these in future teaching practise to benefit the pupils.
A target from the film submitted last year was to develop confidence in using the Welsh language. Estyn reports show that over the years the quality of teaching Welsh as a second language has been deteriorating, with poor quality teaching believed to be due to the lack of confidence and experience of the teachers (Bodden, 2013; Jones and Lewis, 2019). My lack of confidence in using Welsh resulted in the inability to promote the use of Welsh during the lesson meaning very little Welsh was spoken by both myself and the pupils. To improve my confidence, I engaged with the ‘Duolingo’ app which allows for the development of knowledge and understanding of the Welsh language on any mobile device. Ahmadi (2018) recognises the important role that technology plays when learning a second language as it is now an integral part of everyday life and so encourages more people to engage with the learning.  Lack of confidence meant that I worried about incorrectly using Welsh and being embarrassed as a result. Using Welsh incorrectly in front of people can damage the confidence of a teacher resulting in unwillingness to use it in the future (Griffiths and Tajeddin, 2020; Welsh Government, 2018). However, by using the app, individuals can make mistakes without worrying, and as a result learn from them.  This may not occur if a language class is attended Hamilton (2013). In future practice I will ensure that technology is incorporated into the Welsh lessons for the children to further develop their confidence in using Welsh. I believe that by engaging with the app daily I have improved my confidence in using the Welsh language as I do not feel under as much pressure as I would if I attended classes. Using the app and seeing my progress has provided me with the motivation to use it in the classroom. In addition, as a result of this improved confidence I would like to attend classes or courses to develop my Welsh further. Estyn (2012) highlighted the beneficial outcomes that sabbatical courses provide in the development of Welsh, as a school in Ceredigion was highlighted for good practice when their staff went on sabbatical courses. This resulted in all staff being able to speak fluent Welsh and far more Welsh used around the school and in class.
Using the knowledge gained from the app I have been striving to use the Welsh language in everyday situations to also improve my confidence. Sato and Ballinger (2016) highlight that communicating with people is one of the best ways to learn a second language as it allows for the individual to experiment with the type of language patterns they can use while also being exposed to new ones. I have found by using Welsh in conversation with family and friends I have learnt new ways in which to use the language and also how to adapt it when speaking to different people. Using Welsh in daily conversations has enabled me to feel in control of the amount of Welsh I want to speak rather than having to use a certain amount. Mackey (2013) and Hohn (2019) states this allows learners to feel more at ease and comfortable thus retaining more information. 
Using ‘Duolingo’ and engaging in conversational Welsh I have been able to develop my listening skills. Assessing myself against the Welsh Competency Framework I believe that last year I was in the ‘Entry’ category.  However, reviewing this now after taking the steps I have I would now place myself in the ‘Foundation’ category as I am able to respond and understand simple sentences relating to everyday themes (Welsh Government, 2019). 
Another target set last year was to ensure that I modelled the correct language patterns for the children to develop their Welsh. To do this I created a word bank of phrases and Welsh patterns which I laminated and put on a keyring to always have on a lanyard. By doing this it would allow me to engage with the children in Welsh at any point of the day during any lesson. The use of repetition of the phrases in different settings would help me develop my own Welsh while also improving the pupils’ Welsh. McDonough and Mackey (2013) support this and state that the use of repetition allows the learners to develop confidence to use the second language both inside and outside the classroom. The use of the word bank will help in future practice as using the Welsh language outside of the normal classroom environment will push the children further and develop their creativity regarding how they can use the Welsh language (Ellis, 2005; Bygate, 2018). The extensive use of the patterns and experimentation of where they can be used enables myself as a learner to develop longer sentences thus further expanding my Welsh vocabulary (Cowdray, 2013). In future practice these patterns and phrases would also be available to the children in an enhanced provision area in the classroom which would differentiate depending on the topic ensuring the children always have access to the language. This allows the learners to take control of their learning which in turn encourages them to push themselves further and choose the amount of exposure they want at a time (Picciotto, 1993; Doyle, 2018). Creating a word bank of patterns is something that I did not do last year.  However, upon reflection it is clear that if these patterns had been used by myself and the pupils in the lesson it would have enhanced Welsh language development. It has been noted that both teachers and pupils do not give Welsh the same status as other subjects thus creating a negative attitude towards it (Osmond, 2008; Welsh Government, 2013). Therefore, by using the word bank outside of the classroom it encourages both the teachers and pupils to see Welsh as an equal.
In developing the word bank alongside using Duolingo and having conversational Welsh I have been able to develop my oral skills in Welsh. Assessing myself against the oral part of the Welsh Language Competency Framework based on the video last year and the Welsh used outside the classroom I would place myself in the ‘Entry’ category. However, after undertaking the extra activities I believe I now sit in the ‘Foundation’ category as I have a deeper knowledge and understanding of the language allowing me to use different verbs and tenses (Welsh Government, 2019). 
Reflecting on the video last year it is was clear that I did not have the confidence or understanding of the book when reading it with the pupils. This resulted in confusion, lack of engagement and understanding. Therefore, to improve my reading skills I have been engaging with various second language Welsh books that are suitable for children through the ages of 3-11. An example of the books I have engaged with are the ‘Moli a Meg’ series and ‘Tric a Chlic’. Reading books to develop a second language gives individuals the opportunity to be exposed to different types of grammar and sentence structures than would be experienced through song or a short class (Dong, 2019). By engaging with these books, I have developed my confidence in reading Welsh and developed an understanding of the context of the books resulting in the creation of movement and emphasis during the stories to help the children. Estyn (2018) support this and state that to develop Welsh language from an early age, teachers must be familiar with the books and songs that the children are exposed to. Improvement in my own confidence and understanding of texts will allow me to encourage future pupils to develop their Welsh through books, as children manage more challenging texts of a second language when it is in the form of a story (Hood and Tobutt, 2015; Richards et al. 2001). Engaging with these books will enhance future practice as I will be able to create a reading corner with a range of Welsh books to develop the pupils’ reading skills. Assessing myself against the Welsh Language Competency Framework I believe last year I was in the entry category. However, after engaging with a range of stimuli I believe I am now in the foundation category as I can read simple stories with correct pronunciation (Welsh Government, 2019).  
The video task last year clearly identified my weakness in spoken Welsh and understanding of sentence structure. This had resulted in a lack of confidence and an inability to produce meaningful and engaging Welsh lessons during my last placement. However, the feedback given from the task gave me a foundation on which to base my developmental needs and the motivation to improve.  Using online activities was vital.  As well as extending my vocabulary I developed language patterns.  This was reinforced by reading Welsh books and through simple conversation with family and friends.  I feel that the next step would be formal Welsh classes to develop this further.  However I feel that progress made during the last year has enabled me to move from the entry to the foundation category of the Welsh Language Competency Framework and given me the confidence and understanding to deliver Welsh lessons in the future. 
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Task 2 
Lesson 1

	Name of Trainee:
	Sarah Bawden 
	Session ref:
	E1
	Date:
	20/09/2020
	Class:
	Year 1 
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Personal Training Target
	Professional Learning – Welsh Language Skills
	Number of learners:
	18
	Age:
	5-6
	

	
	

	Learning objectives/intentions: 
	To correctly identify items of clothing in Welsh  
	Success Criteria
	I can correctly identify items of clothing in Welsh
I am learning to recognise simple sentence patterns and their responses 

	Meeting learners’ needs:
	3 Children with ALN. The teaching assistant or I will support these children when needed. 

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	 Recap the key vocabulary on ‘Weather’ that has previously been taught. Lollipop sticks will be used as a form of assessment for learning and individual children will be selected to state what the weather is. They will be asked to repeat it in Welsh. 
‘Dillad Tedi Twt’ will then be read to the children. This includes sentence patterns on the weather which the children will have been exposed to previously. New sentence patterns on clothing will be introduced in this book. These sentence patterns will be used in the ‘First me then you’ activity in which the new sentence is spoken and then the children will repeat it. The book will help the pupils understand the context as the pictures in the book show the weather and the appropriate clothing that Tedi Twt is wearing.  
	The focus task will be a worksheet with Tedi Twt in different clothing with a statement at the top saying ‘Beth wyt ti’n wisgo Tedi Twt?’ This question is repeated numerous times in the book. The children must then label the clothing using the words provided at the bottom of the sheet in the word bank. After labelling all the clothing on each Tedi Twt they must then complete the statement underneath each bear ‘Dw I’n gwisgo…’ and write each piece of clothing that Tedi Twt is wearing. 
HA- This group will be asked to label the name of the clothing and its colour. This is previously learned vocabulary.
LA- This group will be asked to just label the name of the clothing. 

A second activity will be carried out by the teaching assistant. This will be a matching activity where the children will see images of items of clothing on cards and will be asked to match them with the Welsh word for the item of clothing on a different card. The children will be asked to say the word once they have matched it to an item of clothing. This activity will reinforce their word recognition of the items of clothing.

In the writing area there will be worksheets for children to work on independently. These will be numeracy worksheets where the children will be asked to add up the number of t-shirts or jeans there are. The names of the clothing will be written in Welsh. 

The role play area will be available to use during the session where the children can dress bears up in differnt outfits based on what they think the weather is. Around the role play area will be key sentences and words in Welsh to prompt the children to ask ‘ Mae hi’n braf. Beth wyt ti’s wisgo Tedi Twt?’ with the other pupil replying ‘Dw i’n gwisgo..’. 

In the reading corner multiple copies of the book ‘Dillad Tedi Twt’ will be available for the children to read alone or together. There will also be other books based on Tedi Twt such as ‘Tedi Twt ar y fferm’ and ‘Tedi Twt yn y siop’.  



	Resources 
· 2 worksheets 
· Matching activity 
· Bears & clothing 
· Welsh Books
· Welsh sentence word bank
· Lollipop sicks  

Key Vocabulary 
· Mae hi’n heulog, braf etc
· Beth wyt ti’n wisgo, Tedi Twt? 
· Dw i’n gwisgo.. 
· Cot 
· Welis 
· Cap 
· Crys-t 
· Siorts
· Sandalau
· Sbectol haul 
· Jîns
· Treinyrs
· Sgarff
· Siwmper
· Esgidiau 
· Het
· Sannau 
	Recapping the vocabulary from the previous lesson on weather will allow me to assess how much they remember and activate prior knowledge. Using the lolipop sticks ensures that each pupil will get a chance to answer.

Carrying out the ‘First me then you’ activity will allow me to see which children are engaging and understanding and for those who do not the repetition used in this activity will help the pupils to remember the sentence patterns. 

The teaching assistant can ask the pupils the colour of the item of clothing in Welsh to develp their knowledge further. This will give me the opportunity to see which pupils can be given extension work. 





	
	

	
	

	Plenary
The book will be read again as it is only a short book. Then flashcards with a variety of weather and clothing words will be used as a drilling technique. The words will have one or two letters missing and the pupils must complete the word is and repeat it while also stating what it is in English. 
When learning about the weather previously the children had been taught the song ‘Mae’n brwr glaw heddiw’. The children will sing this song with the words on the whiteboard. This incorporates language patterns learnt.
	
	
	

	Curriculum coverage 
Languages, Literacy and Communication 
Understanding languages is key to understanding the world around us: 
· I can use context and pictures to help me understand words.
· I can experiment with newly-learned vocabulary.
· I can listen to others with growing attention.
Expressing ourselves through languages is key to communication:
· I can use familiar words and phrases and experiment with newly-learned vocabulary.
Literature fires imagination and inspires creativity:
· I am beginning to respond to literature I hear and view.
Language connects us:
· I am beginning to understand that there are different languages in my environment. 

	Literacy (LNF)
	Numeracy (LNF)
· transfer mathematical skills to play and classroom activities


	DCF
	Thinking
The children will be activating their prior skills, knowledge and understanding of the weather and the vocabulary they used. They will also be thinking logically to identify the correct items of clothing. 

	ESDGC
	YCC
Using the Welsh language with access for all.




Lesson 2 
	Name of Trainee:
	Sarah Bawden 
	Session ref:
	E2
	Date:
	22/09/2020
	Class:
	Year 1 
	Cynllun Ffocws y Cyfnod Sylfaen

2d


	
	
	
	
	
	
	

	Personal Training Target
	Professional Learning – Welsh Language Skills 
	Number of learners:
	18
	Age:
	5-6
	

	
	

	Learning objectives/intentions: 
	To use short sentence patterns to provide information
	Success Criteria
	I can respond to questions verbally using short sentence patterns 
I can ask questions using short sentence patterns 
I can write short sentence patterns in response to questions 
	Meeting learners’ needs:
	3 Children with ALN. The teaching assistant or I will support these children when needed.

	Introduction/plenary tasks
	Main activities
	Resources/ 
Key Vocabulary
	Assessment for Learning (strategies and opportunities)


	Introduction
Using the flashcards from the previous lesson we will recap the words which have letters missing both for weather and clothing.  The book ‘Dillad Tedi Twt’ will be  put on the whiteboard and the children will be asked to read along.  The focus will be on the sentence patterns ‘Beth wyt ti’n wisgo?’ and ‘Dw i’n gwisgo..’ This will ensure that the pupils understand how to know ask the question and also the correct way to respond. Using the lollipop sticks the children will be asked ‘Beth wyt ti’n wisgo?’ The children will then ask each other the same question.   

	The main activity will consist of the children cutting out an outfit of their choice to glue on tedi twt. The children will  be asked to write at the top the sentence ‘Beth wyt ti’n wisgo?’  with the bear underneath and then asked to write ‘Dw i’n gwisgo....’, completing the sentence with every item that the bear is wearing. This is moving the pupils on from the writing in their previous lesson as they are asked to write the full sentences. Prompts will be given in the form of laminated sheets in which the pupils must decide the correct ones to use. 

A second activity will be carried out by the teaching assistant using the ipads. The children will go through a series of images of a washing line with differnet clothes on. On each slide the children will be asked to identify 3 items of clothing on the line. Once the activity has started they will hear the sentence ‘Ble mae sannau coch?’ This will be repeated twice and then the pupils will be asked to click on the correct piece of clothing. The children will be activating prior knowledge in this activity as they have previously learnt the sentence ‘Ble mae?’. The teaching assistant will be there to repeat the sentence if needed and to break the sentence down to key words if needed. The child will then be asked to save their work onto hwb.  
	Resources 
· Cut out clothing 
· Worksheets 
· Laminated sentence structrures 
· Lollipop sticks 
· Ipads 
· Welsh books 
· Bears and clothing 

Key Vocabulary 
· Beth wyt ti’n wisgo? 
· Dw i’n gwisgo...
· Mae hi’n heulog, braf etc
· Cot 
· Welis 
· Cap 
· Crys-t 
· Siorts
· Sandalau
· Sbectol haul 
· Jîns
· Treinyrs
· Sgarff
· Siwmper
· Esgidiau 
· Het
· Sannau
	Using the flashcards from the previous lesson will activate prior knowledge and I will be able to assess the amount of informtaion retained. 

Using the lollipo sticks I will be able to see which pupils are confident in using the new sentence patterns and those who are less confident. 

The ipad activity will allow the teaching assistant to assess their listening skills. 

The first activity will allow me to assess the pupils writing and reading skills. I will be able to see how much support they need in identifying the correct sentence and writing it down. 

The plenary will allow me to assess their oral skills and their confidence in speaking Welsh. 








	
	
The role play area will be available to use during the session where the children can dress bears up in differnt outfits based on what they think the weather is. Around the role play area will be key sentences and words in Welsh to prompt the children to ask ‘ Mae hi’n braf. Beth wyt ti’s wisgo Tedi Twt?’ with the other pupil replying ‘Dw i’n gwisgo..’. 

In the reading corner multiple copies of the book ‘Dillad Tedi Twt’ will be available for the children to read alone or together. There will also be other books based on Tedi Twt such as ‘Tedi Twt ar y fferm’ and ‘Tedi Twt yn y siop’.  


	
	

	Plenary
Each child will be given the opportunity to show their work to the rest of the class. The children on the mat will ask ‘Beth wyt ti’n wisgo?’ and the pupil displaying the work will be asked to say what their bear is wearing which they can read from their worksheet. 
	
	
	

	Curriculum coverage (range and skills)
Languages, Literacy and Communication
Understanding languages is key to understanding the world around us: 
· I can use context and pictures to help me understand words.
· I can experiment with newly-learned vocabulary.
· I can listen to others with growing attention
· I am beginning to recognise and read high-frequency words that I encounter
Expressing ourselves through languages is key to communication:
· I can use familiar words and phrases and experiment with newly-learned vocabulary
· I am beginning to ask and answer questions
Literature fires imagination and inspires creativity:
· I am beginning to respond to literature I hear and view.
· I am beginning to respond to what I hear and view.
· I have experienced literature
Language connects us 
· I am beginning to understand that there are different languages in my environment.

	Literacy (LNF)
	Numeracy (LNF)


	DCF
· save work using a familiar word as a filename, e.g. child's name/keyword and understanding that this work can be retrieved
· use digital devices within a controlled environment, time and context
	Thinking
The children will be activating their prior skills, knowledge and understanding from the previous lesson for the sentence patterns and items of clothing. They will also be thinking logically to understand how they can use the new sentence patterns. 
	ESDGC
	YCC
Using the Welsh language with access for all.



Reference list
Ahmadi, M. (2018) ‘The Use of Technology in English Language Learning: A Literature Review’, International Journal of Research in English Education, 3(2), pp. 116-125. Available at: http://ijreeonline.com/article-1-120-en.pdf (Accessed: 17th April 2020). 
Bodden, T. (2013) ‘Teachers lack confidence and knowledge in Welsh’, North Wales Live, 18th April. Available at: https://www.dailypost.co.uk/news/local-news/your-say-teachers-lack-confidence-2660731                                                                                                       (Accessed: 9th May 2020).  
Burke, W. and Noumair, D. (2015) Organization Development: A Process of Learning and Changing. 3rd Ed. New Jersey: Pearson Education. 
Bygate, M. (2018) Learning Language through Task Repetition. Philadelphia: John Benjamins Publishing Company. 
Cowdray, M. (2013) Children’s Learning in Primary Schools. Oxon: Routledge. 
Dong, D. (2019) The Importance of Reading in Second Language Acquisition. Available at: https://medium.com/@daniel.wdong111/the-importance-of-reading-in-second-language-acquisition-a8758c026486                                                                                                     (Accessed: 20th April 2020). 
Doyle, T. (2018) Helping Students Learn in a Learner-Centred Environment. United States of America: Stylus Publishing. 
Ellis, R. (2005) Planning and Task Performance in a Second Language. Philadelphia: John Benjamins Publishing Company. 
Estyn (2012) Welsh second language comes first. Available at: https://www.estyn.gov.wales/effective-practice/welsh-second-language-comes-first (Accessed: 30th April 2020). 
Estyn (2016) Local authority Welsh in Education Strategic Plans. Available at: https://www.estyn.gov.wales/sites/www.estyn.gov.wales/files/documents/Local%20authority%20Welsh%20in%20Education%20Strategic%20Plans%20-%20final_0.pdf           (Accessed: 6th May 2020). 
Estyn (2018) Developing Welsh language skills for early years learning. Available at: https://www.estyn.gov.wales/effective-practice/developing-welsh-language-skills-early-years-learning                                                                                                                          (Accessed: 30th April 2020). 
Griffiths, C. and Tajeddin, Z. (2020) Lessons from Good language Teachers. Cambridge: Cambridge University Press.
Hamilton, M. (2013) Autonomy and Foreign Language Learning in a Virtual Learning Environment. London: Bloomsbury.  
Hohn, S. (2019) Artificial Companion for Second Language Conversation. Switzerland: Springer.  
Hood, P. and Tobutt, K. (2015) Teaching languages in the Primary School. 2nd Ed. London: Sage. 
Jones, R. and Lewis, H. (2019) New Geographies of Language. Aberystwyth: Palgrave Macmillan.
Mackey, A. (2013) Conversational Interaction in Second Language Acquisition. Oxford: Oxford University Press. 
McDonough, K. and Mackey, A. (2013) Second Language Interaction in Diverse Educational Contexts. Philadelphia: John Benjamins Publishing Company.
Osmond, J. (2008) Creating a Bilingual Wales. Cardiff: Institute of Welsh Affairs. 
Picciotto, L. (1993) Managing an Integrated Language Arts Classroom. Warwickshire: Scholastic Publications Ltd. 
Richards, J. et al. (2001) Approaches and Methods in Language Teaching. 2nd Ed. Cambridge: Cambridge University Press. 
Sato, M. and Ballinger, S. (2016) Peer Interaction and Second Language Learning. Amsterdam: John Benjamins Publishing Company. 
Welsh Government (2013) One language for all Review of Welsh Second Language at Key Stages 3 & 4. Available at: https://gov.wales/sites/default/files/publications/2018-05/review-of-welsh-second-language-at-key-stages-3-and-4.pdf                                              (Accessed: 30th April 2020). 
Welsh Government (2017) Cymraeg 2050 A million Welsh speakers. Available at: https://gov.wales/sites/default/files/publications/2018-12/cymraeg-2050-welsh-language-strategy.pdf                                                                                                                              (Accessed: 5th May 2020). 
Welsh Government (2018) Welsh Language: Confidence and Attitudes. Available at: https://gov.wales/sites/default/files/statistics-and-research/2019-01/national-survey-wales-welsh-language-confidence-attitudes-2017-18.pdf                                                   (Accessed: 17th April 2020). 
Welsh Government (2019) Welsh Language Competency Framework for Education Practitioners. Available at: https://gov.wales/sites/default/files/publications/2019-06/welsh-language-competency-framework-for-education-practitioners.pdf                            (Accessed: 17th April 2020). 

























image1.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




