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[bookmark: _Toc101267602]Assignment title

Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport – PLP) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.  





[bookmark: _Toc101267603]ECAD6008 Assignment: Part 1

	[bookmark: _Toc101267604]Professional Experience Template 1
	PTE3 Identifying features of leaflets 

https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmyrf7tHcjHZs7qkpwgxZ


	[bookmark: _Toc101267605]Pedagogy Standard Assessment for learning

	Assessment for learning

	[bookmark: _Toc101267606]What did you do and why?

	For the topic of castles, I planned and taught a series of lessons linked to leaflets and the persuasive language that is used in leaflets. The plan was for the learners to eventually have the skills and knowledge to create their own piece of persuasive text at the end of the week and create their own leaflet at the end of the topic. 

I clearly mark which Assessment for Learning (AFL) strategies I’m using on all lesson plans. Black and William (1998) explain how AFL informs learners and teachers of what the learners know, where they need to progress and how they could do this.  

I gave the learners several leaflets and a large piece of A4 paper and asked them to create a mind map of features of leaflets. Prior to them doing this I checked their understanding of leaflets and mind maps and showed them an example of a mind map. 

	[bookmark: _Toc101267607]What have you learned?

	I have learned that it is good to check prior knowledge at the start of a lesson as it will inform me what the learners already know, and I can adapt my lesson accordingly. Most knew what a leaflet was, but no one knew what a mind map was. Showing them on the board with a subject we had previously discussed was effective and they successfully created mind maps. Putting the learners into groups, they collaborated and learned from each other. 

	[bookmark: _Toc101267608]What next?

	I will continue including AFL strategies in planning and will continue my own learning and development of different strategies. Assessment and progression are both hugely important in Curriculum for Wales. For my electives I chose AFL for this reason.




	[bookmark: _Toc101267609]Professional Experience Template 2
	PTE3 Describing a setting using our senses  

https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmyrf7tRWmbG7w69d8t7c


	[bookmark: _Toc101267610]Pedagogy Standard Blended learning experiences
	Blended learning experiences

	[bookmark: _Toc101267611]What did you do and why?

	I planned and taught a Language, Literacy and Communication Lesson where the learners learned how to describe a setting using their senses. This was part of a series of lessons and the end goal was to have the knowledge and skills to write a diary entry.  
I first checked prior knowledge by asking the learners to “Tell me what our senses are?”  I then asked the learners to close their eyes and I played an audio clip of forest sounds. I asked the learners to describe what they had heard, ensuring that they use adjectives. When a learner described he could hear the birds, I encouraged the learners to use adjectives to describe the sound the birds were making.  
Next, I showed the learners a picture of a forest and I asked them to describe what they could see. 
For the sense of smell, I asked them to imagine they were in the forest, and what could they smell.
Finally, I gave them baskets with a selection of items that could be found in a forest. Twigs, leaves, and stones.  I asked them to feel these items and describe what they could feel. 
I then asked the learners to split into three ability groups. I printed different pictures of forest scenes and they each chose a picture they would like to write about. I asked them to write four sentences to describe the picture but using their senses. I can see, I can hear, I can smell, I can touch.  
The more able and talented worked independently. The middle ability used a word bank I had created to support them. With the Additional Learning Needs (ALN) learners and lower ability group I planned that they could do the activity verbally. They described a picture and recorded each other speaking with use of the school iPads. The recordings were then uploaded to the Seesaw app and a QR code was printed for each of their books.  
During the lesson when I saw a good piece of work, I stopped the lesson and asked learners to share their sentences with the rest of the class. 
We went to the forest, and I asked the learners to use their senses to describe. On reflection it would have been good to do this at the start, but the learners equally enjoyed and learned from the activities we did in the classroom.

	[bookmark: _Toc101267612]What have you learned?

	Using resources such as the baskets of items was highly effective because it gave real life context. Learners being able to see and touch items appeared more engaged.  The use of iPads was very effective for the ALN and lower ability learners. They were able to express themselves verbally, describing what they could hear, see, smell and touch. UNCRC (2022) article 13 explains that all learners have the right to freedom of expression so in adapting the lesson to support it includes all learners. It would have been good to use the iPads with the whole class however the class only has four iPads, so this was not possible. 

	[bookmark: _Toc101267613]What next?

	I will continue to plan lessons using a blended learning approach. I will continue my own professional development learning different strategies that I can use. I have made enquiries to have training on online apps that are suitable for education so that I can then feel more confidence including these in my planning and teaching.




	[bookmark: _Toc101267614]Professional Experience Template 3
	PTE3 To take part in a fruit tasting survey 

https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmyrf7tR8wp99cn936jRW


	[bookmark: _Toc101267615]Pedagogy Standard Real life authentic contexts
	Real life authentic contexts

	[bookmark: _Toc101267616]What did you do and why?

	We wanted to include healthy eating in our happiness topic and rather than just discussing healthy eating, I planned for the learners to create their own healthy snack as this would give it a more real-life authentic context. Piaget (1958) believed that learners needed to be actively involved to learn. We had previously discussed ideas for healthy snacks and the learners agreed that they would like to make fruit kebabs. 

To do this, I planned a series of lessons involving tasting and planning for this before they eventually would make their own on the Friday.

Prior to the fruit tasting lesson, I contacted all the parents to explain that the learners would be tasting fruit, and to advice if there are any allergies. I created fruit tasting surveys that the learners could complete once they had tasted the fruit. 

The whole class took part. We discussed how many different types of fruit we could have, and the learners agreed that rather than just putting lots on the stick it would be good to have a pattern of two. So, in the survey they had to taste combinations of two different types of fruit to see what tasted good together and what looked good together. 

I explained when designing or creating it must be something for somebody for some purpose. They were creating a healthy snack, for the learners in their class to eat in an end of topic happiness party on the Friday.

They tasted the fruit and completed the survey. There were lots of different opinions on the surveys and some great descriptions of how things tasted and what fruit combinations looked like together. 

	[bookmark: _Toc101267617]What have you learned?

	I have learned it is important to be organised and prepared. The LSO was unexpectedly off that day, so I had to wash, cut, and peel the fruit by myself in the morning. This was a rush, but I moved the fruit tasting session to an earlier session, so I had time to prepare it just before they arrived. I decided to give the learners fruit on their own paper plates, so it was more hygienic, and this ensured they had a selection of all. I explained what I wanted them to do and questioned throughout to check their understanding. I asked what they thought of different combinations. I stopped the lesson and asked for everyone’s attention so they could share this with the class. 

I think the survey would have been better if I had typed fruit 1 and fruit 2 on the sheet to remind the learners that they needed to explore combinations of fruit. A few of them just described one fruit. DCF as a bar graph could have been used, even if as a collaborative activity at the end. 


	[bookmark: _Toc101267618]What next?

	When I am planning, I will always consider how I can include authentic context into the lessons. This is important because I have seen how the learners have benefitted. In the future I will work with colleagues and share resources so that it is more cost effective, and this will benefit more learners. 




	[bookmark: _Toc101267619]Professional Experience Template 4
	PTE3 Exploring how movement can show how we are feeling 

https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zmyrf7tHMbZqjypjR3ncZ


	[bookmark: _Toc101267620]Pedagogy Standard Cross-curricular themes
	Cross-curricular themes

	[bookmark: _Toc101267621]What did you do and why?

	Previously the learners expressed that they wanted to learn about what happens to your body when you are happy and how to make other people happy (Health and Well-being AoLE).

I read a booked called The Invisible to the learners. This book is about a girl who is unhappy but when she helps others it makes her happy.  As a whole class we discussed body language and facial expressions (Language, Literacy and Communication AoLE). I asked the learners for examples of facial expressions and body language that show different emotions. The learners took it in turns to come to the front of the class to show these to the rest of the class (Expressive Arts AoLE).

I planned two activities linked to the book. The learners did these activities in their groups. I planned this for our class and the other mixed year 2/3 class. One activity was for the learners to go into the yard and using chalk, draw circles on the yard showing different emotions (Expressive Arts AoLE and Health and Well-being AoLE). I drew examples on my own driveway before the day and photographed this, printed, and laminated this to show the learners what a good one looks like (WAGOLL). For the activity they had to draw circles on the yard with emotions inside. Such as a happy face and a sad face.  The learners had to think of how they could move in a happy way to the happy circle and how they could move in a sad way to the sad circle. The learners worked in pairs. They had excellent communication with each other. They moved in many ways, such as an angry march and a happy skip (Health and Wellbeing AoLE and Expressive Arts AoLE). They engaged in answering questions and taking part. I had planned for them to take photos of each other doing this activity, but one learner suggested videos so taking into consideration pupil voice they video recorded each other on the school iPad as they did their different emotions (DCF). The United Nations Convention on the Rights of the Child details the importance of pupil voice (UNCRC, 2022).

The second activity was for the learners to discuss acts of kindness and how these impact others and ourselves (Language, Literacy and Communication AoLE). They thought of different acts of kindness such as helping someone when they fall or holding open a door for someone. They did freeze frames pretending to do these things and took photographs of each other (Expressive Arts AoLE and DCF)

	[bookmark: _Toc101267622]What have you learned?

	During year 1 we were taught that in real life you do not split actions into separate areas such as literacy and then afterwards maths, it is all interlinked, so it makes sense to plan and teach in a cross curricular way, so it is more meaningful. I have learned that when planning for a progression step and thinking of a suitable activity you naturally then see what other areas that activity will cover, and it makes you think how you can add to this to include more cross curricular areas of learning. 

	[bookmark: _Toc101267623]What next?

	I will continue to include cross-curricular themes in planning and teaching. 
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[bookmark: _Toc101267625]Introduction

The purpose of this assignment is to critically reflect on how I have transformed as a teacher and to justify how I would further develop my pedagogy.  To do this, I have reflected on how I have progressed with my planning and teaching, specifically looking at the pedagogical principles. The Professional standards for teaching and leadership explain that the development of a teacher’s knowledge and skills and the reflection on this development are essential for a teacher’s progression (Welsh Government, 2019a). 
Pedagogy is of utmost importance in Curriculum for Wales and teachers need a deeper understanding of pedagogical approaches that can support learners’ development in line with the four purposes (Welsh Government, 2022a). Welsh Government (2022b) explains how the pedagogical principles underpin good teaching and learning. In this assignment, I have focused on one pedagogical principle, “Good teaching and learning creates authentic contexts for learning.”  (Donaldson, 2015, pp. 64-71). My decision for choosing this is that I feel it is an important approach. I have included this in several lesson plans and can see how much the learners have benefited; therefore, I want to further develop my pedagogy in this area. 

[bookmark: _Toc101267626]Critical discussion

The Pedagogical Principles were established as a result of Professor Graham Donaldson undertaking an independent review of curriculum arrangements in Wales. In his Successful Futures report, he suggests all teachers need a range of skills, and the ability to identify the best approach that suits the needs of all learners (Donaldson, 2015). Curriculum for Wales guidance explains that teachers should have deep knowledge and understanding of the twelve pedagogical principles and be able to explore and reflect on which practice is best and how it impacts the learners (Welsh Government, 2022a).  In support of this, Estyn’s effective practice at school A, found that staff professional development has had a positive impact on pedagogy, and learning (Estyn, 2019).
 
Unfortunately, teachers do not always have the knowledge and schools are not always able to invest time into researching ways to improve pedagogy (MacLellan, 2016). However, with the reform of the curriculum, Welsh Government (2018a) introduced the National Approach to Professional Learning to encourage teachers to reflect on what and how they teach and reflect on what is best for the learners to help them learn and develop.  
 
Similarly, to Wales, the New Zealand curriculum will change over the next few years and because of this, the New Zealand government is encouraging teacher professional development. Teachers need to transform their pedagogy because there will be changes to the way things are taught (New Zealand Government, 2022). Likewise, the English government have recognised that the quality of teaching is crucial to the impact of learning and in view of this there will be funding and opportunities for teacher development over the next 1-2 of years (gov.uk, 2022).

When planning, I always consider the pedagogical principles and during my third-year professional teaching experience (PTE 3), I can see how my pedagogy has transformed. At the beginning of PTE 3, I did not plan lessons with authentic context. However, as the weeks passed I was including authentic contexts in many lessons and feeling more confident doing this. An example of this is when I planned a series of lessons linked to healthy eating. These lessons included a fruit tasting session (see part 1 – template 3 Fruit tasting survey), and a session where learners could create their own healthy snack. Real life authentic experiences can be more meaningful and enable a learner to make connections and have a better understanding (Welsh Government, 2022a). In agreement, Estyn’s effective practice from school B explains how children learn from activities that have a real-life authentic context (Estyn, 2018a). 

Montessori believed that being actively involved and having concrete experiences is essential for learning and development. She believed learning that has an authentic context encourages learners to have a deeper concentration (Pound, 2014). Similarly, Education psychologist Piaget believed that learners must be actively involved for learning to take place. He also believed that, when learners are engaged in an activity that has a meaningful context, learners are able to understand better and add new knowledge to what they already know (Mims, 2003; Joshi, 2018) In contrast to this, Hirsch (2020) argues that learners need to be taught content, so that they acquire knowledge from a teacher, and he suggests this is more important than learning skills. In agreement, Gibb (2017) suggests teacher led learning is needed for learners to be taught knowledge. However, Pashler et al. (2007) argue that learning is most effective when learners are provided with both experiential learning followed by abstract. Learners do have different needs and abilities, therefore, to be inclusive it is important to use a range of approaches (University of Plymouth, 2022). 
 
Rather than just talking to the learners about healthy eating, I thought it was important to let them experience this to make this more interesting. Lujan and DiCarlo (2006) suggest the didactic teaching approach where learners are just taught content, needs to be reduced. Learners need activities that engage, inspire, and encourage them to love learning. Al Azri and Al-Rashdi (2014) suggest that exposing learners to authentic materials that are in the real world could be more interesting and could motivate more learners. In agreement, Zohoorian (2015) suggests that learners find tasks with an authentic context more enjoyable, and this increases motivation. In contrast, if a lesson is not interesting, learners could be bored, distracted, and not engage or learn (Wills, 2007). Research has found that including authentic context in the classroom results in deeper understanding and more learning and development (Johnson and LaBelle, 2017).
 
In planning for these lessons, I used pupil voice. I encouraged discussions about healthy snacks and allowed the pupils to choose the snack they would make. I did not use pupil voice in the first few weeks of PTE3, but as the weeks passed, I included pupil voice in many more lessons and could see the positive impact. Estyn’s effective practice at school D explains how putting pupil voice at the centre of their planning has a positive impact on engagement, learning and progression (Estyn, 2018b). UNCRC (2022) Article 12 explains how all children have the right to be heard, and this supports the importance of pupil voice. I changed one lesson midway through, when a learner suggested we video an activity instead of taking photographs, in previous weeks I may not have felt as confident to do that. However, it was a very good suggestion, and I was feeling more confident with adapting lessons to suit the needs of the learners. 
 
The learners described the colours and smells of the fruit. They also described the textures. Dewey believed that real life authentic experiences are important for learners. He believed in the importance of learners exploring and constructing knowledge themselves (Williams, 2017).  However, Luntley (2016) argues that Dewey’s vision is substantial and could be expensive. In agreement with both views, Newton (2018) explains that teachers acknowledge the importance of learners exploring more authentic contexts in education, and how these can encourage learner engagement; however, some teachers have concerns that there will not be funding for these opportunities with the implementation of Curriculum for Wales. To give learners the best experiences, often teachers’ pay for resources from their own money, but this is not always possible because of the cost (Maffea, 2020). To overcome challenges like this, the staff at my placement school discussed a whole school approach to experiential learning, where classes could share authentic resources to save money, and this could give learners more opportunities.
 
For the fruit tasting session, I made sure I was organised. I bought the fruit, washed, and prepared it before the lesson so that everything was ready beforehand. Horsley (2012) suggests that resources are vital for learning in the classroom. Additionally, The Great Teaching tool kit explains the importance of planning and preparing resources in advance, so that a lesson runs smoothly (Coe et al. 2020). I gave clear instructions of what I wanted the learners to do and assessed understanding and progression throughout the lesson.  Regardless of the content, the quality of teaching impacts the learners in the classroom, because of the significant impact a teacher has on the learners (Xhaferi, 2017; Jones 2021).  Additionally, Mizell (2010) suggests that the biggest influence on a learner’s progression is the quality of the teaching. Teachers are role models to learners (Manju, Com and Phil, 2018). This is supported by Bronfenbrenner’s ecological systems theory. Bronfenbrenner believed that learners develop through their interactions with people and places, and teachers are a significant influence (Taylor and Gebre, 2016).  However, ineffective practices can have a negative effect on learning in the classroom (Durham University, 2014).  Teachers need to provide learners with activities that provide opportunities to develop their critical thinking, decision making and reflection (University of Birmingham, 2017). This is supported by Welsh Government (2021) who detail the importance of ensuring all learners develop in line with the four purposes. 
 
The new theme was linked to castles and unfortunately not many of the learners had been to a castle. The school was located in quite a deprived area and not all learners have had the same experiences. Meinke (2019) explains that there are times that learners need more support. Blakemore (2005) explains how learners are all individuals and suggests that experiences can shape how learners think. Therefore, when planning it was important to consider the social economic background of the learners and ensure they could relate to the learning. To overcome this challenge, we hoped to arrange a school trip to a castle. This unfortunately could not be arranged due to COVID-19 restrictions still in place. The school was also short staffed at the time.  
 
I planned and taught a series of literacy lessons, and the end goal that week was for the learners to write their own piece of persuasive writing. At the end of term, the learners would be creating their own leaflet encouraging people to visit a castle. For a real-life authentic context, I first brought in lots of leaflets. I asked the learners to work in groups and explore the leaflets. I asked them to collaboratively create a mind map identifying features of leaflets. This was very effective, and they all contributed to discussions and writing. Authentic learning can encourage opportunities for collaboration. Woo et al. (2007) suggest that the use of authentic context in learning comes from a social constructivist idea. Learners are exploring together. However, in contrast, authentic learning could also be used by a learner working on their own, individually exploring and reflecting (Simpson, 2016). 
 
The learners continued exploring the leaflets in the next sessions by labelling the features on the leaflets. I taught this lesson to three different groups over a three-day rotation. Having the option to teach the same lesson three times, I could reflect and identify what went well and what needed changing. I was then able to adapt my pedagogy and resources accordingly. I had sufficient leaflets for all learners, however, on reflection if I had glued one each into their books they were not suitable for labelling as you then would not have been able to see the back of the leaflet. Therefore, I photocopied the front and back of the leaflets to glue into each of their books so that it was easier for them to label. Transforming as a teacher I have learned the importance of reflection both during and after teaching. Kolb believed that reflection is essential for evaluating experiences, and he suggests that it is reflection that ensures a teacher or student teacher transforms (Kolb, 1984; McLeod, 2013).  
 
Unfortunately, because of rules there are not always opportunities to be creative with authentic contexts and this can be disheartening for teachers (Renzulli, Gentry and Reis, 2004). Due to the COVID-19 pandemic I was unsure if we could do the fruit tasting session. More senior members of staff agreed I could plan and teach this but advised that I should contact parents to inform what we would be doing and to ask them to advise the school if the learners have any allergies. The more senior members of staff have supported me with my transformation as a teacher, suggesting ways to improve my pedagogy and I have observed great approaches which I will take with me into my future professional development. Vygotsky’s theory suggests that we learn from our social interactions with more knowledgeable others (Jaramillo, 1996; Mcleod, 2007).

Reflecting on my lessons, during and after teaching I have identified how my practice has transformed, and I have thought of ways to improve my pedagogy. An example of this is I planned and taught a series of literacy lessons. The end goal was to write a diary entry. I asked the learners to describe using their senses. During this I gave the learners baskets and inside each of the baskets I had put a selection of items that could be found in a forest. Twigs, leaves, and stones. I asked them to feel these items and describe what they could feel. It was a very effective lesson. However, reflecting on this lesson afterwards, I think it would have been even better if the learners had used their senses to describe while in a forest. I had the opportunity to take the learners to the forest the following Monday for a well-being session, so I then asked the learners to describe the forest using their senses. Revisiting this activity, in the real-life authentic context of the forest, enabled the learners to provide more detailed descriptions. Szcepanski (2009) believes that we learn by using our senses and he suggests that authentic, outdoor environments are more meaningful for learners as they motivate them to use their senses. 
 
Towards the end of my placement, I was feeling more confident with my planning and teaching and could see how I had transformed with the pedagogical principles. This could be because it was my third-year professional teaching placement, and each year the amount of planning, teaching and responsibility increased. In addition to this during my third-year placement, I felt more confident with my pedagogy the more I planned and taught. Bruner’s spiral curriculum explains how revisiting things in further depth will progress learning (McLeod, 2019). Bruner agreed with Piaget’s theories of cognitive development. Piaget’s schema theory suggests that more connections are made to an original schema the more you revisit it (Pankin, 2013; Gray and Macblain, 2015). However, Piaget believed there are four stages of development. In contrast, Bruner did not believe there are stages. Piaget believed in assimilation and accommodation; however, Bruner believed to learn and develop it is essential to revisit prior learning (Williams, 2010). 

[bookmark: _Toc101267627]Conclusion
 
Reflecting on my transformation as a teacher I have learned the importance of developing my pedagogy. I have found that trying a strategy for the first time and reflecting on what went well, what needs changing and how the approach made me feel, has given me more knowledge and confidence with using pedagogical approaches and transformed me as a teacher. Kolb (1984) and Gibbs (1988) both agreed on the importance of reflection to change practice. I will continue to use reflection in my future practice to support my development. 

Education in Wales is changing. Therefore, it is crucial that teachers also transform so that they can provide learners with the best possible education to support learners in becoming ambitious, confident, and healthy learners (Welsh Government, 2022c). If a teacher does not transform then they may not know the best way to support the learners in their class. Ukpokodu (2009) suggests that transformative pedagogy encourages teachers and student teachers to critically reflect on their knowledge and beliefs. In agreement, Skinner et al. (2016) explain the importance of challenging ideas and practices to transform.
 
A student teacher needs to demonstrate ongoing professional learning and knowledge, and use of authentic contexts to meet the Qualified Teacher Standards (Welsh Government, 2019b). I will continue trying new pedagogical approaches to gain more confidence. When I have the opportunity I will continue to observe and learn from more knowledgeable members of staff in schools, and act on advice. Looking back at my PTE 3, I can see where I could have used authentic context on more occasions. My target for myself is to ensure to consider this in future planning and teaching.  
 
Professional development is ongoing, and teachers are lifelong learners. This is essential because pedagogical approaches that are suitable for certain age groups, may not be suitable for others. Likewise, working in one school your pedagogy could also differ from what works best in another school (Galecka, 2020). I will in these circumstances adapt my pedagogy for the needs of the learners, to provide all learners with the best education. I will include authentic contexts in my future planning and teaching because this should provide learners with skills and knowledge they can use in the future (Lombardi, 2007; Mclean, 2022).
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