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Reflective account 
Before starting my journey of being student teacher I had completed some work experience in a school and a nursery. From this I gained a few ideas of what it meant to work with children and how important the school environment is to their lives. However, since starting at the university and making observations within my placement school a few of my beliefs have changed and I can now understand more clearly how important the school is to the children and understand why the involvement of parents and the community is strongly enforced. Prior to working in the placement school, I believed that school and home life were very separate, that children took home homework, but this was for their benefit to help with further knowledge and engagement towards the work and for their own personal gain. Secondly, I always trusted in working in same ability groups throughout school and that this was more beneficial for children to work with peers who are at the same level and will grow together at the correct pace for their ability. Same ability grouping means that children in the higher ability groups will not become bored in the lesson if the workload is not enough for them. Supporting this Master of Arts in Teaching Guide (2020) explains when the less able students are in a group without the more able students, they can “focus free of distractions as well as not feeling inferior”. These prior beliefs are based on my own experience throughout my time in education, where I felt that the homework I was given was only for me to be engaged with and that I should be doing this alone without needing the help from parents or other members of the family. Also, I was always in same ability grouping through school and felt this worked well and never thought it could or should be any different, myself and my peers were able to work at the same pace and could rely on each other to help with queries and nobody was held back by pupils that needed extra teaching and the lessons moved at the correct pace for out learning ability.

Since working in my placement school and starting the Primary Education with QTS course I have found that my beliefs have been altered and with academic research and theories I now understand why my understanding of them could have been possibly wrong or not the best approaches to further children’s academic ability. Firstly, I did not understand the importance of homework and how it is there for the parents. This is for them to see what their child/children are learning about and for them to also be able to help encourage this learning further, especially within the Foundation Phase. Also, with tools like a reading folder they can monitor how the children are progressing at home and in school and can communicate this with the teachers without a formal meeting. Homework or directed tasks can be set to further a child’s understanding of a current subject, or to give the children an understanding of a subject before it is brought into the classroom, this gives the children a slight head start into the subject and allows them to walk into the lesson aware of what they are about to learn. My view on the inclusion of parents in the school has altered, school and homelife were very different things in my mind but brining the parents into the child’s learning is important. Looking at the placement schools Estyn report (2016) in Appendix 2 where there are responses from parents, it is clear to see that there is a good level of communication between the school and parents and that the parents are highly satisfied with the relationship they have with the school. Parents feel comfortable enough to talk to the school and feel like the children’s homework is helping to widen their academic knowledge. In research carried out by The Effective Provision of Pre-School Education EPPE project (2004) found “there were more intellectual gains for children in centres that encouraged high levels of parent engagement in the children’s learning”. From speaking to peers and other teachers within the placement school it is apparent that many of the parents are keen to be actively involved in the child’s learning process and can see the benefits of their invlovment.

[bookmark: _Hlk32521290]Secondly, working in same ability groups and teaching in an inclusive classroom is a strategy I have been newly introduced to. This way of teaching is very different to what I am familiar with and how I was taught, however, I have begun to understand the many benefits of this technique. Inclusivity involves children of all abilities working together on the same piece of work. The initial task set will be the same for everyone, although, children that complete the work at a higher speed can then be set extra tasks to keep their attention and continue to challenge them. Working Towards Inclusive Education (1999) (page 2) agrees stating that with this way of learning the children have “access to whole range of educational and social opportunities”. However, there are things to consider when teaching in this way, as also stated in Working Towards Inclusive Education (1999) (page 120) that the children should not be forced to work at a slower or faster pace according to the more or less able learners. Having a mixed ability group has come under criticism from a few angles as seen in Effective Teaching and Learning in Practice (2010) from Skinner (1994) and Burns and Myhill (2004). Although there has been this criticism, I have seen first hand how it has benefitted the children. Whilst in the placement school the class would be set a task and sent to their tables to complete. As I walked around making my observations I could see some children completing work much faster than others, where others may be struggling or going slightly off task. The children that were more confident within their work would help to get the others back on task or would even give a helping hand to tell them if they had made a mistake. To me it was clear that teaching mix ability is working and nobody is falling behind as everyone completed the work at their own pace and even managed to help others that struggled, almost acting as a second teacher to one another. 

To conclude, so far throughout my student teaching experience many of my prior beliefs and assumptions about the way a classroom should be led have changed. I used to believe that the children only took homework to further their own knowledge and that parental involvement within the school was not highly important, also I believed that same ability grouping within the class was how lessons worked best and there was not much need for change. After having experienced the learning environment within my placement school it has come apparent that my past views may not have been well enough informed. I now see how important each of these factors are to each child’s educational journey and the positive impact they can have. Looking towards the future I have chosen three targets that myself as a teacher I want to be from the QTS Professional standards for Teaching and Leadership. Firstly, I want to reach a high level of listening to my learners, in doing this I will “demonstrate a willingness to seek, listen to and take account of the views of learners in order to engage and encourage them as active participants in their own learning”. My second target is to set acceptable challenges to the class and have appropriate expectations of each child within their ability. My third and final target is to ensure that I involve the parents and families in the learning and they are aware at all times of what their child is achieving and where their targets may lie. With these targets and the knowledge I have gained from my experience in the school, alongside the changes to the curriculum in Wales I feel the children will be provided with a better learning experience with higher success rates in their results.
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