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Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport PLP.) 
Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.


ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	Drawing upon research by Dylan William and the array of Assessment for Learning (AFL) strategies available to asses pupils' understanding of a topic, I embarked on a pedagogical experiment to find out their understanding and monitor their progress in a particular skill. I devised a dynamic approach centred around a quiz format, aiming to provide an insightful lens into the pupils' grasp of the subject matter. Crafting a bespoke blooket featuring a spectrum of questions pertaining to fractions of a number, I orchestrated an engaging competition wherein pupils went against each other to collect "gold" by correctly answering questions. Notably, the emphasis lay not merely on correctness but on the strategic stealing of gold from peers. This innovative approach proved particularly effective for students with lower proficiency levels, as it allowed them to target questions within their reach to get gold a concept that fostered healthy competition and increased effort. My exploration of AFL techniques, prompted by placement considerations, led me to experiment with various assessment methodologies. However, it was the quiz format that emerged as the most efficacious tool for assessing the learners comprehension levels and identifying those in need of additional support. Crucially, I maintained a hands-off approach during the quiz, refraining from offering assistance as students used whiteboards to work through questions at their own pace. The absence of time constraints further cultivated an environment conducive to thoughtful problem-solving. As the quiz unfolded, I assumed the role of moderator, announcing instances of gold swapping and updating participants on the leaderboard—a practice that fuelled the learners' competitive spirit and heightened engagement. In summary, this experiential journey underscored the potency of AFL strategies, particularly the quiz format, in eliciting valuable insights into students' learning trajectories and fostering a culture of dynamic participation and growth.

	What have you learned?
	Following thorough research conducted by David Black and Dylan William on Assessment for Learning (AFL), I have gained profound insights into the indispensable role AFL plays in the educational journey of learners. This comprehensive understanding has underscored the necessity for a meticulous assessment approach to gauge student learning effectively. Through my exploration, I have learned that employing quizzes not only prompts students to draw upon their prior knowledge but also cultivates critical thinking skills, compelling them to engage deeply with the material and articulate their understanding. I found immense satisfaction in utilising quizzes as a pedagogical tool, witnessing a high level of student engagement throughout the assessment process. Remarkably, students seemed unaware of the evaluative nature of the activity, as their primary focus shifted towards outperforming their peers to attain coveted rewards, thereby seamlessly integrating assessment into the learning experience. The AFL strategy of using quizzes emerged as exceptionally effective during my teaching placement, affording every learner an opportunity for active participation and skill assessment. Subsequently, I diligently compiled the assessment data and meticulously crafted an Excel progression document, enabling me to track individual learner progress and identify areas requiring further support. Notably, even learners achieving a 40% proficiency demonstrated commendable progress, especially considering their focus on foundational concepts such as halves and quarters. This experience has equipped me with the ability to assess student comprehension post-instruction, facilitating informed decision-making in future instructional planning and targeted support allocation to optimise learning outcomes for all students.

	What next?
	As a result of this experience, I am compelled to undertake several specific actions to develop my assessment practices in alignment with the QTS standards. Moving forward, I plan to diversify my range of assessment strategies, incorporating a blend of formative and summative approaches to comprehensively gauge student progress and understanding. In similar circumstances, I will prioritise the use of data-driven insights to inform instructional decisions and tailor interventions to address individual student needs effectively. Additionally, I aim to refine my understanding of assessment principles through continued professional development opportunities, such as online courses, and collaborative discussions with peers to share ideas of different form of AFL we could use in our classrooms and the benefits of these. By leveraging educational standards, written resources, and more in-depth research into Dylan William I intend to deepen my knowledge and skills in assessment practices. Furthermore, I am committed to sharing my learnings with colleagues through collaborative platforms, and professional learning communities, fostering a culture of continuous improvement and collective growth in assessment practices across educational settings.





	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences

	What did you do and why?
	I devised a comprehensive quiz accessible to all learners, designed to yield individualised results, thereby affording me insights into each child's performance linking to the learning objectives. Within this quiz framework, I intentionally incorporated varying levels of challenge, empowering students to self-select their desired difficulty level. Notably, I observed that even students at lower proficiency levels could excel, showcasing competencies beyond their designated skill set. The innovative aspect of using the blooket quiz lay in its unique scoring mechanism, where the accumulation of "gold" superseded the mere attainment of correct answers. This equitable approach ensured that learners of varying abilities had an equal opportunity to excel, thereby nurturing a sense of achievement and bolstering their overall well-being, particularly among those traditionally labelled as lower ability. Leveraging the insights gleaned from quiz outcomes, I curated targeted intervention lessons tailored to the specific needs of identified learners who exhibited a gap in understanding. These interventions, conducted over two morning sessions, entailed personalised guidance on problem-solving strategies, equipping students with the tools to navigate challenging questions effectively. The resultant improvement in quiz scores following the intervention sessions underscored the efficacy of this tailored approach, whereby the smaller group setting facilitated focused attention and comprehensive support tailored to individual needs. This exemplifies the core tenets of blended learning experiences, where I adeptly crafted a bespoke resource to cater to the diverse needs of my students, thereby fostering autonomy and facilitating meaningful learning experiences.

	What have you learned?
	By incorporating a quiz as an Assessment for Learning (AFL) strategy, I gained valuable insights into the dynamics of blended learning experiences. Firstly, I discovered the importance of flexibility and adaptability in educational tools, as the quiz format allowed for personalised learning experiences tailored to individual students' needs and preferences. Moreover, the use of digital platforms for assessment highlighted the potential for integrating technology seamlessly into the learning process, enhancing engagement and interactivity. Additionally, the equitable scoring system of the quiz, which prioritised effort and participation over mere correctness, underscored the significance of fostering a supportive and inclusive learning environment. The use of quizzes within the AFL framework has shown the transformative potential of blended learning approaches in promoting student-centred learning, fostering autonomy, and facilitating meaningful educational outcomes. Overall, the quiz was an engaging way to asses the children’s learning over the past week and an informative way to find out who may or may not need additional support, it was also easy to assess for all learners by the use of IPads which could say the question to children who may have struggled to read.

	What next?
	Following this experience, I am motivated to undertake several specific actions to enrich my approach to blended learning experiences in line with the QTS standards. Firstly, I intend to explore a wider array of digital tools and platforms to diversify instructional delivery methods and cater to diverse learning styles. Additionally, I plan to deepen my understanding of pedagogical frameworks relevant to blended learning through further study and participation in relevant workshops or online courses. Collaborating with colleagues who have expertise in blended learning and leveraging written resources and online materials will be instrumental in this pursuit. Moreover, I aim to refine my assessment practices within the blended learning context to ensure that they align with educational standards and promote meaningful learning outcomes. Sharing my insights and experiences with blended learning through professional development sessions as well as collaborative platforms will contribute to my professional growth and foster a culture of innovation and excellence in teaching practice.





	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	In the wake of our school-wide exploration into the principles of enterprising creative contributors, I meticulously crafted a lesson centred on the creation of individual self-portraits. To lay a conceptual foundation, we commenced with a profound exploration of the book "We All Belong." This literary journey served as a catalyst for thought-provoking discussions on the rich tapestry of human diversity. Delving into the intricacies of physical attributes, we contemplated the mixture of variations in hair colour, eye hues, and skin tones among our peers. Notably, we engaged in reflections on the unique journey of identical twins within our year group, whose subtle distinctions underscored the essence of individuality. Channelling the core message of the narrative, we collectively pondered the notion that is we all looked the same the world would be boring, thereby celebrating the vibrant mosaic of human differences. Anchored by these profound discussions, the lesson objectives were twofold: to refine the children's artistic prowess through their self-portraits and to cultivate a deep-seated appreciation for the beauty of diversity. By the end, the children emerged not only with enhanced artistic skills but also with a newfound empathy of human uniqueness, extending their reflections beyond the classroom walls to embrace the rich tapestry of diversity of the world around us.

	What have you learned?
	Engaging in a portrait lesson centred on diversity within real-life authentic contexts has been profoundly enlightening and relevant in my educational journey. This experience underscores the critical importance of fostering inclusivity and celebrating differences within the classroom environment. It aligns closely with the QTS standards by promoting a holistic approach to teaching and learning, emphasising the use of a positive learning environment conducive to the social, emotional, and academic development of all learners. Through this immersive lesson, I witnessed first-hand the transformative power of authentic discussions and hands-on activities in nurturing empathy, understanding, and appreciation for diversity among students. Furthermore, by anchoring the lesson in real-life narratives and experiences, I facilitated meaningful connections that resonate deeply with learners, fostering a sense of relevance and personal investment in the learning process. While the lesson effectively met its intended outcomes of enhancing artistic skills and promoting understanding of diversity, it also imparted valuable lessons on the importance of creating safe and inclusive spaces for dialogue and reflection. The implications of this experience extend beyond my classroom, offering valuable insights and strategies for colleagues to emulate in their own teaching practices. Moving forward, I am committed to sharing the lessons learned through collaborative discussions, thereby contributing to a collective culture of inclusivity and diversity within educational settings. Grounded in the theoretical framework of social constructivism, this approach acknowledges the significance of authentic, contextually relevant experiences in shaping students' perceptions and attitudes towards diversity, thereby fostering meaningful learning outcomes (Vygotsky, 1978).

	What next?
	As a result of this immersive real-life authentic experience, I am inspired to take specific actions to further enrich my teaching practice and promote meaningful learning opportunities for my students in line with the QTS standards. Moving forward, I intend to integrate more authentic experiences into my lessons, leveraging real-world contexts to enhance student engagement and foster deeper understanding, for example a trip to make that experience richer. In similar circumstances, I will continue to seek out opportunities to connect learning to authentic experiences, recognising the profound impact such experiences can have on student learning outcomes. Additionally, I aim to refine my instructional strategies to incorporate more inquiry-based and experiential learning approaches, allowing learners to actively explore and construct their own knowledge. To support my professional development in this area, I plan to engage in further learning opportunities, online courses, and collaborative discussions with colleagues who have expertise in real-life authentic experiences. By sharing my experiences and insights with colleagues through collaborative platforms, I hope to inspire others to embrace authentic learning experiences in their own teaching practice, fostering a culture of innovation and excellence in education.






	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	When presented with the opportunity to design a lesson focused on self-portraits, I seized the chance to interweave the humanities as a cross-curricular theme. Drawing inspiration from the book "We All Belong," we embarked on a reflective exploration of diversity and individuality. Facilitating discussions around the book's themes, we delved into the details of what sets us apart and contemplated the societal impact of uniformity. Using this newfound awareness, we took on the artistic endeavour of creating our own self-portraits. While providing step-by-step guidance, I remained mindful of the diverse physical characteristics among learners, prompting them to think carefully observe and seek guidance from peers. Witnessing the ensuing discussions among learners as they celebrated each other's differences was heart-warming. Their exchanges, such as admiring each other's unique features like freckles, not only underscored the beauty of diversity but also reaffirmed the core learning objectives of the lesson. This holistic approach fostered a deeper understanding of individual uniqueness while reinforcing the importance of acceptance and inclusivity within our learning community.


	What have you learned?
	Carrying out a portrait lesson infused with cross-curricular themes, particularly focusing on diversity within the humanities, has been an enriching and relevant experience in my teaching journey. This approach is vital as it transcends traditional subject boundaries, fostering connections and providing students with a holistic understanding of complex topics. By integrating humanities concepts such as cultural diversity, identity, and societal norms into a drawing portrait lesson, learners are not only honing their artistic skills but also gaining valuable insights into the human experience. This aligns closely with the QTS standards, emphasising the importance of promoting cross-curricular links to enrich learning experiences and enhance students' overall development. The lesson effectively met its intended outcomes by fostering a deeper appreciation for diversity and encouraging critical thinking about societal norms and perceptions. A key lesson learned is the power of interdisciplinary approaches in fostering meaningful learning experiences and promoting learners' holistic development. The implications of this experience extend to colleagues and learners alike, offering valuable insights into the efficacy of cross-curricular teaching methods in promoting deeper understanding and engagement. Moving forward, I plan to share these insights through online platforms, inspiring colleagues to explore interdisciplinary approaches in their own teaching practices. Grounded in the theoretical framework of constructivism, this approach recognises the importance of active engagement and meaningful connections in facilitating deep learning and conceptual understanding (Piaget, 1970).

	What next?
	Reflecting on this experience, I am eager to take specific actions to further enhance my integration of cross-curricular themes into my teaching practice in alignment with the QTS standards. Moving forward, I intend to explore more diverse and innovative ways to connect different subject areas, fostering deeper understanding and engagement among pupils. In similar circumstances, I will actively seek out opportunities to identify and use cross-curricular connections, ensuring that learning experiences are cohesive and interconnected across disciplines. Additionally, I aim to refine my lesson planning and instructional strategies to incorporate cross-curricular themes more intentionally, drawing upon written resources, and websites to guide my efforts. To support my professional development in this area, I plan to attend relevant collaborate with colleagues who specialise in cross-curricular integration as well as invest in some educational books explaining the use of cross curricular themes. By sharing my experiences and insights with colleagues through online platforms such as twitter I hope to inspire others to embrace cross-curricular approaches in their own teaching practice, ultimately fostering a culture of interdisciplinary learning and collaboration.



Word count: Approximately 2,000
	Target 1
	Try to make stronger and more consistent links between the literature and your findings/application of research methods in practice.
I have attempted to make stronger links to literature throughout my work including the use of journals and educations literature.

	Target 2
	Revise the Harvard referencing style for within text citations, i.e. surname only when citing authors within the text (see p.3 & 4) and the reference list (round brackets for websites and no page numbers for books). Please use Harvard Ref (uwtsd.ac.uk) for further assignments.
I have referenced alongside the Harvard referencing guide ensuring that only surnames are used in text and have not used page numbers for books in reference list.


	Target 3
	 Try to refer to contemporary academic literature where possible.
I have made an effort to include more academic literature throughout this assignment.


























Part 2:
Throughout this assignment, I will be critically reflecting on my journey in planning and teaching lessons that coincide with specific pedagogical principles, which are real-life authentic experiences and cross-curricular themes—aiming to assess my progress in aligning my teaching practices with these principles and identify areas for development while justifying the next steps for my professional growth.  This reflective process is vital for teachers who strive to meet the qualified teacher standards (QTS) and enhance pupils’ learning outcomes.

Real-life authentic contexts play a crucial role in creating impactful learning opportunities that extend beyond the walls of the classroom.  Dewey (1938) states the importance of practical learning, suggesting that genuine experiences promote insightful understanding and engagement.  Thus, by connecting lessons to genuine contexts, teachers can strengthen learners’ motivation, grasp of concepts and ability to apply knowledge.  Similarly, Hattie’s research (2009) underpins the beneficial outcome of authentic learning experiences on learner success, supporting their continuous incorporation into pedagogical approaches.

Relatedly, cross-curricular themes can promote ranging connections, fostering a holistic understanding of concepts and enhancing critical thinking skills.  This highlights the importance of multifaced teaching to facilitate learners’ ability to make connections across ranging subject areas.  Jacobs (1989) outlines the advantages of cross-curricular teaching in promoting consistent learning and problem-solving abilities among learners.  By including themes such as sustainability and cultural diversity across subjects teachers can provide learners with a vast understanding of complex issues and this can encourage deeper engagement with learning.

Both Real-life authentic contexts and cross-curricular themes have been chosen as I identify these areas for improvement within the QTS standards and pedagogical principles as I would like to be able to encourage my learners to use and apply their knowledge.  Likewise, I would like to improve upon my cross-curricular planning as integrating subjects in a cross-curricular way mirrors a natural approach to learning, meaning that the learning is deeper.

Research from ESTYN (2018) suggests that the use of real-life authentic contexts in learning can have a positive impact on both teachers and learners as they include an array of environments and experiences meaning learning is taking place in a more hands-on approach.  Vygotsky (1978) suggests that offering children experiences linking to the real world helps to include more meaningful learning opportunities within the curriculum.

I would like to improve on my use of real-life authentic contexts as I would like to provide my learners with a richer experience of learning by using trips and guest speakers to enhance learning opportunities, something I was not able to do in any of my placements. Studies show that teachers now must use their knowledge of authentic contexts to provide richer learning opportunities for learners in and out of the classroom, meaning that teachers provide opportunities for exploration of situations as they would occur in real life as well as to promote collaborative construction of knowledge (Mantei and Kervin, 2014).  

Previously, I had planned for a lesson focusing on exploring portraits, I intentionally included real-life authentic contexts to promote inclusivity and celebrate diversity among the learners.  Recognising the diverse backgrounds and experiences signified in the classroom, I selected the book "We All Belong" to read aloud.  This book, with the main theme of embracing individuals from various cultural backgrounds, served as an expressive hook for our discussions.  As we read the story, we explored the idea that everyone, regardless of their differences, is valued and welcomed within our community.  Following the reading, pupils were encouraged to create their self-portraits, reflecting on their unique characteristics and identities.  Drawing attention to the importance of diversity, we openly discussed the different features and backgrounds shown in our drawings.  To further reinforce the message of inclusivity, pupils were provided with skin tone colouring pencils, allowing them to authentically represent themselves in their artwork.  Through this simplistic approach, learners not only engaged with the artistic aspect of portrait-making but also included the wider shared value of recognition and appreciation for diversity in their learning environment.
By incorporating inclusivity into an artwork lesson, this approach strongly links with the theories of Lisa Delpit and Sonia Nieto, advocating for culturally approachable teaching practices that honour learners' identities and backgrounds.  Delpit (1995) shows the importance of creating inclusive learning environments where all students feel valued and celebrated.  By offering learners the opportunity to create self-portraits and facilitating discussions about diversity, this approach actively encourages inclusivity and accepting the diverse backgrounds of the learners.  Equally, Sonia Nieto's (2000) theory of culturally responsive pedagogy highlights the significance of appreciating and supporting learners' cultural identities within the classroom.  The activities used to celebrate diversity align with Nieto's principles, as they allow pupils to see themselves reflected in the curriculum and foster a sense of belonging and acceptance.  By incorporating these theorists' perspectives into teaching practice, teachers are not only promoting inclusivity but also creating an environment where all learners can thrive and succeed.

In education, the effectiveness of hands-on practical learning has been a topic of extensive interest among both researchers and practitioners.  Piaget (2008) suggests that children display increased learning outcomes when offered opportunities to engage directly with their learning environment.  This statement supports the principles of exploratory learning conveyed by Kolb (1984), who advises that learning is a natural consequence of direct interaction with experiences, underlining the constant connection between learners and their environments. Similarly, Hooks' engaged pedagogy theory (1994) highlights the significance of meaningful engagement with lived experiences beyond the educational setting, encouraging a holistic approach to education that features real-world contexts.

However, within the commitment to practical learning, Hirsch (1987) presents a contrasting perspective that deserves reflection.  Hirsch suggests that while practical learning embraces value, it should be accompanied by arranged instruction to ensure learners attain the initial knowledge necessary for greater understanding and critical thinking skills.  This perspective emphasises the importance of balancing first-hand opportunities with structured learning environments to facilitate inclusive learning outcomes.

As an educator, featuring hands-on learning in my teaching practice is a priority. I appreciate the value of providing my learners with hands-on experiences that extend beyond the boundaries of the classroom.  By offering opportunities for practical learning, I aim to improve my pupils' learning experiences and nurture a richer understanding of the world around them.  Likewise, I am enthusiastic about including planned instruction alongside hands-on learning activities to guarantee my learners develop the essential knowledge and skills required for educational success.

Similarly, Lombardi (2007) highlights the adaptable nature of real-life contexts in education, highlighting their relevance, difficulty, and placement with learners' everyday experiences.  These contexts are seen as valuable effects that provide learners with expressive learning opportunities, as expressed by Newmann et al. (1996).

Gardner’s theory of multiple intelligences (1991) suggests that learners possess different intellectual strengths and likings.  Gardner's framework identifies eight distinct intelligences, ranging outside traditional linguistic and logical-mathematical proficiencies, thus emphasising the need for teachers to recognise and encourage these mixed forms of intelligence through the use of real-life contexts in their lesson planning.
Backing up Gardner's theory, Brown et al. (1989) believe in the implementation of meaningful contexts into the classroom to enable learning and pupil development. Both argue that when learners notice the relevance of their lessons to their lives, this increases the learner’s motivation meaning they are more successful in their academic adventures.
However, while the benefits of including real-life authentic contexts in education are widely acknowledged, some challenges to its implementation exist.  Scholars such as Leinhardt and Smith (1993) raise concerns about practical constraints, including limited time, resources, and curriculum requirements, which may hinder teachers' ability to incorporate real-life experiences into their teaching effectively.
Additionally, there are deliberations regarding potential biases in determining what establishes a "meaningful" context and ensuring equitable access to relevant learning experiences for all learners, as noted by Lombardi (2007).
Despite these challenges, both Gardner's theory and Brown et al.'s perspective highlight the importance of designing and delivering lessons grounded in real-life authentic contexts.  By incorporating meaningful experiences and applications into their teaching, educators can promote deeper understanding, motivation, and student development, ultimately fostering a lifelong passion for learning.
Consequently, following research from Gardner and brown I understand the importance of adding meaningful experiences into my teaching practices to enrich the learning journey of my pupils.  Recognising the profound impact that real-life contexts can have on student engagement and understanding, I aim to infuse my lessons with hands-on activities, educational trips, and interactive projects that resonate with the lived experiences of my learners.  By incorporating these meaningful experiences, I seek to bridge the gap between theoretical concepts and practical applications, fostering a deeper appreciation for the subject matter among my learners.  Moreover, I plan to create a supportive learning environment where students feel empowered to explore, question, and connect with the world around them. To achieve this, I will collaborate with local organisations, use technology to facilitate virtual trips, and design experiential learning opportunities that cater to diverse learning styles and preferences.  Through this approach, I aspire to cultivate a lifelong love for learning and equip my students with the skills and knowledge needed to thrive in an ever-changing world.
Furthermore, I seek to improve my cross-curricular teaching skills to provide my learners with an inclusive and consistent learning experience.  By adding various subjects and themes into my lessons, I aim to adopt a deeper understanding of concepts and promote critical thinking skills.  Additionally, cross-curricular teaching allows me to create dynamic and engaging lessons that cater to diverse learning styles and interests. By highlighting connections between different disciplines, I can help learners recognise the significance and applicability of their learning across different contexts.  Ultimately, I aim to stimulate curiosity, creativity, and a holistic approach to learning in my future classroom practice.
In a recent portrait lesson, I included cross-curricular themes by linking perceptions of diversity from the Humanities Area of Learning and Experience (AOLE) with expressive arts.  After exploring the theme of diversity through literature and discussions, I encouraged children to create self-portraits reflecting their unique identities.  This activity not only strengthened the importance of inclusivity but also provided an opportunity for learners to express themselves creatively through art.  By linking the exploration of diversity to the humanities AOLE and the creation of self-portraits to the expressive arts AOLE, I enabled a holistic learning experience that allowed pupils to engage with ideas from multiple perspectives.  Through this collaborative approach, learners not only refined their artistic skills but also gained a profound understanding of the rich diversity of human experiences, encouraging empathy, appreciation, and cultural awareness throughout.
Studies show that art can provide a platform for us to explore and investigate a broad range of topics that intersect with various aspects of the school curriculum.  They acknowledge that 'art' functions as both a discipline and a tool, its subject matter becomes virtually limitless (Ward, 2014). This perspective has long been embraced by art educators in educational settings. Projects centred around issues and themes have been a mainstay of art education, particularly in secondary schools, for several decades. Influential texts in art education, such as Rod Taylor's "Educating for Art" (1986), support for teachers to address social issues and empower learners to create artwork inspired by certain social issues.  Agreeing with the way I incorporated inclusivity and diversity into a single art lesson to promote our uniqueness within our classroom setting.
There are several advantages to using cross-curricular themes in the classroom, Cromwell's findings (2019) advise that holistic experiences are more easily remembered and remembered.  Caine and Caine's (2022) research builds upon this idea by linking neuropsychology with teaching methods.  They support Cromwell's conclusions, declaring that the brain's fundamental process involves seeking meaningful patterns. Instead of inactively accessing, inaccessible units of information, people may resist learning when presented in this manner.  These studies suggest that the brain favours a cross-curricular approach, as it enables the creation of patterns across diverse subject areas. 
However, research suggests that seeing cross-circularity as the combination of specific themes within subjects can contain imitations.  Kelly (2009) argues that this approach is not suitable and can hinder the educational achievement of all learners. Expanding on this notion, a notable observation regarding the importance of cross-curricular themes or contexts is that they may divert teachers' focus from their subject expertise (Spear, Gould, & Lea, 2000).  Many teachers identify strongly with their subject area, with studies representing that the opportunity to enhance their subject knowledge and share it with others is a significant source of job satisfaction.  Subject knowledge, which encompasses pedagogical content knowledge, profoundly shapes novice teachers, as noted by Shulman (1986).
Alternatively, studies from ESTYN (2018) suggest that school leaders actively promote and assist staff in trialing innovative approaches in their classrooms.  During a widespread review of the school's context, it was determined that the primary challenge lay in ensuring that immersive experiences not only capture learners' interest but also raise ongoing skill development across subject matters.  Following the review, teachers now incorporate cross-curricular themes that seamlessly integrate literacy, numeracy, ICT, and digital skills into their lesson planning on a regular and intentional basis.  These rich and adaptable experiences serve as chances to challenge pupils as they proceed towards becoming independent learners.  By concentrating on creative and approachable teaching methods, learners can ascertain connections with real-world scenarios, making their learning both meaningful and purposeful.  The application of such rich projects has produced positive outcomes, particularly in enhancing pupils' oral, written, and digital proficiency, thereby preparing them effectively for future accomplishments.
Similarly, including cross-curricular themes exemplifies holistic learning and teaching, mirroring the details of the interactive world and blurring the boundaries between traditional school subjects. It aligns with the principle that all knowledge is interconnected, including those of different subject matters (Sicherl-Kafol, 2008).  By combining different subject areas, cross-curricular integration enhances the quality of the educational process, aligning with the child's developmental stage and learning trajectory.  This approach not only enhances academic performance but also promotes deeper comprehension and application of knowledge.  Moreover, it adopts the development of sustainable knowledge and equips children with the skills necessary for lifelong learning (Lake, 1994).

On the contrary, according to Barnes (2018), an excessive link of subjects can lead to confusion and a lack of logical advancement within each subject area.  For example, disciplines such as mathematics and history may not naturally complement each other. This difference may hinder learners, potentially causing them to overlook fundamental skills and concepts crucial for attaining knowledge.  Consequently, efforts to forge connections between such different subjects may obstruct learning and result in the retaining of incorrect information.

In my future teaching practice, I strive to include cross-curricular themes into my lesson planning as I recognise the many benefits, they offer in enhancing the learning experience for my learners.  By merging connections between different subject areas, I aim to provide my pupils with a more holistic understanding of concepts and raise their critical thinking skills.  To achieve this, I plan on designing interdisciplinary lesson plans that combine elements from multiple subjects, such as science, mathematics, and literature, to explore predominant themes or real-world issues.  Additionally, I will collaborate with colleagues from different subject areas to develop consistent units of study that promote cross-curricular learning opportunities.  Through these initiatives, I aspire to create a more engaging and meaningful learning environment that encourages learners to make connections between various areas of knowledge and develop a deeper appreciation for the connection of the world around them.

Overall, throughout my future teaching practice, I strive to ensure that I am providing all my learners with real-life authentic contexts as research has shown that providing learners with real-life authentic contexts gives their learning a purpose (Mrs P Teach, 2014).  Similarly, I plan to include more trips and guest speakers in my planning as this will allow the learners to make that connection between school and the real world, planning to visit farms so the pupils can understand more about produce and not just learn about it but take part in a hands-on approach.  Pappas (2023) agrees with this approach and states that by allowing learners to delve into the real-world linking to their education we are providing them with a richer curriculum and therefore will result in higher engagement and motivation levels.  This approach can then in turn help improve my behaviour management as studies show that when learners are engaged in their learning, they therefore are less distracted meaning the behaviour of some learners will be improved (Hudson, 2015).  Additionally, research shows that by including guest speakers as part of a topic we can introduce the learners and teachers to different topics that would otherwise be absent from the classroom, allowing the children to be more exposed to diverse perspectives and experiences. This not only broadens their understanding but also encourages critical thinking and encourages empathy towards various viewpoints (Sun, 2015).  This approach also allows for collaboration between learners, teachers and outside agencies as well as the use of effective pedagogy as this approach constantly looks for the best outcome for the learners by reefing teaching and influencing their learning (HWB, 2018).  All steps above will be evident in my future teaching as research shows and I believe that having these real-life experiences in school allows for more meaningful education and therefor heightened retainment.

Likewise, I also want to aim to provide my learners with cross-curricular themes and lessons so the learners can continue to make connections within their learning.  Research shows that this approach allows learners to build on prior knowledge used in other subjects across the curriculum to further develop other skills.  Ladson (2015) describes cross-curricular teaching as an instructional approach tailored not only to align with the cultural backgrounds of learners but also to leverage their cultural identities as a foundation for self-awareness, social interaction, as well as attainment of knowledge.  This approach will also provide learners with a chance to see the meaning behind what they are learning I often find learners disengaged as they do not understand the reason we are doing something but by using cross-curricular lesson planning we can see the link between what we are learning and other AOLEs. Similarly, the Welsh government (2018) implies that most cross-curricular teaching can now involve the RSE provision, something I often find leaving out of my teaching practice as I haven’t had many opportunities to teach this subject, as this subject is so broad it allows teachers to make connections between lots of alternative subject areas meaning that teachers can design their curriculum and include how each AOLE can authentically contribute to RSE.  Enhancing this aspect enables me to refine my professional teaching abilities, as this method enables educators to continually expand their knowledge, skills, and comprehension. It illustrates how reflection and receptiveness to both challenge and support contribute to ongoing professional development, fostering the evolution of pedagogical practices over time (HWB, 2018).  
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