INTRODUCTION
[bookmark: _Hlk34994210]This essay will briefly define supervision and discuss the importance of supervision and the benefits supervision provides for the supervisee as well as the supervisor. This essay will also briefly touch upon the functions of youth work supervision and reflective practice and its links to supervision support. This essay will focus on looking at and discussing National and Local Policy regarding supervision in the youth work field, and look at supervision from social working backgrounds, draw comparisons between other forms of supervision, and describe some of the organisational benefits of policy development. This essay will also introduce and discuss a supervisory policy of an organisation known to the author, describe student supervision and make recommendations 

WHAT IS SUPERVISION?
In Supervision and Support Skills lectures, the author and their fellow youth work peers were asked to define supervision into one sentence. The group defined Supervision in Youth Work as follows: “Supervision is a safe space to promote critical thinking and awakening of critical self-reflection in order to develop and improve practice”. (Poyntz-Thomas, Preston-Cowell, Preston-Joch and Whiting, 2020).

According to Woods (2001 cited in Richardson and Wolfe, 2001) supervision derives from the word ‘oversight’ which is essentially what supervision adheres to. Supervisors are provided an oversight of the workers development and work competency in all forms of work, however, supervisors are most commonly known in leading roles within factories and stores. This is known as managerial supervision, where supervisors have control over the supervisee. Supervision in youth work on the other hand adheres more to the values of social work supervision. Supervision still consists of a two person relationship, however the supervision is different in that, supervisors have less managerial responsibility and less administrative power over the worker, the supervisors role is more to do with emotional support and development of professional practice of the worker.

According to Curriculum Development Unit (2014), supervision within youth work settings became more mainstream in the 1980’s when support and supervision enabled managers to gain insight into the work of others regarding the organizations policies, ethos and procedures. According to Smith (2007), Tash was a pioneer for using supervision, her book Supervision in Youth Work (1967) is still held in high regard in its importance and relevance in supervision in contemporary society.  Additionally, Tash defines supervision as two professional workers meeting together to discuss work related issues, and through dialog the supervisee will have learnt from the supervisor how to understand their job better and become a more competent worker.

Kadushin (1992 cited in Kettle, 2015), states the key functions to supervisions are three main functions, educational, supportive and administrative. The educational refers to the development of skills and knowledge attributed to the workers role. The supportive refers to supporting emotional health and supporting practical skill development. The administrative refers to management and maintenance of good standards as well as ensuring that policies are adhered to by the supervisee.

Support and supervision are seen to be valuable to both the supervisee and the supervisor in providing ongoing learning and professional development.  According to Sapin (2013), the role of the supervisor and supervisee can be both challenging and supportive, supervisees can reflect on their work practice with their supervisor and both will have opportunities to learn from one another’s perspectives and shared experiences. 


Having a genuine, non-judgemental and empathetic supervisor who can relate and understand the feelings and emotions of the supervisee will deepen the supervisor/supervisee relationship and increase significant learning (Rogers 1967 cited in Smith, 2001). According to Hermon (2012), supervisors who promote and apply reflective practice and action research while supervising youth workers can enhance the impact of the youth workers learning and work practice competency. Learning to think more critically and analytically can help the youth worker to become an effective reflective practitioner.

Supervision requires supervisees to reflect on action, Kolb’s experiential learning cycle is a progression of four stages that allows for an individual to take a concrete experience, where the supervisee has encountered a new or a pre-existing experience, reflective upon their experience, review and find meaning behind the experience, learn from the experience, and prepare for new experiences (McLeod, 2017). “Learning is the process whereby knowledge is created through the transformation of experience” (Kolb, 1984, p. 38). Gibb’s reflective cycle is also structured on learning through experience, however, there are six stages to this reflective cycle such as Description, Feelings, Evaluation, Analysis, Conclusion and Action Plan (The University of Edinburgh, 2019).


LOCAL AND NATIONAL SUPERVISION POLICY
According to British Association of Social Workers (2011), the purpose of having a supervision policy is to ascertain what is considered to be the professional rights of social workers regarding supervision as well as what are the responsibilities of the agency, the supervisor and the social worker in regard to supervision. Having a policy on supervision in the workplace as well as experiencing good quality supervision can improve a worker’s competence, confidence, morale and job satisfaction.

Supervision in youth work follows a similar structure to supervision in social work, the supervision is designed to adhere to and address the supervisees emotional health, as well as provide support in developing knowledge, understanding and skill associated with the work. However, one of the key differences lies within the nature of its formality. Social work supervision is based on one-to-one formal interactions between supervisee and supervisor, usually focusing on one topic or issue at a time, whereas youth work supervision tends to be more informal by nature. This informal nature is more evident in fully qualified professional youth workers, as youth work students will have some form of formality involved in their supervision due to study related purposes, such as the scheduling of meeting sessions, arrangement of roles and responsibilities in a supervision contract, and the completion on a professional fieldwork portfolio that illustrates their professional development through reflective practice and supervision.

According to Learning and Skills Improvement Service (2012), youth workers who have no managerial responsibilities over other youth work colleagues can, and are encouraged to, provide youth work support for one another by having informal supervision and mentoring.  Informal supervision is extremely beneficial for youth workers as it provides them with support, advice, encouragement, motivation and recognition. Although it is a good standard of practice for youth workers to receive supervision it is however not an actual policy that assures receipt of supervision. However, the Code of Occupational Ethics for the Youth Service in Wales (Education Training Standards, 2012) notes supervision as important and backs the standard by stating that workers have a responsibility to be accountable to their occupation, and to participate in in-service training, as well as support and assist in supervision with both colleagues and students. 
The author notes that despite in depth reading of various youth work strategies such as the National Youth Service Strategy for Wales (2007), Youth Work in Wales Review Group (2013), National Youth Work Strategy for Wales (2014), Youth Work in Wales Review Group (2018), there is no mention of supervision for youth workers in any of these documents. These strategies focus is on young people and the purpose and principles of youth work, it is not about the thoughts, feelings and needs of the youth worker. However, the Youth Work Strategy for Wales (2019) does mention staff support being considered in the future, as this strategy takes the workers more into account, unlike the strategies of the past.

Supervision is known to be beneficial to youth workers just as much as it is to other professions such as social work, nursing and other caring professions. If youth workers do not attend to their emotional health and wellbeing or learn and develop their practice and skills, they will not be in any position to support others, especially young people.
Supervision for youth workers is not a legal requirement, this may be why the youth work sector do not have a supervision policy of their own. However, organisations such as Pembrokeshire Youth have their own policy on supervision, regular supervision is a requirement for all their voluntary and paid staff. Supervision is also beneficial to the staff and organisation as well as the supervisee, as supervisors will have an insight into the supervisees work, guide practice and attend to issues, and provide support to and advise the supervisee if and when necessary. 

Having a supervision policy can be extremely beneficial, especially when setting up new youth work provisions or training new staff. According to Youth Work Essentials (no date), it is important for a full time workers and volunteers to feel appreciated, supported and part of the team while going through their induction period. Volunteers and new members of staff will need to be introduced to the organisations policies and procedures, this can be done through being supported and receive regular feedback from their supervisor. Students who receive supervision with a supervisor that is knowledgeable, empathic, considerate and patient, as well as being a good listener and adviser, will benefit significantly in the realms of emotional support, especially during hard times of study combined with the somewhat stressful nature of youth work. 

SUPERVISION POLICY OF AN ORGANISATION
The organisation chosen by the author of this essay is a Youth Project now voluntarily managed by BA Youth and Community Work students. The Youth Project is held on the university campus and adheres to the policies of the university, and has no policies of their own. However, due to the Youth Project being student led, the students receive supervision via the supervision policy described by the Code of Occupational Ethics for the Youth Service in Wales (Education Training Standards, 2012), and as part of their study are required whilst on placement to have regular supervision. According to Smith (2011), students training in informal education are provided with supervision as part of the programme of study. These supervision meetings are recorded by the student, and students are required to write reflective accounts to discuss and analyse with their supervisor in regular private, one-to-one meetings. 

This form of supervision is known as the college supervision model, due to being used heavily in student training. Generally, college model supervisors have less administrative function or managerial responsibilities compared to other forms of supervisors. The supervisor’s main responsibility to the student supervisee in regard to management is associated with the completion of a written final report assessing the student’s progression and professional development during their work placement and supervision sessions.

The Youth Project uses to course requirements of having to have supervision provided by the lecturing staff and youth service workers, both through the Supervision and support commitment Policy within the Code of Occupational Ethics for the Youth Service in Wales (Education Training Standard, 2012) and the Standard of Practice LSI YW31 described by the National Occupational Standard for Youth Work (Learning and Skills Improvement Service, 2012) to their advantage, and hence a supervision policy has never been written for or by the organisation. The author does however recommend that the Youth Project consider the strengths of having a separate policy of their own, such as clarified purpose, with procedures for action and reaction, especially when considering that students are required to provide youth work support to others.
CONCLUSION
This essay has looked to briefly defining supervision and discussed the importance of supervision and the benefits both supervisor and supervisee receive from being involved in supervision. 
This essay has briefly touched upon the administrative, educative and supportive functions of supervision and looked at how reflective practice links to supervisions supportive learning environment. The main focus of this essay has looked at and discussed National and Local Policy regarding supervision within youth work policy, noted a few benefits, and drawn comparisons to other forms of supervision, especially to supervision used in social work settings and student learning programmes.
This essay has also looked at and discussed a youth work organisations use of supervisory policy that is known to the author, looked at and described student supervision and make recommendations for policy development were needed.
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