A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction 
The focus within this assignment is to identify a critical incident when observing a teacher within practice when teaching and guiding a group of learners. When observing for a critical incident it is important to understand the meaning of ‘critical incident’. A Critical incident is explained by Tripp (1993) to be an “interpretation of the significance of an event. To take something as a critical incident is a value judgement we make, and the basis of that judgment is a significance we attach to the meaning of the incident”. This explaining that it isn’t the incident that is critical or explosive more that you use this critical incident as a tool to improve one’s own practice. Firstly, I will be explaining the role of critical reflection referring to the reflective model used when identifying the critical incident, also making links to the curriculum reforms in Wales and professional standards. Secondly, I will be sharing context about the school and classroom where observation of the critical incident was identified. This will then lead onto explanation of the critical incident identified within the classroom, making links with the four purposes of the new curriculum for Wales implemented by Donaldson (2015). Moving forward, where the critical incident has been identified and made clear what is critical about the incident, the literature review will highlight significant and established themes of the topic and relevant sources will be shared supporting this. In contrast, literature against will also be highlighted for consideration of controversy. A reflection/evaluation of the literature emphasized will then be made where I will lead onto conclude. 
[bookmark: _Hlk85746550]The role of critical reflection 
As a professional teacher it is important to understand that critical reflection on one’s own teaching practice can help with development. Winch (2013) states that the capacity for critical reflection is the quality of the professional teacher. This being the difference between a simplistic craft view or narrow technical view. There are many different methods and theoretical principles that we can use to help us reflect on our developing practice. One of these methods being, critical incidents, this is a key tool that teachers could use to reflect on a seemingly typical incident within practice and to help with some relevant guidance. The model established by Tripp (1993) was developed as a clear approach for teachers to be able to establish clear links between developing teaching practice and to identify research to help practitioners develop their own teaching. All schools and professionals within Wales have been currently implementing their teaching practice based around the curriculum for Wales 2008 framework. But the school curriculum is now being reformed to better prepare leaners for a changing world and to help teachers and other practitioners to reflect and improve teaching practice.  
The new curriculum reformed by Donaldson (2015) has stated that learners should now develop the skills, knowledge, and emotional resilience and by aged 16 hope that learners are confident, ethical individuals who play an active part in their community and society, this preparing them for the new world. For learners to succeed the new curriculum has implemented four core purposes and these purposes will be the foundation of everything they learn. These being ambitious, capable learners; who are ready to learn throughout their lives, Enterprising, creative contributors; who are ready to play a full part in life and work, Ethical, informed citizens; who are ready to take part in Wales and the world and lastly Healthy, confident individuals; who are ready to lead fulfilling lives as valued members of society (Welsh Government, 2017). Alongside this, the new curriculum for Wales highlights a new model of professional standards for teaching and leadership. These being Pedagogy, Leadership, Professional learning, Innovation and Collaboration (Welsh Government, 2017). These five professional standards highlighted need to be the focus and guidance for teachers to create success within teaching practice. The professional standards identified are also accompanied by overarching values and dispositions that drive all teachers to be the best they can be. The focus being on Welsh language and culture, rights of learners, Literacy, numeracy and digital competence, the professional learner, the role, and lastly professional entitlement. All professional standards and overarching values and dispositions intend to inform practitioners of clear expectations of effective practice, enable for reflection on practice, individually or as a collective and supports teachers and other professionals working within the school context to identify areas for further development. To conclude, it is important as a teacher or leading professional that for teaching practice to be developed all should utilise the curriculum reforms and professional standards as a route for improvement on teaching practice for learners within a school or class context. 
Observation School & Class context 
It is important to have a clear understanding of the observation school and class context, but before explaining this, it is crucial to note that the name of the school and participants observed will remain anonymous and confidential, referring to BERA (2018) guidelines, recognising the entitlement of privacy. Moving forward, the observation school that I conducted my research within is a large primary school. This school identifies around 90% of pupils who are from an ethnic minority background, majority being from Punjabi, Bengali and Roma origin (Estyn, 2016). They have over 40 different home languages and aim to provide Equity, Excitement and Excellence throughout the children’s learning experience and development. Having such a diverse range of ethnicity and culture within the school, they celebrate diversity and value the rich cultural influences that the families bring to the school community. Additionally, the school has identified that 85% of pupils receive support in English language, as they have little to no English skills (Estyn, 2016). The school has worked hard to achieve positive attitudes to learning and believe that creating excitement through real life learning experiences and pupil led learning is crucial in engaging pupils. This was evident when visiting the school to observe for a critical incident. 
Critical incident linked to Donaldson’s Four Purposes 
Observation of critical incident was made within a year 6 class. The class was very spacious and well organised for learners to be independent in gathering what was necessary for the lesson, for example, books, equipment, and chrome books. This organisation created by the teacher made it accessible for learners to have enough space for successful learning to take place, ensuring there was no risk of overcrowding or disruption. It was important as a researcher when observing, as advised by Cohen Manion and Morrison (2006) that researchers should make detailed notes as soon as possible following the observation. I ensured this was done in case I had missed an important element of a potential incident whilst writing. The lesson observed was on guided learning focusing on Language, Literacy, and communication, this being one of the six areas of learning experience within the curriculum for Wales framework (Welsh Government, 2020).  When observing the teacher had organised learners into three groups on different tables based on ability levels. After setting tasks for the two higher ability groups, they were left to independently work and was ensured if needed support to raise hands for the teacher to acknowledge and respond. 
Furthermore, the teacher focused on the remaining group where they were presented with an individual book centred on the same story. The focus of this activity was group reading, the teacher started reading the book and one by one the learners were asked to read a sentence each to practice their reading skills. Once all learners took turn to read, the teacher asked specific questions about the text read within the book. When a question was asked by the teacher all learners proceeded to shout out an answer, this making it difficult for the teacher to listen to specific answers. The teacher then calmly addressed the learners stating, “one at a time please”. Learners listened to request momentarily, where again began to talk over one another. Again, the teacher once more in a calm manner but direct way said, “one at a time please”. From there on all learners raised their hands, waiting to be addressed by the teacher before giving an answer. Analysing this incident further, I noticed a clear link to one of the four core purposes of the new curriculum established by Donaldson (2015) whereby learners will be ambitious and capable, who can explain the ideas and concepts they are learning about. This is evident as the questions presented to the learner were clearly answered and all were enthusiastic to answer with a constructive response. 
Moving forward, the critical incident I had identified was the clear behaviour management of the learners shown by the teacher and the approach used for the learners to listen. By the teacher staying calm and repeating what was expected of the learners, an assertive approach developed by Lee & Marlene Canter (1976) believing that this is a way of managing bad behaviour, was used by the teacher. Thus, proving to have a positive impact on the learner’s behaviour and attitude towards learning. 
Literature Review 
Reflecting on the critical incident identified there are several areas of research to consider. The focus being behaviour management of the learners shown by the teacher within the classroom. There are many discipline problems found in schools, and Cangelosi (1980) noted that teachers complain that the following problems are poor classroom management and control, disruptive student behaviour and lack of student discipline. These types of behaviours during lessons affect all individuals in the classroom and prevents the teacher from good teaching practice. Van Lier et al (2004) states that children who are disruptive within the classroom are at higher risk of many negative outcomes such as school and academic failure, substance use, conviction of crimes, poor relationships, and mental health issues. This proving that managing behaviour is an important aspect of teaching that needs to be instilled within the classroom, creating a climate where learners can flourish and are taught about socially appropriate and accepted choices. 
Teaching can be one of the most rewarding careers where teachers find young people to be refreshing, funny, different, and full of energy willing to give feedback. A survey undertaken by Hall (2013) supports this by proving that teachers are the happiest workers in Britain in comparison to shop assistants, accountants, tradesman, and solicitors. In contrast to this, although managing behaviour is important it is evident that maintaining discipline is an area that teachers find difficult to implement, making the profession testing. Research shows by Mckinney, Campbell-Whatley, and Kea (2010) that 50 per cent of teachers leave the profession within the first five years of their career, referring to behaviour problems and management as factors influencing their decision to leave. This high percentage rate proves that approaches need to be implemented by the teachers to discipline learners for learning to occur. To support this, Slavin (2009) states that discipline includes methods to prevent or respond to behaviour problems so that they don’t occur in the future. 
Within teaching there are many behaviour models that teachers use to control the behaviour of the class. Assertive discipline is a model developed by Lee & Marlene Canter (1976) whereby there are three ways to respond to bad behaviour, these being non-assertively, hostilely, and assertively. The most affective being assertively, a take control approach to teaching, assuming children will misbehave. Teachers prepare a discipline plan, for example, setting rules with positive and negative consequences to convince children that it’s to their benefit that they behave. In support that teachers should give positive consequences, Grigg (2015) states that it is important to approach behaviour management in a positive mindset, when children behave well parents can be called to be informed of the learners’ good behaviour. This therefore will transfer the positive attitudes of learning into the home life of learners which can in turn have a positive impact on their mental health and well-being. 
Although there is evidence that assertive discipline approach used by teachers has an impact on the behaviour of learners, some critics argue this approach. According to Render, Padilla & Krank (1989) assertive discipline is based primarily on teachers’ needs rather than the learners. This raises questions about its use within schools by teachers as realistically the learners should be at the centre of teaching and the classroom should be tailored to meet the needs of learners. To support this, it is stated that teachers should show compassion, understanding and be open minded to learners showing willingness to disagree and are given opportunities for debate (Render, Padilla & Krank, 1989). This statement being important as all learners should be confident in sharing knowledge with other learners and their teacher, not feel that they should only share if spoken too. Moving forward research found that the evidence given by Canter (1976) regarding the assertive discipline approach, has reduced 80% behaviour problems within the classroom, but this figure is not explained. This proving that evidence given by Canter regarding the approach of assertive discipline is based on assumptions rather than facts. 
Furthermore, when identifying links to research, there is a clear link with the model established by Glasser (1965) this behaviour model is Reality Therapy. This model started as a control theory but over time adapted to become more of a choice theory where children are told to choose behaviour within the classroom. The model can be used in various settings, including schools, hospitals, and institutions (Corey, 2013). An example of implementing this model within a school context the teacher or practitioner use this model allows learners the opportunity for discussion by arranging class meetings where all will set rules and consequences if not followed. Regarding class meetings, the teacher allows them to be organised and initiated by learners, this helps learners resolve personal concerns that could possibly affect concentration and academic achievement (Mason and Duba, 2009). Therefore, this key approach is getting children to realise how their choice of behaviour affects others. To support this Parsonson (2012) states that a classroom with little disruption requires planning and consistency which links to factors such as clear rules, routines, recurring praise, constancy, suitable tasks for learners to have the opportunity to participate in discussions within the classroom decisions. Essentially Glasser (1965) says that children are motivated by five needs and these needs are what teachers aim to achieve, these five needs are as follows, survival, freedom, power, belonging & love and lastly fun. For understanding further, the teacher creating a warm welcoming class context would meet the need for survival, this in turn will allow the learner to feel safe within the learning environment. Giving choices to what/how the learners learn will meet the need for freedom. Teachers giving responsibilities throughout learning allows the feeling of power. Learners gaining positive attention and that are guided by their teachers to collaborate and feel included give them the sense of belonging & love and lastly which is seemingly the most important, Fun. Curtain & Dalhberg (2004) states that games throughout lessons are among the most natural means available to develop a context for communication with children. This proving that when teachers create a fun, practical teaching context they create the ability for learners to communicate with teachers but also with classmates, which allows for overall development and positive behaviour of the learners. 
In contrast, the model on reality therapy has been around for decades and some critics argue that the model isn’t validated. Litack (2007) states that studies have been conducted on various topics relating to ‘choice theory’ and ‘reality therapy’ but no evidence beyond hearsay reports. This undoubtedly making the theory questionable. To support this Radtke, Sapp and Farrell (1997) noted that reality therapy can be categorised as a cognitive behaviour therapy in which the concept is easier to understand, but more research is needed to determine the efficiency of reality therapy. Contradicting evidence in relation to reality therapy makes it difficult for practitioners to truly believe whether implementing this model into teaching practice can have a lasting affect on the behaviour management of learners within a classroom context. In addition to limited validation of Reality therapy and choice theory Glasser himself responded with his own call for action. He requested that his work be independently researched and documented to validate the effectiveness of choice theory and reality therapy (Glasser, 2010). To support this Burdenski (2010) also states that for future generations, choice theory and reality therapy research will need to be continued to further develop and establish. Despite these concerns and criticisms, it is evident that choice theory and reality therapy have a global following (Lennon, 2010). It is stated by Wubbolding, Robey, & Brickell (2010) that many schools and teachers use choice theory and reality therapy within teaching practice. This proving that if used effectively, developed, and continuously adapted over time, teachers can meet the needs of learners and behaviour management of the class, teaching practice will be a success. By teachers presenting the learners with choices on how to behave within the classroom context, behaviour becomes purposeful, focusing on the present rather than the past. It is evident that most behaviours are the result of needs not being met and unsatisfied relationships within schools.  
Reflection / Evaluation & Next Steps 
Although possessing the ability to incorporate discipline in the classroom is one of the most important skills for teachers to have, it is also one of the biggest challenges that teachers must hurdle (Chiodo & Chang, 2001). However, it is evident that teachers do not always have the correct tools or models to deal with these challenges. Reflecting and evaluating on the critical incident identified there are clear links with the incident and research presented within the review. During Observation and when identifying the incident, it was clear that the teacher used an Assertive discipline approach for behaviour management with links to Reality Therapy model established by Glasser (2015). This was evident in the critical incident identified where the teacher asked the learners questions during the guided reading session, to which answers were shouted out. When the learners began shouting out their answers the teacher responds, “one at a time please”. When instruction was not followed by the learners it was clear that the behaviour management and expectations held by the teacher were not met. This resulting in the teacher changing his tone of voice to a more assertive and stern manner, but still repeating what had previously been said “one at a time please”. This links with the Assertive approach to behaviour management as the teacher took a “take control” approach when addressing the learners (Grigg, 2015). It was clear that rules were set by the teacher within previous practice as the learners responded to the teachers request and chose to further answer questions by raising their hands and waiting to be addressed by the teacher for an answer. This showed a link to the Choice theory established by Glasser (1965) as learners chose their behaviour to gain the correct response off the teacher. Although within this incident it was evident that the approach taken on behaviour management by the teacher was a success it is important to always use the reflective model within one’s own practice to inform behaviour management of the class is consistent as there is limited and validated research that using both assertive discipline and reality therapy has a lasting effect on the learners (Litack 2007). If an incident was to occur whereby the learners did not listen to the commands given in an assertive way by the teacher and learners didn’t choose the correct behaviour in which to respond, there is evidence that there is no further response the teacher could take other than to give negative consequences to the learners. This therefore leading to the learner becoming affected. This is supported by the evidence shown by Render, Padilla & Krank (1989) that the assertive approach to behaviour is centred around the needs of the teacher rather than the learner. 
Reflecting on all the behaviour management models presented and respectfully reflecting on the approach used to control the behaviour by the teacher I have identified that within my own practice I will use different aspects of each behaviour models identified throughout the writing. I feel that within teaching it is possible to use different aspects of each Assertive discipline and Reality therapy to get the most out of the learners and as stated previously my teaching practice will be centred around the learners and how they respond to commands. I will also consider that further research into both behaviour models need to be further investigated as stated previously there is evidence that in some cases these approaches might not always have a lasting effect. Lastly, I will continue to use Tripp’s Critical Incident model to clearly reflect and improve on my own teaching practice.  


Conclusion 
To conclude, through deep reflection of the critical incident identified and standing research found throughout this assignment, it is paramount that every teacher or practitioner within a school and class context should use Tripp’s ‘critical incident’ methodology as a key tool for reflection and development. By observing, analysing, planning, and developing, we can reflect on when things go well or not so well to help inform teaching practice. It is important to conclude that throughout this approach myself and other practitioners within school should always refer to the five Professional standards for teaching and leadership as this gives you expectations and standards you will need to achieve and are effectively essential elements of teacher’s work. When a teacher or practitioner reflects on teaching practice for development, they essentially meet the standard for Professional learning, an element of the five standards. This proving that using reflection as a tool, extensive knowledge, skills and understanding and by being reflective and open minded can support informs to develop pedagogy. Lastly, it is important to end that by continuously improving and reflecting on one’s own practice, can have an overall improvement on the engagement of learners. 











Appendices 
Record 1
	Date and time, year group: 22/09/2021, 9:15, year 6

	Where and When: Context of the observation – subject/AOLE, general classroom context
Observation took place within the classroom- Guided learning/Language, Literacy, and communication. Through observation, the size and set out of the classroom was well organised creating enough space for successful learning to take place without the risk of overcrowding or disruption. 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The researcher observed the teacher asking a question based on the book read by pupils within the guided learning session. When a question about the reading was made by the teacher, all pupils within the group proceeded to shout out making it difficult for the teacher to listen to specific answers. The teacher then calmly stated “one at a time please”. Pupils listened to request momentarily, where again decided to answer over each other. The teacher once more said in a calm manner “one at a time please”. From there on all pupils raised their hands waiting to be addressed by the teacher for their answer. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
In reflection of the critical incident found by the researcher it was clear that the behaviour management of the learners shown by the teacher within the classroom was effective and an area of avenue to research further would be on the behaviour models. One approach for behaviour management would be “Assertive discipline”. This approach was Developed by Lee & Marlene Canter (Mid 70s). Both believing that within this approach there would be three ways of managing bad behaviour, these being, non-assertively, hostilely, and assertively. 
It was clear that the teacher used an assertive approach to managing the behaviour which in this incident worked well. Similarly, another possible avenue of research to consider further would be Reality therapy by Glasser (1965). This approach has similar aspects and could link well to the approach highlighted by Lee and Marlene Canter on assertive discipline.  



Record 2
	Date and time, year group: 22/09/2021, 10:35. Year 6

	Where and When: Context of the observation – subject/AOLE, general classroom context
Observation was made in an area outside of the classroom but still visible for the teacher. Independent challenge/Mathematics and Numeracy. The context of the working table had good lighting, with a table and chairs. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The researcher observed a group of three pupils completing an independent challenge task given by the teacher, using a white board, pack of number cards and a chrome book. When observing, it was clear that the one pupil was engaged and had completed the task in hand to what was expected of the teacher. Whilst the teacher was supporting another group within the classroom the pupil’s behaviour changed where he saw the opportunity to play with the pack of cards. The other learner on the table stated to the other two learners “I need quiet now please because I need to record myself” to which the other learners again still playing with the cards ignored. This therefore distracted the other two pupils taking them off task.

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Whilst analysing the critical incident it was evident that the disruptive pupil potentially needed to be set higher challenges or higher goals set to keep him focused on the task set by the teacher so that distraction of other learners within his group wasn’t affected. An avenue of research that could be considered and further researched is Mastery, intrinsic motivation.  


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)



Record 3
	Date and time, year group: 23/09/21, 9:30. Year 6.

	Where and When: Context of the observation – subject/AOLE, general classroom context
Subject/AOLE- Language, Literacy, and communication/ Digital competency. Observation of critical incident was seen within the classroom just as the teacher explained the learners will be moving onto a digital mission task. The classroom was well organised and set out making it accessible for the learners to move and independently gather resources needed for the lesson. 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The researcher observed the class and noticed the learners starting to become disengaged within current lesson on guided learning. Once the teacher explained they were now moving onto a digital mission session the behaviour of the class ceased where they became highly engaged. Researcher went to ask two learners “do you enjoy your digital mission tasks, and would this be your favourite aspect of your learning?” Learner one replied excitedly “Yes definitely” where learner two responded in the same excitement “Yes, because we get to use Chromebooks and I find that fun. We get to express ourselves and look up interesting things about the lesson”. Observing further after discussion the learners were actively engaged and completed the task put in place by the teacher. 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Analysis of this incident had led to further study on the use of digital technology being implemented into the learning by the teacher within the classroom and how it can positively impact on behaviour and engagement within the learning. Another area that this could link well with is the four core purposes, as this incident showed that the learners were working towards being capable and ambitious learners.
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