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Section 1
A catalytic leader is someone who can inspire a new style of working that will help the community accomplish its highest goals through communicating across organisations and industries (Kolzow 2014). A catalytic leader understands how to keep the spotlight on the community and prioritise community outcomes over personal or corporate goals. The catalytic leadership model is particularly well suited to the early years because practitioners' and settings' learning journeys can be seen to move in tandem with the children's, resulting in truly dynamic learning communities and democratic models of lifelong learning (Briggs and Briggs 2009; Bennet 2017). Early childhood leaders' roles and responsibilities must be broad and flexible enough to accommodate the field's diversity and complexity, as well as the requirement for multi-professional collaboration (Department of education, 2015).  Though the primary objective for being a catalytic leader should be to aid a setting or school in solving problems and achieving its objectives, there are certain advantages to doing so (Day and Sammons, 2014).  There is an importance to develop a broad grasp of your community and families and make connections with hundreds of people, to further improve settings (department of education, 2021).  Practitioners will help shape the settings future. furthermore, with the use of catalytic leadership practitioners will be engaging in sustained shared thinking, research by states that this can be beneficial to children’s outcomes by improving parent to practitioner relationships (Goodhall and vorhaus, 2010: Brodie 2014).
Becoming a catalytic leader comes with its own set of challenges. when consulting with families there runs a risk that the suggestions, they make may not be possible, this may therefor make the families and practitioners feel unheard or underappreciated (Goodhall and Vorhaus 2010; Connor 2013).  Many early childhood educators are afraid of or avoid discussing leadership because they have misconceptions about what it entails. Teachers' ability to recognise, comprehend, and engage in leadership as part of their daily practise is harmed by these misunderstandings (Douglass, 2019). They also point to a need for increased teacher access to leadership principles that are applicable to early childhood education's collaborative, contextualised, and community-based ethos (Callanan, et al, 2019). It's important to recognise the difference between leadership and management, which are both necessary. Although the terms "leadership" and "management" are frequently transposed, they are two different and complimentary practices. For best effectiveness, organisations require strong leadership and management. Leaders are needed in today's dynamic workplace to challenge the system, motivate, and persuade members of the organisation (NHS, 2013).  Managers are also required to aid in the development and maintenance of a well-run workplace. John Kotter (1990 cited Ramasamy 2017) in  devised a framework for distinguishing between management and leadership behaviour and tasks. Although Kotter's viewpoint was arguably more radical than Drucker's, he largely agreed with it. According to Kotter, the tasks of leaders and managers are almost diametrically opposed. Management, he believes, strives for order and stability. This is done by management because order leads to consistency, and consistency leads to smooth and efficient operations - an objective of management (Thomson, 1998) Kotter, on the other hand, claimed that leadership aimed to bring about positive change and movement in organisations. He claimed that good leaders would strive for "continual adaptive change" as a goal. Robson (HundrED,no Date) agrees and expands stating that leaders have a greater importance to managers, leaders are influencers. He mentions that leaders who are interested in creating growth should adapt and create an environment of opportunity for all.  Leadership is one of the most important instruments for getting employees to commit. Employees lose hope when they don't have a leader, and their dedication to the organisation suffers as a result. It's not that they don't want to improve; it's just that they don't have somebody to motivate or encourage them. Today’s businesses adhere to management philosophy. They've forgotten what it is to be a leader. All else is lost without leadership. Management alone does not win wars. A leader is required to motivate an organisation to go beyond what they previously believed was feasible and to think that anything is possible. Nutbrown (2012) states All early childhood practitioners can aim to be pedagogical leaders, and pedagogical leadership is critical in increasing the quality of provision. All capable and committed individuals should have access to advancement chances. According to study, women do not apply for jobs unless they are convinced that they can perform the bulk of the responsibilities included in the job description. Even in a predominantly female workforce, this can be a significant impediment to women's advancement. Many people who apply for or accept the post of leader may feel as though it is only a matter of time until they’re self-perceived failings are discovered due to extensive range of knowledge required of a leader (Tiefenthaler, 2018). Imposters syndrome is a term coined by Harvey and Kats (1985 cited in Tiefenthaler, 2018) who identified that many people within leadership and management roles were incapable of internalising they’re own strengths and attributes even when others recognised them with ease. Impostor syndrome is characterised by widespread self-doubt, insecurity, and the unwavering assumption that y accomplishments and successes are the result of chance rather than intrinsic or learned qualities and knowledge. However, The Dunning-Kruger effect is the opposite of imposter syndrome, which occurs when people overestimate their own values, skills, and accomplishments. The Dunning-Kruger effect may seem counterintuitive, given how much we value self-assurance and confidence. However, just as excessive simple self-criticism can become imposter syndrome, exaggerated self-belief and overestimation of their knowledge or competence can turn into arrogance and ignorance possibly leading to Dunning-Kruger syndrome. many people have moments of overconfidence, just as times of uneasiness and self-doubt (Cherry, 2021). Imposter syndrome and the Dunning-Kruger effects are more similar than they are dissimilar, despite being on opposing ends of the spectrum. Many women who suffer from imposter syndrome, according to evidence, suffer in silence (Young, 2011). Imposter Syndrome is a difficult condition that may make even the most talented and seasoned professionals doubt their talents (Bravata, et,al, 2020). Imposter Syndrome causes self-doubt, which can make a person feel as though they are acting in their position. Despite a demonstrated track record of accomplishment, they believe they could be discovered and exposed as a fake at any time. This can be a highly stressful situation. Employees suffering from Imposter Syndrome may have worried thoughts, agonise over mistakes, and their productivity and health may suffer as a result. Therefore, this could cause a difficult workplace environment for all. It is within a manager’s role to manage and provide support for staff who may be suffering with either imposter syndrome or the dunning-Kruger effect. This may be a challenging thing to overcome (Mallon, 2020). People working within early learning and care, including educators, children, and families, benefits from good teamwork. Returning to work in the aftermath of the Covid19 lockdown is likely to be stressful, making teamwork even more important. Quality practise is aided by good teamwork (Barnardos, No Date).   Extensive research demonstrates two basic facts about how being cared for by someone other than their parents for a few hours a week throughout a child's early years affects their development, When the quality of this non-parental care and education is excellent, children thrive; when it is low, children suffer. Being a member of a high-morale, motivated team is energising and keeps you focused and passionate – all of which makes work a better environment for everyone (McKinsley, 2020). A great organisation requires strong leadership. According to leadership research, the most capable leaders are those who are able to comprehend and manage problems from a holistic viewpoint. They are in charge of providing an environment that encourages children's optimal growth and development, as well as putting in place processes to ensure that high standards are maintained (Kolzow, 2014).  Early childhood administrators must be able to imagine goals, affirm values, encourage colleagues, achieve a sense of unity, and foster continuous improvement norms for their programmes in order to be effective leaders (Clark, 2012).  However little training to management is offered within the early years, many get promoted quickly with very little experience or training causing issues within the ecosystem of a childcare setting ( Social Mobility commission, 2020). Covid19 has impacted people in a variety of ways, both emotionally and professionally (World Health organisation, 2020). It has been, and appears to be, a continuous struggle, with some persons feeling the impacts more than others at different periods (Banardos, no Date). Practitioners are going to have good and bad days, a little extra understanding and support is needed from our teammates from time to time. This form of assistance will improve our teamwork for the benefit of everyone with whom we collaborate. Effective cooperation necessitates excellent communication. To collaborate effectively, you must have excellent communication on all levels and in all directions (O’Daniel, 2018). This includes all interactions and information exchanges, both written and verbal, as well as skill and knowledge sharing. It also includes nonverbal communication. It's important to remember that various people communicate in different ways and have varied preferences for how they want to communicate (Talan, Et, Al, 2014). A more cohesive team is built on a foundation of trust, respect, and open communication furthermore providing better care for families and children (Clark, 2012). 





Section 3. 
Children who grow up in good health have an intrinsic sense of curiosity, and they grow up to be strong, resourceful, and resilient adults who will continue to develop these qualities well into adulthood. In the successful future paper, Donaldson (2015) states that "we will create healthy, confident individuals who are ready to lead fulfilling lives as valued members of society by growing their mental and emotional well-being, developing resilience, and empathy within the new curriculum 2022." Simple items like food, drink, clothing, love, sleep, and security are essential for a baby's development, yet some babies do not receive these due to factors such as poverty, family dynamics, or parental mental health or ability. In Wales, about a third of children are still living in poverty (Action for children,2021). These individuals are denied chances that others enjoy, perform badly in school, and earn lower incomes as adults. High-quality early childhood education and care can be a part of the solution (Save the children cited in BBC news 2020). Access to this level of care gives parents more career possibilities and can help children develop academically and socially, both of which can help break the poverty cycle. However, many disadvantaged families in Wales are now unable to obtain subsidised childcare due to service shortages. It's simple to see how children can become lost in the system (Wilson and Paull, 2020). You won't get any assisted childcare until you're three years old if you don't live in a "deficient" area, and if your parents don't work, you'll get very little before you start school if you don't live in a "deprived" area. According to Save the Children (2021), 45% of children living in poverty in Wales are not eligible for Flying Start, and by restricting the scheme to government post-coded regions, thousands of additional vulnerable families are left out. This could be especially tough for parents who don't work and need to find affordable childcare in order to find work. If a child is between the ages of three and four and lives in a single-earner family, they are only entitled to a maximum of twelve and a half hours of paid childcare (children commissioner for wales, 2021). More hours in childcare could contribute to improved academic performance, higher lifetime incomes, and a lower risk of adult poverty (H M Goverment, 2014).In every industry, people in Wales are paid less than those in the rest of the UK. More than a third of employees were furloughed at the outset of the coronavirus outbreak, some local areas are at a considerably higher danger of losing their furloughed jobs entirely (Office of national statistics, 2021).  A targeted job boost is needed in local government areas that are most at risk of substantial job losses, which are generally areas that are already struggling economically. One reason that low-income families are unable to overcome in-work poverty is the requirement to balance paid work with childcare (Joseph Rowntree foundation, 2016).  In Wales, two out of every five local councils say there isn't enough childcare for individuals who work irregular hours. If women are to be able to fully enter the labour force and move out of poverty, they must have access to affordable childcare for children of all ages not only nursery (Welsh parliament, 2022). According to Bryant (2004), there is a link between love and food, and many parents have unrealistic expectations and a lack of knowledge about their children's developmental eating stages, which can lead to a lack of food or too much food, which can lead to childhood obesity and adult ill health. An unhealthy lifestyle can lead to an increase in cardiovascular disease, diabetes, and some cancers. (England's Department of Health, 2008). Furthermore Bryant (2004) also points out that having a healthy relationship with food can benefit a child's social and emotional development in addition as their physical health. However, research by the children’s commissioner for wales (2019) states that Food poverty is a major issue in Wales, as seen by the need for, and growth of, food banks, as well as an increase in "holiday hunger" campaigns. After housing costs, 31.6 percent of Welsh households must spend more than a quarter of their disposable income on food, a figure higher than any other UK nation (Children’s commissioner for Wales, 2019). According to child poverty action group (CPAG), an additional 100,000 school children in the UK are in households who are unable to obtain public subsidies due to immigration or employment status. Despite the fact that many of these children will be poor, they will not be eligible for means-tested free school lunches. According to the charity, the data show that income qualifying standards have fallen far too low, failing to support many families, particularly those who are working poor. Free school meals are only accessible to children whose parents get certain benefits, yet many parents have fallen into job poverty as a result of the pandemic (Child poverty action group, 2020).However, a campaign by Marcus Rashford Call for universal eligibility for free school meals for all school-aged children in the UK, removing stigma, assisting struggling families, and ensuring that all children benefit from the learning and health outcomes has been met challenges from the government (The Food foundation, 2021). If the SNP is re-elected next year, they have promised to deliver universal free school meals and breakfasts to all primary school students in Scotland. Many families would benefit substantially from the removal of the means test from school meals. In England and Scotland, all children in the first three years of primary school are already entitled to universal infant free school meals, welsh government hopes to do this in coming years (The Guardian, 2020). 
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