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Age effect is a scientific problem closely related to understanding the nature of human language, and it is also one of the most critical and most concerning issues in the field of second language acquisition research. Scholars have long noticed that every child can eventually master their mother tongue, but when it comes to second language acquisition, the problem seems to become more sophisticated. Ever since the import of the idea of Critical Period (CP) to this field, countless researchers have made great efforts. This article focuses on the Critical Period Hypothesis (CPH) in formal settings, as well as its implications for teaching. First, the author briefly reviewed the origin of the CPH and then defined the term; later, the impact of the age factor on the rate of learning and learning process will be discussed along with recent empirical research; finally, based on the above discussion, the characteristics of child and adult learners will be analyzed as well as the specific instruction methods to the two age groups. 

The definition of the Critical Period Hypothesis
Critical Period (CP) is a term used in biology. It refers to a limited phase in the development of an organism during which a particular activity or competency must be acquired if it is to be incorporated into the behaviour of that organism (Singleton, 2004:32). The example widely used in this sense is the following behaviour evinced by Mallard ducklings:
(The) following behaviour only occurs within a certain time period after hatching, after which point the duckling develop a fear of strange objects and retreat instead of following. Within these time limits is the critical period for the following behaviour. (Villiers and Villiers, 1978:210)
The Critical Period Hypothesis was first proposed for first language acquisition but has also attracted considerable interest from linguists in the field of second language acquisition. They claim that, as first language acquisition, there is also a critical period for second language acquisition. If this period is missed, it will be difficult for learners to reach native-level proficiency. Penfield and Robert (1959) were the representatives. They claimed that there exists ‘the Optimum Age’ for language acquisition due to the decreasing plasticity of the brain. Therefore, ‘for the purposes of learning languages, the human brain becomes progressively stiff and rigid after the age of nine’ (1959:236). Lenneberg (1967) further developed this idea and proposed the ‘Critical Period Hypothesis’, and he was recognized as the ‘father’ of CPH. According to him, ‘the incidence of “language-learning-blocks” rapidly increases…foreign languages have to be …. learned through a conscious and labored effort….and foreign accents cannot be overcome easily’ (1967:176). Lenneberg attributed those phenomena to the ‘lateralization’ of the brain of language functions. 
Although the ‘lateralization’ assumption is not always supported by research, the idea of CPH soon becomes the hot spot in SLA research and has been so till now. There are different versions in terms of the definition of CPH. According to Birdsong (1999), ‘the CPH states that there is a limited developmental period during which it is possible to acquire a language, be it L1 or L2, to normal, native-like levels. Once this window of opportunity is passed, however, the ability to learn language declines’ (p.1). Singleton and Pfenninger refer CPH as ‘the idea that the biological ageing puts constrains on what can be attained by language acquirers beyond a certain point is labelled the maturational approach or the Critical Period Hypothesis’ (2018:257). Nunan (2017) defines the hypothesis as 'there is a phase in the development of an organism during which particular behaviour and cognitive functions must be acquired, and if the period is missed, then the acquisition of the behaviours and functions will be severely impaired and may, in fact, not be acquired at all' (70-71). 
As we can see from above, although there are some slight differences in the definition, there are also some common characters that can be summarized: 1. Critical periods refers to a limited duration of time; 2. The time duration is related to specific capacities of behaviours; 3. Before or after this period, the capacities cannot be attained or is very difficult to attain.  
Whether there is a CP for second language acquisition has always been one of the debate topics in academia. Since the CPH was put forward, large numbers of empirical research based on immigrants or second language learners have emerged. So far, both supporters and opponents can find their evidence. Instead of focusing on whether the critical period exists or not, the author will focus on the empirical research on the impact of age on second language learning and its implication for instruction towards different learners from different age groups. After all, the most important driving force for the development of theory is that the theory can guide the practice. 

The impact of age on the rate of learning
The vast majority of the public has the impression that children learn a foreign language with little effort while end up with a high level of proficiency. What's more, many people feel it is necessary to master at least one foreign language due to globalization. Nations also begin to implement foreign language course in the compulsory education stage, hoping this measure will help them foster citizens better participating in the global competition. It seems to be an indisputable fact that 'the younger, the better' in foreign language learning. But is this supported by research finding?
To answer this question, it depends on how you define the word ‘better’. If better means higher ultimate achievement, regardless the time and resource input, then it is true that younger learners are more likely to attain native-like proficiency (Ramsey & Wright,1974; Patkowski,1980). But if the aim is to strike a balance between resource availability and the eventual proficiency, research findings suggest that 'later starters do at least as well as earlier starters with a similar length of exposure’ (Singleton & Pfenninger, 2018:268) and older learners have an initial advantage.
Dunkel & Pillet (1957) investigated the effect of Foreign Language in Elementary school (FLES). They compared elementary school students who have received instruction of French with the university students who are just beginning to learn French. The study found that in all tests, be it written or spoken; college students are better than pupils. Although the research also found that the pronunciation of younger learners was 'generally superior to that achieved by older beginners' (148). The subjects in Asher & Price's (1967) study were 96 pupils come from grade 2, grade 4 and grade 8 as well as 37 college students. All the subjects had not been exposed to Russian before. In the short-term training, a Russian instruction was issued with an adult model gave a demonstration. Half of the subjects were only observing, while the other half could imitate the demonstration. After each training session, there will be a retention test, which required each participant to follow the instruction independently heard and make a response. There are also 'new' instructions recombined from the instructions already learned. Research results show that adults perform better than children and adolescents at any level of linguistic complexity. In the latter two groups, 14 years old group (grade 8) consistently performed better than 8 years old group (grade 2), and 10 years old group (grade 4) also outperformed grade 2 students. Asher & Price admitted that the choice of college students might have an influence on the results since their cognitive ability is above average, but cite Pimsleur’s (1966) words, ‘general mental ability is a light-weight factor in L2 learning accounting for less than 20% of the variance. Thorndike (1928) compared the 9-18 years old and 35-year-old learning groups, it was found that the former group ‘having over twice as much class study as the group 35 years old and over (and more than twice as much home study) …gained little more than half as much’ (46). 
If we narrow the age range a little further to look at the difference in the rate of learning between younger and older child learners, there is much more research to prove the position 'the older, the better'. Oller & Nagato (1974) compared 233 subjects from grades 7th,9th and 11th. At each grade, there are two groups. One group consisted of students who have received a six-year FLES program in English while the students of the other group had not. When compared with their proficiency, it was found that the difference between the two groups was most significant in the 7th grade, the difference reduced but still significant in grade 9, but at 11th grade, no significant difference was found. These results were suggesting that within five years, the older beginners can reach the level at which younger beginners need 11 years. The Barcelona Age Factor Project (BAF) was a large-scale, and long-term research aims to investigate the age impact in school settings. The data collection began in 1996 and lasted in 2002. The subjects were Catalan-Spanish bilingual children learning English as their third language. When compared with younger beginner (begins at 8-year-old) and older beginners (begins at 11-year-old), the researchers found that with the same instruction time, older beginners outperformed younger beginners in all aspects, including listening and production skills, oral fluency, vocabulary and morphological acquisition and writing (see Munoz, 2006). Similar results can also be found in a project based at the University of the Basque Country (see Mayo & Lecumberri, 2003). The subjects’ age was the same as in the BAF project, being 8-year-old and 11-year-old. And the results were almost the same, older beginners consistently outperformed early beginners in all the tests.
We can conclude from the above research that given the same amount of instruction and exposure to a foreign language, older students learn better in school settings. Those pupils who are taught an L2 at primary level do not maintain their advantage of an early start in the long run. After all, in terms of when to start the instruction of a foreign language, it not only concerns with ultimate attainment but also involves the problem of efficiency and the resources available.
The impact of age on the learning process
It seems that child learns L2 with apparent ease while most adults struggle even though a large amount of time and energy investing in the learning. The public would like to conclude that the learning process between child and adult learners is qualitatively different. Do the research findings support this statement?
Braine’s (1971) study is an interesting one in this area. He examined 9-year-old children and young adults’ patter-learning mechanism, which considered to be related to language learning. The experimental task is to internalize the grammar of the artificial L2 based on multiple character string generated by the grammar or 'ungrammatical' character strings. One of the findings of this study is that children and adults do not differ in the way they finish the task. Thus, Braine concluded that 'the pattern-learning mechanisms of these two types of subjects seem to be rather similar for the kind of procedure and learning material used’ (1971:162, note 3). Another evidence comes from Cook’s (1973) study. He examined the L1 and L2 patterns in imitating and understanding the relative clause with the same surface structure but different deep structure. He found that for children learning English as their L1 and adults learning English as their L2 ‘seemed to have tackled the tasks of imitation and comprehension of relative clauses in much the same manner’ (Cook,1973:20). 
Much more direct evidence comes from Snow's (1981) study. He examined 51 native English speakers learning Dutch as a second language. Subjects cover a whole range from children to adolescents and adults. The whole study lasted for one year, using translation tests to examine their proficiency. The major findings were a) during the one-year observation, older learners learn faster than younger learners and b) except for one pair of time conjunction that younger learners distinguish it faster than older learners, the three groups finish all the other tasks with a similar process. Snow concluded that ‘the majority of hypotheses adopted and errors made were found for subjects in all age groups’ (1981: 248). 
Errors made during language learning is another way to examine whether there is a difference in the children and adults learning process. The basic assumption is that, if there is a qualitative difference in their learning process, the errors made by child and adults learners should be different. Or, learners with different L1 will make different errors. Dulay and Burt (1974) examined 500 most common seen errors, 86% of which are developmental, which means they are ‘expected’. Dulay et al. (1982) also found that most of the errors are intralingual rather than interlingual, which means they are universal. What's more, many errors made by L2 learners, can also be found in L1 learners' learning process, such as omission and misordering. Those errors are developmental. In other words, children and adults will make similar errors rather than a different one.  
To conclude, as early as in 1991, Larsen-Freeman and Long (1991) have pointed out that even the morpheme studies in non-Indo-European languages suggest commonalities among languages. ‘Despite…limitations in some areas, the morpheme studies provide strong evidence that interlanguages exhibit common accuracy/acquisition orders’ (1991:92). Singleton also argues that ‘morpheme studies do not yield…any findings point to qualitative age-related differences in the L2 learning process’ (2004:111). 

Discussion on instruction methods for child and adult learners
We have discussed the age effect on the rate of learning and the learning process. As we can conclude from above, there is an area where age plays a big role and also the area where age changes little. In this section, the difference between child and adult learners will be discussed before we move on to the implications for instruction methods toward the two age groups.
1. Two major differences between child and adult learners
Child and adult learners differ in many ways. For example, adult learners are usually more self-discipline and cooperative; teachers do not need to spend lots of time in classroom management when teaching adults. While children are more active and poor in self-control, they will not cooperate when activities cannot interest them. Even those scholars who disapprove the CPH agree that child and adult learners learn language differently. 'Children and adults have fundamentally different processing mechanism at their disposal' (Singleton, 2001:79). In this section, two major differences between the two age groups, learning mechanisms and motivation, are being discussed.   
· Implicit vs explicit learning
According to Rod Ellis et al. (2009), ‘implicit learning proceeds without making demands on central attentional resources…. learners remain unaware of the learning that has taken place…In contrast, explicit learning typically involves memorizing a series of successive facts and thus make heavy demands on working memory’ (3). Von Elek and Oskarsson (1973) argues that children benefit more from implicit learning, while adults learn more through explicit learning. Many scholars support this argument. DeKeyser’s (2000) study showed that verbal analytical ability is essential for the success of adult learners in language learning, while this ability is not a significant predictor of success for child learners. This research is regarded as the supportive evidence to Bley-Vroman’s (1988,1989) Fundamental Difference Hypothesis since it showed that 'no adults reached a native level of competence in L2 morphosyntax unless they had been able to rely on explicit, analytic, problem-solving capacities’ (DeKeyser, 2000:518). Robinson (2002) came to a similar conclusion saying that analytical skill is more important in explicit learning than in implicit learning. Also, the different learning mechanism between the child and adult learners can help to explain the faster learning rate of older learners at the initial stage, because they ‘can use explicit learning mechanisms to bypass the increasingly inefficient implicit mechanisms’ (DeKeyser, 2000:518). DeKeyser argues this should be the way we understand CPH, the critical period only applied to implicit learning mechanisms. As age increases, the ability to learn implicitly has lost, one has to rely on general cognitive abilities to learn. As he explained in a later article, 'somewhere between early childhood and puberty, children gradually lose the ability to learn a language successfully through implicit mechanism only' (DeKeyser,2003:335).
What does this mean for teachers? DeKeyser (2003) suggests, such difference indicates that ‘the instructional approach should be different depending on age: full- scale immersion is necessary for children to capitalize on their implicit learning skills, and formal rule teaching is necessary for adults to draw on their explicit learning skill (335)’. But teachers also need to aware of the inefficiency of implicit learning, especially for those teachers who are teaching a foreign language rather than the second language. Because implicit learning happens slowly, it requires a constant and large amount of input as well as interaction, which most FLES program cannot provide (DeKeyser, 2005). Swain's (1985) study shows that even the immersion program as long as 12 years is not enough for learners to achieve native or near-native proficiency. All in all, 'children and adults use different mechanisms for learning, which draw on different aptitudes, and that these different aptitudes play a different role depending on the instructional approach' (DeKeyser, 2005:101).
· Motivation 
Gardner and Lambert (1972) classified motivation to integrative motivation and instrumental motivation. However, it is difficult to define motivation, but it is effortless for teachers to identify highly motivated language learners. Many research has found positive correlations between the success of language learning and the level of motivation. In Moyer’s (1999) study, one subject was mistaken by judgers as a native speaker of German, but he only began to learn German at the age of 22. Ioup, Boustagui, Tigi and Moselle (1994) also reported two women who were first introduced to Arabic in their 20s but achieved native-like proficiency in all the tests. Both the subjects in question are highly motivated to learn a foreign language. It is undoubted that language learners with high motivation are more likely to succeed and will achieve a higher level of proficiency compared with other learners when other conditions are the same.  
When it comes to school learning settings, the teachers need to realize the relationship between motivation and group dynamics. Dornyei (2005) said ‘the motivation of individual learners is significantly affected by the various groupings they are part of’ (89). Ushioda (2003) also concluded that ‘the social unit of the classroom is clearly instrumental in developing and supporting the motivation of the individual’ (93).
There is also research that proves teachers' motivational practice will help to stimulate students' motivation in learning. Guiloteaux and Dornyei (2008) found significant positive correlations between the teachers' motivational practice, the learners' engagement behaviour, and the learner's self-reports on the questionnaire about their motivation levels.  
While teachers may all aware of the importance of motivation, some may argue that child learners are much easier to be motivated. This is only half true. Indeed, compared with adults, it is easy to motivate children, but it is also very easy to lose their interest and motivation. Hence, the more accurate expression might be children’s motivation level fluctuates greatly while adults’ motivation level is much more stable. However, whether it is child learners or adult learners, motivation has a great influence on the success of learning; this is undeniable. Therefore, one of the important tasks for teachers is to ‘promote their motivational teaching practice and to create a motivating classroom environment’ (Dornyei, 2005:111). 
2. Implications for instructions to child and adult learners
In a formal instruction environment, teachers will influence the learning process through a series of means, including improving students’ exposure to the foreign language; guiding learners’ attention to specific syntactic or grammatical features; providing opportunities to practice the second language; ensuring learners received appropriate feedback, etc. 
There are many studies aimed to compare the effectiveness of different teaching methods, such as grammar-translation, audiolingual and the natural approach etc. But the conclusions are not consistent, and no single teaching method is suitable for all environments. At the same time, the comparison between different teaching methods will also be affected by various other factors, such as learners' motivation, language aptitude, learners' and teachers' personality, teachers' t ability. In fact, the clearest conclusion derived from such empirical research should be that, at least within the scope of our current knowledge, all these factors together play an important role in second language learning. This degree of importance far exceeds the choice between one or another teaching method.
But this does not mean that instruction is useless. Some researchers believe that if learners have sufficient exposure to the second language in the natural environment, then instruction does not have much effect on improving second language proficiency (Upshur, 1968; Fathman, 1975). The most famous representative scholar holds such a view should be Stephen Krashen (1978). He believes that instruction is effective only when classroom instruction is the only or the main source of language input. When learners have enough opportunities to learn the second language in a natural environment, the role of instruction is minimal.  
However, more researchers believe instruction can help learners learn the language better. Long (1983) has reviewed previous studies and concluded that learners who have received instruction have a higher language level. But as we have discussed before, there are no universal instruction methods, be it meaning-focused or form-focused. After reviewing a series of studies, Pienemann (1989) believes that form-focused instruction is effective only when it adapts to the learner's development stage. Otherwise, it is invalid. Therefore, when discussing instruction methods, learners' characteristics cannot be ignored, especially the age of the learner. With the increase of age, one's cognitive ability, memory capacity and verbal analytical ability are constantly changing. It is essential to give appropriate guidance based on the learner's age. Before we discuss specific instruction suggestions towards child and adult learners, let us first elaborate on the characteristics of the two age groups.
2.1 The characteristics of child learners
Before we come to discuss the specific instruction suggestions for child learners, it is important to know the characteristics of child learners.
1) Child learners learn thing implicitly and indirectly. That is a significant difference between child and adult learners we have discussed in-depth before. Since this difference influence teaching so much, it is worth being highlighted. As Ozfidan and Burlbaw (2019) have said, 'to increase his knowledge, a child actively interacts with his environment, related his limited knowledge to the new information, and then adapt his new knowledge to fit his old knowledge' (13). That is to say, children absorb knowledge from everywhere, rather than focus on the precise topic that is being learned. Their knowledge not only comes from explanation but also from what they see, hear, touch and interact. 
2) Children's general cognitive abilities are relatively weak; they tend to understand things through concrete means. Children's abstract thinking ability is not fully developed. Therefore, abstract rules such as grammar are too complicated for children to master.
3) They show great enthusiastic toward learning new things, they are easily motivated, but at the same time, they do not have any tolerance to boredom. Their concentration span is relatively short; if the classroom activities cannot interest them, their attention will be lost in as short as ten minutes.
4) They have great enthusiasm for talking about themselves and their own experiences. They also like the teachers' special attention to an individual, and the approval and praise come from teachers.

2.2 Implications for instructions to child learners
1) Implicit learning environment favour children. As we have emphasized many times, children learn things implicitly. Ur’s (2012) suggestion is straightforward: ‘use learning tasks that help implicit learning—lots of exposure to meaningful language; try not to use abstract explanations, language analysis, or exercises based on application of rule’ (259). For their age, children benefit from the implicit mechanism and sensorimotor activities. Teaching methods such as Total Physical Response is quite suitable for teaching children. Also, two more aspects need teachers’ particular attention. The first aspect is pronunciation acquiring. Teachers who teach children should have excellent oral expression skills because at this stage, speaking and listening are used most of the time instead of reading. Teachers’ pronunciation is of great importance because children are good at imitating. The study discussed before by Dunkel and Pillet (1957) showed that younger learners’ pronunciation was ‘generally superior to that achieved by older beginners’ (148). When judging the pronunciation of 20 children’s recordings, 85% of the children were rated as good/fair, and only 15% were rated as poor. Thus, the researchers concluded that pronunciation ‘the most rewarding aspect of the (elementary school) program’ (151). The second aspect is vocabulary acquiring. Izura and Ellis's (2002) study showed that vocabulary learned at an earlier stage can be recalled and uttered with shorter response time and much less effort. Therefore, it is vital to expand children's lexicon at this stage.  
2) Teachers need to understand their students’ stages of development. Nunan claims that: 
Younger learners progress through a series of developmental stage, and at each stage, their cognitive processing, world view, socialization and attitude to others, attention span and myriad other factors will change. …unless instruction is developmentally appropriate, it is unlikely to be successful. The issue is further complicated by the fact that chronological age is only a rough guide to a child’s social, emotional, physical, cognitive and moral development (2017:77-78). 
Therefore, it is essential to link the teaching content to the development stage of the students. Although this might be difficult in practice, teachers should realize the fast development of children's cognitive abilities. At least, teachers should bear in mind that the difference between teaching first-grade children and teaching fourth-grade children is nothing like the difference between teaching 25-year-old adults and 28-year-old adults.  
3) Considering children's concentration span. Since children have relatively short concentration span, teachers should divide the learning content into small fragments and insert activities between each fragment to make sure children focused and engaged. As Ur suggests, 'plan lessons with a variety of components, and make sure each activity does not last too long' (2012:259). Teachers should pay close attention to the mental state of students and flexibly adjust the content of the class. When students are found to lose interest in the current activity, they should move to the next event or change teaching procedures on the spot.
4) Understanding children's interests and thinking and using their current interests to attract and motivate them. Children will spend hours and hours for things really interest them while losing interest very quickly for things they do not have an intrinsic interest. Hence, if teachers can use what they are interested in, we can achieve more with fewer efforts. Ur (2012) suggests, pictures, story-telling and games are most effective in teaching children. The pictures need to be bright and colourful, so as the classroom. A classroom with enough room for young learners to move around will be even better.

2.3 The characteristics of adult learners
1) Adult learners have strong cognitive abilities, longer concentration span and abstract thinking abilities. This means that teachers do not need to arrange activities such as games and songs in the classroom to help them understand the content of the teaching. Also, adult learners do better with explicit explanation, which means the difficult points in teaching children, such as grammar, might be easier for adult learners to acquire. But at the same time, their memory and response time is also decrease with the increase of age. When arranging teaching content, teachers should also take this into account. 
2) Adult learners are usually very clear about the purpose of learning and their needs. Therefore, most of them are highly motivated and such motivation can last for a relatively long time. As Hammer put it, ‘many adults are able to sustain a level of motivation by holding on to a distant goal in a way that teenagers find more difficult’ (2007:84). Compared with younger learners, adult learners are generally more cooperative, especially when they clearly understand how instruction helps to achieve their goals. They are also more self-disciplined. ‘They are often prepared to struggle on despite boredom’ (Hammer, 2007:84). 
But what comes with high motivation and cooperation as well as a high degree of self-discipline is high expectation toward instruction. Cozma (2015) investigated more than 4000 teachers globally, one of the subjects he interviewed said this about adult learners: ‘adult may not be patient with the results they expect from the English course. In general, they want to gain knowledge as soon as possible, and they need to have the relevance of that knowledge proved in real-life situations’ (1212). 
3) Adult learners come to class with learning experiences and their own learning strategies; such experiences may be both advantages and disadvantages. On the one hand, they can absorb lessons from past learning experiences and find the most suitable learning strategies; on the other hand, they will have higher expectations for teachers and may have preferences toward some specific instruction methods. This expectation may come from their past successful learning experience or one particular teacher they like. If such expectation or preference is not satisfied, they might become critical. As Smith said, learning for adults frequently involves ‘a process of reaffirming, reorganizing, and reintegrating one’s previous experiences’ (1981:36). 
4) Some adults have no confidence in their learning ability; they will be anxious or even question whether they can learn a foreign language. They feel insecure as being students and doubt that everyone else can do a better job. Educator Stephen Brookfield (1990) described the anxiety, insecurity and fear felt by adult learners as they return to the learning environment as 'imposter syndrome'. Teachers should be aware of such syndrome if it happens since it will significantly affect adult learners' learning progress.

2.4 Implications for instructions to adult learners
1) Adult learners benefit more from explicit explanations, compared with younger learners, teachers can use more explicit methods to explain grammar knowledge. During the learning process, it is essential to review what has been learned. But the review method for child and adult learners should be different. For older learners, a quick review of a list of materials that need to be reviewed for their individual study is enough.
2) Adult learners come to class with life experience; teachers can take advantage of these experiences to connect it with teaching. The learning tasks for adults must be pragmatic, have a clear goal, and most importantly, be related to their life. Adult learners usually pay more attention to the use of language in real life. They want an immediate application of the knowledge they have learned. Therefore, when designing teaching, teachers should realize that adult learners may prefer a syllabus that is closely related to their work of life rather than a theoretical or academic one. Adult learners usually have an apparent purpose of why they are learning, which is the source of their motivation. Hence, they care much about how instruction can help to serve that goal. As Polson (1993) has said, for teachers who are teaching adult learners, 'it is imperative to learn very early why each student enrolled in the course' (3).
3) The 'imposter syndrome' facing by adults should be handle with caution. Adult learners often feel insecure about being students, more or less. Hence, teachers should make sure to create a friendly, respectful and helpful learning environment. Teachers are not only instructors but also supporters, especially when asking adult learners to use what has been newly learned. Because adults are more easily to regard errors made during the learning process as a result of 'unlearn' rather than the natural process of learning, and they may feel 'lose face' if they make a mistake. That's why error correction for adult learners should be careful.
4) With the development of society, modern technology is becoming more and more integrated into classrooms. But for some adult learners, technology may be another source of anxiety because they do not have any previous experience in this field to learn from. Therefore, if the technology is used in teaching adults, teachers need to make sure that the learning environment is non-threatening. What’s more, making sure that the use of modern technology is facilitating the learning rather than making it more complicated. Sharma (2006) pointed out that teachers should also consider the appropriateness and the extend of the use of technology. He explained: ‘consciously or not, the preference for face-to-face communication probably plays a role in making decisions regarding the use of technology in adult learning. We need to remind ourselves of this preference and question its validity as evaluate possible roles for technology in a given situation’ (2006:330-331).

Conclusion 
The Critical Period Hypothesis has long been misunderstood as the younger the learner is; the more success he/she will be. However, research findings do not support such a conclusion. As Singleton put it, ‘there is a vast amount of variation in the way in which the critical period for language acquisition is understood- affecting all the parameters deemed to be theoretically significant and indeed also relating to the ways in which the purported critical period is interpreted in terms of its implications for L2 instruction’ (2005:269). Child and adult learners differ in many ways; there are also many other aspects of changes brought by age. Instruction is helpful for both the two age groups. But how to instruct depends on the environment, learner’ different characteristic and also teachers’ ability and beliefs. After all, teaching is the interactions between students and teachers.
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