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	Activity Plan

	Activity:  
Learning to tell the time

	Number of children:
12
	Age of children:
8 years old
	Number of adults:
2

	Location:
School classroom/outside
	Preparation time:
15 mins
	Activity time:
1 hour

	Resources:
The resources that will be used for the activity: 
12 large stones, paint, paint brushes, pencils, paper, small clocks.

	Aim/s of activity:
The aim of the activity is to encourage the children to learn how to tell the time whilst having fun, by taking part in the activity the children will work out where the numbers on the clock face go, practice counting numbers, Measure time, enjoy solving problems, discuss with one another how to work out the time and explain ideas a nd concepts with one another. 
This activity will help children with their numeracy, planning skills and develop their critical thinking, reasoning skills and confidence. These life skills are an essential part of their development.

	 Links to outcomes:
There are many links to outcomes from taking part in the activity, the children will progress in the area of mathematical learning in a fun way, they will learn to communicate with the knowledge to explain and understand a mathematical concept and logical reasoning. By suggesting that the children complete the activity sheet and complete the questions about Time on the clock is a useful skill to obtain, numeracy and literacy will have been developed through written form, and physical form, through their creativity when working together on the activity and in pairs when working on the activity sheet. The activity also supports (EYFS) The Early Years Foundation Stage, the curriculum specifies the importance of learning skills associated with mathematics, the children are using their numeracy skills when taking part in the activity.

	Differentiation:
The activity is appropriate for all children and catered for everyone, each child has an equal opportunity at taking part, regardless of their abilities. The children are usually put into one group when doing the activity, as this way they are all part of the same team, they will all learn together and can share ideas between each other, however they will also have the choice to work in smaller groups or work alone if they wish to, there will also be two adults during the activities, who can guide the children if they feel they would like a little extra support. It is important that each child feels included and part of a team when doing activities and to ensure this happens, we follow the (2007) UNCRPD guidelines. The children’s learning and wellbeing is our main priority.


	Health and safety: 
Health and safety of the children is our main priority; essential measures have been put in place to ensure that all children and adults have an enjoyable activity lesson in a safe and secure environment. There will always be 2 professional adults during the activity lesson to ensure the safety and wellbeing of each child.


	Role of adult/adults:
The role of the adult is to ensure all the children are safe and happy, adults can also support the children by engaging with them during the activity, it is the adults responsibility to use their skills and knowledge to enhance the learning environment to create additional learning opportunities for the children, by doing so they are creating an environment for the children to use their creativity, while developing their cognitive and emotional strength. It is through play that children at a very early age engage and interact with the world around them, as adults we must encourage this skill. 

	The activity:
[bookmark: _Hlk43847975]For this activity, each child will be asked to bring their own stone in to school and paint a number on it (1-12), whilst the paint is drying the children will have a look at a clock face and see how the numbers are arranged and learn about the format of the analogue clock and how it is made up of hours, minutes and seconds.
Once the paint has dried the children will then go outside (weather permitted) they will then be asked to place their stones in the correct order in a large circle on the floor, resembling a clock face.
Once the children are happy with the order of the numbers, they will be asked to take turns to lay down in the middle of the circle and to use their arms as the hands of the clock whilst the other children look on and work out together what the time is.
After each child has had a turn at being the clock hands, they will be put into pairs and complete the activity sheet, each pair of children will be provided with a small clock to help complete work sheet, the work sheet will have several clock faces, some will have the clock hands pointing to different times, and others will have the time under the clock face, the children have to work out the time on the clock face by drawing the clock hands to the correct time or underneath there will be a blank space to put their answer of the clock time.



    Word count (844)






Evaluation
With regards to my activity plan, I feel that I have mentioned many relevant mathematical subjects that link to children’s numeracy skills and mathematical concepts, these skills and concepts are essential to children’s development (Cragg and Gilmore, 2014) for example, by teaching the children the format of the analogue clock and how it is made up of hours, minutes and seconds, is an essential life skill, Discussion about this can lead to efficient planning of activities and to make better usage of time, this skill not only teaches the children to tell the time, be confidant with numbers and counting, they provide an understanding of how numbers function (Karimi, 2012). Mathematics encourages children to be creative learners, to play and take risks in tackling mathematic problems by using their numeracy skills across the curriculum to make effective choices, becoming confidant individuals, and being a valued member of society (Education wales, pp.5 2019) 
[bookmark: _Hlk46092051][bookmark: _Hlk46091980][bookmark: _Hlk46092177]Early theorist, Leong & Bodrova (2015)  believe that play develops children’s basic mathematical skills, social skills and early literacy skills and constructive play teaches children to be flexible thinkers and develop a sense of control and self-esteem (Bruner 1972), By changing the environment encourages all sorts of constructive play, by taking materials outside and bringing materials in to the classroom from the playground , are additional ways to increase constructive play (Chaille, 2008) . 
Many theorists have different views when it comes to play and mathematic development, for example;
Piaget (1958) described play as active learning, firsthand experiences and motivation, and that these are the catalyst for cognitive development. Piaget has not only influenced early years practitioners in their practice of allowing children self-choice, but his work has been influential in math schemes, which suggest a hierarchical view of mathematical development (Grassian and Kaplowitz, 2001). Throughout the activity the children are learning firsthand, by demonstrating their knowledge and understanding on how to tell the time, by taking part in the activity and becoming competent leaners.  
Vygotsky (1978) unlike Piaget, emphasizes the importance of social interactions the use of language which assist learning and development. Vygotsky influence on mathematics, has been to encourage mathematics teaching to be related to the Childs own experiences and to encourage talk about mathematics (Moll and Whitmore, 1999). I feel that throughout my activity the children are continuously being encouraged to talk to and engage with each other, to find a solution to their mathematical problems.
However, there are weaknesses in my activity plan, for example, health and safety, although safety measures have been put into place, I feel that that I may have overlooked any risk that could possibly be of harm to the children or staff for example, is the classroom suitable for the activity to take place, is there enough space for Movement around the classroom so the children or adults will not have any slips or trips, is there clear access to the exit doors in case of an emergency. These risks need to be considered before any activities can take place, Health and safety arrangements in schools need to be proportionate and appropriate to the risks involved (Scully, 2019).
I also feel that I have not paid much attention to differentiation, although the activity is appropriate for all children to take part in regardless of any disabilities, I feel that I did not take much consideration to the setting and if was easily accessible for children who may require a wheelchair or other helping aids and equipment. Differentiation means that you find any way that you can to modify the activity or environment to help all children so they can be included (Gunner, 2014).  
[bookmark: _Hlk45806771]I feel that my activity includes many positive aspects towards mathematical learning that is promoting mathematical development, however there are also weaknesses that do need addressing and that I need to pay more attention towards. 
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Discussion
The outside environment is a big contribution to learning and development, allowing children to experience the world around them through natural resources (Wilson, 2018). Outdoor learning provides children with the opportunity to develop skills, language and understanding. Natural and open-ended resources provide children with many opportunities to use their creativity and imagination with natural materials, the way natural resources look, feel, smell and taste all provide children with great learning opportunities (Kiewra and Veselack, 2016). By using a variety of wooden objects, such as wooden blocks, can provide children with a more ‘open-ended’ experience because the resources can be anything (Blaz, 2018). These natural resources allow children to be creative and express themselves freely through their play; they are not restricted by the pre-set limitations of objects (Stupin, 2019)
Simon Nicholson (1971) suggest that, when engaging play spaces for children open-ended resources to play with simulates curiosity and creative activity.
Having different resources for play, such as loose materials or loose parts can offer a variety of open-ended play experience and playful activity with materials that stimulates children’s creativity and support children in posing ‘what if’ questions to solve everyday challenges. (Flannigan and Dietze, 2017)
Ingrid Pramling Samuelson and Eva Johannson (2006) suggest that where children engage in high levels of creativity, imagination and invention can experience new ways of being and doing, creative play supports children in making meaning about their worlds by experiencing new ways of being and doing as they build on previous learning.
Modern pedagogy has introduced natural resources into the learning environment, replacing colorful plastic toys, However, how does this change support children’s development? (Anning, Cullen and Fleer, 2008). In settings many different types of resources are available for children, these resources can be man-made materials, such as plastic, rubber, paper or they can be natural materials, such as, sand, wood, water, chalk. By using all these different materials to play with this will encourage constructive play and help develop children’s basic mathematical skills (Anderson-McNamee and Bailey, 2010).
Many theorists accompanied the idea that natural resources are beneficial for children’s learning development, according to Friedrich Froebel (1782-1852), in play children construct their understanding of the world through direct experience with it. His ideas about learning through nature and the importance of play have spread throughout the world. Froebel developed a set of gifts (wooden blocks 1-6) and introduced occupations, (including sticks, clay, sand, slates, chalk, wax, shells, stones, scissors, paper folding) the gifts and occupations are open-ended and can be used to support children’s self-initiated play (Gripton, 2013).
highly influenced by Froebel’s educational ideas, Susan Isaacs (1885-1948) a British psychologist, set up an experimental nursery school known as Malting House School, she believed outdoor play to be extremely important and beneficial to young children. Isaacs planned the Malting House School carefully in order to best facilitate children’s development, in the garden there was a playhouse, sand pit, tool shed, plots for gardening and one of the first climbing frames in Britain (Pound, 2011) Isaacs was providing vast amounts of open-ended play through her setting.
Although man-made materials are ideal for children in settings, Plastic toys can often only be used for their purpose and can restrict children’s thinking skills (Nutbrown, 2006). However , plastic Lego blocks do encourage children to engage in play that promotes physical, reasoning and problems solving, language and social skills (Sarama and Clements, 2009), whilst wooden and natural resources encourage creativity and imagination in young children, for example; Tree trunks and wooden planks can support children in creating structures and developing physical skills, through body movements such as climbing and balancing. The reason why settings use these resources is because they are open ended, the resources can be used repeatedly and each time children will use them for different purposes (Wilson and James, 2005). natural materials offer the children the opportunity to make comments and ask questions, gaining a deeper knowledge of their environment. Natural materials can be inspiring; children are fascinated by the resources and are eager to explore them (Drew and Rankin, 2004)
An advantage of using natural materials in the environment is that children will often make connections with these in their home environment. A great way to gather all these resources is to involve parents as they are more likely to have some resources lying around the house and can continue to encourage children to use their imagination at home.
Word count (734)

Explanation 
[bookmark: _Hlk46104650]The Role of the practitioner in early years settings are extremely important, they are complex and demands many different responsibilities. one of the main responsibilities is to support the children in a full range of curriculum experiences is by providing one to one or group support, as well as support for their safety, health and wellbeing (Graham, Phelps, Maddison and Fitzgerald, 2011).
One of the many responsibilities that the practitioner must do is respond to each child's emerging needs and interests, also consider the individual needs, interests and stage of development of each child (Tomlinson, 2014). This can be done by observations, assessment and planning, once the practitioner has information on the child’s current development through observing and assessing their learning, they are able to plan appropriate activities and opportunities to further the child’s learning (Brodie, 2013). The learning environment is taken into consideration when planning for a child’s individual needs and the practitioner ensures that each child is given the opportunity to take part; this may require the activity to be adapted to meet the individual needs of a child (Sinclair, 2014). It is important for practitioners to manage the pace of activities, also planning varied and interesting new experiences to stimulate learning. 
When planning to support the mathematics curriculum, practitioners need to reflect on the ways in which children learn and ensure both provision and practice are informed by this, Always consider the way individual children learn, play and interact, to respect children as independent learners who need opportunities to revisit, practice, make choices and have a sense of ownership of their learning (Wood, 2005). It is practitioner’s responsibility to use their skills and knowledge to enhance the learning environment, creating further learning opportunities for children (Danielson, 2007). A statutory National Literacy and Numeracy Framework (LNF) has been developed to support practitioners and teachers to embed literacy and numeracy across the curriculum in wales (LNF, 2015), also the Foundation Phase curriculum is planned as a progressive framework that spans four years (three to seven years) to meet the diverse needs of all children, including those who are at an earlier stage of development and those who are more able ( Ledwaba, 2018)

Foundation Phase practitioners should acknowledge prior learning and attainment, offer choices, challenge children with care and sensitivity, encourage them and move their learning along (Tickell, 2011). Indoor and outdoor environments that are fun, exciting, stimulating and safe promote children’s development and natural curiosity to explore and learn through first-hand experiences (White, 2013). The Foundation Phase environment should promote discovery and independence and a greater emphasis on using the outdoor environment as a resource for children’s learning.
There are many different approaches towards practice in early years settings across the world for example; 
The Scandinavian approach to using the outdoors as a part of the pedagogy of early years settings has been very successful. Swedish preschool highlights the importance of play in a child’s development, with a curriculum aiming to ensure children’s individual needs and interests (Samuelsson and Carlsson, 2008). Gender-aware education is increasingly common, striving to provide children with the same opportunities in life regardless of gender (Wells and Bergnehr, 2014). The success of Swedish preschool education has been acknowledged by many authorities, the Swedish tradition of preschool emphasizes the importance of play in a child’s development and learning (Özar, 2012). The Swedish preschool system focus is on play rather setting goals and assessing the progress of children like in the U.K. What really is emphasized in Swedish preschool curriculum are; playing together, tolerance, self-confidence, process skills, verbal and nonverbal presentation skills without being afraid of making mistakes, being independent as well as respecting others (Koch, Nafziger, and Nielsen, 2015). The interests and needs of children are key components of their education in the preschool curriculum, the integration of childcare and education has been achieved with the introduction of a national curriculum, similar to the Early Years Foundation Stage requirements in England (Sheridan, Williams, Sandberg and Vuorinen, 2011).
[bookmark: _GoBack](662)
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