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The curriculum that is to be evaluated is that which is in use within placement in Parc Prison. The reason that this was chosen was not only due to it being within placement but was also because despite the situation in which it is used there is evidence to suggest that it is a good working example. This can be seen in results that are achieved. 
Firstly, in order to evaluate the curriculum, we need to look at the meaning of curriculum and what it means for learners? The general thoughts when asked to describe what the curriculum is are mostly based round the national curriculum, but this is not the whole picture. The curriculum embodies so much more of a student’s life than just the assessments and academic learning that take place. A whole range of learning takes place whilst in education and some awareness needs to be taken of the outer classroom learning. According to (Tyler,1949) the curriculum must be consisting of 4 elements and as such any curriculum planning should consist of 4 dimensions including objectives, content, methods and evaluation. The curriculum in Parc is directly related to the needs of the learner as it is linked to the career choice they have made upon entry. This makes it a vocational based curriculum and as such is partnered with industry in order to achieve long term goals. an example of how this works in brief would be that assessment is made upon entry into the prison as to whether a learner wishes to study or work. Following this discussion learners are immediately placed on a learning pathway if they have not got the basic skills or if they have achieved GCSE grades, they are able to go straight to the centre for work. Outside of the planned course of study there are also library sessions embedded within the study to allow for the hidden element of the curriculum. This notion is part of Pollard & Triggs 4 concepts of the curriculum and is as essential as the planned course (1997).
The context in which the curriculum is delivered can be very challenging as it is a prison. According to Denby “prison provides a different example where people are not entirely ‘free’ in their choice to learn (pg.25 Denby,N) As much as the curriculum tries to be flexible in its approach there are still limits as to how much the learner can be involved. The curriculum has a product model feel to it as it is very rigidly structured. This model is also known as the behavioural objective model (Tyler,1949) The move towards this model could be due to the setting in which it is used. The product model has the advantage of being very clear on its intent making the assessment process more precise. In the prison setting as there is a need for a quick turn around due to time constraints (prisoner movement or release etc) this appears to be the ideal choice. There is a concern however that learners are not given the skills to efficiently learn as well as they would within the process model. The process model has a greater focus on student led learning as opposed to the product model. There is a small emphasis placed on the students’ needs upon arrival as to which career path they wish to take. This however where a lean toward the more learner focused process model is left behind. Within the prison setting there is a great focus placed on behaviour which makes the product model a far better suited model to utilise. As there are a large variety of skill levels within each class setting the product model’s ability to select and structure the content makes it easier to keep on task. The learning is very much led by the teacher and at each stage the teacher is there to ensure the learner is supported. Due to the vast movement within the prison setting this ensures a continuous structure at the different skill levels. There is a high demand for continuous movement through the levels to enable learners to achieve their goals and as such the product model is essential in this setting. This model treasures the philosophy and psychology of behaviourism which lends itself to the continuous tested that takes place within the setting. The more creative process model would possibly ensure the learner retained the information longer but would make ensuring the career path was adhered to more difficult. This is due to the nature of the setting. Learners are often retained for short periods of time and the main aim of the establishment is to ensure learners have some form of educational certificate upon release. 
In conclusion the setting in which the learning is to take place is paramount to the model that is to be used in curriculum design. It is also important to understand that not every learning facility has terms and lengthy time frames to work with. It is for this reason that in this situation the product model works best. There is a clear need to ensure all students are on a learning path as soon as possible in order to achieve a greater outcome. If the process model were to be used there would be a risk of being unable to ensure the learners would achieve their target upon release from Parc. I am aware that there is more room for a more process model type curriculum within the more creative topics, but the product model is still utilised there in order to ensure targets are met. It has been a difficult situation in which to investigate as the general feeling was that it may be a process model preferred. This being said there was a great understanding that within this setting product was more efficient.

The learning programme that has been created is based on the respiratory system. It would be a 10-week programme with one-hour sessions per week. The initial lesson would comprise of a full introduction of what students would expect to learn from the programme and how it would be incorporated into their learning plan. At the beginning of each lesson a recap of prior lessons to ensure students are aware of the flow of the subject and to also aid memory. Some of the topics would need to be delivered over 2 weeks as they are linked to each other and due to their complexity are easier delivered that way. 
 The target audience for the module would be GCSE level students although adaptions could be made for A level delivery. Students would be from a range of backgrounds and would be studying either a biology or human biology course. Students would be from the post compulsory education sector. The module could also be delivered as part of any healthcare course. GCSE biology, human biology and access to healthcare students will need to study this module in order to progress to their chosen career. There are many career paths that require biology as part of the entry requirements and as such is an important element of the learning process. An example of a career path would be that of nursing. In order to gain entry on to the nursing degree any candidate applying would need to have a good knowledge of biology. Students will either be required to have an A level in the subject or have achieved a pass on the access to nursing and healthcare course. It would be for this reason you would expect that the module would be of great importance to students who choose to undertake it. 
The delivery of this scheme of work will deliver the basic anatomy of the respiratory system and will follow on with the more complex systems involved in its maintenance. There will be some low-level chemical equations that are involved but are an essential part of the system delivery. At the beginning of each session there will be a recap of the information from the previous session and at the end a conclusion of the lesson. at the end of the scheme of work there would be an expectation that the learners would have some basic knowledge of how the system works and what may happen if it doesn’t work properly. Learners would also know how to create a working model of the lung and be able to demonstrate the breathing in and out process. 
The cross-cutting theme that is embedded within the scheme of work relates to tackling poverty and social exclusion. Due to the rise in the smoking cessation movement and respiratory related issues this lesson makes the perfect opportunity for promotion.  There is a lot of information lately that suggest the uptake for cessation clinics are linked to education on the subject. As uptake appears to be lower in less affluent areas there may be an increased chance of educating a larger number if delivered in this way. There is also the possibility that students are taking this module as part of a career pathway in health and would be beneficial.
Throughout the scheme of work there are various strategies that have been used for teaching and learning. as this is a science-based subject a lot of the strategies are relating to visuals. When delivering a programme there are always going to be techniques that work better with particular topics. In this scheme of work there are a large number of PowerPoints, this is because some material will need to be memorised and the ability to print out copies enables students to do that. 
According to Zemke “the goal is to have the right theory for the right situation” (p.25 Zemke, 2002) but as educators this can be a difficult match to make. Upon acknowledgement of this statement throughout the scheme of work the strategies that have been chosen are flexible in their link to the theories. Although the scheme is predominantly behaviourist due to the nature of the material that is delivered where possible a move towards other theories has been made. There are many question and answer strategies which are linked to the behaviourist theories. The behaviourist theory puts the teacher more in control than the student which means they are provided with the information and are then asked questions in relation to it. When tasks are completed the learner will be given feedback. According to the skinners behaviourist theory learners will learn by the process of feedback. Where possible there was a move to the more humanistic approach delivered in the form of encouraging the learners to make the most of the learning opportunities that are available. Strategies linked to this theory are things such as co-operative learning (group work), drawing(diagrams) and problem-based instruction (assembling a working lung). The activity promotes the student-centred approach by giving them the chance to work through a problem. 
[bookmark: _GoBack]The scheme of work has multiple stages in which assessment is to take place. Whilst there are opportunities to assess the students learning in summative form there are also numerous occasions throughout to formatively test the teaching strategies. There has been a lot of evidence to suggest that learners do not like tests and exams although sometimes they are a necessary evil to ensure material has been absorbed. In this scheme of work we have tried where possible to use strategies that include group discussions in order to both ensure the learners are getting to the grips with the material but also to see whether the teaching is successful. Regular activities and discussions ensure that the teaching is working or whether there needs to be adaptions made. This is an important part of the planning and delivery process. at the end of the module there will be a summative assessment in the form of a full quiz/test. This will enable the success or failure of the programme to be seen. 




 


















Scheme of Work 
	Programme Title:

Respiratory system


	Venue:

Unknown at present

	Lecturer:

Sarah Dalton

	Hours per week:
1 hour


	Day/Time:
Unknown at present


	Number of Weeks:
10



	Aims:

· To establish the respiratory system components
· To learn the function of the lung
· To be able to label the respiratory diagram
· To be able to label a lung diagram
· To understand the basic principles of how the respiratory system


Module Outcomes:

· To have a full understanding of the components of the respiratory system and how the system works. 
· To be able to label the respiratory system
· To be able to use Key Terms in relation to the topic
· To be able to create a working lung model
· To understand what happens when the respiratory system does not operate properly
· To be able to explain to peers the basics of the respiratory system














	Week number

	Topic
	Aims & objectives
	Teaching and learning activities
	Resources required
	Assessment 
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	Intro 















The respiratory system







Aerobic respiration








Anaerobic respiration














Breathing in 
And Breathing out











Gas exchange














Conclusion


	To allow students to engage in the learning programme and assess the current knowledge levels





To learn the components within the respiratory system




To understand the process and basic equation involved




Knowledge of the equation involved. Its functioning.
Learn Key terms associated with the topic







To learn about breathing in and out whilst engaging in a practical activity

Discuss how the system can malfunction

















Go over all the materials covered and discuss any issues with any particular topic covered. If needed any one to one time that is needed to ensure the information has been retained.

Discuss issues relating to poverty and lung disease and the impact that it has on NHS
	Group discussion
Q&A













Diagram







 




Group discussion
Role play
Illustration on whiteboard

















Whiteboard
Projector














Supply handouts of the module topics covered to students to aid memory and revision.







Use PowerPoint with step by step information relating to the topics covered. 
Group discussion and one to one session 



Group discussion
	Powerpoint















Powerpoint
Diagram









Video clip
Powerpoint 







Video clip
Prezzi
White board













Large empty pop bottle
3 x balloons
Straws
Elastic bands scissors













PowerPoint
Youtube video demonstration



























Pen and paper for group 
	Discussion in order to establish current knowledge












Diagram labelling










quiz








Discussion
Practical exercise














Group exercise/discussion















Diagram labelling















Full quiz incorporating all the topics covered over the 10-week module












Notes made by students
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