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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement
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	Target
	What have I done in this assignment?

	Target 1
	Aim to develop a more academic tone to your writing, proofread for both clarities of expression and spelling or grammar errors.

	Here is where I  have downloaded Grammarly to help me with spelling and grammatical errors. I have also used the ‘immersive reader’ on word to help me. 

	Target 2 
	Develop your ability to think more critically.

	I have ensured with every positive reference I have included a negative one to give opposing views. I also, ensured that I provided more of my own opinion on issues and looked for links within the literature. 

	Target 3 
	Increase your knowledge of areas you discuss in assignments, this will enable you to show a deeper understanding of various topics.

	I have spent more time synthesising the relevant information for this assignment and this has allowed me to develop a deeper understanding of the topic of differentiation. 







Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	 This is where we carried out the meet phase online via teams. this bridge focused on our meet phase where we discussed AFL strategies for the purpose of this meet. We discussed the theory behind the practice of what could be implemented within the classroom. We discussed potential AFL strategies we could be used as apart of our test phase for the next 2 weeks. We were given a time frame of the 24th of November to complete this.
	I have decided from the meet phase to use 2 strategies and these are:
- My class will make their success criteria
- Name generator used in the same way as lollypop stick



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	This is where I will conduct the two strategies within my lessons. I have decided to use is success criteria and name generator
Success Criteria - 
​​​​I carried out success criteria myself for the class and I used this as a model from what I expected the children to do for theirs. As my class doesn't use success criteria's as much in class this was a good way for me to introduce this to the children. In the next lesson, I asked the children to do the same as I did and I left a blank template on the whiteboard and then I used my 'Name generator' to decide who was going to give me some key features of a report to use within their success criteria. This worked well as the children were engaged in making their very own success criteria as this is something they have done themselves.
Name Generator - 
I introduced the name generator into my class on a DCF lesson. I felt this was a good way to introduce it on the interactive whiteboard as the children could see it on the big screen. I explained to the children when I ask a question instead of hands up I'd use the Name generator to randomise someone to answer my question. This worked well as the children were instantly engaged as they all really enjoy IT and therefore, I felt that my class already had an interest in doing more things through IT.
REFERENCES FOR AFL
	To reflect the use of my two AFL strategies:

Success Criteria - 
I felt this was a really good method to use with my class as they are in KS2 in year 4/5 which means their more inclined to follow instruction. When I move down to the foundation phase I don't think this would be as effective however, I will give it a go. I feel the only disadvantage was that because the children weren't as familiar with using the success criteria when they asked 'Miss what's an introduction' when the children could have looked on the board to see that. I reminded everyone of this and said to use their success criteria to help them write a report.

Name Generator - 
I felt this also went well and it worked well with my class because the same children usually put their hands up and some children aren't as confident and therefore, this encourages children to provide their answers. Also, it ensures that if the children are listening they should be able to answer the question. That is the biggest advantage of a name generator the randomisation helps teachers understand who is listening and who isn't.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the shared activity half the group came into Cadle for a face to face session, whereas the other half were online. I decided it would be more beneficial for me to attend Cadle as I grouped up with another 2 students that are in my placement school to share our findings from our AFL strategies. I found this worked well as we created a PowerPoint on google drive so we could all access it and then in school, we spoke about what kind of things we would discuss in the sharing phase. I felt this worked well as the sharing phase provided all students to listen with different experiences they had in both the foundation phase and KS2. They share phase was defiantly worthwhile going into Cadle as we were able to answer questions at the moment and also have some advice from our network leads.

	I think moving forward from the sharing phase has helped me to get an idea of what kind of strategies work in the lower end of the school. This is something I need to be thinking about now as in January I will be moving into a reception class. Hearing ideas from the student teachers who have just recently done their practice has given me ideas on the type of AFL strategies that do work in the Foundation Phase and other strategies that might not work as well. Moving onto the foundation phase I will be using Lolipop sticks or my name generator. However, for my current KS2 class I will continue to implement these and also make use of perhaps other AFL strategies such as ping-ponging, hot and cold right and self-assessment.






SKD
Literacy
Evidenced by an asset? a
Grammar lesson: Verbs and Adverbs 
Within PTE1 my KS2 class were focusing on Verbs and Adverbs within their grammar lesson. I was provided with the New Heinemann work booklet to teach the children the topic. However, I was not quite sure of the difference between the two. Therefore,  I accessed BBC bitesize where I watched a video that highlighted the difference between them both. The website also provided a written explanation giving examples of a verb and an adverb. 
I also made use of this video within my lesson as I felt the children would benefit from watching the video. This is where then I could elaborate on what the video stated and get the children thinking for themselves the difference between a verb and an adverb by providing examples to put on the whiteboard. 
Digital competence
Evidenced by an asset? a
Digital alteration: Beth Teaches Tech
Within my KS2 class, I was provided with the opportunity to teach a DCF lesson to the children using the DCF scheme. The topic for the DCF lesson was ‘Digital Alternation’. When looking through my teacher Twitter account I came across an account named ‘Beth Teaches Tech’. This is a lady who works for a company named Aspire2Be where they provide additional training for teachers concerning IT etc. This is where she tweeted how to use an apple device to digitally alter ourselves. Here is where you would access the app ‘clips’ on any device and create a Bitmoji to digitally alter yourself. This was very useful for my class as I was able to use the I pads and the children could give it a go. I introduced the lesson using my recording from clips and this worked well in engaging the children into the lesson. 

Subject knowledge
Evidenced by an asset? a
Science - Why soap works experiment 
​​​​​​​Within my KS2 class, I was provided with the opportunity to teach Science. Being one of my favourite lessons myself in school I was looking forward to this opportunity. The KWL from the Year 4/5 class I was teaching stated that the children wanted to learn how to wash their hands. However, I wanted the children to understand how soap works to help protect us against viruses. Being in a pandemic I thought this would be a relevant topic to use and an important one to focus on as the children are encouraged to wash their hands as much as possible throughout the school day. Therefore, I wanted to find an easy and effective experiment to get the children to understand how soap works. 
I found a resource on YouTube that used a simple experiment of using soap, water and pepper. I found this a really simple yet effective experiment to highlight the importance of handwashing to the children helping us protect ourselves from germs and COVID-19. 


Standards
Professional Experience Template 1: Teams meeting with a key worker 
Pedagogy Standard: Advancing: Blended learning

What did you do and why?
This experience involved my lesson. My lesson was about Interviews and I interviewed teams with a key worker. My involvement in this lesson was that I planned everything and I was in charge of this. My intended outcomes for this was to create a fun and IT lesson and cross-curricular lesson for all. 

​​​​​​​1. Blended learning experiences​​​​​​​ 

This is where we conducted a blended learning experience in the classroom by introducing the children to Microsoft Teams. This is something that my class mentor wanted the children to learn about in preparation for blended learning in the future if it was to present itself again. Therefore, my class mentor did a lesson previously to mine on how to access teams etc by using their Hwb accounts. This is where I built in my lesson on the knowledge that the children already had and I put that theory into practice by conducting a team meeting with a key worker. 

2. ​​​​​​​Cross-curricular themes​​​​​​​

This was a good example of what is expected within a cross-curricular lesson as the children were learning about their topic lesson which was about Covid and having an interview with a Keyworker. This subject also linked with DCF/ICT within the lesson as the children had to operate teams and get into the meeting by accessing their emails to find the invitation to the meeting. Additionally, the children also focused on their language and oracy skills within this lesson because the children pre-prepared their questions to ask the key worker and also the children made good use of their English oracy skills by asking the key worker the questions they decided on within their group. 

What have you learned?

I have learned that through collaboration I was able to achieve great things from my lesson. To my overall development, I was able to further develop my understanding of Teams and portray this to both the teacher in my class and the children. I did meet my intended outcome as all were engaged within this lesson. The lesson I have learned is that there could be technical issues arising from IT that I cannot control. But, with some patience and persistence, I was able to rectify any problems we faced. 


What next?

To carry on with using IT within my classroom and making full use of platforms such as Teams within my lessons as I received a very positive result from both the children and staff. In response to change, I would change to use I pads as opposed to laptops as I found this a lot quicker as the laptops can be slower to use. Further opportunities would be conducting more of a 'Hot seating' lesson with another key worker or person of choice from the children. 

















Professional Experience Template 2: Diagnostic Basic Number Test 
Pedagogy Standard: Refining: Recording and reporting

What did you do and why?
The result of participating in the assessment process enabled me to record and report my findings to my class mentor. After carrying out the test with the children I was required to record and report my findings to her on what the children scored in their tests and if any children had progressed since the last assessment or regressed from the assessment. Making a recording of my findings was an important part of the test as this is where we could compare the children scores. Also, reporting my findings was equally as important as this Is where I was able to give feedback on each child on how they did within the test and the amount of support they received. 

What have you learned?

From this opportunity, I have learnt many key elements of the assessment process including, record keeping, reporting of assessments, recording of assessments, and also how to conduct the assessment lawfully as the test should be a true reflection of the children ability and they should not be influenced in any other way. This is particularly relevant as going into PTE2 it is likely that the children within my class will be carrying out end of year assessments therefore having this experience now in readiness for PTE2 will be useful for me as I have gained some knowledge behind the assessment process. I did meet my intended outcomes as I am now aware of the running order of the assessment process and gaining some essential knowledge behind it. I will share what I have learnt when I go to my next placement I will be able to say to my class mentor that I have had some experience working with assessments. 






What next?

As a result of this experience, I will ensure that I make use of opportunities that might be provided to me in PTE2 to help with assessments etc. This will be beneficial for me on completion of my PGCE as recording and reporting is an important aspect of teaching as I must consider this information in planning appropriate lessons for my class. 



Professional Experience Template 3: Pupil/Teacher Relationships 
Pedagogy Standard: Influencing: Challenge & Expectations
What did you do and why?

This related to the expectations that I had of my children within my class. This meant that I didn't want to disrupt their routine in any way but, I expected the children to carry on with their routines just like they did with my class mentor. Therefore, I ensured that during my observation week I made note of the children routines and then going into my first teaching week I would follow the lead from my class mentor. Therefore, the children understood early on that I expected them to behave in the same way they did with their teacher and respect me in the same way as I was also my teacher. However, due to their needs, it wasn't an easy transition. But, I tried my best to keep on top of the children in the same way as my class mentor did.

What have you learned?

I felt this was a very important topic as this is fundamental in any school that we create positive teacher-pupil relationships. This is something throughout my career I will make a priority as it is vital to get the children to trust you and be comfortable around you. I felt I met my intended outcomes as the children trusted me as this was noted by my mentor that I created positive relationships with the pupils in my class. I felt this practice was an eye-opener to the needs of specific children within SEN and I can now see the variation from class to class on their needs. It has made me realise that perhaps SEN FP is something that is not for everyone due to the demands and needs of the class. 

What next?
When moving onto PTE2 I must ensure that I am clear with the children about what is expected of them during my lessons. However, this PTE has made me mindful that I must not disrupt routines and follow the lead of my class mentor as this worked well. Therefore, I will continue to work in this way in PTE2. 


Part 2: Critical Reflection
Introduction 

This essay aims to introduce the research findings under the topic of challenge and expectations within classroom practice. This essay will also aim to consider both the benefits and drawbacks of using particular approaches that can be implemented within the classroom.  It will also focus on how the literature may influence my own teaching experience which will be identified and justified within the essay. 

For this essay, the topic that will be critically discussed is the topic of challenge and expectation. Challenge and expectation is a continuing theme that is used throughout teaching practice and it drives a purpose behind the learning. When referring to the concept of challenge it has become an important idea within education. To keep standards high, teachers have adopted the ethos of raising challenge through their teaching and the use of the curriculum. This is to ensure that teachers avoid setting low expectations that lead to low outcomes. On the other hand, expectation refers to teachers beliefs on what the students can achieve within the classroom. This can be established through student-centred learning cultures, as teachers we must have the ability to adjust expectation according to each pupil. This relates to the justification of the chosen topic of challenge and expectation. Because within my professional teaching practice I developed a basic understanding of what the topic entails. However, in readiness for my second professional teaching practice I wish to explore this topic further as I consider that it is fundamental to adopt high teacher expectations but correctly doing this. 


Critical Discussion of Chosen Aspect 
Expectation 

When referring to the topic of expectation as teachers we consider this fundamental in learning as we raise the concept of expectation in all lessons. As teachers, it is considered that we hold high expectations for every student in our classes as we all believe in the greatness for our pupils to achieve their best potential whilst also considering their diversities. However, expectations in traditional pedagogy refer to high expectations through grades, test scores and behavior (Pendoley, 2019).  Conversely, within practice it’s debated whether this is still a fact that traditional pedagogy evidences the success through expectations in pupils. Education requires collaboration among the learning community as it is everyone’s responsibility to produce great learning and great teaching (Pendoley, 2019). This could be demonstrated by creating a learning environment that is child-led as we cannot expect pupils to achieve their expectations if we cannot provide the tools for success. 

Ready and Wright (2011), observed that some teachers are biased to student abilities under sociodemographic bias. This relates to contexts such as housing, employment and education. Ready & Wright (2011), acknowledged that some teachers tend to underestimate the abilities of children as they are from lower socioeconomic and cultural minority backgrounds. Van den Bergh et al. (2010), also agrees that teachers who stereotype towards ethnic minority students rated the ability level lower compared with teachers with less biased attitudes. Though, it is important to consider why do some teachers have their biases and some do not have any biases towards pupils who come from lower sociodemographic backgrounds. Perhaps, the teachers themselvs are from a lower sociodemographic area and have their own positive views on these pupils due to their own experiances. Having these biases can be detrimental to a child’s education as teachers perceptions have a powerful implication on educational experiences and future social and economic opportunities (Ready & Wright, 2011). Therefore, stereotyping pupils from poorer backgrounds leads to the teacher predetermining lower expectations from those pupils. 

Campbell (2015), identified that children from low-income families were less likely to be judged as above average by their teachers. Similarly to those pupils who have special educational needs and those pupils who speak English as an additional language. Timmermans et al., (2015) also supports the idea that pupils experienced teacher bias according to the classes the children are in. The study sampled 500 classes and acknowledged that teachers had higher expectations for those children that were in the higher-performing classes. This suggests that teachers are biased towards those groups of pupils. To allow for fewer prejudices among these groups it could be suggested that teachers should develop relevant interventions and strategies to avoid stereotyping which could lead to less bias among classes  (Timmermans et al., 2015). 

When looking at the expectancy effect this refers to the research that was carried out by Rosenthal & Jacobson (1968). Their focus was on the ‘Pygmalion Effect’ which focused on the expectations of students and how it can have a profound effect on how we as teachers interact with pupils. It was found within the study that teachers treated pupils differently who had higher expectations for. This is where they would interact differently by being ‘warmer’ by providing lots of positive praise and providing more time to listen to those pupils. The ‘Pygmalion Effect’ showed that changes to teacher expectations can produce poor performances in pupils ability. For example, if a pupil was fully supported in doing well, then the pupil tends to do well. However, this is only consistent within younger children (Bruns et al., 2000). 

However, Chang (2011), suggests the problems that are associated with the Pygmalion effect as  children only live up to “what is expected of them”. This is where Chang (2011) suggests that children tend to do better if treated more capably. On the other hand,  Chang (2011) highlights the ‘Anti-Pygmalion effect’ which focuses on “student motivation, enthusiasm and achievement” are influencing factors besides teacher expectations. Conversely, Rubie-Davies (2010), highlighted that research has found that teachers have a considerable positive impact on pupil learning if done correctly. This can be achieved by promoting pupil learning through teacher expectation by promoting their beliefs on the potential of all pupils within the classroom. 

Challenge 

When referring to the topic of challenge  the process of cognitive overload can be associated with a high challenge. It is particularly important as a teacher to introduce a challenge at an achievable level for all pupils. The Cognitive Load Theory by Sweller (2011) provides us with a useful model to consider how this can impact the pupils within our class. Sweller (2011) based his theory on types of information held known as “primary knowledge” and “secondary knowledge”. The issue is that the working memory can be easily overloaded which consequently means that new information cannot be transferred into long-term memory. Therefore, it is suggested that teachers adopt the correct balance of creating challenging work. However, the work must be set so that it’s not ‘too easy’ or ‘too hard’. To improve levels of challenge within the classroom to reduce cognitive overload and does not provide a threat to learning. Additionally, to not overload pupils they should be  taught the basics of a topic such as essential background knowledge before moving on to the challenging tasks. If this is done in reverse order, this could lead to cognitive overload and as a result of this children will not reach their full potential (De Jong, 2010). 

However, carrying out simple differentiation such as a grouping system of low ability, middle ability and high ability does provide a substantial amount of challenge to those more able pupils in the class, instead of the whole pupils within the class (Hawke, 2017).  This suggests that more challenge is placed on the higher ability groups as opposed to the lower ability groups. This seems unfair for those pupils that are of a higher ability as those groups are expected to challenge themselves more by producing more work. Whereas the lower ability groups aren’t expected to produce as much work. A suggestion to avoid this occurring and increase levels of challenge for the whole class is to structure tasks as ‘Challenge/super super, Challenge/super and challenge’. This was suggested by Hawke (2017) as she believed that all pupils should take the risk and not just complete a challenge. However, as this is child-led this is optional for the pupils which may suggest a lack of consistency as the children could opt out of the challenge and not challenge themselves on the harder work. 
Challenge can also be associated with the topic of differentiation within the classroom. However, it is fundamental for all learners that tasks should not be rigidly differentiated as this does not accommodate all learn and stretch them to their highest abilities. Therefore, teachers must set challenge within the classroom that expands learning and is enjoyable for both pupils and teachers. This relates to the element of choice pupils are provided with, this is where pupils can work to their strengths and interests (Light, 2017). Nonetheless, choices must be varied to ensure learners can have a varied amount of challenge within their lessons. This is where Bloom’s taxonomy can support teaching and learning. This is can be used as a practical tool within the classroom to provide a framework for a challenge within lessons (Bloom et al., 1956). It can provide excellent foundations for a challenge within lessons as the framework is used to deliver appropriate activities, assessments, questioning, objectives and outcomes the following challenge to ensure a student’s progress is maximized (Gershon, 2018).
Light (2017), promotes the strategy of implementing the stretch and challenge model within the classroom. This requires teachers and students to recognize that learning should be difficult yet achievable for all. However, teachers must know their students well enough to make the best possible decision when planning for student learning. Once the teacher is confident enough to understand pupils strengths and barriers to learning this allow for a host of options that can “raise the bar in the classroom”. Conversely, Light (2017) strategy is dependent upon the idea that the teacher is confident in knowing each child’s ability. This might not be reliable during teaching in 2021 due to the pandemic as  teachers are now less aware and informed of their pupils ability due to lack of schooling. As a result of this pupils, abilities have now evidentially decreased due to remote learning (GOV, 2020). 
Conclusion 
To conclude this essay, I will not justify how I will carry out specific actions that I will use within my future teaching practice in regards to challenge and expectation. Having synthesised the information it is evident that above I have discussed both the positive and negatives of implementing various types of strategies and theories within the classroom.  

The first action I intend on using within my future practice is to remain non-bias towards the sociodemographic groups and not to have stereotypical views of those higher achieving groups. This is something that I already adopted when entering the teaching profession. However, from carrying out additional research I wasn’t fully aware of the impact of low teacher expectation can have on a child that is within those groups. Secondly,  ‘The Pygmalion Effect’ has also made me consider how my actions can be deflected onto the lower ability groups. Therefore, in practice, I will be mindful of how I direct my teaching towards the ability groups by considering how I use my tone, pace and pitch. This is to allow my teaching to become non-bias and all children will be spoken to in the same manner, regardless of ability. Thirdly, the importance of cognitive overload was an element of my teaching that I had not considered before researching the topic. Therefore, to strike the right balance between work that is ‘too easy’ and ‘too hard’ I will ensure that I spend time understanding each child’s diversities and understanding a method that could be used within my classroom. This can be done by carrying out trial lessons and observing and reflecting on what works for a particular class. I am mindful that not one teaching style suits all and therefore, each class is different. Lastly, a very important aspect that I will be adopting within my practice is ensuring that I am fully aware of each child’s ability within my classroom. I could carry this out by taking the time to look at various assessments that the pupils have undertaken, observing them in class and also spending time with each child. This is to ensure that within my classroom I adopt a fair approach to challenge and expectation and not become bias or prejudice over any pupils as all pupils are given the right to education. 
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