
MFL PCK day 3 
21st February: online           



PCK day 3: OUTLINE

Morning session

● Dissecting an MFL lesson
● Sequencing in lesson planning
● Using the target / assessed language in 

lessons
● Interactive lesson activities 

Afternoon session

● Vocabulary Teaching  / ‘drilling’  numbers

TODAY’S 
OBJECTIVES

● To dissect an MFL 
lesson

● To evaluate different 
interactive activities

● To appraise 
vocabulary drilling 
techniques





DISSECTING A LESSON
Identifying important elements of an MFL lesson



Points to consider
● When did the lesson / learning actually begin?
● APK - was prior learning activated?
● What was the role of the starter activity?
● How much target / assessed language was used?
● What scaffolding was used to support learning?
● Were there any stretch and challenge opportunities?
● How was learning assessed…during the lesson and at the end?



Curriculum for Wales

“The new curriculum for 
Wales is the cornerstone of 
the country’s efforts to turn 
its education system from a 
performance-driven 
education with a narrow 
focus, to an education led by 
commonly defined, 
learner-centred purposes.” 
(OECD, 2020: para 8)



Theories of learning: sorting task

Cognitivism04      Piaget, Bruner, Vygotsky

Social-constructivism03       Vygotsky

Constructivism02       Piaget

Behaviourism01       Pavlov, Skinner



Behavourism: implications for teaching

● Repetition and practice is key to achieve learning, as it strengthens the 
relation between stimulus of the teachers and the desired response by 
the learner

● Feedback is vital to achieve learning, as the teachers stimulates the 
learner to give the desired response to measure learning outcomes.

● Positively reinforced behaviour (for example, by rewards, praise or 
recognition) is likely to be repeated

● Negatively reinforced behaviour (for example, by ignorance) is less likely 
to be repeated.



Constructivism: implications for teaching

● Learners come to the classroom with prior understandings and experiences. To 
promote learning, teachers must address and build upon this prior knowledge.

● Teachers must think about what a child already knows, so that new knowledge 
can be related to existing schemata (assimilated or accommodated).

● Teachers must look for misconceptions in the learners’ existing knowledge and 
provide learning activities that enable the learners to understand the limitations 
of their current conceptions.

● Teachers must prepare learning tasks in which the learners can actively 
participate as learners’ own discovery as a crucial element in learning.



Social-constructivism: implications for teaching
● Learning is collaborative in nature and the social context is a major 

factor.
● All cognitive functions originate as products of social interactions.
● Learners can transmit knowledge to each other through language, 

as they are received by other learners, knowledge is co-constructed.
● It is the teacher’s task to encourage teamwork and collaboration, 

organise discussions and debates, provide opportunities for group 
work and group study.



Cognitivism: implications for teaching
● Learning is a process of organising information into conceptualized 

models.
● Instructions should be organised, sequenced and presented in a 

manner that is understandable and meaningful to the learner.
● Retention and recall is important to build schema’s in the brain.
● Memory is supported by organising learning material.



Can you 
explain the 

ZPD?



Rosenshine’s
Principles of
Instruction



Donaldson’s
Pedagogical 
Principles



Cummins’ Quadrant



Starting the learning before the lesson 
● If possible, get pupils to line up outside.

● Greet pupils in the TL as they enter the 

room

● Make pupils stand behind chairs

● Have a formal start to the lesson

● Get pupils to do a starter activity

● Call the register in the TL and greet

●  pupils / ask questions.



The role of lesson objectives / learning outcomes
● It allows you to share your intentions with pupils
● A shared objective “does have the power to work as the mesh to bring all 

the elements of a quality lesson together” (Richards, 2023)
● It allows us to clarify the knowledge or skill we will be teaching.







The starter activity primes pupils for learning

“Your first learning activity 
should stimulate curiosity and 

open-mindedness and 
prepare the brain for learning”



Sequencing in language teaching



Traditionally in MFL 
teaching, sequencing 
happens when…



Formative assessment: hinge point questions 
● A hinge question is a diagnostic tool which a teacher employs when their 

students reach the “hinge” point.
● A hinge is a point in a lesson when a teacher needs to check whether or 

not students have grasped a key concept and are ready to move on to 
study another. 

● Usually, students’ mastery of the concept that has just been taught is 
contingent on them being able to understand the next concept. 

● A class’s response to a hinge question should inform the teacher whether 
to completely reteach the topic, recap the main points, or move on to the 
next topic.



When should it be natural to use target language
● Greetings at the door
● Goodbyes at end
● Taking the register
● Giving classroom instructions
● Setting up language tasks and activities

(Allan, 2015)



Language showering: Finland

http://www.youtube.com/watch?v=6dLiokGsEN8


Planning an effective plenary



Collaborative task: plan the next lesson in the SoW

● How will you structure the lesson objectives?
● How will you link to CfW?
● How much TL/ assessed language do you intend to use?
● Which starter activity will you use?
● How will you sequence the learning?
● How will you stretch and challenge learners?
● How will you differentiate?
● What scaffolding will you provide? 
● How will you assess learning throughout the lesson and in the plenary?



Creating interactive resources



One dice / One pen(cil)
Each partner has a writing task to complete 
(gapped translations seem popular). On starts 
with the pen(cil),the other with the dice. While 
the pen-holder starts their written task, the dice 
holder rolls the dice until they get a 6. When they 
do they get to use the pen while their partner 
gets the dice and starts rolling until they get their 
turn again. The winner is the pupil who finishes 
their written task first. 



Trapdoor
It is played in pairs. Each person 
chooses an option for each 
sentence in their head. One starts 
reading the text and trying to find 
out the other’s choices. Each time 
they make a choice, the partner 
nods or shakes his/her head. If the 
choice is correct the person 
continues until they get it wrong. 
When they get it wrong, the other 
person has a go. 







Emoji Mindmap
Instructions:
Working individually for 10-15 
minutes, annotate the sheet in with 
as many words (1-2 words = 1 
point), phrases (3 words = 2 points) 
and sentences (4+ words = 3 
points) as you can to describe the 
emojis. Your work must be 
accurate but you can write 
anywhere, just add a little line to 
the emoji.



Thanks to Alys Perri







http://www.youtube.com/watch?v=YXi2iMq8HDU








Thanks to Charlotte Beynon





















Translate into Dutch

Seed plants have roots, stems and leaves. They also have flowers. 

All plants have leaves. Most plants produce seeds. The fruit gives 

us seeds. The main function of a stem is the transport of nutrients 

between roots and leaves.  In a dry climate we find plants with 

small leaves.     



How did you do?

Zaad-planten hebben wortels, stengels en bladeren. Ze 
hebben ook bloemen. Alle planten hebben bladeren. De 
meeste planten produceren zaden. De vrucht geeft ons de 
zaden. De voornaamste functie van de stengel is het transport 
van stoffen tussen wortels en bladeren. In een droog klimaat 
vinden we planten met kleine bladeren.



What were features of this exercise?

•Context used to aid understanding
•Text used initially to assess prior knowledge
•Pupils encouraged to find patterns / cognates
•Progression from single words to longer sentences 
to paragraph
•Collaborative exercise to encourage higher thinking  



Year 7 Translation task



Fortune Tellers



















Rip / ‘Strip’ Bingo
1. The teacher SLOWLY reads aloud the 

text or list.
2. When the teacher pauses, ALL 

students call out what the word or 
phrase means in English.

3. If one of the words or phrases that 
was spoken before that pause is 
written on one end of a student’s 
paper (the far right or far left), that 
student can tear off that word or 
phrase from their strip.



Classroom Screen



Plenary time!



Structure

● How we teach vocabulary

● Memory & cognitive science

● Drilling techniques

● Drilling numbers - practical demonstration (Mandarin & Swedish)

● Student task - prepare & demonstrate vocabulary drilling



How we teach vocabulary



Teaching and learning vocabulary (Nation, 2022)







APPLYING THE PRINCIPLES: TEACHING VOCABULARY



















Teach vocab
In context





Sentence
builder







Flashcards (e.g. Quizlet)

https://quizlet.com/87738084/mandarin-numbers-flash-cards/?i=eicm6&x=1jqt


Wordwall





Random
cards



Random
wheel





Quiz



Game
show 
Quiz



Open the box





Matching





Match
up







Vocab worksheet
Label the clothes



Differentiated
version







Flip tiles







Anagram
game



Anagram game



Hangman
game



Word
search



Crossword
puzzle









Translating





Information gap























Games;
Competition



Vocabulary box

 Open access resource for:

● Students who have arrived early to class

● Students who have arrived late and cannot join with the current activity

● Regular vocab review

● Break time study

● Early finishers 

● ……



Alphabet
of

vocabulary



Memory & cognitive science





Working memory and L2 vocabulary learning



Spaced practice



Retrieval practice



Interleaving



Dual Coding



Concrete 
Examples



Elaboration



What is drilling? 

Behaviourist: repeating correctly many times can lead to mastery of the language

● Repetition drills: listening to a model and repeating what is heard 
○ a technique still used when introducing new language items
○ teacher models the word/phrase; students repeat it

● Substitution drills: changing vocabulary while maintaining 
sentence structure

● Variations: Whisper drills, shouting drills, mutter/mumble drills.



Drilling: repetitive oral practice of TL

● Back Chaining: Building up sentences from the end to make 

longer drills more manageable.

● Transformation Drill: Involves changing grammatical forms of 

sentences (e.g. positive - negative - interrogative).

● Question & answer drills: practising adjacency pairs 
(conversational turn-taking)



Example:
PPP model

Present

I do

New vocab

Practise

We do

Drills

Produce

You do



Drilling tips

● Make drilling fun.
● Keep drills short and engaging to prevent boredom.
● Ensure learners understand what they are repeating; repetition 

without comprehension is not helpful.
● Have a clear focus for drilling, whether it's pronunciation, 

consolidating chunks, or building dialogues.
● Have fun with drilling, be enthusiastic, and engage learners actively.



Mandarin numbers 1-10 

一 二 三 四 五 六 七 八 九 十

yī èr sān sì wǔ liù qī bā jiǔ shí

un dau tri pedwar pump chwech saith wyth naw deg



Swedish numbers 1-10 

 ett två tre fyra fem sex sju åtta nio tio

un dau tri pedwar pump chwech saith wyth naw deg



PLENARY QUESTIONS

● What were the features of the 
Spanish lesson that interested you 
the most?

● Which of the interactive activities 
presented will you use?

● Can you define drilling? Which 
drilling activities will you use?

TODAY’S 
OBJECTIVES

● To dissect an MFL 
lesson

● To evaluate different 
interactive activities

● To appraise 
vocabulary drilling 
techniques



Task - prepare & demonstrate vocabulary drilling


