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Global perspectives in education (ECIE6004).

Children will need to be taught how to become a global citizen, this will ensure that the children understand their rights and responsibilities and understand that they can learn from different countries and thrive through this, teachers can encourage their pupils to stay informed about global issues and challenges throughout their school life (Collins, 2008, p.3-6). One of these issues being poverty. 
The definition of poverty is when people are not able to afford money to meet basic human needs, this can include food, education, and shelter. Poverty can also mean not being able to afford medication. Poverty can cause exclusion from society (New Brunswick, no date). Nearly 50% of the world’s population are currently living in poverty, one of these countries being Zambia (Saasa and Carlsson, 2002, p.17). Zambia is a large country in Southern Africa with the population of 19.46 million as of 2021, The colonial administration in 1888, has brought meaningful changes to Zambia, this includes the establishment of infrastructure such as railways and roads, this has then shaped the country’s development and the introduction of European administrative (Banda, 2010).With the population of Zambia becoming larger the government will need to expand their education to accommodate all participating students. Many families in Zambia will face economic challenges which will make it difficult for them to afford education and, all that comes with education, uniform and textbooks. Poverty can create children to drop out of school early because of the costs that come with education, and families being unable to afford it, the dropout rate for children in Zambia is 44.5% as of 2020 (Date Commons, 2021) although primary education has been at no cost since 2002, and secondary school education has been free since 2011 in Zambia, in the UK education has been free since 1891, this means children in Zambia have only had the same access to learning as children in Wales since 2011. Although schools are at no cost it is still not accessible for children and still come with barriers and challenges (UK parliament, 2024). 

Education will enhance children’s development of cognitive, emotional, social, and physical aspects of learning, a formal education will take place within schools, where a curriculum is being followed. Throughout the new curriculum in Wales children will be learning through experiences as well as Zambia schools. The curriculum in Zambia is designed to empower the students to be successful throughout their school life (Sharp and Ward and Hankin, 2006, p.5-6). Education in Zambia is very different to education in the United Kingdom although both countries following The United Nations Convention on the Rights of the Child, 1989, (UNCRC) which was founded to ensure that all children under the age of 18, are aware of their rights and their well-being and that they are being protected and promoted. Although 195 countries following, there are two countries that have not been included these are: United States and Somalia (Congressional Research Service, 2015). Zambia is a part of the UNCRC and has been since they signed it in 1990, because they have signed into the UNCRC they will need to provide children with healthcare, education and protection from any exploitation and abuse that many occur. The children’s rights need to be at the centre of any educational setting, to enhance the UNCRC rights. Children need to be aware of their rights (Chilufya, 2019, p.40). Geneva Declaration of the Rights of the Child, 1924, had been introduced to ensure that the child’s best interest at heart and adults to provide protection on these children. This document has later helped form policies (Veerman, 1992, p.159) such as the UNCRC. 

The first Zambian school was opened in 1883 since then education has increased within Zambia. Schools in Zambia could be located far away from children’s homes meaning, children would walk around 5 to 8 kilometres every day to get to school and the same on the way back, within this walk children can be exposed to danger on the way to school, such as animals, cars, dangerous people, lakes and more, because of this danger many parents would decide to withdraw their children from school, this has an impact on the children’s future opportunities due to being withdrawn from school (Warner, 2008, p.14). In the UK most children are in walking distant to their school or will have access to a school bus to get them to school. This is why only 80% of children attend local primary schools in Zambia but only a few go on to secondary school with 7% of the children going on to attend secondary school (Educational Trust, 2019). Within Article 28 of the UNCRC it states that all children should have access to primary education and ensure that all education is free, in Zambia this has only be accessible since 2002, this has had an impact on their cognitive development on the children (The United Nations Convention on the Rights of the Child, 1989). 

Children with physical, mental, and intellectual disabilities it can become a barrier to learning in Zambia due to the unexperienced classes, inaccessible learning materials, physical barriers such as the small classroom sizes which cannot fit wheelchair access. Whereas in the United Kingdom children with these disabilities are given extra support and, in some cases, given one-to-one support, this following on from the Equality Act 2010 (HM Government, 2021, p.64). The Equality Act 2010 which was introduced in England, Scotland, and Wales to protect children and adults from discrimination in schools (Gov.uk, 2015). Recently there has been an increase to inclusive education in Zambia this meaning that children with disabilities have been included within primary education whereas before they would not have been, although the changes of inclusive education it is still an undeveloped subject in Zambia. Children with disabilities have recently been given equal opportunities to education but are still not able to access the best support for their needs and abilities (Beco and Quinlivan and Lord, 2019, p.15). There are many different challenges that children with disabilities face, there is a shortage of qualified special educational teachers, children will not be able to access the correct education due to this and not being able to access the correct information to thrive and develop. People in Zambia believe that if children with disabilities are put through school at an earlier age, they can develop their cognitively, social, and physically needs and will be able to finish through the whole of their school life and gain the same opportunities that children without disabilities can achieve (Ndhlovu et al, 2016, p.126). 

Enrolments in primary school since 2017 have doubled since the 2000’s reaching a population of 3.3 million children this has been because of (Humanium, 2020)
the recent free education, not all children in Zambia have had access to education this has caused a decrease in the number of qualified teachers. Not all children have had access to this free education meaning there are not a lot of qualified teachers in Zambia (Miller-Grandvaux and Yoder, 2002, p.25) because of the free education the pupil to teacher ratio is more than 50 pupils per teachers, this can cause a barrier to learning, because of the high number of pupils, it will decrease the opportunities for the children to grow and learn, if there are smaller group sizes it will help staff provide better supervision on the children in their care, to grow and learn (Mulcahy-Dunn et al. 2003, p. 2). Whereas in the United Kingdom the ratio of teachers to pupil is 1 teacher for every 13 pupils. A smaller size ratio will allow teachers to provide more attention and to enable support and guidance to the pupils in their care and a high-quality education. With the ratio in Zambia, it can become more challenging and increase stress levels for the teachers, this may result in teachers becoming unwell and become off work sick (Cook, et al, 2016).

Gender is a barrier to education and learning in Africa especially Zambia, where 9 million girls will not be able to go to school between the ages of 6 to 11 due to marriage, and sex services (Justino, 2014, p.7). On the other hand, 6 million boys would not make it through the whole of their education due to many different reasons, one of them being recruited as soldiers, this gender gap is very large (UNESCO, 2024). Gender as a barrier to education would impact both males and females. Gender roles in schools will influence family’s decision to send their male children over their female children if they are not able to send all children to schools. For females they may become in a forced early marriage at a young age, which would impact their ability to finish education. This will result in girls dropping out of school, this will limit their ability to continue school to higher level of education because of this there is a lack of female role models in Zambian schools as they are not able to purse their study and careers because of gender roles and early marriages (Mbewe, 2023). 

The Covid-19 pandemic had a significant impact on education worldwide, these meaning children were not allowed to enter their school grounds leading to disruptions to the traditional learning. This became a challenge within African countries, due to the lack of funding and technology available for the schools. Teachers were able to receive online training to access online teaching platforms such as google classroom. This training will ensure that the teachers are accessing the correct information to relay information to the children during this very hard time (Kiru and Kitsao-Wekulo, 2023). In some case in Zambia children find that school is their safe space and find safety and security from this. The covid-19 pandemic had an impact on everything including that 9 million children in South Africa receive 2 meals per day at school, this is a part of The Home-Grown School Meals (HGSM) during the lockdown period the HGSM was suspended, this means children were not able to get a hot meal once a day (Grange, 2020). The HGSM programme has become one of the most popular programmes in Zambia, the aim for HGSM is for children to have access to at least one nutritious meal throughout the day. The HGSM programme has improved the enrolment for children, the attendance, and the retention on education (Republic of Zambia, 2020, p.3-9).

In Zambia children will often face challenges with their lack of access to healthcare which could cause children to drop out of school, if children with illnesses are left untreated, they will miss their education. School absences is a big barrier because of healthcare, this will cause a big problem with children’s retention for learning. Zambia face high cases of diseases which can cause absence in education, some of the diseases include malaria and HIV/AIDs, there are many ways that the Zambian government are trying to prevent this through vaccination programs, this will hopefully increase the number of children finishing school. Although healthcare is free to meet the basic human needs it can be over populated due to the lack of vaccinations (Hjortsberg, 2003). 

Learning materials play a major role in education in Zambia although there is an insufficient access to learning materials and technology in Zambia especially in deprived areas, this can become a barrier to learning, with many children not being able to read or write. Some of the resources may be old and used, this will reduce the information accessible (John, 2024). As there is a significant number of students in a class it can become challenging to access the learning materials by sharing with their peers. The classroom sizes are very small meaning there is not enough space to store the resources (Akakandelwa and Munsanje, 2012) 

In the context of education in Zambia, a theorist that links well with this is Albert Bandura’s (1986) ‘social cognitive theory’. Bandura’s theory highlights social interactions with children in schools, for the pupils to learn through experiences but also by observing others. To ensure that Bandura’s theory is implemented the need for positive role models and effective teachers. This type of learning will involve paying attention to the children’s actions, outcomes of others and model good practice. Teachers will need to ensure that they are being positive role models to the children to make this theory thrive. This will help the children increase motivation and resilience in face of challenges that may occur. This links with education in Zambia as the children will look at their role models and model their behaviour (Singhal, 2008, p.76). Another theorist that links to education in Zambia is Abraham Maslow’s (1954) theory of the hierarchy of the need’s links with Zambia through the country’s social, economic, and cultural factors that link with Maslow’s hierarchy of needs. Physiological Needs is the need for basic human needs, water, food, sleep, and shelter. In Zambia a big population faces challenges relating to the basic human needs, the government is putting efforts in to improve this by increasing their healthcare services. The safety needs will include promoting job opportunities, efforts are made to promote this by the free education in Zambia to enable children with job opportunities and career goals. Love and belongingness needs will promote family and community, this need is important in education as children need to be able to feel a sense of belonging, teachers need to create a relationship with the children to help their thrive, with the ratio for teacher to pupil being so high this is hard to maintain. Achieving esteem needs in Zambia can become challenging but by promoting education it will help address esteem needs for the children. Self-actualisation needs will involve improving educational and training to create creativity. Maslow’s theory is linked with education in Zambia to ensure that children are meeting all their needs to thrive and learn, teachers play a big part in making this theory a reality (Mwanza, 2020, p.319).

Children within the UK need to be aware of the issues globally through schools. Poverty will have a major impact on children’s intellectual development in Zambia before 2011 education came at a cost, not all children were able to attend school this following on from the Article 28 of the UNCRC that states children should have complete access to primary education. Even though education is now free in Zambia it can still cause barriers for children. Although both UK and Zambia following the United Nations Convention on the Rights of the Child, 1989. Education is still very different, both following a curriculum and both ensuring that the children are aware of their rights. Children in Zambia can be faced with challenges on their commute to school, because of this risk parents will tend to withdraw their children from school to minimise this risk. This is why there is only 80% of children who attend school regularly. Disabilities with children in Zambia is increasing and Zambia is not increasing their ability to adapt for these children, with the UK they follow the Equality Act 2010 which ensures that there is not discrimination with children who have mental, physically, and intellectual disabilities, hopefully Zambia will adapt this Act and improve their practice this way. Qualified special educational teachers are limited within the Zambian community this because of the education not being accessible for all. Following on from free education enrolments have doubled since the 2000’s, because of the increase in education, schools are not equipped to have this mass amount for numbers. The teacher to pupil ratio is 1:50, this will become a barrier to learning as the opportunities will decrease the more pupils in the class. In the UK the teacher to pupil ratio is extremely low compared to Zambia, this is so that children are given more opportunities to thrive and learn. It is preferred for a lower teacher to pupil ratio, this helps teachers met the needs of the pupils. Gender can become a barrier to learning, this can be due to parents choosing to send their male children to school over females, this will have an impact on the females mental and emotional health and has influenced the number of female teachers that are accessible to the children. The Covid-19 pandemic had an impact on the whole world, within Zambia they were not able to have face-to-face learning, this was moved to online learning. Many children did not have access to technology. Children also felt safe within schools and that being taken away from the children as well as school meals that were being provided for children within schools. A barrier to learning can also be healthcare due to children having to miss school because of illnesses. The government is trying in its best effort to prevent this by children having vaccinations regularly. Learning materials and technology in deprived areas can become a barrier as there is a limited access. Maslow’s and Bandura’s education theory links within education in the UK and in Zambia. Both theorists promote children’s best interest at heart and to ensure that the needs of the child are met. Within the education system in Zambia the government is putting their best effort to increase the rate of children accessing schools and trying to minimise any barriers that are faced. 
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