During this presentation I will be evaluating how tasks, such as littering can support the philosophy and principles of education and sustainability. 
There will be a focus on Education for sustainable development and global citizenship, for the sake of this presentation I will refer to this as ESDGC. 
ESDGC is an essential concept that allows people to have an understanding on how their actions and decisions impact lives worldwide. It considers values, attitudes, skills and knowledge. ESDGC prepares young citizens for the future, emphasising on issues such as, climate change, human rights. Conflict and democracy. With the correct education and training it can encourage Global awareness and responsible actions. 
 (T2 knowledge bank, ND, Welsh assembly government, 2008)
However, it is argued by (Samuelsson, 2011) that ESDGC may be too complex for children in the early years to grasp. (Tinney 2013) backs this up with research findings that suggest some topics may be too sensitive or complicated for young children, furthermore, issues such as climate change and inequality can challenge a child’s cognitive development (Welsh assembly government 2008).
That being said the ESDGC does mention the early years and states that there are opportunities to develop an understanding of ESDGC in the early years through experimental learning, playing co-operatively and outdoor play and learning. This concept allows the child to have a voice and their views heard, in a holistic environment that promotes diversity and inclusion (Welsh assemble government. 2008). According to (King, 2021) Embedding sustainability into the early years sets children up to appreciate nature and begin to connect and develop a passion for their environment, it allows children to take responsibility, alongside these benefits children immersed into nature have positive outcomes, children will begin to question the world around them, making the environment a central part of their thoughts (King, 2021) The Welsh Government (2022) states that sustainability has become a compulsory element of the new curriculum for Wales, meaning learners are involved in implementing sustainability as part of their education. 
The emphasis placed on sustainability in the new curriculum for Wales align with global goals and encourages children into engaging in sustainable activities. Schools under the new curriculum are able to design their own curriculum within certain areas of learning and adapt to children’s engagement, this includes issues such as climate change and the environment, allowing for more time to explore nature and play in the outdoor environment (Jones 2021) 
According to Boyd and Furu (2019) Promoting this in education can come from strong role models, when adults model respectful behaviour towards creatures, animals and nature, children receive examples that lead them to develop an understanding that the environment is worthy of care and protection. 
In contrast to this studies have proven that when practitioners implement sustainability into practice it can make practitioners uncomfortable, this can be due to a lack of knowledge or lack of confidence in such a valuable subject.  
However (Boyd and Furu, 2019) states that practitioners do not need to be experts to model respect for the planet, this can come from encouraging children to play in, explore and appreciate the environment. Vygotsky backs this up with his theory that adults scaffold children’s learning by providing guidance, opportunities and support when exploring an environment (McLoed, 2024). 
When Practitioners consider a sustainable environment for children, being realistic is key. This can include tasks such as recycling or litter picking and then slowly encouraging the team towards more challenging targets. By being realist means a practice can do the set tasks well, rather than failing, by trying to do too much. It is important to consider that making mistakes is normal and the key element is that there has been a start towards a sustainable practice (David, 2010 P.4)
When practitioners encourage engagement in a natural environment, this significantly support children’s understanding and increases their empathy for the world, thus contributing to a more sustainable future (Tinney, 2019). 
In contrast to this Tinney (2019) also believes that early year’s theories take an anthropocentric approach, placing the children’s well-being, learning and rights at the forefront of outdoor learning. 
On the other hand, theorists such as Reggio Emilia consider the environment as a child’s third teacher. Although the Reggio approach does not directly place emphasis on the environment, rather on the child in the environment, and how the child benefits from the interaction and influences, that being said, could also be seen as an anthropocentric approach (Reggio Emilia approach, 2022 and Tinney, 2019)
Early years is often focused around the role of the adult and child relationship, rather than an ecocentric approach and putting the environment first, in order to implement this into the early years once again comes from practitioners being good role models, opening conversations about the environment, the feeling and needs of animals, how actions can impact the earth, and engaging in sustainable activities such as recycling, litter picking and gardening and sensitively discussing climate change, and how the weather can impact habitats (Tinney, 2019, Boyd, et al 2022).
If practitioners were to take a posthuman approach this philosophy and theory would question and challenge traditional humanism, responding to the presence of anthropocentrism (Allen 2023). Posthumanism can shape early childhood curriculums, it develops ecological awareness, where children can learn about interconnections with nature. It can also open up connections with animals, plants and the natural environment, developing a child’s empathy and opening their minds up to question and challenge the world around them (Hackett and Somerville 2017 and Somerville, 2018). 
Including children in sustainable activities supports the principles and philosophies as well as sending a message to children that the earth is important, According to Rawstrone (2021) children as young as two to five can contribute to tasks such as litter picking, this is a sensitive way to approach sustainability to young children. As seen in part one there are many way to implement this into learning, this can be done through discussions, active learning, such as the litter pick, short stories and spending more time in nature (Carly 2023 and Rawstrone, 2021).
Carrying out litter picking was something implemented into part one of the john mjuir award, by doing this areas of the ‘sustainable development goals’ were achieved, for example ‘life on land’ by litter picking (United nations 2023). 
According to The wildlifes trust (ND) eliminating litter protects wildlife, protecting them from suffering injuries, avoiding water pollution and maintain soil health, furthermore it can bring beauty to areas, hitting another target in the sustainable development goals ‘health and well-being’ wildlife are safeguarded when litter is eliminated and area become more beautiful and enjoyable. (United nations 2023 and the wildlife trust ND)

However when considering litter picking as a sustainable activity the barrier must be considered. These can include the environmental factors, for example the areas may be unsafe, unwelcoming and pose a potential risk and safety hazard to children. Furthermore, children from disadvantaged groups may face barriers such as access to areas due to disabilities or children living in poverty (little litter warriors, 2024). Poverty in families would not consider litter picking or the sustainability of the environment a priority, as they would be focused on getting by, however poorer nations would rely heavily on natural resources, therefore sustainability can be seen as a matter of survival. That being said, poverty and the environment should be seen as interrelated. Poverty can put stress on the environment, and also families in poverty can endure suffering because of the environment (Bharadwaj, 2016). 

John Huckle highlights the importance of making the principles of sustainability known to children through their education, starting in the early years. Huckle firmly believes sustainable education should be regularly reinforced, enabling children to realise ecological democracy (Sterling and Huckle 1996 p 121-142).
Working together is an essential part of creating a sustainable world and Agenda 21 recognises that all people and nations need to work in collaboration to be able to resolve the problems the earth faces. Agenda 21 recognised that action was needed to change the inequality and the problems the environment face globally. Furthermore, indicating that all members of society, including children should be included in this agenda (Tinney, 2013 and UNCED, 1992). In contrast the Agenda 21 John muir solely focused on nature, and the preservation of wild spaces, he advocated the beauty of the environment and the importance of sustainability, however did not focus on citizenship or the pollical matters. Despite this, John Muirs advocacy for the environment still had an impact on environmental policies, emphasising the importance of preserving wild spaces for our future generations (John Muir trust, ND).
Despite the importance of sustainability and the challenge of Agenda 21, most educational systems do not address the issues accordingly to make a change. The education system is behind other sectors in spite of the emphasis on a more sustainable future relying significantly on learning (Sterling and huckle, 1996 p.278 and Sterling, 2001 p.94) 
The reason education can fall behind other sectors can be due to inadequate professional training and learning, impacting the ability to teach sustainability confidently. Or also for reason such as the emphasis in education being focused on assessments. Testing can often be prioritised over a broader scale of learning, meaning adults are more pressured to prioritize the outcomes to testing, rather than focusing on a sustainable education (Parry and Metzger, 2023)
Involving children in a sustainable environment, focusing on them as our future generation, creates powerful future leaders. When children are given a voice, feel included in conversations and have opportunities to action change, practitioners empower them, creating informed citizens who contribute to their future. Thus, making it a better world. Children would be more likely to carry sustainability into adulthood if it was part of their daily lives (Parry and Metzger 2023 and Miller, 2012)
A crucial element of working in early years is respecting a child’s, voice and views. This can be demonstrated though implementing sustainability into practice, furthermore, giving the child a right to learn about their environment, and contribute their ideas towards the issues that nature faces (Welsh government 2008, Tinney 2013). This is something that was taken into consideration whilst undertaking the john muir award. Through experience and studying the early years degree, there has been considerable focus on children’s rights. 
Therefore, when carrying out the John Muir award, the approach taken was that the children are our future, and their voices are important, children should be encouraged to be respectful and show empathy towards nature and living creatures. These are the first steps children need to take to value and take on board the ESDGC approach, rather than taking a negative approach, such as ESDGC being too complicated for children (Tinney, 2013 and UNCRC, ND) Bronfenbrenner’s theory links with this as he emphasized the importance of keeping a child at the heart of the work that is done. Supporting children for their uniqueness and considering their environment and views, thus allowing for better support from adults (Bradbury, 2021). 
According to Miller (2012) children bring sustainable knowledge into classrooms and child-initiated experiences encourage children to take responsibility and make decisions about their learning and through their actions. Children are able to contribute to sustainable work that benefits people and the environment. This holistic approach promotes opportunities for a deep exploration of multiple topics that could impact and are relevant to children’s lives (Miller. 2012)
In conclusion, although some principle state that children learning about sustainability in education comes with barriers and may be too much of a sensitive topic for them, the majority of theories and philosophies support the importance of children learning sustainability from an early age. Having positive impacts on their development, their outlook on the environment and playing a part in how they become empowered, individuals who care about their future and the future outcomes for the environment. 
This brings me to the end of my presentation, I would like to thank you for your time, and thank you for listening, I welcome any questions. 
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