Do current higher education help individuals with Autism spectrum condition (ASC) thrive and successfully complete their education?
Jordan (2008) explores that individuals with autistic spectrum condition (ASC) could further develop their thinking through ‘high-quality teaching’ serving as a purpose for exploration and development. 
Dawson (2004) further explains that there are pressures to find a cure for autism often by parental pressures that oppose inclusivity within education and other areas of life. Therefore, professionals and parents often disregarding the needs and views of the individuals with ASC as if they cannot make their own decisions and have their own views. 
The lovaas study which was introduced in 1987 helped create a foundation in which individuals with Autism were something to be cured and highlighted the pressure from parents for the early intervention within the educational setting.
 However, this study has progressively helped to create a building block for ABA therapy. UNESCO (1994) states that through being segregated throughout compulsory education can lead to isolation and segregation through non-compulsory education and into an individuals’ adult life. 
Thus Jordan (2005a) explores that enable to help indivudals with ASC within education, the professional must be able to understand the condition and how best to help. Autistic students within higher education are a new research area within higher education and is under researched.
This papers purpose is researching at how do current higher education help autistic individuals thrive within higher education and successfully complete their education (Scharoun, Reinders, Bryden, & Fletcher, 2014). 
Doran (1991) explores the term ‘smart targets’ which this paper will try to follow. Doran (1991) used the term ‘smart’ as an acronym and used this as follows;
· Specific
· Measurable
· Assignable 
· Realistic 
· Time- management 
Thus, using this to create research questions to answer within this paper. The research are as follows; What current educational needs are offered for those with Autism spectrum condition (ASC)? What are the challenges in higher education for those with ASC? based on research, what are the recommendations proposed to help. These research questions were created within the framework of smart targets in mind. 
Van Heijst and Geurts (2015) states that further research into higher education for those with autism spectrum condition are imperative to create an inclusive environment and is best to help and create opportunities improving engagements and quality of life. However, there is stigma and prejudice about autism spectrum condition and those who have ASC. 
Shattuck et al (2012) states that there are fewer statistical rates that suggest individuals with ASC are likely to continue into higher education after experiencing degrading education systems and equality and diversity not being a focus their previous education experiences and systems. 
Macleod and Green (2009) states that in 2008 UK rates are suggested to be 2.4% opposed to in 1.8% in 2004 for autistic students completing higher education and graduating and are therefore expected to continue to increase. 
This shows how important this research and these statistics are as Newman et al (2011) states that ‘less than 40% of autistic students successfully complete their higher education’. 
There are various challenges within higher education that autistic students are faced with including Social, Academic, and other integrated issues. 
 Research methodology (500 words approx.)
This literature review papers research literature to therefore answer the research questions and to ultimately see how current practice helps autistic students thrive and successfully complete their higher education. 
Creswell (2014) states that qualitive research approach is the exploration of people views and opinions and understanding any problems integrating from social or human engagement.
Crewell (2014) explores that quantitative research approach tests theory and objectives. This can be made as numerical data.  
The research methodology used within this paper will be a mixture of quantitative and qualitative research methods all used within the literature review. This paper will be using statistics already in literature and will explore the views of others. 
This paper will also look at other literature created based on the topic and will look at common factors creating the prejudice and less than quality standards. This could create autistic students to not thrive and successfully complete their higher education or do as this is what this paper will determine. 
The research methods used will be a systematic approach. It will look at literature and how this can affect policy, practice, and future practice. 
Therefore, by using this research approach, it will help the reader to create a fundamental background of knowledge. It will help the reader to distinguish how external factors can affect the topic throughout time and give any recommendations needed or advised for future practice.
Literature review (3500 words approx.)
This literature review is looking at how current higher education helps autistic students thrive and successfully complete their qualifications. 
Wing & Gould (1979) states that autism is a neurological condition that can affect interaction, engagement and can affect the individual academically and socially. Additionally, MacLeod (2010) suggests that autism can affect sensory needs.
Therefore, it is explored by Moore (2012) that as autism is a spectrum condition that autism can affect indivudals in various ways and can cause different causes and effects. However as shown by Van Heijst and Geurts (2015) autism spectrum condition affects the student in various ways and to teach and learn effectively, the professional must cater to each needs of the students their class.
[bookmark: _Hlk57304527]Costley et al (2012) explores that in the middle of comprehensive school such as 16 years olds is when there are other external factors that can affect a students’ performance academically and social interaction and engagement. As the autistic students gets older their workload increases as well as free periods. However, this is where autistic students may have trouble to prioritise their work and successfully complete their work and then go on into higher education and eventually the workplace (Costley et al, 2012) 
The need for a work and social balance is needed as autistic students develop and progress within higher education and the use of service that are needed within the higher education sector whilst encouraging students to take control of their own lives and taught how to do this.   
However such mentoring or training as explored by Conn (2019) as bad practice of this kind of training as perceived by autistic students within higher education can been seen as stripping aware the individualism of a person which can be catastrophic and cause the individual to drop out of higher education to cope with their condition.
However, there are positive experiences as investigated by Conn (2019) can help an indivudals harness their personal qualities to work in their favour and to successfully complete their higher education and enter the workforce effectively. 
Breakey (2006) explores that autistic students are often misunderstood, used as guinea pigs, and marginalised based on their condition within education. Therefore, autistic students are often denied opportunities to better themselves and their education which can lead into a lack of completion of education. 
Breakey (2006) highlights that autistic students often state that past educational experiences were negative and going onto higher education and the experiences that can be given are imperative. 
Chown & Bevan (2012) explores that professionals within higher education that do not take on a student centred approach and focusing on pedagogy instead of andragogy can cause autistic students to become isolated and marginalised from other neurotypical students within the class. 
[bookmark: _Hlk57315713]Additionally, Elzouki, Guest & Adams (2012) suggests that there should be more research interpreted and constructed of those personal experience within education for neurodivergent students and more research created to look into services available and such for students with autism which will be beneficial. 
Breakey (2006) further explores the role of the lecturer stating that there should be enough support for autistic students and that there should be understanding of the condition as to not to diminish the support for students and that they can get effectively learning. 
Donnelly et al (2008) suggests that professionals should be able to use resources for autistic students that can enable them to learn effectively and for professionals to develop different approaches and effectively teaching students neurodivergent and neurotypical. 
Donnelly et al (2008) explore that there various teaching approaches such as information technology and debates etc that can help autistic students’ progress their learning. 
Gurbuz et al (2018) states that there are social and academic challenges that autistic students go through to that could affect their higher education and affect their mental health concerns. 
Within higher education, professional being able to understand various needs and issues that autistic students go through such as anxiety, stress and difficulty with social skills is imperative. This can help their teaching and learning effectively adapting to this and letting their student become comfortable is essential.
Sub question 1: What current educational needs are offered for those with ASC?
Effectively this leads on to the first sub question of this paper which is what current educational needs are offered for those with autism spectrum disorder. Richdale et al (2015) explores the current needs and service available within higher education for students with autism spectrum disorder. 
Richdale et al (2015) states that autism spectrum disorder is a neurological condition which can cause difficulties within social engagements, communication struggles, sensory sensitivity and repetitive behaviours and patterns which are often called as stimming.  
Additionally, Boyd et al (2011) explores that there are other conditions and concerns that go hand in hand with autism which can affect higher education such as mental health issues commonly like anxiety and depression. This can affect negatively upon higher education qualification however services for mental health can be acquired and help sought for if needed. For example, treatment or counselling or someone to talk to and listen and lecturer also developing a pastoral role for their students. 
Richdale et al (2015) states that ‘over 50% of autistic students have an IQ within the average range’ within higher education.
However, goes on to explore and further investigate and found that within the UK over 50% of individuals with ASC are not in higher education or employment. 
Glennon (2001) further investigates exploring that these individuals could not be in higher education because of feeling segregated, marginalised, ‘high independence of families, excessive stress and social isolation’. Though, with the appropriate support in place for students with ASC can help them integrate and complete their higher education qualification. 
Howlin and Moss (2012) goes on to investigate that although with appropriate support such as academic help, support groups, clubs, and mentoring, students with ASC need support to help transition in and out of higher education. to help them survive and thrive in the workplace and the ‘real’ world. This could result in a negative result if forgotten. 
Dillion (2007) considers that there are several ways and information available that could help students with ASC to thrive within higher education. 
Richdale et al (2015) considers what support is available to students with ASC within higher education now, categorising them into academic support, disability support and family support. 
Richdale et al (2015) explains that disability support helps students make appointments such as mentoring and one to one tutoring, timetable schedules, note taking, examinations requests, advocacy, and time management skills.           However negative comments and attitudes from staff, nonhelpful support and limited resources can cause the student with ASC to stop all disability support which can lead into non completion of their higher education qualification. Although due to stress and anxiety for students with ASC disability support is imperative to implement and carry out positively and effectively. Being able to have an educational professional help take the necessary and important notes that an individual needs within a lesson can cause positive and effective teaching and learning for both professional and student.  
Richdale et al (2015) categorises academic help as adjustments within teaching strategies and approaches creating flexibility and supportive approaches so that anxieties were reduced, and students were successfully and could thrive with this kind of support. 
Richdale et al (2015) also goes on to explore the support given to family within higher education coping with students who have ASC. This goes on to highlight the lack of support and any consequences that could ultimately effect students with ASC causing isolation and exclusion from higher education and disinterest. Consequently, this suggests that with appropriate and positive support for students with Autism spectrum condition it could have a positive effect. 
Thus, student must be diagnosed to receive this help however some students do not wish to do this for fear of bullying and discrimination caused based on their condition and is something students severely struggle with today. 
As suggested by Richdale et al (2015) Positive support given to students could have a positive academic outcome as well as mental health and social interaction and concerns. Support available such as peer mentoring can help this along with self-esteem and self- management for all students with ASC. 
Collaborative approaches made by educational professionals and students can best help to provide a positive effective experience of higher education. Helping students thrive and successfully complete their qualifications helping to achieve their goals for the future and going out into the world of employment. 
Barnhill (2016) states that there are an increasingly number of students with ASC enrolling onto higher education.
Accardo et al (2017) states that although most universities and colleges have adapted and changed to integrate students that may have additional learning needs or any other disabilities. ASC still presents a challenge and often colleges and universities struggle to provide the right support both academically and personal. Accardo et al (2017) suggests that there are problems associated with social interaction, communication, lack of structure and routine that could affect the individuals focus and success within the classroom and outside within the higher education setting.  
As highlighted by Accardo et al (2017) suggests that there are various challenges that an individual with ASC must face to be successful within higher education. Therefore, problems and difficulties within planning and processing information can be a profound issue that must be helped in every way as to make sure that students are able to progress and successfully complete their higher education qualifications. consequently, this can affect stress and anxiety levels for the students and can affect their performances within their academics in higher education.   
Smith (2007) agrees with this and states that most services made available to students with disabilities and additionally learning needs, generally do not cater that well to students that have ASC. 
Gunn et al (2017) suggests that by using a myriad of approaches such as behavioural skills training etc this can have a positive effect of indivudals with ASC within higher education and help to learn effectively thus completing their qualification. 
This behaviour skills training as highlighted by Gunn et al (2017) suggests that this approach can help the individual practice and put various behaviours into good practice. Thus, feedback from this training can help students within academic performance and how to make sure they improve and progress within higher education and social interaction with others within the setting. 
Pugliese and White (2014) identifies a different type of approach that could help students with ASC thrive within higher education and go to successfully complete their higher education qualification. 
They explore ‘cognitive behaviour intervention’ and how within classroom groups within higher education this could be helpful to those students with ASC. This approach and experiment within groups can help students with ASC identify problems that may occur and create an understanding and patterns if this were to happen again and how to deal with this. This can be helpful within their employment roles further down the line. This could also help students integrate within the class and successfully communicate to others especially through group research projects and similar simulations within the class.  
Accardo et al (2017) discusses that there are various accommodations that may be made for those students with ASC. For example, differentiated deadlines and extended time within exams which can help to reduce stress and promote organisation. However, there are various other challenges that students with ASC deal with not just academically which should be catered to encourage independence and empowerment to take control of their learning and their lives.
Barnhill (2016) states and discusses that the needs of students with ASC are complex and unique and often services do not cater for them. Thus, some universities should incorporate specialized forms of services however there can be limited resources which can then affect an indivudals personal journey within higher education. 
Accardo et al (2017) states that these specialized services can prove to be successful in help students with ASC developing their skills socially and academically and can result in completing their higher education qualifications successfully and positively. 
Although Anderson et al (2017) states that without students being able to self-advocate appropriately and efficiently, this can cause students to withdraw and stop support altogether as they struggle to get their point across.
This could be seen as a significant challenge for those students with ASC or they don’t like disclosing information about their autism as they feel it could create negative thoughts bout them as suggested by Anderson et al (2017) and Accardo et al (2017). 
However, research into services are significant for students with ASC to progress within higher education as every student is an individual and autism effect each student differently. There is such diversity within this condition that there is no clear answer to help students however by making sure there are services in place will help students navigate higher education and to successfully complete their qualifications.
As it is becoming apparent that there are an increasing number of students entering higher education with ASC highlighted by Accardo et al (2017). Research into the services and accommodations that need to be made are crucial for students with ASC to thrive and progress in the higher education sector.  
[bookmark: _Hlk57022034]Sub questions 2: What are the challenges in higher education for those with ASC?
Sarrett (2017) highlights and discusses that as autism is a diverse and complex condition that it is imperative but increasingly difficult to cater for each individual need of students with autism both in the classroom and outside within higher education. 
Average and similar support given within higher education is comparable to support given within secondary schools and the changes as individual does not seem to come into this as explored by Sarrett (2017). 
Sayman (2015) also agrees with this suggesting that support in both sectors are similar however the student changes significantly as individuals when coming into higher education as they become an adult. 
Sarratt (2017) goes on to state that it is often that autistic students do not feel that they are able to explain their needs. Cox et al (2017) further investigates stating and agreeing that students feel that they personally find it hard to self-advocate and communicate their needs without feeling less than other people. 
Sarratt (2017) explores that there are has several research papers into autism and higher education which shows that using a myriad of approaches is beneficial and effective for success.
 One approach discussed is ‘universal learning and teaching’. This explores that all lessons should be accessible to all and inclusivity is a core competent to create this for all lessons across all subjects (Sarratt, 2017). This approach includes classroom layout, the content within the lesson and the activities of learning that students then take part in depending on what subject students have enrolled on. Fleischer (2012) highlights that flexibility is core within this approach so that all classes are adjustable to needs of students with ASC. 
Sarratt (2017) also states that attitudes and opinions of autistic students from professionals are not always positive and this can consequently effect learning as their training for autistic students are limited or just not offered. Therefore, causing a ‘knock on effect’ making autistic students feel less than worthy at being within higher education and that they cannot achieve and successfully complete their education compared to neurotypical students. 
Every autistic individual is different therefore their needs are different from another autistic students and often autistic students should be included within their own support and what they need help with and is often looked over and not taken into account as students cannot make their own choices and decisions (Sarratt, 2017) .  
Similarly, Gelbar et al (2015) also states that negative and discriminatory practices and opinions can severely affect an autistic students’ support within higher education.
Gelbar et al (2015) goes on to argue this point explaining that previous studies of autism within higher education are spoken about in the most negative terms and encouraging bad practice in support.  
Gelbar et al (2015) and Sarratt (2017) together argue the point that without a formal diagnosis most students go without any support resulting in exclusion and dropping out of higher education. It is then recommended that students should be able to access services for support and that they should be able to get diagnosed which often most students do not get diagnosed until they are an adult. Therefore, this is seen as hard for adults who are newly diagnosed and do not understand their new label. 
Anderson et al (2017) explains that when negative attitudes are caused within support, students often draw away from support. Consequently, this can cause autistic students to withdraw from higher education altogether as this can helps the student feel more in control and comfortable in doing that. 
[bookmark: _Hlk57386204]VanBergeijk (2014) states that there are various challenges such as struggling with new situations for autistic students, anxiety ridden social interactions and engagements, time management and sensory overloads. Other challenges highlighted by VanBergeijk (2014) were ignorance and lack of understanding about autism spectrum condition and mental health issues. 
Anderson et al (2017) explores that mental health within autistic students in higher education is a serious challenge. This could result within depression and the exclusion form self-care and taking care of one’s self which could result in autistic students taking themselves away from their studies within higher education. 
Mental health issues with autism are significant and can affect a student with panic attacks, anxiety, and extreme fatigue. Extreme fatigue can result in a shutdown of the body and often students must take time of themselves (Anderson et al, 2017). Therefore, students that have to deal with several mental health issues as well and autism often find that when this challenges co-exist that it becomes increasingly difficult for autistic students to overcome and progress in higher education without support. 
Sub question 3: based on research, what are the recommendations proposed to help?
Through this research within this paper, there are several recommendations that could be made to help autistic students thrive and successfully complete their higher education qualifications.
Pinder-Amaker (2014) suggests that by creating an individualised support program for each individual and across universities. It can help autistic students flourish and successfully complete their higher education qualification. 
Support for autistic students must cover academic, emotional, and social support as to become independent and able to grow whilst learning in higher education and helping professionals teaching effectively and efficiently.  
Friedman et al (2013) suggests that support for mental health issues as well as autism for autistic students is significant and imperative to help students achieve their desired qualifications. 
Pinder-Amaker (2014) explains that support such as standardized measure across the higher education sector and should also encourage professionals in higher education to help interventions in higher education that could help progress and develop positive mental health.  
Anderson et al (2017) states that resources should aim to improve their quality to be able reach as many autistic students as possible within their selected university or college. By making support accessible to all students with autism, this can help students improve and progress in higher education. However, it is stated by Anderson et al (2017) current support for autistic students can be perceived as accessible for disabled students however not autism- friendly as this is a complex and unique condition. Additionally, making sure an autistic student are able to improve and progress their own self-advocacy skills so they are able to communicate any needs that they may need for academics and social interaction and engagement.    
Conclusion (500 words approx.)
• What have been your main findings? What next?
In conclusion this research paper main aim was to investigate do current higher education help individuals with Autism spectrum condition (ASC) thrive and successfully complete their education? 
This paper then went onto to investigate three sub questions which were what current educational needs are offered for those with ASC?  What are the challenges in higher education for those with ASC? and based on research, what are the recommendations proposed to help?
Conclusively the current educational needs offered for those with Autism spectrum condition are that academic, emotional, and social support such as support groups, mentoring and one to one coaching are available within higher education sectors. However, this support available is not always seen as autism friendly as explained by Anderson et al (2017)  and support can be seen as negative through other opinions and experiences which can result in students with autism to stop their studies within higher education which affects their employment rates and their ability to have their adult life and progress throughout their life comfortably. Additionally as autism is a complex and unique condition, support should be individualised according to the student and their needs whilst also including their mental health needs and making sure they are able to carry on their studies and progress effectively and efficiently. This is advocated in each research paper included in this paper that students with autism numbers are increasing year by year entering higher education. 
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