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Introduction 

Childhood 

It is a known fact that Childhood does not enjoin a universal definition. Many academics 

have attempted to define the term "child" and "childhood" in the past. Childhood can be defined 

as the first stage of a human being's physical and mental development, whether in biological 

science or from any of those aspects. However, the phrase has a more profound meaning. It is 

indeed a fact that there is no concept such as a universal childhood and the definition and 

explanation for the terms and concepts such as child and childhood vary across each culture, 

place and time.  

 

 

Childhood iis ieither ia inormal ibiological iperiod iof idevelopment ior ia icontemporary iidea ior 

iinvention, iaccording ito imost ipeople. iA iconcept iof ichildhood imerely idemands ithat ichildren ibe 

idistinguishable ifrom iadults iin isome iway; ia iconception ientails imore iexplicit iconcepts iabout 

ichildren's iuniqueness. iChildhood iwas iperceived iby ithe iMedieval iauthors iin ia idifferent ilight ithan 

iit iis itoday. iThey ifocused ion ichildren's iroles iand iresponsibilities, ias iwell ias ithe irights igranted ito 

ithem iat ivarious istages iof idevelopment i(Zhang, i2015). iChildhood iwas iprimarily icharacterized iin 

iterms iof isocial iposition irather ithan ipsychological iand idevelopmental istages. 

Historians iand ianthropologists ihave iargued ithat imodern iWestern icivilizations idraw ia iparticularly 

istrong iline ibetween iinfancy iand imaturity i(Sabar, i2014, iciting iAriès i1962). iLaw iand iconvention 

ikeep iWestern iyoungsters iout iof imany ifacets iof iadult isocial ilife. iThey ispend ithe imost iof itheir itime 

iwith itheir ifamily ior iin iinstitutions ithat icare ifor, ieducate, ior ientertain ithe ielderly. iThey ialong ithese 
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ilines ihave ilittle icontact iwith igrown-ups ioutside ithe icircle iof iloved iones iseparated ifrom ichildcare 

iexperts. iA isignificant inumber iof ithe iuncommon iplans imade ifor ikids iserve ito iaccentuate itheir 

idistinction ifrom igrown-ups: itheir igarments, itoys, igames, imelodies iand ibooks, ieven ithe ishades iof 

itheir irooms. iYoungsters iare idealt iwith inot ijust ias iunpracticed icitizenry, ihowever ias isubjectively 

inot ithe isame ias igrown-ups. 

 

Elements of childhood 

The understanding of childhood varies significantly around the world. No widespread agreement 

can be found with regards to what youngsters need for their ideal turn of events, what conditions 

best accommodate those requirements, and what structure and level of security is fitting for kids 

at a particular age. Without a doubt, there is no concession to the idea of adolescence, when kids 

become grown-ups, or the objectives that families try for their kids.  

 

However inumerous isuppositions iexist iconcerning iwhat iadolescence iis, ithe imeans iby iwhich 

iyoungsters icreate, iand ithe iassumed iabilities iand ilimits iof ikids. iConventional istage ihypotheses, 

iwhich icomprehended ikid iimprovement ias ia iprogression iof idiscrete istages ieach irelated iwith ian 

iinexact iage irange, ihave iwould iin igeneral iimpact ihow iwe icomprehend iadvancement ithrough 

iadolescence. iThese ispeculations, ialbeit ipresently iprogressively ibeing itested, ikeep ion iaffecting 

iour ireasoning i(Meloy, iand iSchachner, i2019). iThere icontinue ito ibe ifive isignificant ielements iabout 

ichildhood ideriving ifrom ithese itheories: 

 Child idevelopment iis ia iuniversal iprocess: iAll ichildren idevelop ialong ithe isame 

itrajectory ior ipath itowards iadulthood iand iimplies ithat ia iset iof i‘rules’ iare ifollowed 

ithroughout ithe iprocess iof ichild idevelopment. i 
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 Adulthood ihas inormative istatus: iOnce ia ichild ireaches iadulthood is/he ihas ifull ihuman 

istatus. iIn iother iwords, ieverything ia ichild idoes iis ibasically ia ipreparation ifor iadulthood. i 

 Goals iof ichild idevelopment iare iuniversal: iAll icultures ihave ithe isame iultimate igoals ifor 

idevelopment. iYet iin ireality, idifferent icultures ihave isignificantly idifferent iaspirations ifor 

itheir ichildren. 

 Deviations ifrom ithe inorm iindicates irisk ifor ithe ichild: iThere iare iassumptions iabout 

iwhat iconstitutes inormal ibehaviour iand iactivity iat ieach istage iof idevelopment iand iany 

ideviations ifrom ithese inormal ibehaviours iare ideemed ito ibe ipotentially iharmful ifor ithe 

ichild. i 

 Children iare ipassive iplayers: iChildhood iis iseen ito ibe ia iprocess iof iacquisition iof 

icompetencies iand iskills iaccording ito ipre-determined ibiological ior ipsychological iforces.  

 

Key elements of family life and childhood 

Children’s early experiences shape who they are and affect lifelong health and learning. To 

create to their maximum capacity, youngsters need protected and stable lodging, sufficient and 

nutritious food, admittance to clinical consideration, secure associations with grown-up 

guardians, sustaining and responsive nurturing, and great learning openings at home, in kid care 

settings and in school.  

 

We iall iwant ito ihave ihappy ifamily iexperiences, ihave ifun itogether iand ibuild istrong iloving ibonds. 

iRaising ichildren ishould ibe ian ienjoyable iexperience. iUnfortunately, ito icreate ito itheir imaximum 

icapacity, iyoungsters ineed iprotected iand istable ilodging, isufficient iand inutritious ifood, iadmittance 

ito iclinical iconsideration, isecure iassociations iwith igrown-up iguardians, isustaining iand iresponsive 

inurturing, iand igreat ilearning iopenings iat ihome, iin ikid icare isettings iand iin ischool i(Jung, i2015). i 
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Nowadays, ithere iis ia ihuge iworry iconcerning ithe idevelopment iand ibehaviour iof ichildren. iMany 

iauthors istudied ithis imatter iand iwe iwill ibriefly iaddress isome iof ithese itheories iin iwhich ifamily 

iplay ian iimportant irole. iFrom ia iglobal iperspective, ichildren ibetween isix iand i10 iyears iold i(the iage 

iof iour isample) iare iin ia iconsolidation iface iconcerning ithe ilearnings iacquired iin ithe ifirst ichildhood, 

ipreparing ifor iadolescence. iAccording ito iKarsten i(2015) iaround ithe iage iof isix ia igreat icognitive 

ichange ihappens, ithe ichild ibegins ito iunderstand ithe iworld iaround ihim/her, igaining iskills ito 

iresolve iproblems, ifinding inew isolutions, ilearning ito ireflect, ijudge, iand iunderstand ithat iothers 

ihave ia idifferent ipoint iof iview iand ithat iit ican ibring iconsequences ito ithem iand ito ithe iinteraction 

ibetween ithem.  

  

 At this age, the child’s life is pronounced by tensions between the child’s autonomy and 

expectations that can or cannot stimulate his/her self-esteem (Covey, 2014). Therefore, the 

socialization process has a way of children to learn beliefs, values, and social accepted behaviour 

(Everts, 2003). It is inside the family and in their assistant relations that the youngster learns the 

fundamental guidelines of socialization, the qualities and obligations, being the future practices 

and mentalities mollified by this understudy learning. iIn ithe iBrofenbrenner's iviewpoint, ithe 

iyoungster ihas ia ifunctioning iand iinactive ijob iin iits iimprovement ias ithis imodel istresses ithe 

isignificance iof iconnections iamong ipeople iand ichanges iconditions, iprompting isubjective ichanges. 

iPersonal ior ienvironmental ievents i(e.g., iparental idivorce) ican ilead ito isudden iqualitative ichanges.  

This iis ithe itheory iof iecological isystems, iwhich idescribes ithe imultiple ilevels iof ithe ienvironment 

ithat iinfluence ithe idevelopment iof ichildren iand iadolescents, ia inumber iof istructures iembedded iin 

ieach iother. iThere iare ifour istructures: i 
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(1) ithe imicro-system ithat irefers ito ithe iactivities iand iinteractions ithat ioccur iin ithe iimmediate 

ienvironment iof ithe iperson iand ithat igradually ibecomes imore icomplex ias ithe ichildren icome iinto 

icontact iwith iother icontexts i(day-care ischools), iof iwhich ifamily iis ialways ipart iof; i 

(2) ithe imeso-system ithat iconsists iin ithe iconnections ior iinterrelations iamong imicro-systems isuch 

ias ischool iand ipears; i 

(3) ithe iexo-system iwhich iincludes ithe icontexts iin iwhich ichildren iand iadolescents iare inot ipart iof 

ibut istill iexert isome iinfluence iin itheir idevelopment i(e.g., iparents’ iworking ienvironment); iand 

 i(4) ithe imacro-system, ithe icultural icontext iin iwhich ithe imicro-, imeso-, iand iexo- isystem iare 

iembedded. iThese icontexts idiffer ifrom iculture ito iculture iand iinfluence ithe itypes iof iexperiences 

ithat ichildren ihave iin ihome iand ischool i(Shaffer, i2005). 

Development iof ithe isocial iconstruction iof ichildhood i 

A isolid ihistorical ianalysis iof ichildhood iis icrucial ifor iunderstanding ichildren ias iactively 

icontributing ito isocietal iproduction iand ichange, iwhile isimultaneously icreating itheir iown ichild 

icultures. iThe ihistorical icontext iof ichildhood iin iWestern isociety iis iwell idocumented, iand ishows ia 

igreat ivariety iin isocietal iattitudes itowards ichildren. iDuring ithe iEnlightenment iperiod iat ithe iend iof 

ithe i16th icentury ichildren istarted ito ibe iperceived ias ia iseparate isocial iclass ifrom iadults. iAries’ 

i(1962) igroundbreaking iwork ion ihistorical iconceptions iof ichildhood ihighlighted ichildren’s 

ichanging iplace iin isociety. iAries inoted ia igeneral imovement ifrom ia ilack iof iawareness iof ithe iidea 

iof ichildhood, ito ia iperiod iwhere ichildren iwere iseen ias ia isource iof iamusement ifor iadults, ito ia 

imoralistic iperiod iwhere ichildhood iwas iseen ias ia itime iof itraining iand idiscipline ifor iadulthood 

i(Swanson iet. ial, i2010, iciting iAries, i1962). 

In ithe iMiddle iAges ithere iwas ia ibrief iperiod iof i"infancy" iwhich ilasted iuntil ithe iage iof i6 ior i7 iyears. 

iAfter ithat, ithe ipeople iwe inow irefer ito ias ichildren iwere isimply iassimilated iinto ithe iadult iworld. 

iBefore i1750 iwomen icould ibe iexpected ito igive ibirth ito ias imany ias iten ior itwelve iinfants, imost iof 

iwhom idied iat ibirth ior iin itheir iearly ichildhood iyears iabout i2/3 ibefore iage ifive. iThus, iwith islim 

ichances, iemotional iattachment iwas idifficult ito iestablish i-and imany iwho isurvived iwere 

iabandoned iin ithe istreets iand isimply ineglected. iFrance i& iEngland iinstituted iincreasingly istricter 

ipenalties ifor iinfant.  
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For every three births recorded in Paris, one baby was left in a foundling home. Children in the 

orphanages did not fare that well. 90% died. In the 19th century, conflicting views of childhood 

rooted in self-interest of adults. Religious leaders and middle-class parents were concerned with 

the moral redemption of the child--methods to "break the will" of children, an essential aspect of 

moral salvation. Though at times kind and rational in their interactions with children, adults 

generally believed that firm discipline would produce an upright citizen. Children of the poor, on 

the other hand, were regarded as economic assets and were exploited by their parents and by 

employers. Worked long hours, dreadful conditions, often died young (WHO, UNICEF, World 

Bank Group, 2018). 

Developments in policy and legislation in the social construction of childhood 

The iUnited iNations iConvention ion ithe iRights iof ithe iChild i(1989) iis ian iinternational ilegal 

iinstrument ithat ioutlines ia ispecific ibody iof iidentifiable irights ifor ichildren. iOne iof iits iguiding 

iprinciples, iage-appropriate iparticipation, iholds ithat iyoung ipeople ihave ithe iright ito iexpress itheir 

iviews iin imatters iaffecting ithem i(Article i12). iWhile iall imembers iof ithe iUnited iNations ihave 

iratified ithe iConvention i(with ithe iexception iof ithe iUnited iStates iand iSomalia), ithere iis istill ia igreat 

ideal iof icontroversy isurrounding ithe iparticipatory iprinciple. iCritics iargue ithat ichildren ido inot 

ipossess ithe iemotional ior icognitive icapabilities ineeded ito imake irational ichoices i(Fishel, i2016 

iciting iPurdy, i1992). i 

Also, ithe iUnited iNations iConvention ion ithe iRights iof ithe iChild idefines ia ichild ias ia ihuman ibeing 

ibelow ithe iage iof i18 iyears. iThe iNational iCommission ifor iProtection iof iChild iRights i(NCPCR) 

iconsiders ia ichild ias ia iperson iwho iis iin ibetween ithe iage igroup i0-18 iyears. iWhile ithe iJuvenile 

iJustice iAct iin iIndia iconsiders ipersons ibelow i14 iyears iof iage ito ibe ichildren, ithe iRight iof 
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iEducation iAct i2009 inarrows ithe idefinition idown ito ipersons ibetween i6 ito i14 iyears. iThe idifferent 

iarticles iof iIndian iConstitution iand iActs iput ivarious iage ilimits ifor ia ichild. iArticle i21 iA iof ithe 

iConstitution iof iIndia isays ithat ithe iState ishall iprovide ifree iand icompulsory ieducation ito iall 

ichildren iwithin ithe iages iof i6 iand i14. iArticle i45 iof ithe iConstitution ispecifies ithat ithe iState ishall 

iendeavor ito iprovide iearly ichildhood icare iand ieducation ifor iall ichildren iuntil ithey icomplete ithe 

iage iof i6. i 

Under ithe iChild iLabour iProhibition iand iRegulation iAct, i1986 ia ichild iis ia iperson iwho ihas inot 

icompleted i14 iyears iof iage. iThe iIndian iMines iAct idefines ichildren ias ithose ibelow i18 iyears. iWhile 

iperusing iall ithese iacts ior iarticles ia iuniform iage irange icannot ibe iseen. iIt iwill ibe iinteresting ito inote 

ithat iall iover ithe iworld ithe iage ifor ilegal iadulthood idiffers. iIn iIndia iit iis i18 iyears, iin iIran iit iis i15 

iyears, iin iScotland iit iis i16 iyears, iin iJapan iit iis i20 iyears, iand iin iEgypt iit iis i21 iyears. iWhat ido iyou 

ithink iare ithe iimplications iof ilegal iage ion ilife? iTill ione iattains ilegal iadulthood, ione iis ia iprotected 

icitizen. iTherefore, ichildren, iadolescents ior iminors, iare ithe iresponsibility iof itheir iguardians iand 

ithe igovernment. iTheir ifood iand ihealth, iclothing, ishelter, ieducation iand igood ilife, iare 

iresponsibilities iof ithe iguardians iand ithe igovernment. iAfter iattaining ithe iage iof iadult, ione iis 

ilegally iresponsible ifor ioneself. iOne ican ienter ian iemployment, ivote, icontest ielection, imarry, ifile ia 

icase, ibuy iproperty, idrive, iand ithe ilike. 

Recommendations  

 Child icare iand iprotection ishould ibe icatered ifor iby ilooking ibeyond igovernment iagencies. iIt 

ishould ienlist ithe icommunity's ihelp, ischools, ichurches, iother inonprofit igroups ishould ibe 

iengaged iin iproviding iaid ito itroubled ifamilies. i"The iwell-being iof ichildren iis ithe 

iresponsibility iof ithe icommunity. 

 The icommunity iin igeneral ishould iidentify ichildren iat irisk iof ibeing iremoved ifrom ihomes 

ibecause iof iabuse ior ineglect iand idevelop ia isystem ito iwork iwith ifamilies ithrough 

icounseling, idrug itreatment ior imental ihealth iservices. 

 Integrating ipsychosocial iinterventions ito isupport imaternal imental ihealth iinto iearly 

ichildhood ihealth iand idevelopment iservices iis ialso irecommended. 
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 The iGovernment ishould ifocus ion ipoverty ithrough ieffective ipolicies iand iprograms ishown 

ito ihelp ifamilies iovercome iit. i"It iis ia ihuge ifactor iin ibringing ichildren iinto ifoster icare. iAlso, 

ifoster icare ishould ibe ithe ilast iresort ito iensure ia ichild's isafety ito iavoid ithe itrauma iof 

iremoval ifrom ia ihome. i 

 The iGovernment ishould iimprove ipay, itraining iand isupport ifor istate isocial iservice iworkers 

iand ithis iwill igo ia ilong iway. i 

Conclusion 

Enabling iyoung ichildren ito iachieve itheir ifull idevelopmental ipotential iis ia ihuman iright iand ian 

iessential irequisite ifor isustainable idevelopment. iGiven ithe icritical iimportance iof ienabling ichildren 

ito imake ithe ibest istart iin ilife, ieach ifamily ihas ia ispecific irole ito iplay iwhich igoes ia ilong iway iin ithe 

idevelopment iof iautonomy iand iindividuality. iThe ihealth isector, iamong iother isectors, ihas ian 

iimportant irole iand iresponsibility ito isupport inurturing icare ifor iearly ichildhood idevelopment. iThis 

iguideline iprovides idirection ifor istrengthening ipolicies iand iprogrammes ito ibetter iaddress iearly 

ichildhood idevelopment. i 
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