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Section 1 
When the Foundation Phase Framework was first introduced to Wales, children 3 to 7years were, and still are, the main focus. This followed the introduction of the Reggio Emilia Philosophy and practice that at the time had been a travelling exhibition. This was to lead teachers into a child-led environment. where children were to learn through play both indoors and in the outdoors (Maynard and Chicken, 2010). The Foundation Phase  Framework (2015) supports the Welsh Curriculum in developing children’s understanding of Welsh Culture across all areas of learning and education. the Foundation Phase Framework also bringing a sense of values to their/the heritage of Wales,  promoting child-led learning and sustainability with an understanding of the natural world, both local and worldwide.
Furthermore, Furlong et al. (2006) pointed to the many challenges facing the future of the teaching profession in Wales. Amongst others, was the need to take personal and collective responsibility for professional development. Moon (2008) supports this, that with practitioner’s reflection on their personal development, learning and growth, brings new understanding to the classroom. Walters (2016) express our children learn first-hand through play. By solving problems and taking risk children learn to experience life, allowing children to develop themselves in the  world they live. The development of children’s self-image and feelings of self-worth and self-esteem are at the core of this phase’ (Welsh Assembly Government ,WAG 2008).
When looking a particular area of the Welsh Curriculum, Foundation Phase Framework  (2015) there is a great enthesis on the training and Continued Professional Development of all staff (Siraj -Blatchford 2014). Mitchel and Cubey (2003) suggested that for the Foundation Phase to be effective, then all settings would need to be supportive of the learning of staff for it to be a success. This was backed by UNESCO (2004) where it was considered that improvements, sufficient enthusiasm and supporting staff over a ten-year period would need to be implemented for a true record of the effects to be measured. Siraj -Blatchford (2014) showed that there was evidence that schools are implementing the Foundation Phase, however, both maintained and funded non maintained setting where progressing in the right direction.  Within Siraj -Blatchford (2014: p34) it is written ‘that teachers and practitioners need be aware of the change’s children go through in the Foundation Phase’. 
According to Cherry (2020) attachment provides nurture and comfort, considering the Bowlby theory, this attachment should be approached with care and understanding from the practitioners. Thomas and Lewis (2017) relate to the Effective Provision of Pre-school Education (EPPE) that carried out a project in England in 2004 it provided evidence that when a practitioner showed Empthy and warmth the child progressed further. However, Aasen and Walters (2006) argue in their written work that being a caring person is not enough,  particularly in the Foundation Phase. Siraj -Blatchford (2014) recognises that staff need training to build the empathy and to relate to any exclusionary attitudes they may have. Training can support practitioners with an understanding of attachment and how their approach to this can make a difference, leading to future relationships with children and families in the foundation phase. However, this is not always the case with every setting, as stated in  Siraj -Blatchford, (2014).
When going into these settings it is found that staff of different age, training, experience, attitudes, and culture are present, Pugh and Duffy (2006) refer to the fact that  the early years has always suffered from low level qualification of staff and that some early year practitioners are seen to be of a lower status compared to other year groups.  Siraj -Blatchford (2014) shows that training can support the growth of the Foundation Phase, having an impact on the education of the children in Wales. Early Years Development and Assessment Framework (EYDAF) (No Date) support this with how practitioners should continue to develop their skill, to ensure the best outcome. This is supported in Pugh and Duffy (2006) stating that the Effective Provision of Pre-school Education (EPPE)  research shows the qualification of staff if vital in securing a good outcome for the children. Estyn (2010) reports how Building the Foundation Phase Action Plan, December 2006’, provides a set program for an in-service training program for practitioners in the Foundation Phase. With recommendation that Local Authorities ensure training should be provided for headteachers, Foundation Phase leaders and leading practitioners; Schools should look at the impact of training and the children’s learning. 
However, with the introduction of the Foundation Phase many settings are now leading their own classrooms, so again Siraj -Blatchford (2014) suggest that further training within this area should be developed. (Pugh and Duffy 2006), that there is an urgency to provide the Early Years with a graduate workforce, providing qualifications and experience where staff can deliver the curriculum with leadership  and understanding of the Foundation Phase. 
Training should also be extended to all team members to enhance the learning and environment within the Foundation Phase (Siraj -Blatchford, 2014). Early Years  (No date a) ; PASEY (no date) offer training and the development of skills within all areas, strengthening skills and offering the ability to learn new skills needed to move forward. Flying Start, Skills &Training (no date) in Wales also offer a wide range of free training to the professionals that work within their settings. Encouraging and creating training for personal development, accessing courses and delivery of the new curriculum. Siraj -Blatchford, (2014) p 26 - 30) therefore, a good standard of training, where staff at all levels have the support to develop their knowledge and produce a good education in line with the Foundation Phase in the settings. All staff should be confident in delivering a good understanding of language, literacy, and  numeracy. Committing to the well-being and safeguarding of the children.
Furthermore, Furlong (2015) states there are two reasons to change teacher education in Wales. Firstly, in (2015) Furlong described the Initial Teacher Training (ITT) in Wales as “adequate and no better,” at this time the Chief Inspector of Education and Training in Wales reported that there needed to be a more consistency the training provided for teachers to provide the start in the classrooms (Estyn, 2013). In April 2014, the Organisation for Economic Co-operation and Development (OECD), were recorded saying that training the teaching profession needed a rise in standards. Secondly, a change in schooling needed addressing in the 21st century.  In Pugh and Duffy (2006) Sue Owen wrote about Abbott and Hevey (2001) and how they felt that the Early Childhood Studies degree was then studying National Planned Framework to promote a better service for children, families, and other practitioners. Developing pro- active staff.

Siraj -Blatchford, (2014) found that staff need training to understand the effects disadvantaged areas can bring to the classroom, having the knowledge and insight to culture here in Wales. Following Every Child Matters agenda (Pugh and Duffy, 2006) Maslow’s Hierarchy of needs (McLeod,  2018)  tells us that the needs of a child to be meet at each level of the pyramid for them to move on. Here in Wales, rural life deprivation is high in some areas and needs to be understood as part of the culture (gov.wales  2019). In can prevent long term effects. Therefore, supporting brighter futures (Donaldson, 2015). Building a Brighter Future: Early Years and Childcare Plan (DfES, 2013a) improving life’s chances, but the staff in the Foundation Phase needed professional development to be able to carry this out. Supporting the well-being of the children is an area of care and well-being that the Foundation Phase Framework aims to improve.  Not all teachers understand these rural areas in Wales  and gov.wales (2018) intend to raise these standards  where rural schools can be benefited from targeted support. The Welsh Government intend to raise basic skills levels, improving social disadvantage, promote the Welsh language and traditions of Wales and building stronger economically thriving communities that embrace multiculturalism National Assembly for Wales. (NAfW, 2001). Supporting diversity within the education system (Siraj -Blatchford, 2014: p11).
Furlong et al (2006) pointed to the many challenges facing the future of the teaching profession in Wales. Amongst others, was the need to take personal and collective responsibility for professional development. Siraj -Blatchford (2014) reported that it seemed doing training was dependant on the setting and funding available. The independent stocktake found that the foundation Phase should therefore consider equity of experiences and opportunities for the staff of 3 -7-year-olds in order to provide equal lifelong changes in all environments across Wales. Since the start of National Training Program in 2007, the Estyn (2010) report showed that training was being carried out, but there was not enough data to prove the percentage that was being carried out for Foundation Phase staff. Within this report it was evident that some schools were trying to save money by only training up to two member of staff no matter what the size of the setting. Arguing this could have a negative effect on the classroom if the incorrect information was delivered to other members of staff. Even though the local authorities had offered flexible days and courses. Some only offered clusters of training once a month, leading to much of the learning being forgotten before the next session. Estyn (2010) geos on to support positive training programs where staff training has been offered to in house training during set days, which has proven beneficial to the Foundation Phase. Following this it is also stated that not all partitioners attended the training on offer. 
It’s been reported by Siraj -Blatchford (2014) that  staff working with older children in the Foundation Phase should be given support or training to ensure they understand how to build on children’s experiences, opportunities within the indoor and outdoor environment, supporting  and enhancing  learning through play, as this appears to be misunderstood by some practitioners. Evans (2013, no page) had findings that there was evidence that not all areas of Wales had a reached to same delivery of the Foundation Phase, “It was also noted that there had been relative differences in the successful implementation of the Foundation Phase between the maintained and non-maintained sectors.” in 2011. Whereas, in comparison to Norway professional’s that work within the Early Years, government funding is available. Since new regulation have been effective in Norway those teaching staff that do not have the correct training are committed to retaining by 2025, (Maynard et al, 2012).
It was reported in (Siraj -Blatchford 2014). that the skills, training and qualifications of newly qualified teachers and teaching and learning assistants was important to its findings. Staff should feel confident in delivering the Foundation Phase this needing the support and training discussed in Siraj -Blatchford (2014) giving practitioners a good understanding of child development and how children learn and develop. Staff should be confident to critically reflect on their work and the delivery of the Foundation Phase, with an understanding of  the curriculum which suits that of the community (Munton et al, 2002). To accomplish this, more rigorous training will need to be developed across Wales (Siraj -Blatchford, 2014). 
Therefore, the Foundation Phase has introduced an international approach to education. leaning itself to a more European approach where children learn though play until the age of seven, before going on to follow the more standard form of learning via the Welsh Curriculum. Although this is approached differently in different countries, the Welsh Government wants practitioner to rethink the way children learn though play. Where encouraging training and an understanding of the play is in much demand by practitioners of all levels. Although this is not consistent over Wales, in non-maintained funded or maintained schools, Welsh or English medium schools. Where under three’s are still in not included in the same way. Wales is still under achieving according to PISA (Wightwick, 2019)  but it will not be until 2020 that the government get a true record of the true evidence. (MacDonald, no date). Macdonald (no date) continues to explain how only twenty-five per cent across Wales are meeting the curriculum well. Waldron, Rhys and Taylor (2014) clarify how The Welsh Government have commissioned the Wales Institute of Social and Economic Research and Data (WISERD) to carry out independent evaluation of the overall results, looking at how well the Foundation Phase is been taught, the outcomes and what if anything needs to be improved. 
Section 2
Within the Foundation Phase it is the Intention of the Welsh Government to introduce an Education where children can learn though play.  Curriculum for Wales (2015) report that The Welsh Government are set to develop the Welsh Language, this is being developed in all educational setting from 2 – 18-year-olds. In Welsh Medium schools all Foundation Phase settings will teach a Welsh language program from 3- to 7-year-olds. Whereas English Medium schools will develop Welsh language into all areas of learning.
The Welsh government are engaging with the seven areas of learning (The Foundation Phase Framework, 2015), and striving to deliver the best education and development in all children (Educational Act, 2002), no matter what the ethnic background, religion, or family environment. Providing equal opportunities for all children of school age. It is the school or settings responsibility to provide children with a safe environment (Educational Act, 2002) where children can feel trust, empathy and be a valued member of the setting. The Welsh Governments Rights to Action (2004) supporting the UNCRC (No Date) Rights of a child. Within these responsibilities are those that support children with ALN or Physical Disabilities providing access to all areas of learning.  (2022, 2019).
Children in the Foundation Phase are encouraged to learn from the world around them. It is the role of the adult to provide an environment where children understand how things work, develop their thinking, and learn how to problem solve, Early Years Wales (no date). The role of the adult is to provide evidence of the four areas of learning  (Early Years Wales. no date). The Curriculum Wales provides guidelines for all practitioners to follow in the profile. Giving areas of learning that offer targets for children to meet within age groups. Waters (2016) The central role of the practitioner within the Foundation Phase was described as being  ‘facilitator of learning.
As adults working within the Foundation Phase, it is for practitioners to delivery an understanding of the Welsh culture, history, and the Welsh language. The Welsh Government 2017 have proposed that by 2050 there will be 1 million Welsh speakers in Wales  (Early Years Wales. no date). Early Years Wales (no date) confirm that they work with the Welsh Government to deliver Welsh into the Foundation Phase, allowing the people of Wales the choice to use the Welsh language if they wish to do so. To assist with bringing Welsh into the setting, all adults are being offered online welsh courses (Early Years Wales. no date). Article 30 “having the right to speak my own language and follow my family’s way of life.” (UNCRC, no date, no page), where the adult’s role is to provide a setting where children of any nationality can find inclusion and expectants. 
Throughout the Foundation Phase Framework the enthesis on play and outside play is encouraged by practitioners, where the adult role is to provided children to an education through play, article 29 (UNCRC no date) giving the right to an education which develops personality, respect others and the environment. This follows the ‘Te Whariti’ Early Years curriculum in New Zealand where the role of the adult is to provide children with play as the structure of meaningful learning (Thomas and Lewis 2017). With the well-being of the children being key focus for the adults involved. Following UNCRC (no date) Article 23, “if I have a disability, I have the right to special care and an education,” this not only applies to main stream education but also is extended to children in  pupil referral units, were the adults role is required to deliver a balanced curriculum but are not required to access the whole curriculum  (Draft Curriculum for Wales, no date, no page)  Article 24, “the right to health care , clean water and good food. Providing a safe place and protection form neglect and being treated badly (Article 39,  UNCRC, no date, no page ). Although Bottrill (2008) supports the value of play, he also argues that a as practitioners, the child needs to be working towards the adult world and the need to use play to enter the next level of learning for achieving this expectation is vital. The use of conversation, pen to paper and the use of numbers in call areas will provide the child with information to develop. Bottrill (2008) relates to these as the 3Ms: (a) Making conversation, (b) Mark making, and (c) Mathematics.
The Draft Curriculum for Wales 2022 (2019) states that the children need to be prepared for a digital future, with a blend of experiences, skills, knowledge and a good understanding of the Welsh culture and values, therefore, practitioners are to be more flexible in their approach. Bottrill (2008) supports this saying that a practitioner can do a lesson plan with the same outcome for every child. The role of the adult is to deliver the four purposes of the curriculum enabling children to be successful in their learning and be apart of the community and wider environment. Draft Curriculum for Wales 2022 (2019) provide these as being: (A) ambitious, capable learners, ready to learn throughout their lives (B) enterprising, creative contributors, ready to play a full part in life and work (C) ethical, informed citizens of Wales and the world; and (D) healthy, confident individuals, ready to lead fulfilling lives as valued members of society

The Welsh Governments Early Years Developmental Assessment Framework (EYDAF) supports the observation and record method of assessing the child’s learning. The Foundation Phase Profile also supports this way of recording the child’s development throughout the Foundation Phase as a way of providing evidence of developmental assessments. By being objective in the observation adults can form a true understand of each child. According to Arnerich (2018, p1),  

After all, without observing and understanding our children, how can we provide them with an environment that will empower them to play and learn? Your assessment and planning are only really as good as the observations you can make, so it matters what gets written.
Observations and monitoring can provide early identification of sign of Special Needs Education, or Additional Learning Needs. From carrying out observations while the child is involved in activities the practitioner can assess how each unique child is developing skills, what they are able to do, what needs addressing and a course of action to progress further (Foundation Phase, no date, a). The information gathered by the practitioners carrying out these assessments provide a profile for transitions and support for every child. 

The Reggio Emilia approach encourages the recording of evidence, where evidence can be taken in many forms, photos, videos, notes, or paintings. Reggio Emilia suggest adult’s participation  is found to assist in the child’s learning, (Macdonald, no date). Like Reggio Emilia this method of recording evidence is also used in the High Scope system. (Thomas and Lewis, 2017). It was argued by the  Piaget’s theory where he believed that the adults should stand back and record evidence in a way of monitoring a child’s learning, supported by the Foundation Phase, recording the findings in a child’s portfolio. As with the Foundation Phase these portfolios are used to plan the next steps of learning. The Early Years Foundation Stage framework (EYFS) in England states that ongoing assessment are part of the learning and development process, it allows the adults to monitor the learning style, the interest of the induvial and levels of attainments (DfE, 2012). Leading to the practitioner being able to plan a balance of leaning though play, being flexible in their personal routines that meet the needs of the induvial child (Thomas and Lewis, 2017), Leading to allowing the child to progress at a person rate for their induvial needs.
When assessments are carried out on year group, rather than a progression in the child’s personal ability and improvement. There may be concern for the child, not being given assessment that may include other factors such as premature babies, deprivation, family culture, where children from different linguistic back grounds may interpret the wording differently (Bornman et al., 2010). This is supported in  Siraj -Blatchford (2014, p27) stating that: 
Many stakeholders, including members of the Task and Finish Group, told us that in many maintained schools and funded non-maintained settings with large intakes from areas of deprivation in Wales the children start the Foundation Phase with poor vocabulary, little language, poor social-emotional development and lacking independence and self-help skills, such as toileting. Therefore, being at a disadvantage before they start in the Foundation Phase.
The Curriculum for Wales (2022) are promoting that every child is unique, where every school or setting has different requirements, therefore being able to deliver the curriculum diversly to suit their personal requirements. “…no two schools are the same and every child has their own unique needs and aspirations…(Primary Schools in Wales, 2020). Supporting  Article 28 (UNCRC, no date) states that all children have the right to an education.
The Foundation Phases Framework (2015) works on the strategy that every child is unique, writing that   as children learn new skills, they should be given opportunities to practice them in different situations, is supported by Moyles (2008) where she talks about every child is different, learning in different ways, at different rates, where development is interconnected, and  every child is as equally important. DfES, (2004) state that child learn through play, particularly in the early years. Pascal (2015) looks at evidence where practitioners are producing a setting where every child is unique, with observations of children developing their own personalities, where staff stand back and observe. 
Knowing that children are induvial, allowing them to learn though their own interest and fascinations will enhance their learning, skills, and development (Bottrill 2008). Reinforcing this,  Pascal (2015) approaches the well-being aspect of a child being unique, where the parent and practitioner relationship provides an insight to the child’s likes and dislikes, home life, family and self-understanding. Therefore, having an induvial approach to each unique child. Bottrill (2008) supports this saying that parents can be a great resource, sharing your observations with a parent can enhance the progress of the child. The Foundation Phase (2015) also support this “In all aspects of their development, children should be respected, valued and encouraged for its originality and honesty.” Inclusive Practice allows the child to be unique in ways staff can make a child feel valued, giving positive feedback, supporting their own self values, Pascal (2015) where this can be feed back to the parents to extend on the achievement with results and improvements. 

It is proven that there are three different learning styles that are recognized, Visual, auditory and kinaesthetic, Welsh Assembly Government (WAG,2008d). Coffield (2005) argues this saying that instead of labelling children with these titles, practitioners should look at strengths and weaknesses. Where learning can be found in music, visual aids , active learning and stories in the Foundation Phase. Vygotsky (1896 – 1934) found learning through ‘zones of proximal development’ extending the child’s constructive approach and leaning through personal experience would take their learning forward.  For the practitioners to understand a child’s uniqueness they need to be aware of the different abilities of the induvial and reassure the child that everyone is different and that they all develop ant different rates. Making inclusion and social interaction beneficial to everyone. According to Bottrill (2018) being mindful of a child’s induvial next steps, of their fascinations, of their interest provides practitioners with the vital components for success. 
Following the Foundation Phase Framework, where adults observe learning without judgment, providing positive feedback. Obtaining results with the use of digital technology, written notes, pieces of work or by having a conversation with the children.

With no specific direction, the outcome can therefore be unique to the child or children if working in small groups. Where guild lines are put into place for older foundation children to create a given specification (for example an ant house or leaf man) the end result of each creative piece will again be unique to the induvial. Children learn through first-hand experiences, experimental activities, where they can practice and consolidate learning and ideas. Furthermore, Walters (2015) looks at this type of approach as learning and play, where children learn how to be risk takers, problem solvers, decision makers and expanding on their knowledge. For Successful Futures (Donaldson, 2015a) children can carry these learning experiences into further education and adulthood.
Supporting Children with Outdoor Education
Judith Allchin 

Tuesday 23rd March 2021

Looking at support for children in the outside environment in Wales.
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Marchant, Todd and Brophy (2019).
When looking at an education in the great outdoors, there are many things to consider: This is not just about play times or PE lessons; this is about making a difference. Giving motivation and confidence to staff and children, changing the way children learn and access the outside. The Foundation Phase want to “try to ensure every practitioner in your setting/school understands the rationale behind your vision for outdoor provision, so that everyone is fully able to implement the type of experiences agreed for your children.” (Foundation Phase, no date b).
Health and Safety

Before considering taking the children out, it is the role of the staff to consider doing and actively conducting a risk assessment. Taking into consideration any risk that might excite or become apparent before or during the time spent outside. To judge the intendency of the risk, low, medium or high. Once the risks have been located it is for the adult to remove where possible, make aware of the risk, or prepare the area so as the children cannot access the danger. Once the risk assessment has been written up, it then needs to be checked and signed off by a senior member of management. 
On the odd occasion that the children may be leaving the school environment permission should be obtained from the parent/guardian. With emergency numbers and any medical conditions addressed.

Foundation Phase (no date b) highlight that accidents will happen, but this is all part of helping to shape a child’s understanding of the surrounding. Thus, allowing them to from judgements about what is safe and what is not. This also allowing them to learn their own boundaries. It is at this point we can discuss with children what happened and why. It is after the situation has been dealt with that the adults can re-evaluate and assess if or what could be done differently. 
Rules and Risks

According to Foundation Phase Framework (2015), at first the practitioner may have concerns over the safety aspects of taking children into the environment of the outdoor space. But once the children have had this experience of being able to explore and learn hands on, be it with using the senses, digital technology, tools or loose materials. Waters and Begley (2008) refer to Smith (1998) stating that it is normal for people to assume risk taking is a negative experience, this was argued in Smith (1998) that for children risk taking in the outdoors and play is starting point for taking risks in other areas of life (emotional, Social and intellectual).  Therefore, Marchant, Todd and Brophy (2019) go on to explain how children will soon respect and understand the clear rules and why they have been put into place. They will take into consideration the risks and respond to personal judgement and ability.
Resources
The Foundation Phase (no date, b) support the development in learning outdoors, leading Wales in the UK. Continue to encourage such a vital element to the education of children aged 3 – 7 years. The environment lends itself to unique opportunities, where children can be creative, free to move around, take self-accessed risks, make a noise and just being children. Leading to social, physical and personal development.
The elements of the outside bring with it natural resources, weather conditions, seasons and the ability to change from day to day.
[image: image2.jpg]Foundation Phase Pedagogy
l Outdoor learning 1

'The learning environment should include both indoors and outdoors,
and involve experiential play-based learning. It should promote
independence and choice making, encourage responsibility

con takes place th

15!
and self-regulation and reflect all areas of learning.’ O“ e“\-mnced and focu
9,
a 9
Adults support by: ““ c%,,/"
- playing alongside - observing and
2 'den"fymg skills Enh mu»d pmvlslon
and the interests
@ of each child - ‘
- responding and - planning for -
suggesting ideas, the next steps ;‘;{;‘;':“f::’;,m:f;;’:nj':m:‘ﬂfﬂ;ﬁ
using open questioning in learning. while developing their communication skills

Children take ownership of their learning

=
\?(gié
0 Find out more: Online at bit.ly/fpaplan @ #FoundationPhase Hivoiraticy

——




The Foundation Phase – (no date) GwE
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Forest School Wales (no date c)

According to Waters and Begley (2008) Forest Schools began in the U.K. in 1993. The Foundation Phase pedagogy find that the Forest Schools deliver a from of development and learning which is one they would like to embrace here in Wales (Foundation Phase, no date B).  It is the aim and philosophy that children should learn through carefully designed activities and learn by taking small steps in becoming competent youngsters (Waters and Begley, 2008). It is within the Foundation Phase (no date B), Outdoor Learning Handbook that it is confirmed that many settings are either using their own space or attending local areas, where trained Forest School leaders, lead an educational hands-on experience. Building on self-confidence and esteems.  Encouraging co-operation, awareness of the environment, proactive approach to sustainability and fun ( Forest School Wales, no date). Waters and Begley (2008) support the fact that Forest Schools support children in learning in a safe environment, where taking risk is encouraged to learn personal abilities. Being supported and managed by adults. Bilton (2002) is cited in Waters and Begley (2008) as producing a report at looked a why the outdoor education offered benefits to nursery children in Denmark compared to those within the UK, where it was suggested that it was the attitude off staff that made learning in the outdoor environment a positive experience.
Benefits

The Foundation Phase (2015) recognise that there are many benefits for an outside education and play. Developing a better future (Donaldson, 2015) and implementing a better understanding of the well-being of youngsters. Marchant, Todd and Brophy (2019) discuss the sense of freedom that children encounter when not cooped up in an enclosed environment. Research has also proven that healthier, happier and calm children have better results in schools. Problem solving at such a young age can bring lifelong learning tools that children can take with them through life.

Within the structure of outdoor learning, children learn to explore, and experience real- world problems, Rodriguez and Bohme (2009). Where children can gain experience and experiment in natural outdoor spaces. When working with peers and nature children learn to respect not only each other but the wildlife, flora and fauna and habits within the environment.    
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