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Reading and Differentiation

● Teaching Reading Year 7 to A level
● + Reciprocal reading
● Student task: design a reading 

comprehension for GCSE.  Think 
about support / chunking text / line 
spacing / use of image for context

● Sian - 1-2pm Differentiation

TODAY’S 
OBJECTIVES

● To explore reading 
strategies

● To evaluate ways of 
differentiating

● To create a reading 
comprehension 
resource



Teaching Reading Year 7 to A level



Narrow

reading









Strategies for reading (Harris, 1997)



Pachler and Field (2003)



Lesson structure (Lemov, 2015)





Typology of tasks (Heafford, 1990)



Teacher-led reading

Guided Reading: The teacher guides the students through a text, discussing 
vocabulary, grammar points, and comprehension questions as they go.

Interactive Read-Aloud: The teacher reads a story and stops at certain points 
to ask predictive or analytical questions, encouraging students to engage with 
the text actively.

Scaffolded Reading: Providing students with pre-reading questions or a 
glossary of key terms to help them understand the text.

Touch Go Reading: The instructor taps a child when it’s his or her turn to read.



Reading aloud/Popcorn/Round-Robin reading

Whole class: teacher model expressive reading; build confidence and fluency

Echo Reading: Students echo back what the teacher reads, mimicking his or her 
pacing and inflections.

Popcorn Reading: A student reads orally for a time, and then calls out “popcorn” 
before selecting another student in class to read.

Partner Reading: Two-person student teams alternate reading aloud, switching each 

time there’s a new paragraph. Or they can read each section at the same time.

*ensure that the texts chosen are appropriate for students’ proficiency levels to avoid frustration



Reading aloud



Jigsaw
reading



Text jigsaw







Student-led reading

Read, Cover, Remember, Retell: Students read a section of text, cover it, remember 
what they read, and then retell it in their own words

Silent Reading: Allowing time for silent reading can help students process the language 
at their own pace and can be followed by group discussions or comprehension 
activities

Read and Role Play: Having students read a dialogue or scene and then act it out, 
which can help with understanding character perspectives and emotions

Reader’s Theater: Students perform a script based on a text. This helps with 
understanding dialogue and emotional nuances in the language.

Literature Circles: Students choose books to read and meet regularly to discuss them, 
taking on different roles such as summarizer, questioner, or connector



Speed Reading: Timed reading activities that encourage students to read quickly and 
efficiently, often followed by comprehension questions

Reading Relay: A competitive game where teams race to read and understand a text, 
answering questions to move forward

Reading Stations: Different stations are set up in the classroom, each focusing on a 
specific aspect of reading, such as vocabulary, comprehension, or grammar

Four Corners: A statement related to the text is read, and students move to a corner of 
the room based on their level of agreement, where they discuss their viewpoint

Hot Seat: A student sits in the “hot seat” and answers questions from the class about a 
character or situation from the reading

Semantic/story Mapping: Creating visual webs that connect words and ideas to 
enhance vocabulary and comprehension









Authentic text















Reading mapping activity

Create a map and notes of the text:

● Draw outline of the text
● Record under each heading key points from each section
● Include a labelled frame of any photographs or diagrams
● Share Reading Maps with a partner to check for 

understanding





Reciprocal reading



4 main strategies

Predicting: Students make predictions about what will happen next in the text 
based on clues from the content or their prior knowledge.

Clarifying: Students identify and clarify words, phrases, or concepts in the text 
that they find confusing or difficult to understand.

Questioning: Students generate questions about the text, including literal 
questions about the content as well as higher-order thinking questions that 
require deeper analysis and interpretation.

Summarizing: Students summarize the main ideas or key points of the text in their 
own words, demonstrating their understanding of the material.









Steps

Selecting Texts

Modeling the Process

Group Formation (group of 4/5)

Assigning Roles

Guided Practice

Independent Practice

Reflection and Feedback



Pre-teaching

Prior to lesson, the core language would be pre-taught.

Hand-write the texts or at least tweak pre-existing material to contain:

● Core language from the unit being studied
● Structures that have been explicitly revised/taught during the unit
● Language from previous topics
● A small amount of ‘unknown’ language that can be gleaned from 

context



The lesson structure (example)

Starter task: review pre-taught vocabulary (display challenging words)

Predict: students highlight known words, predict topic, author, questions

Clarify: students identify and review unfamiliar words, teacher clarifies

Question: students answer challenging questions independently

Summarise: students write third person account of text































Before reading

•Activate background knowledge

•Clarify new vocabulary

•Preview texts

•Set a purpose

•Make predictions

•Ask questions about the text/topic



During reading

Read the text and take notes

Highlight and record key words or phrases

Use key words/phrases to capture the main points

Share and compare

Record any questions and responses if required.



After reading

Identify information

Extract information

Recall information

Reflect on information

Seek coherence and summarise text

Revisit and revise predictions

Generate further questions about the text and your understanding

Evaluate your reading and judge against goals











Your task

Design a reading comprehension for GCSE with 140-150 words. 

Think about support / chunking text / line spacing / use of image for context.

Use the model worksheet as a guide.

Spanish reading: 
https://blog.readlang.com/ultimate-guide-to-spanish-websites-for-beginners-to-practice-readi
ng/
https://www.fluentu.com/blog/spanish/spanish-reading-practice/

French reading: https://www.learning-french-online.org/reading
https://www.1jour1actu.com/ 

https://blog.readlang.com/ultimate-guide-to-spanish-websites-for-beginners-to-practice-reading/
https://blog.readlang.com/ultimate-guide-to-spanish-websites-for-beginners-to-practice-reading/
https://www.fluentu.com/blog/spanish/spanish-reading-practice/
https://www.learning-french-online.org/reading
https://www.1jour1actu.com/














Pygmalion 
effect





Task over lunch: please fill in appropriate slides
Esther
Research at least 5 effective MFL teaching strategies for both:
● MAT (Gifted & Talented) learners
● Boys / disaffected learners

Sarah
Research at least 5 effective MFL teaching strategies for both:
● Learners with ALN (SEND)
● Learners with EAL

Student choice: Support sheet

Slides

https://docs.google.com/document/d/1C_XkJzWWZDhaQdstRW5jPiq-5kLG5hbm/edit?usp=drive_link&ouid=105813164884589317446&rtpof=true&sd=true
https://docs.google.com/presentation/d/1cR0NHRAGNjl1_OpLo_lUjt5jTqg-ngqWRSLoQTJ7BPU/edit?usp=sharing


Differentiation



Differentiated post-it note starter



Should your objectives be differentiated?



Differentiated objectives



Differentiated objectives

With thanks to Alys Perri



Differentiated objectives



Differentiated objectives





Pupil-generated objectives



What type of things 
do you usually write 
for this box on the 

lesson plan?



Differentiation…
● …refers to the practice of…
● …involves modifying…
● …recognises that students have…

The goal of differentiation is to promote…by addressing…



Differentiation



Differentiation: Teaching standards



Non-negotiable - know your own class Ticked Off, Harry Fletcher-Wood, 2016

Students with visual needs – text enlarged to font size 28, pupil 
wearing glasses and facing board
Students with hearing difficulties – sit in front row, position 
yourself to face student. Keep background noise to minimum
Students with restricted mobility – remove the expectation of 
moving around room, allow pupil to leave early
Students with ASD –minimise noise, maintain a consistent structure 
and give students prior warning about changes
Students with EAL – clear, sequential instructions, adapted texts, 
visual cues



Ways to differentiate
● BY OUTCOME:  same task, different outcome expected and valued
● BY TASK: asking pupils to do different things with the same resource
● BY QUESTIONS: higher or lower level questions / same resource, different 

questions
● BY SUPPORT / SCAFFOLDING: human (e,g, LSA) / physical resource
● BY HAVING DIFFERENT STARTING POINTS: same resource, different 

access points
● BY PUPIL CHOICE: by asking pupils their opinion
● BY HAVING A LONG-TERM GOAL: “effective differentiation takes place 

over hours, not minutes” (Didau, 2016)



Differentiation by task - same envelope, different task
Definition task

Use the words in the envelope to help write a definition of Differentiation 
and Personalisation.



Envelope Task 1

Definition task

1.   Find the words “Personalisation” and “Differentiation” and place them 
on the desk in front of you

2.  Look at the phrases and decide in which category they belong – 
“Personalisation” or “Differentiation.”

Use these to help write your definition.
What type of task 

is this?
How has this been 

made more 
accessible?



Envelope Task 2

Definition task

· In the envelope are some definitions of “Personalisation” and “Differentiation”.

· Read these with your partner and evaluate which definitions are most relevant to 
you

· Write your own definitions.



“Differentiation is the process whereby teachers meet the need for progress 
through the curriculum by selecting appropriate teaching methods to match the 
individual student’s learning strategies”

Visser J, Differentiation and the Curriculum, Birmingham, 1993, University of 
Birmingham

“Differentiation is a planned process of intervention in the classroom to maximise 
potential based on individual needs.”

Dickinson and Wright, 1993: 1

‘Personalised learning demands that every aspect of teaching and support is 
designed around a pupil’s needs.’

David Miliband 2003
What type of task is this?

How has this been made more accessibleWhat type of task is this?
How has this been made more accessible?

?

What type of task is 
this?

How has this been 
made more 
challenging?



Differentiation by task:
 same text, different exercises





Questioning strategies: Teach like a champion (Lemov, 2014)

● Wait time is critical to better student participation. Whenever you ask a 
question, give students time to think about the question before 
responding. Ask, wait, then call on a student.

● Think, Pair, Share
● Stretch It - After a correct answer has been given to a question, ask 

follow up questions to lengthen the discussion.
● Cold call - ask the question, ask students to raise their hands, and then 

call on a student who doesn't have his or her hand raised.
● Stretch it - After a correct answer has been given to a question, ask 

follow up questions to lengthen the discussion. 



Lower-order 
questions tend to 
be closed, with a 
single right 
answer, and are 
likely to be what, 
who, when or 
where.

Higher-order 
questions tend to 
start with how, 
why or which and 
tend to be 
open-with a range 
of possible 
answers

Same prompt, 
different questions



Practise asking a 
mixture of lower 
and higher order 
questions on this 
AI image in the TL.

LOWER
what, who, when 
or where.

HIGHER
how, why or which



Scaffolding learning
•Activating prior knowledge (APK) about a new 

topic to create a context for the new learning

•Providing language prompts and frames for speaking and writing

•Modelling and demonstrating language orally or in writing to the learner

•Using visuals and graphic organisers such as pictures, models, 
diagrams, grids, tables and graphs to support understanding

•Encouraging learners to use L1 ability on which to ‘hook’ learning in 
the additional language

•Incorporating collaborative work into lessons.



How could you remove this 
scaffolding for some 

learners?
Consider what you could 

include on the reverse of the 
placemat sheet…



How would this 
model work 

with a 
pairwork 
activity?

How would this 
model work 

with a writing 
activity?



Pupil choice: how can we 
involve pupils in their 
learning?
Bronfenbrenner's ecological 
systems theory (1979) 
conceptualises children's 
development as a process of 
bi-directional and reciprocal 
relationships between a developing 
individual and those in surrounding 
environments, including teachers, 
parents, mass media and 
neighbouring communities.



Pupil choice: how 
could it work?

“I like when teachers give us 
freedom to decide what 

kind of projects to do like if 
they give us options we can 
choose from. If they let us 

put in our opinions and talk 
WITH them in discussion it 
makes me like tem and feel 
more confident to share my 

opinion.”

(When)

Amanda



http://www.youtube.com/watch?v=1R0YVryW7sg


Would this 
activity have 

worked with the 
classes in your 

previous teaching 
practice schools?

Can you see 
any potential 
challenges?





Effective T&L experiences for MAT pupils

● High expectations of pupils’ achievement and use of a range of creative 
strategies to challenge and extend pupils’ learning  

● High quality questioning, which probes and challenges pupils’ thinking
● Very strong subject knowledge and teaching expertise, for example an 

understanding of effective pedagogy for more able or talented pupils in a 
particular subject or area of learning

● Exemplary use of assessment to inform teachers’ planning so that it 
meets the needs of individual pupils  

● High-quality feedback to pupils that helps to nurture their reflective and 
evaluative skills



How could 
this 
extension 
task be 
improved?



Extension work questions
Before looking at some ideas there are three questions you need to consider 
with extension work:

1. Is the work I am giving them going to deepen their understanding?
2. Is the work I am giving them going to consolidate their 

understanding?
3. Is the work I am giving them suitably challenging and is there a 

suitable time frame in which to complete it?

How could this look in class? How could this look as homework?



Hinge 
point 
questions



What type of language questions might a MAT learner ask?

● Gender?
● Case?
● Language connections / etymology?
● Accents?
● Pronunciation?
● Tenses you haven’t covered?
● Subjunctive?



Using data to identify high achievers



Designing 
resources



Making things difficult on purpose
“Robert Bjork’s concept of desirable difficulties (Bjork, 1994) suggests that 
introducing certain difficulties into the learning process can greatly 
improve long-term retention of the learned material. So, if we get the 
learning right, both memory, retention, and performance is heightened. 

But learning is not easy, and both students and their teachers might resist – 
wishing for that settler task, which requires minimal effort or brain power.”



Returning to objectives: why? 



Creating a pupil-choice plenary

How can we assess today’s 
learning?





‘The dark art of differentiation’ (Didau et al., 2019)

•According to Gilbert (quoted in Beadle, 2010), ‘The whole thing is a 
duplicitous gimmick…In reality, schools just do not have the resources, time or 
space in the curriculum to implement it’

•However, in response, Didau gives his definition of differentiation:

‘Getting all pupils to do something they find challenging.    Every student 
should struggle, no matter their ability’.



PLENARY HEADLINES

HAVE WE ACHIEVED 
TODAY’S OBJECTIVES?

● To explore reading 
strategies

● To evaluate ways of 
differentiating

● To create a reading 
comprehension resource


