Select an educational policy, act, initiative or report of your choice that you believe has had a significant impact on the UK or Welsh education system in some way and present a clear justification for your choice.
The 1944 Education Act.
[bookmark: _GoBack]On December 1st, 1942, the Beveridge report was published, this report was the founding document of the modern welfare state. It called of an attack on the ‘Five Giants of Evil’ which stood in the way of a post-war reconstruction. The five giants consisted of; Want, Disease, Squalor, Ignorance and Idleness. He declared it was a time for revolutions not patching. Following this revolutionary Beveridge report in 1942, R. A. Butler passed the Education Act in 1944. 
The 1944 Butler Education Act established a Ministry of Education with the power to influence LEAs and created a universal system of secondary education for the first time. The Act, drawing on the Norwood (1943) and Spens Report (1938) reflected a strong sense within government that social and economic changes made the reform of post-war education an urgent necessity. However, this was not a new idea; Keir Hardy urged at the end of the nineteenth century that education should be free for all, without any need for testing; “a comprehensive highway along which all could travel” (quoted in Benn, 1992;135).  The 1944 Education Act was introduced following the Second World War, where statistics show that only a 5th of children had received education after the age of 14. Government recognised the necessity of developing a post-war society which was less dominated by social class and inequality, and more focused on a future where benefits of peace would be shared by all sections of society. While this Act may have introduced policies of universal and free secondary education for all, however, it is notable that the division process into grammar, secondary modern and technical schools was modelled based on a class-divided vision of education. 
The ‘Tripartite System’ created a sense of hierarchy of status between three schools, grammar, secondary modern and technical, however this was not the initial intention of the system. Initially, the tripartite system was intended to provide for individual pupils’ needs and skills for a post-war industrial economy. Both Labour and Conservative politicians believed that education for all children would help remove class barriers and provide a means of social mobility for able working-class children. 
Rather than class status and ability to pay, the tripartite system was divided by 11-Plus attainment testing, which also included an element of intelligence testing. The belief that these schools would remain ‘equal but different’ failed, and what was referred to as ‘parity of esteem’ was never achieved.  The Norwood Committee Report (1943, p4) argued that; 
“In a wise economy of secondary education, pupils of a particular type of mind would receive the training best suited for them and that training would lead them to an occupation where their capacities would be suitably used.”
Fred Clarke, a contemporary educationalist was highly critical and deeply suspicious of the Act, he describes it as; 
“class prejudice, and it was fundamentally a social class project, in many ways the culmination of a project, the fulfilment of a vision which was basically that of Matthew Arnold, 80 years before. (cited in McCulloch, 2006, p 703).”
Three types of schools- grammar, secondary modern and technical, these made up the ‘tripartite system’ and were designed to provide the post-war intellectual technicians and general workers. Assumptions were made that children with different abilities and prospects required different types of curriculum. The 11-Plus testing was used to allocate children to the educational pathway which was best suited to their abilities following the results of their examination, this way promoted differentiation in opportunities appropriate to individual needs. Grammar schools offered an academic curriculum, technical colleges taught the future scientists and mechanics in scientific and mechanical subjects, whereas secondary moderns taught more practical skills. Most children were sent to secondary modern schools due to the strict quotas on the admissions to grammar schools and that there were very few technical colleges opened by then. 
The 1944 Education Act is often represented as the defining moment in the history of modern education. Whatever the political perspective at the time, education had a crucial and essential role in realising the post-war dream. There was a ‘balance in control’ (Porter,2009) in terms of responsibility of the new national education system in Britain. This control was divided between the central government, the local government and the schools. The division has been illustrated as a triangle of tension between the state, LEAs and teachers, this ensured that each group obtained equal power in the running of the education system. Pring (2012:30) described the system as:
“..a partnership between Local Education Authorities, locally elected, which maintained the schools, the teachers who were responsible for what went on inside them, the government which provided a large part (but by no means all) of the funding and the Churches in that they owned historically many of the schools.”
However, throughout the 1940s and 1950s the Labour Party continued to defend the tripartite system but it gradually lost credibility. The validity of the 11-Plus test was criticised and raised many concerns, more so when sociological studies revealed that a child’s social factor did play a powerful role in determining which school they were to attend. The new education system was riddled with problems. While it opened doors for the working-class children to opportunities in a higher education system, it remained shot through with inequalities. Large-scale studies of social differences in educational attainment produced statistics that revealed significant numbers of working-class children were failing to succeed, either by not passing the 11-Plus or by being unable to take advantage of opportunities that were on offer if they were given a place in grammar schools due to a lack of financial stability at home. The capacity for working-class children to take advantage of ‘free’ opportunities became the crux of big debates about the state of education. Criticism of the tripartite system emerged and a pressure to change the system grew throughout the 1960s. Walford (2006) suggested that, as a result of all the problems that had surfaced and generated concerning the tripartite system, the pressures for the development of comprehensive education came from a range of groups with different interests and ideologies. By 1965 the idea od the comprehensive school was well established in the public consciousness. 



