[bookmark: _Int_Oxwk3osv]This assignment discusses supervision sessions undertaken and reflected on using Gibbs’ Reflective Cycle (1988). This cycle has six stages assisting me in reviewing my experiences and enabling me to reflect upon my supervisor practice. Three logs are presented of my supervision sessions, and these will highlight the establishment of the supervisory relationship, detail the different functions of supervision with examples and the leadership and management skills and considerations for good supervision. By reflecting on my supervision experience it will highlight my strengths and areas for professional development. The second part of this portfolio is a critical review of leadership and Management styles and theories linked to Youth Work.

 Log 1  

Before supervision, I discussed with the supervisee the importance of a contract before starting a professional relationship where the supervisor and supervisee both agree on what the contract includes. I checked if the supervisee had any restrictions or disabilities which could affect the choice of venue. There were no special requirements, we found a suitable private location at the supervisee's placement. The contract recorded jointly agreed time and location, frequency, the expected conduct for both me and the supervisee, and boundaries (Jenkinson, 2010).  If either party cannot attend, it was agreed that both should notify each other in advance to rearrange. Failure to cancel would lead to a breakdown in communication and trust between us. I explained to the supervisee that everything would remain confidential unless it imposed a risk to her or others. Confidentiality is important so that the supervisee can feel comfortable to open up about any issues that may be burdening and allowing a trusting bond to be gained between both parties (Belton et al., 2011). Appropriate language was advised so that no offence could be taken. Once everything was clear and understood, supervision could be undertaken, and if things needed to be changed for any reason, we could change location, times, frequency and dates.  

I arrived early for our first supervision session so I could organise myself. The supervisee (client A) arrived, and the supervisor (AE), met her in a public space, before directing the client to the room, that I prepared for the confidential nature of the meeting. As described earlier, the client/supervisee was reassured of the statuses of the supervision meeting and the nature of the contract, allowing for them to settle into the supervision with more confidence and reassurance, see also Hill (1997). I started the supervision by checking if A was happy and comfortable. Next asking how her month had gone. I decided that I would allow the supervisee to lead, as it was clear that this would support her in speaking openly, following good practice as set by Hawkins and Schohet (2007).
 Client A explained she had a challenging month and that, at times, she was overwhelmed due to explaining a confidential incident that occurred incident I reassured her that help, and support was available. 

Feelings.
 I felt anxious and apprehensive before the first session about how I would be in this supervisor role. However, a good relationship was established and that I had achieved my initial goals for the first supervision and had worked with a situation that needed to be addressed in a professional setting, with empathy and congruence, Rogers (1986).

Evaluation 
[bookmark: _Int_pVPEgVNC]I provided appropriate support by advising that management helps with issues accordingly and health and safety procedures are in place to protect both young people and the youth worker. I was reassuring in suggesting that experiences help us become better youth workers Maguire (2009). Reflections are vital for us to acknowledge what went well, what could be improved on to enhance our performance. Discussing different forms of communication and handling situations differently using my personal experiences helped the supervisee gain more understanding and reassurance. The contract was reassuring setting out clearly the arrangements and expectations and helped establish the initial relationship.  Establishing the contract and explaining that everything remained confidential allowed the supervisee to feel comfortable to speak openly. Over the supervision sessions our relationship developed into a trusting relationship. 
Analysis
[bookmark: _Int_MiAigDy7][bookmark: _Int_muqbDmGs]In analysing the situation, the supervisee spoke about how much she enjoyed meeting, but lacked confidence and wished she could develop this further. Her confidence was developing, and I advised that several strategies could help her to reflect on situations, Gibbs (1988). It was effective that I shared personal experiences to illustrate the more she interacted with the young people (YP), her confidence would grow. It also helped that I signposted her to several links online to develop this further and she could see the information would be useful. I was able to think on my feet, remain calm, and control my emotions. I effectively asked follow-up questions reassuring and supporting her. 


Conclusion.
 After asking client A how she was feeling, it helped develop my confidence and reflections on how I led the supervision. Initially, I was anxious and apprehensive, but overtime gained more knowledge and understanding of how to conduct supervision. Allowing the supervisee to lead supervision allowed me time for follow-up questions to be asked. Both of us felt comfortable and happy for further sessions. Checking all arrangements were still ok was reassuring and knowing if circumstances changed notification was expected by us both. Completing successful supervision empowered me, and seeing the supervisee comfortable and feeling supported allowed me to reflect on how anxiousness was unfounded, and I should relax more. By developing my skills and implementing different methods, I will be more confident and well prepared for situations that may occur. 

Action 
Both parties to develop their confidence and skills through gathering and sharing information and discussing areas for development and any issues in supervision. 


 Log 2 

Description
 Supervision has three main functions these are formative, normative, and restorative according to Inskipp and Proctor (2009a). These functions. are also known as educative, managerial, and supportive as described by Kadushin (Warwick Institute for Employment Research, 2012).

Formative/Educative Function is the development of knowledge, skills, and techniques (Corrie and Birch,2014). The supervisor aims to assist the supervisee in developing their skills and abilities and increasing their subject knowledge and understanding. To be an effective supervisor you would need to research the topic identified by the supervisee to be developed and through discussion increase the supervisee’s professional development. An important aspect of this function is encouraging reflective practice (Mbau,2005) and suggesting where further information can be accessed.
Following my supervisee disclosing that an incident had occurred where a YP had attempted to add her on social media, I explained that for future purposes she could use her maiden name or a false name to avoid YPS’ finding her on social media. By explaining that Facebook and other social media have privacy settings that can be used to restrict people from searching, adding and messaging her. She needed to check her privacy settings to make them more secure and private. Facebook also has a block setting which can be used so that any communication can be avoided. This provided my supervisee for information and increased her awareness of how she can protect herself.


Normative or Managerial Function is important in monitoring that the supervisee is aware of and adhering to policies, procedures, and codes of practice. Where the supervisor becomes aware of a situation where the supervisee is not following these it would be the role of the supervisor to draw attention to this and remind them of the need to follow the organisations policies, procedures, and code of practice. Milne (2009)  

My supervisee shared that she was worried because a YP had attempted to find her on Facebook. In my managerial role I explained to her that social media and professional boundaries according to our code of conduct are needed to be maintained within youth work. She understood that no professional boundaries should be crossed, and it could create a greater problem. Youth workers are there in a supportive role not as a friend.


Restorative/Supportive function concerns the emotional well-being of the supervisee and providing regular opportunities to check on how they are feeling. It is the supervisor's responsibility to ensure that the environment is conducive to encourage and feel at ease in sharing their worries or joy (Corrie and Birch, 2014).
I found by being supportive towards my supervisee was an important part of the supervision. The supervisee was upset due to the incident that occurred with a YP.   very distressed about this episode. I advised the supervisee that the correct course of action would be to restrict the young person from accessing her social media and not accept the friend request as this was done on Facebook. I advised her to block the YP which is also a feature on Facebook. This would prevent the YP from messaging her. After handing over this advice and advising her that she should also inform her line manager in case any other incident arises. She felt the information had helped her and she felt reassured that she was supported by myself which enhanced my confidence in my supporting role as a supervisor.


Moreover, supervisions are important for both the supervisor and the supervisee to gain knowledge and understanding of the supervisee's work practice. It allows open communication where a supervisee can express their thoughts and emotions. This suggests supervision is mutually beneficial in helping a supervisee and their supervisor, Armstrong (2012).  In supervising the supervisee, I used a variety of skills and improved my communication skills. I listened actively and my understanding of my supervision techniques improved, and this allowed me to reflect on things I needed to develop. Belton et al (2011 highlights that supervision needs a clear purpose and this enabled us to achieve a good result and ongoing relationship.  


Feelings.
I felt I gained a better understanding of my supervisees issue and undertaking supervision helps both parties gain a trusty, honest and professional relationship, Hawkins and Schohet (2007). Using a normative approach with how I replied to her by giving her the best most constructive advice I could and being direct without being over authoritative. I felt that by using this approach I was more at ease and was feeling less anxious of misinterpretation. I was pleased that supervision helped me to develop my communication skills in supporting the supervisee in their work. Making sure that I used a formative manner throughout the supervision made sure that no boundaries were crossed and I felt confident in what I was doing. I felt this helped the supervisee to have confidence in me and share her issue.
I was pleased I was able to support her and could signpost for further information.  Although the supervisee felt supported in her placement, I also helped reassure and supported her.  During a second supervision, development was made on both sides. I felt that we had a trusted, positive experience where she was openly speaking about her experiences and had gained more confidence after advising her that the more interactions with YP, the more confident and happier they would be.  I felt confident when reflecting on our session. I could see that the importance of supervision is key to leading and managing workers. I found by giving advice and by addressing issues had a restorative result and evaluating how I could help resolve these. Researching social platforms has helped me gain more knowledge on how to protect ourselves online that I can share with my supervisees.
I have found looking back at previous supervision records how my supervisee has developed and what still needs addressing. By allowing time and actively listening leads to a supportive attitude and a better outcome. I found it essential to create an approachable way for the supervisee to feel at ease. I have learnt that my body language influences my approach and being relaxed and natural, assisted my active listening.

 Evaluation.
It was effective that there was communication before and after each session. Always allowing the supervisee to lead the session was something I have found effective.  I strongly advised that any incidents must be recorded, and talking to the line manager to log them was important.  I reinforced that professional boundaries are essential in a working environment. Although it is great to create a bond with YP, we are there to help them and not befriend and social media contact is prohibited, no YP should access a youth worker's profile. The supervisee was then reassured by the advice I gave and had a full understanding the necessary boundaries. I advised her to limit social media with privacy settings and restrict access to friends only and who can send messages. This restorative approach assisted creating a professional boundary.

Analysis and Action
I could see improvements were needed. With separate issues arising within supervision, I could see the need for reinforcing professional boundaries. I needed to remind the supervisee that we are here to help and guide YP and not friends. I needed to report this to my line manager as they can help me relay the information back to the supervisee on what to do and to safeguard myself.
 I will research further on how we can protect ourselves online via different websites and attending workshops in social media. Although I did explain that it is healthy and great to have trust within young people it can also be misinterpreted, and lines can be crossed Borden  et al (2016). Ensuring YP understand boundaries is important and codes of conduct needed implementing.  I realise that all three supervision approaches can be utilised during sessions.

Conclusion.
 I could see that certain things needed to be implemented to help the supervisee be more at ease within her placement. By taking actions to prevent boundaries being crossed would ease the supervisees’ role and set firm grounds of what is and is not acceptable.  By taking certain measures it would prevent any miscommunication and prevent boundaries being crossed. It is important for supervisees to understand the implications of online posts.

[bookmark: _Int_4F3G70F9]Log 3  

Description
During my practise as a supervisor, I needed to analyse my whole role. I led the supervision by checking my supervisee was always happy and comfortable, Campbell (2000). Before the initial meeting I needed to research the role, I was undertaking and observing supervision skills. I made sure key elements and boundaries were in place to ensure the supervisee was clear and knowledgeable of the purpose of the sessions and the setting. I appreciated that understanding both roles was also key to establishing a healthy professional relationship with my supervisee.
My role in leading and managing the supervision was as a facilitator/collaborator and this enabled my supervisee to share information that needed addressing in guiding and supporting her.
Herman, (2012) highlights supervisors are crucial to ensuring operational and youth worker's effectiveness in their work.  Supervising them is a difficult and challenging role in a complicated area of work. My supervision role has included reflective practice and an action research approach to enable the development of my supervisee’s confidence and knowledge and encourage a positive impact in her relationship with YPs’ and her youth work practice.

Feelings 
During the supervisions I spoke clearly, and I felt the supervisee understood what I was saying. I often speak quickly, and this means words can be misheard or misinterpreted, this happens more often out of anxiousness. I knew I must make sure this did not happen and remain calm, ACAS (2021). I felt by doing some breathing exercises that this stopped me from panicking. I was happy that I had created the right environment and that interruptions did not occur.  I felt more at ease with everything organised allowing me to be calm and prepared, so the supervision ran smoothly. I felt allowing the supervisee to take the lead role, using the person-centred approach where the supervisor is not viewed as the authority, but instead is functioning in the role as a “collaborator” was effective. (Smith,2009) By allowing the supervisee to do this gave me time to understand the supervisees feelings. I felt at ease and as if I had overcome my anxiousness. I felt as if I had been able to develop myself and conducted myself calmly and not being too overpowering. I provided answers to her questions and offered support with her issues. I felt empowered by all of this it allowed my confidence to grow and created a more conducive, supportive atmosphere. Although I may have interrupted on a few occasions, I did not allow this to off centre the key objective which was to support the supervisee. This allowed me to gain control of my anxiety and also prepare myself for the next questions and answers. Pausing more and allowing more time in between answers and modulating my voice to be clearer and slower reassured the supervisee that she was understood and supported throughout. I was pleased it allowed my professional supervising skills to develop and, I learnt to steady my nerves. In not being too over opinionated and allowing myself time to adjust to certain questions helped me also evaluate how I could respond. I was more empathetic and reassuring and that both supervisor and supervisee roles are opportunities to learn during supervisions. 

Evaluation
Although the supervisions seemed to go well, and the supervisee seemed happy and content I could see that several things had changed; Both the supervisee and I had gained both knowledge and understanding of the key purposes of supervisions. 
My supervisee spoke openly and was receptive to taking advice and constructive criticism. 
By reflecting on my practice this helped me to gain a greater knowledge of many things I needed to work on including my anxiety, I realised allowing myself enough time to relax is something that needs working on. Also, by speaking clearly and continuing eye contact throughout will help develop a positive and trusting relationship. Speaking slowly will come with practice and experience, and I need to be mindful not to bombard the supervisee with too many questions.   BACP (2021). I found maintaining an easy-going body language and a more approachable communication style promotes a positive experience for both parties. 

Analysis
After analysing my performance during supervisions, I have made improvements by composing myself and managing time more effectively in supervision. I have worked on my communication skills, verbal, non-verbal and listening skills. By allowing myself time to think before following on with answers and questions provided enough time for me to speak slowly and clearly with the information I had gained. Actively listening meant I understood and cared for the needs of the supervisee.  Signposting to information was helpful to the supervisee. By offering support and advice throughout the sessions and informing the supervisee that line managers are also happy to help with issues that may arise I was able to effectively supervise and reassure my supervisee.

Action
I need to gain more experience of supervision to develop my skills and keep up to date with new information, guidelines and attend training. In gaining more knowledge and experience and being willing to develop further will improve my skills and techniques. I need to practice remaining calm and speaking slowly.  Also, allowing myself more time to plan, prepare and organise my work life I need to be prepared for emotional situations and being able to support the supervisees the best way I can.  By learning to not over analyse situations and making sure in my body language and responses I am always actively listening, and I am not distracted. Campbell (2018).




Part 2: 
This critical review will discuss a range of effective leadership and management skills and highlight the effectiveness of how leadership and management can impact youth work in today's climate. It will also demonstrate how different strategies of leadership roles can help create effective practice. Structure is required for youth work to ensure that key purposes and needs are met. Leadership and managements skills and qualities modelled can help young people's future needs. There are many different leadership and management theories when working with people. 

Below is a summary of the different leadership and management theories:
Transactional leaders give priority over structure more than creativity and this model is based on reward and punishment and does not involve the manager and the worker sharing a strong connection. It requires employees to work to already set rules, staff have minimal input, and their work is closely monitored.
A handbook of leadership style (p102-125) (2002) Cambridge scholarship
Autocratic leadership can allow for quicker decision making and delivery of set tasks. This can hold back creative thinking to solve problems. 
I have experienced this personally when working under a manager and found it too imposing. 
Autocratic leadership, also known as authoritarian leadership, is a leadership style characterized by individual control over all decisions and little input from group members. Kendra Cherry (2023).

Democratic leadership can encourage creativity and innovation, building better trust and engagement between leaders and workers. This can result in a lengthy time-consuming process for decisions to be made. 
Democratic leadership is an open leadership style that empowers group members in the decision-making process. Indeed (2023).
 
Laissez-faire leadership is a hands-off approach providing others with opportunities to make decisions. Leaders will provide their staff with the materials and equipment necessary but are not usually involved daily. Laissez- faire leadership is a practice that allows everyone to use their own initiative, allowing for greater creativity and flexibility, but this style of management lacks direction and can be chaotic, and there is questionable accountability. 
Laissez-faire leadership takes a hands-off approach to leadership and gives others the freedom to make decisions. S. Lee (2023)

Behavioural leadership focuses on the leaders' actions and behaviours with minimal importance given to their traits and qualities. Effective leaders have gained many skills, and these can be further developed. Thus, allowing for flexibility in choosing your leadership style. They can adapt easily using their skills and knowledge to deal with challenging situations. However, emotional contexts are not considered important.
(Pandey, 2024)
Contingency leadership managers use their aptitudes and skills to guide their team and various styles are used in different situations. 
 (Pandey, 2024)
Transformational leadership allows for inspirational and empowering teamwork. Shared visions and growth are encouraged, which can be motivational. Leaders have good relationships with their team and influence them to achieve goals. However, as this method often relies on an individual to carry it effectively, it can falter when they then leave the team. (Pandey, 2024)
In youth work leaders motivate their team, help, empower and inspire them, Mckoy (2022). This effectively gets the team to follow the tasks in a happy, positive way. Communication between the leader and the youth workers is more team-based and allows everyone to feel included in the tasks required. Many leaders allow the opinions of others within the team and inspire them to voice their opinions and help create a more satisfactory outcome. Leaders may appoint chosen individuals to complete certain tasks and allow them to do something that they are more confident and comfortable with. A good leader will also actively listen to the needs of the young people, allowing them to feel empowered and confident to grow further. Team building is also a benefit of leadership. Many teams form their own leaders when they are set tasks. Some may feel happier following instructions, whilst others enjoy taking a lead role. Being supportive more than forceful is an essential dynamic for a leader to create. Showing more understanding of the group's needs and showing empathy when needed. The goal of a leader is to guide and listen as well as be heard. The end objective can still be met in a more satisfactory way by motivating, guiding and being able to change dynamically when needed to reach the end goal. Being willing to also learn from others and take in young people's opinions. 

Remembering that the focus of youth work is the five pillars: As a leader, being educative, expressive, participative, inclusive, and empowering are all important for the leader to follow to ensure the young people's needs are met. Leaders make sure that they are encouraging young people, that everyone is treated equally, and allowing them the opportunities to also make decisions are the best ways to create an effective outcome. This also helps the young people to feel empowered and knowledgeable in their roles through this setting. Forming relationships and taking on roles will help them create different dynamics, which also can change throughout. Leaders motivate a more relaxed approach by mentoring young people by helping them plan and evaluate their goals. Leaders do need to establish that everyone is on the same page with the task. Making sure everyone understands clearly what is needed. Ensure that a code of conduct is established by asking the young people what they think is and is not acceptable. Doing this will help gain respect and a clear understanding and create equality throughout.
 
Conclusion    
Leadership and management are key role. Leadership is the more approachable way with YP. Management must follow budgeting, staffing, policies, and procedures, but leadership does not have to organise these directly. Leaders can take a more hands-on role with the young people. Allowing them the freedom to actively participate in tasks. With a less strict approach to management, leadership can create more of a bond with the young people, helping to guide, empower and educate them in roles. Although leaders will have to make sure that boundaries are kept as well as the code of conduct upheld. They can actively listen to the ideas and opinions of the young people and feed back to management. The end goals are the same for YPS’ and Youth workers, as well as shared objectives. To ensure good youth practice, both need to play a part and work together for the key purposes and policies to be met. With all of these met, excellent youth work can happen with all five important pillars being met. 

 
Summary
Completing the logs helped me understand the need for leadership and management skills described in part 2 critical review. Taking time to develop and gain clear strengths of what I needed to improve or develop has created a more structured personal reflection to work on. Understanding the differences between leadership and managerial roles was important and by researching different models of leadership and management, I gained a clear understanding of the various styles and theories. Using Gibbs model of reflection (1987), helped me to reflect on and evaluate the critical purposes of supervision. Accessing different sources of research also helped me with the fundamental principles of the differences in the roles of management and leadership.

Local authorities are facing a massive challenge in providing youth services because of reduced funding.  YMCA (2022) estimates that there has been a 77% cut in real-terms local authority expenditure since 2010/11. Youth work is valuable economically by improving educational, emotional, employment, and mental health and well-being outcomes. Therefore, Youth services need to be effectively led and managed, and Youth workers supported in working in partnership with youth offending and educational services. 
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