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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
To effectively observe and employ reflective practice, it is key to link what is observed to theoretical frameworks. This essay will use a case study observed by a student-teacher in a classroom and give relevant context to the school environment and classroom applying educational theory in order to understand and develop the education of learners. This case study will focus on a critical incident as defined by Tripp (2012, pp.8-10), as such it is a moment in the classroom defined by the student-teacher that has the potential to lead to better practice through analysing the event through appropriate theory and looking to develop the student-teachers practice through the integration of what is learnt through this observation. Whilst, in this case, we are looking at critical incidents observed by the student-teacher it is important to note that Tripp hopes that this framework is used as a tool in ongoing development for all teachers as a form of reflective practice. As such it is important to recognise that the role of the student-teacher when evaluating the incident is not one of being critical of the classroom teacher but rather using theory to critically evaluate the classroom teacher’s practice, which has led them to their decisions and the next steps that could be taken by the student-teacher in their own practice.
The class for this case study is a Year 2 class and contains Pupil X who has a diagnosis of Autistic Spectrum Condition (ASC). This pupil will be the focus of the critical incident, but it is important to also understand that the classroom contains many pupils who become disruptive and do not conform to instruction. The school itself is in an impoverished area and employs many food-related schemes to feed the pupils. This is important as it is indicative of the struggles the families may face at home and the environment that the learners may live in.  The school also has over 40 home languages spoken so the children have large differences in their ability and understanding of instructions. This critical incident looks at the implementation of Social Constructivism and its effectiveness in a classroom that includes a pupil with ASC. It then looks at the strategies implemented by the school and classroom teacher to help calm and aid in the regulation of that pupil. The conclusion of this critical incident will also be discussed using the four purposes as laid out by the new curriculum for Wales and how the classroom teacher used the opportunity to link the situation back into the curriculum for Wales. 
[bookmark: _Int_1JmLVz2t]The incident itself, as explained in the appendix, followed the teacher calling for the class to tidy up. Many pupils in the time began to tidy up, however, Pupil X was not helping to tidy the space she had been using during the learning time. The teacher noticed this and went over and kindly reminded Pupil X that they needed to help their friends tidy as they had also been using that learning area. This caused Pupil X to become dysregulated, and the teacher allowed them to go to their quiet space to regulate. During this time the teacher asked the other pupils to stop tidying the learning area that Pupil X had been a part of. Once they had regulated Pupil X was asked to return to tidy up the learning area, if they wanted to do it alone or with help, as well as other questions that allowed Pupil X to determine their surroundings during that time. Upon completion of tidying up the teacher thanked the pupil and explained why it is important to clean up after ourselves. 
In relation to this incident, it is important to recognise the relationship between Pupil X’s needs and their learning. As such it is important to understand the effects of ASC and poverty on learning. In ‘Autism in special and inclusive schools’ (Alderson, Goodey, 2005, pp.72-84) it is discussed that pupils with ASC struggle with indirect instruction as well as struggling with empathy for others. As such they encourage roleplay to build those bonds between pupils to generate a more inclusive classroom. In this essay, the theorists also discuss briefly discipline in relation to ASC. The essay gives very little guidance in this regard instead recommending that discipline is down to the relationship between teacher and learner. The discipline is down to the teacher to decide as appropriate to that learner as they suggest that the reaction may cause the teacher to become uncomfortable due to pupils with ASC struggling with regulation. Moreover, they suggest that a whole-school discipline approach be used to make the teacher feel less individually responsible for the child's response. 
This use of the whole-school approach is also discussed by Cole in ‘Policies for Positive Behaviour Management’ (2005, pp.160-172). Cole in this essay is discussing strategies used in what he calls ‘Emotional Behavioural Difficulties’ (Ibid.) which is an outdated term more commonly replaced by Social Emotional and Mental Health (SEMH) in contemporary specialist schools. These strategies however work well in conjunction with the critical incident as the pupil with ASC struggled to regulate and became distressed. As such this essay lays out strategies to avoid this distress in a whole-school strategy. The key features of this strategy are a whole staff approach, clear rules that are succinct and rewarding positive behaviour rather than punishing bad behaviour (Ibid. p.163). This approach is also recommended by Alderson and Goodey in their essay and takes away individual the responsibility of the classroom teacher in laying out expectations to the learner, which can be ambiguous and difficult. Instead, this whole-school approach along with positive behaviour support allows learners to help teach each other to maintain order and follow the school rules. This social-constructivist approach aligns well with the work of Vygotsky and relies upon a whole-class understanding of the rules and their ability to maintain order amongst their peers with the help of the teacher to guide them (Vygotsky, 1998). 
This whole-school approach may work well to create a more knowledgeable other relationship between peers regarding behaviour and school rules. However, in neuro-diverse pupils, there may be other factors that are affecting their learning and following of rules beyond the reinforcement of the rules by their peers. This critical incident took place during tidy-up time, a transition between learning and getting ready for Lunch. This transition can be difficult as discussed by Cobbe and Jones, transition poses a challenge to children with ASC especially in school where they are separated from familiar people (Cobbe, Jones, 2019, pp.131-133). As such we can see that despite these best practices that are recommended by Cole, Alderson and Goodey they may not apply directly to the critical incident due to the timing and context of the learner. Moreover, Cobbe and Jones are discussing ASC with a more contemporary understanding of the condition whereas the other theorists are discussing it in 2005 with a more limited knowledge of the condition, in terms of learning context. Cobbe and Jones go on within this book to discuss the ritual and rhythm that children with ASC find comfortable. They recommend that this rhythm being disrupted can lead to dysregulation in the child. They also recommend that schools have safe places for pupils to go to feel comfortable and regulate, they describe that the child may benefit from somewhere quiet where they can regulate. 
Within the book, the transition context given is the parent dropping the child off at school. However, this can be useful in discussing transition in general. Moreover, the Autism Education Trust (AET) as well as other theorists discuss building relationships between parents/carers and schools to better the experience for children with ASC, as well as making other recommendations to teachers to develop their inclusivity of learners with ASC as quoted by Cobbe and Jones (Ibid.). The latter of the two sources allows teachers or parents to rate statements and better build an understanding of the individual needs of the learner. This reinforces the points made by Alderson and Goodey who recommend that discipline be based upon the teacher's relationship and understanding of the learner with ASC. 
All of these theories tend to suggest a general approach that reinforces a routine and rules that are understood and enforced by a whole school. This allows for peer-to-peer understanding and perpetuation of those rules and routines. This is then reinforced by the classroom teacher; however, this research also acknowledges that this may be difficult to follow for children with ASC particularly if they are not given direct instruction. This is made even more difficult if the children are then placed within a state of transition, in which children with ASC struggle. If these children then need to regulate or be disciplined, they need a quiet and safe space to do so. Moreover, the classroom teacher needs to develop and nurture a relationship with the child to best understand their needs. The classroom teacher also must understand how best to move forward from the situation with appropriate discipline and support. This research is relevant to the critical incident as it directly corresponds to the discipline of a child with ASC during a transitional part of the day. As such it has informed the perception and discussion of the incident that follows. This research gives some insight as to the next steps that could be taken. However, there is more relevant research, discussed later, that would give more useful information as to the next steps and developments for the student-teacher. 
[bookmark: _Int_3g199ruq]This literature becomes useful in the discussion of the case study. It takes place at the end of a learning activity in which the class is split into self-directed learning areas with activities set out for the learners. The focus of the study, Pupil X, was using block play to interact with their peers and build a farm. It had reached the end of the lesson and the groups had to get ready for lunch. The classroom teacher called out the end of the lesson as a generalised instruction to the whole class. Pupil X then moved away from the blocks and began avoiding other pupils and teaching staff. The classroom teacher later indicated that this behaviour was frequent as a method for the pupil to avoid having to tidy up. Pupil X had also previously gone to the toilet or to get a drink during this time to avoid the tidy-up period after activities. In this case, the classroom teacher approached Pupil X individually and reminded them that they must help tidy up the blocks as they had been playing with the blocks. In response, Pupil X became disregulated and shouted back at the teacher. The pupil was then asked if they needed to use their quiet corner, to which the pupil went quickly to the corner to regulate. The teacher then went out to the blocks and gave instructions to those tidying the blocks to go and help in a different area, this left the blocks untidy. After Pupil X had regulated, they returned to the teacher to tell them they had regulated. The teacher told Pupil X they had to tidy the blocks away now and asked them a series of questions to allow them to regulate their environment. The teacher asked them if they wanted help from other students or from members of staff. Pupil X opted for the staff to help, and the teacher helped them tidy up the rest of the blocks. After they had tidied the blocks the classroom teacher praised the pupil and took Pupil X for a private discussion during which the teacher explained that it is important to help our peers tidy up activities we have been involved with. The teacher also explained that it is always important to clean up after ourselves in school and outside of school.
[bookmark: _Int_9Uowufs2]During this incident, the classroom teacher applied many of the techniques discussed and outlined previously in this essay, mainly they focused on classroom control as a collective and used the social indication of the learners' peers to encourage them to tidy. This is outlined in the theories of Vygotsky (1998), that learners function as more knowledgeable others for learning. The expectation of tidiness within the classroom is a learned trait and is enforced by peer-to-peer displays of how to tidy the classroom. This application worked well in the case study for the majority of the class, however, Pupil X did not conform to these instructions. As such the classroom teacher had to use additional strategies as outlined by Cobbe and Jones, giving the pupil a quiet space to regulate. This judgement was based upon the relationship between the classroom teacher and the pupil, after regulation the pupil was asked to complete the tidy-up task. This is the teacher maintaining the whole-school expectations of behaviour for students to respect their learning spaces. As such the teacher returned Pupil X to the task but allowed them to make decisions about their learning environment to make the learner more comfortable and maintain a quiet space. After completing the task, the teacher used verbal praise to reinforce the positive behaviour as outlined by Cole and had a discussion during which the teacher explained the civil duty of the learner to maintain the tidiness of their learning environment.
This discussion to reinforce the reasons behind their actions was incredibly effective in giving clear and logical reasons behind the actions of the learner. In the book ‘Autism Explaining the Enigma’ (Frith, 1989), Frith outlines the literal thinking of people with ASC. By giving this reasoning clearly to Pupil X it allows for them to better understand moving forward why they must tidy up after themselves. This is a better link for the child to make, as outlined by Alderson and Goodey, than an empathetic link to social responsibility. Due to this difficulty with socialisation, it may be that within the classroom the use of social constructivism and reliance on peer-to-peer socialisation may have led to Pupil X not conforming to the expectations. However, this discussion is an example of good praxis regarding meeting and understanding the individual needs of the learner. By clarifying in a way that can meet the individual understanding of the learner and reinforcing the knowledge with positive encouragement, it encourages the learner to repeat this action in future. 
Moreover, at the centre of this discussion was the responsibility of Pupil X to the learning environment and others. This links this guidance and learning opportunity to the four purposes as outlined by the Curriculum for Wales (2023), as it reinforces for Pupil X the importance of being an ‘Ethically informed citizen’ and a ‘healthy and confident individual’ (Curriculum for Wales, Ibid.). By linking this discussion to the four purposes and reinforcing the need to meet these key elements the teacher takes the opportunity, to not discipline the child through punishment but, to educate the child through this experience. As such the child will be less likely to react negatively to the situation. This decision is clearly based on the teacher's good relationship-building with the pupil which is a key element of effectively maintaining discipline in a classroom according to Cole, Alderson and Goodey (2005., 2005). This relationship-building is also why this discussion is important as it allows the teacher to repair the relationship with the child after they have regulated. The repair of this relationship is also compounded upon by the offer to help the pupil from the teacher. The acceptance by the pupil indicates that they want the presence of the teacher in that space and are seeking help or approval. This is then reinforced using positive behaviour management in complimenting the positive behaviour of the child whilst not punishing the negative antecedent event to the positive behaviour the refusal to tidy up.
[bookmark: _Int_sTjwrs8D]Despite Pupil X not reacting well or following the intentions of the generalised instruction given by the teacher, this is a good example of the implementation of a social behaviourist approach to learning (Vygotsky, 1998). That is to say that the combination of the teacher's instruction followed by the behaviour of others, conditions learners on the expected behaviour within the classroom. This applied well, works to create an independent classroom where learners teach each other, peer-to-peer, and the expectations of the classroom. In the case study, it is noted that the other learners in the environment cope well with this kind of instruction. This type of clear instruction followed by individual responsibility also allows for English as an Additional Language (EAL) learners to look to their peers for guidance if they do not quite understand the instructions. By giving clear instructions to the group the teacher ensures that the class has heard a clear instruction and those that understand will begin to follow the instruction. After which their peers may look to them for guidance. However, as already discussed this technique is not always effective as there are some learners who need to be given direct clear instruction, or they may struggle to socialise leading to them not following the social cues involved in the implementation of the social behaviourist framework.
The school and teacher had also worked well to implement a safe space for Pupil X to regulate within. This space contains sensory fidgets, a carpet and ear defenders that allow Pupil X to isolate themselves. This isolation allows them to regulate themselves; this method is listed by Cobbe and Jones as a good strategy for aiding pupils' transitions between different stages of learning and play (2019, pp.131-133). This space is created in a corner of the room behind a teacher's desk and so is quiet and removed from other learners. The space also contains various activities and fidgets to allow for the pupil to regulate themselves. This area was designed with the learner’s needs in mind and meets the specific needs of the learner. As such Pupil X knows that there is a space where they can regulate themselves if they feel overwhelmed by a situation or transition. However, it may also be helpful to the learners if the transitions were less quick and perhaps warnings were given to learners in the lead-up to the transition period, especially to Pupil X and pupils with ASC who may struggle with change or transition.
These pedagogical choices maintain order within the classroom well for the majority of pupils., particularly the use of generalised instructions given to the class. This technique is a core part of the school's behaviour policy also, it is laid out that all teaching and support staff must ask all pupils to stop and listen before giving a generalised instruction to the group. In this way, a whole-school approach is used to enable learners' consistency of experience as they progress through the school. As this is used regardless of year group it allows the pupils to understand and follow clearly laid out instructions and expectations as suggested by Cole, Alderson and Goodey, all of whom suggest a whole school approach helping in the delivery of rules to children, particularly with additional behavioural needs (2005.,2005.). 
This however did not work successfully with Pupil X who struggled with that instruction, Alderson and Goodey additionally suggest that generalised instruction should start with naming the child with ASC and then giving the instruction (Ibid.). However, when looking at Bridge’s model of transition, this is being treated as a change rather than a transition (2004). As such it is not solely changing from one task to the next but is being perceived by Pupil X as the end of one task and the beginning of the next. In this way, the strategy of giving a generalised instruction does not function to allow the learner to prepare for the end of the task. Moreover, not allowing this preparation time has led to the learner struggling to complete the follow-up task and becoming distressed. 
In future, the student teacher may wish to adopt a method of giving a warning or countdown to the learners to avoid this sudden change of activity particularly from a play-like activity to a job-like activity. In Interactive Play for Children with Autism Seach outlines the importance of play in the development of all children, but particularly in children with ASC (2007, pp.1-23). This play allows for socialisation and creating safe bonds between the child and others. In this case study the child is being transitioned away from a play-like activity which they enjoy and being told to tidy, this disrupts their routine and enjoyment without warning. The classroom teacher acknowledged this with the student teacher in later discussions, the classroom teacher tends to give a separate warning to Pupil X when a task is coming to an end to prepare. The teacher also instructed the student teacher to do so. As such this is likely an outlier in the behaviour management of the classroom. The student teacher adopting a warning system followed by saying the names of pupils who struggle with general instruction, and then giving instructions to the class may result in a smoother transition between different learning tasks. This also aligns with the suggestions made by several theorists already laid out, a further step may be to implement this a whole-school approach. However, the student teacher would not be able to implement this whole-school approach yet within their teaching experience. Instead, they may look to integrating it within their pedagogical practice.
These methods also link well to the QTS pedagogical standards, particularly in managing the learner's environment and learners’ outcomes and well-being (Welsh Government, 2019). As such it is important for the student teacher to adopt these practices within their own. The student teacher may also wish to discuss the practice further with the classroom teacher and senior leadership to clarify the whole-school approach. This would additionally meet the standards within collaboration, professional learning and leadership (Ibid.). 
From the analysis of this critical incident, the student teacher has taken away important practices and approaches to learning that they can integrate within their teaching. Namely, a whole-school approach to discipline and rules, giving clear generalised instructions and establishing good relationships with your pupils. This was gathered from the general classroom practice of the classroom teacher. In addition, the student teacher can adopt more specific practice to meet the needs of learners with ASC or other ALNs that may display similar needs. Creating a safe space within the classroom that the child can use to regulate themselves with the guidance of the teacher. Giving the child control over their tasks and explaining the reason behind tasks to clarify their purpose logically. 
Specifically, in this critical incident, the classroom teacher’s handling of the transition between different activities is the focus. In this way, the student teacher can adopt a similar practice of generalised instruction whilst adding additional specific instruction to children who may struggle with social constructivist techniques. In addition to this, there are additional recommendations that theorists may support in the use of managing transition for pupils who may struggle with transition. Mainly using the technique of prior warning for the child, as recommended by the classroom teacher after the incident, which is supported by Bridge’s model of transition (2004). The use of these methods combined may be adopted by the student teacher going forward to aid in the transition between tasks for the classroom, but also with consideration with those who may need additional time to process the end of the task they are invested in. Moreover, this research also highlights the importance of play and socialisation for children with ASC and behavioural difficulties. This research could indicate why Pupil X found so much difficulty in the conclusion of the block learning into the tidy-up task.
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Date and time, year group:
17/10/2023 11:50 year 2

Where and When: Context of the observation — subject/AOLE, general classroom context
In the block area and entrance of the classroom.

End of learning time/Start of tidy up time ready for lunch

Children playing in blocks including pupil X

Pupil X has ASC and has previously avoided tidying up/Struggles with transitions

What happened: a detailed description of the critical incident (the more detail the better to refer
to in your later work)

Pupil X tried to avoid tidying up.

Teacher approached them asked them to tidy

Pupil X replied by shouting they didn’t want to do it

Teacher asked if they needed to go to the corner to calm down

Pupil X went to the corner regulated and returned to tidy up

Teacher asked in pupil wanted help from staff or peers

Helped tidy up and had a conversation on the importance of tidying up

Areas of possible exploration: what you think could be” under the hood” in these incidents?
What avenues of research could you consider?

ASC education

Before meal times

Teaching through play

ASC socialisation

Behaviour support

ASC areas/spaces in the classroom

Effects of meals on children

Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of
distractions, are directions made explicit - the more you can refer to the better here)

In discussions with mentor, she normally gives warnings before transitioning between activities
however today did not have time.

The school say ‘Stop and Listen’ as an indication for children to listen after which they give a
general group instruction. This seems to work well with the class.

Other pupils struggle with behaviour but not in this case.

A large number of EAL pupils





