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This assignment will discuss the barriers to receiving an education that the children from South Sudan face, and how these barriers are being resolved by global and local policies, by both Unicef and the United Nations. These will be compared to barriers that children within the UK and Wales face, and how absenteeism is being tackled within the UK, as well as possible reasons for a child to be absent from school. Theories by Maslow and Anderson-Levitt will be discussed and how they relate to barriers to education. Finally, a conclusion will sum up the main points and draw a close to the assignment.  

The importance of a child’s education cannot be underestimated, as education is the key to reducing poverty as well as creating, and sustaining, communities as well as creating and sustaining local and global citizenship. Anderson-Levitt (2003) theorised whether there will be one single global culture of schooling, or if there should be variations in education dependant on the culture of that country. She argued that world culture theorists suggest that schools are beginning to converge on becoming a single global model of schooling and education. Variations from district to district has now narrowed down to 200 national school systems within the world, each them with different cultures of learning. The schools worldwide are becoming more similar with the modern education techniques that are being used within the Western First World which is in turn transforming education into a single global model. The argument against having one single global model of schooling is that a school would not meet local needs and cultures, in other words it would not meet the traditional needs or culture of the local people to that area or culture, as well as the risk that considerations are not given to their heritage and beliefs. For example, China has raised concerns, and complaints, about English-speaking teachers who do not understand their culture, nor can they speak their language. It was argued that no consideration was given to their culture and society and that a single approach to education is not appropriate as it does not give a proper consideration to the traditional teachings of that area (Ouyang, 2003). Maslow (McLeod, 2018) had a more basic and fundamental approach to what is described as a person’s needs, these were described as a hierarchical pyramid with the bottom of the 5 levels having the most basic need that a child requires to be able to develop and move up the pyramid. 
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Maslow’s Hierarchy of Needs triangle (McLeod, 2018) 

The bottom level has physiological needs such as food, drink, sleep and warmth. These are fundamentally basic needs that any person needs in order to be able to survive. The second level is safety needs such as freedom from fear and stability. The third level is love and a sense belonging which includes feeling emotionally and physiologically fulfilled. Being a part of a family, friendship and social group are included in this. The fourth level describes a person’s esteem, both for themselves and their reputation, this is especially important in a child’s friendship groups, to feel that a child belongs, and is accepted is important for their emotional growth and development. The final level of the pyramid, the fifth level is self-actualization, where a person can believe that everything and anything is possible through their own desires. The importance of giving a child an equal access to free education is the first part of Article 28 in the UN Rights of the Child Act (Unicef, 28,1989), where it states that giving a child an education and knowledge gives them dignity and the empowerment to be able to think for themselves and to be able to have the knowledge to be able to defend their rights, and to find their place within their society and within the wider world. It is important that each child has a sense of self and of being a part of the world around them, and they have the knowledge that each and every child has a voice that needs to be heard, and can make a difference, and can create democratic societies. This at the heart of the global education ethos that has been adopted by the United Nations in 2016 who have appointed a total of 17 goals that are working towards to ending poverty and promoting prosperity by 2030, with the launch of the Sustainable Development Goals Report (United Nations, 2018). Goal 4 of the report focuses on Education and the reality that a startling figure of 265 million children within the world are not attending school, 57 million of those children being primary school and from developing countries, and 50% of those children live in areas of conflict. Worldwide a staggering 617 million young people do not have basic maths and literacy skills. A target of 2030 has been set to eradicate these figures and to ensure that boys and girls are able to access free education, without gender inequality, and all learners have adequate maths and literacy skills to enable them to enter employment, these targets correlate to the points set within Article 28 and 29 of the UNCRC.
It is important for the success, future and peace of the world that each child knows that they contribute to the future of their world, and that their actions, no matter how small it seems, can make a positive impact on their society (Global Education, 2014). An example of this is recycling, many primary schools in Wales have a ‘reduce, reuse, recycle’ (Reduce, Reuse, Recycle, 2005-2019) mantra that is used daily to remind a child that they can make a difference to their school, community and to the world beyond just by ensuring that they recycle materials, reuse items such as carrier bags and reduce the amount of waste that they produce. Global education is a framework which is used in Australian schools and its aims are to make global education more accessible to teachers through their global perspectives statement. There is particular focus on their neighbours within the Asia-Pacific and Indian Ocean regions and their developing and ongoing relationships with each other, and how together they can create a sustainable future. This message of creating awareness of environmental responsibility is outlined in a report by Cambridge Primary Trust (Bourn et al 2016). The report focuses on migration, children’s rights and the effect of digital technology on the future lives of children both in the UK and worldwide. 

The British Council together with the Department for International Development co-launched a new programme called Connecting Classrooms through Global Learning (British Council et al, 2018) which builds tong term partnerships between schools in 
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(British Council, 2019)

the UK and schools in Africa, Asia and the Middle East, with the first connection being made with pupils at the Marka Prep Girls School N2 which is in the Marka refugee camp in Jordan. So far, the programme has involved 5,000 schools and 1 million children between 2015 and 2018, which includes the development and training of 60,000 teachers and support staff in both the UK and developing countries. All pupils and staff have gained knowledge and skills required to live and work within a global community (British Council et al, 2018). 

The education of girls is important as with the knowledge they can make informed choices regarding their lives and bodies, and wellbeing. Girls who have had an education also tend to ensure that their own children also go to school, although unfortunately there is still the view in some countries that the education of girls is not important and instead they should look after their, or another, household which pushes them into a life of domestic child labour (Firth, 2011). Figures from 2000 to 2016 show that young girls can do more than three times the number of hours in comparison to men in doing unpaid domestic chores. Often young girls are forced into marriages where they then have to maintain their own household, figures released in 2018 revealed that 750 million girls globally were married before they were 18 years of age, although a change has been seen in Southern Asia where there has been a 40% drop in girls marrying in childhood since 2000 (United Nations, 2018). The progress being made to ensure girls and women are treated equally, and that girls are able to access equal education to boys, is another of the United Nations (2108) Sustainable Development Goals that aims to eradicate gender disparities by 2030.

The UN Convention on the Rights of the Child (UNCRC) (Unicef, 1989) is a declaration signed by many countries around the world that believe that education for all children is important, as is a child’s safety and their physical, social and emotional wellbeing, this is the second fundamental need in Maslow’s hierarchy of needs. The UNCRC declaration signed by the UK ensures that it is compulsory for children attend school from the time they are 5 years of age, until they are 16 years of age (Education Act, 1996 (Section 8)). Boys and girls have the same access to fulltime education and this compulsory education must be adhered to by the child’s parent(s) as they have a legal responsibility to ensure that their child receives an education, and if they have any special education needs, then these are disclosed to the school and the school is bound to meet those needs (Education Act, 1996 (Section 7)). The perceived expectation of the UNCRC is that they parents of children to have the same approach to education as parents from the Western, first world countries where they will ensure that their child receives a good education and attends school regularly, this view is delivered without consideration of their poverty level and the needs for survival which includes their child going to work at a young age (Edwards, 2015). Globally the average duration of compulsory education has increased from 8 years in 1999 to 10 years in 2016 (Nation Master, 2013-2017). The document ‘A World Fit for Children’ (Unicef, 2002) also declared that all children, regardless of their gender are entitled to free and compulsory education that is of good standard, and free from disparities, although they did say that Governments are only obliged to providing this for primary level education.
Despite the positive impact the UNCRC has had for children’s rights which includes the protection a child’s cultural, economic, civil social and political rights there has been criticism for the UNCRC only focusing on Western first World countries and the ability of those families to prioritise their child’s education over a Third World’s families dependence on their child being able to work in order for the family to be able to eat and survive (Cregan et al, 2014), and likewise Horton (2004) critically argued that the UNCRC has focused on the child’s rights and not the child’s survival, in particular the education of girls and not the essential health needs of children. This was counter argued by Pemberton et al (2007) who rationalised that all aspects of the UNCRC are of equal importance, and the only change that should be considered, is the change being in the individual country itself, as they would need to ascertain which aspect of the UNCRC they would need to focus on more than others in order to be able bring the welfare of its children in line with other countries.  

Barriers to education for children in a third world country such as South Sudan are at such a critical level as described in a report by Unicef (2018) that there are currently 2.2 million children across the country that are not receiving an education. This figure is expected to increase to 2.4 million if action is not taken swiftly. Unicef have published the Global Initiative on Out-of-School Children (Unicef, 2018) which is part of a bigger programme that looks at all out-of-school children worldwide, and the reasons for this, along with solutions and initiatives to ensure each child receives an education. In this report South Sudan, which the largest country in Africa, is described as a developing country and set to become the world’s newest nation, but due to political unrest and an unstable economy, thousands are at risk of dropping out of education, with generations already having missed out of receiving any sort education at all.  
The barriers that are indicated as contributing to the high numbers of out-of-school children, include remote areas and high levels of poverty, there are 1.9 million children displaced due to conflict, with 2,300 estimated to have been killed or hurt during the process, an estimated 900,000 children will suffer from psychological trauma due to witnessing or being a casualty of warfare and conflict. Child labour is estimated to affect 86% of children, with many having to live on the streets, worryingly there are no figure at resent that give a clear picture of how many children live in danger on the streets. Girls not attending school within South Sudan has reached 75%, this is due to them being kept at home to look after the household and do chores, or they are being forced into marriages early to lessen the impact on their already struggling family, this is due to a young bride being valued and seen as commodity. And with the added impact of conflict within the country, as many as 19,000 children are now being lost to armed factions, and are recruited to fight as child soldiers. The emotional impact that warfare can have on a child’s development and learning is likely to be faced by 6,280 children who were demobilized in 2015 and have re-entered education, the challenges that reintegrating a child who was a combatant is yet to be fully realised, as is the support that they require.
Other barriers revolve around the availability of schools particularly in areas that experience conflict. Many schools have been lost, and those that remain experience poor sanitation, limited resources and being located in remote areas that make traveling to difficult and often the schools are with areas that are unsafe. In 2016 34% of schools in least developed countries had electricity (United Nations, 2018). Qualified teachers, especially female teachers are in short supply, as well as staff experienced in helping children who have special educational needs, either physical disabilities or socio-emotional disabilities.
In comparison, the UK, which is a 1st world country, has different concerns over school absences, for example unauthorised absences due to unauthorised holidays is something that is not shared with South Sudan, nor are they likely to miss school because of truancy. Another area that is in stark difference between South Sudan and the UK is young British people who are Not in Education, Employment or Training (NEET), by the end of 2016 there were 10.5% of 16 – 18-year olds who were classed as NEET, and this figure has slightly dropped to 9.5% in 2017 (National Statistics, 2019). Absenteeism of children in England in 2012 was 3%, but it increased to 3.5% in 2017/18 (Department for Education, 2019), but in comparison, Wales has a much higher figure of 5.4% in 2012 which has dropped to 4.2% in 2017/18 (StatsWales, 2018). It is possible to speculate that the reason why Wales has higher figures of school absences in comparison to England is because Wales is much more rural, with many small village rural schools still being open, and with areas of high unemployment and poverty. This comparison has similarities to South Sudan, but obviously the levels of poverty and rural areas are greater in South Sudan. Another difference between South Sudan and the UK as a whole is the treatment of girls, within the UK an average of 4.9% of boys are absent from school and similar figure of 4.7% of girls (Department of Education, 2019). When compared to the 75% of girls in South Sudan who are absent from school, the huge contrast demonstrates how girls within the UK are treated as equally as boys and have the huge access to education that is not available in South Sudan. Also, in Britain, girls do not have the fear of being forced into marriage or have to work to look after their household.

In conclusion, it is clear that the barriers that children face to education in the UK are dramatically different to those in South Sudan. The UK is fortunate not to be in the mist of conflict and war, and whilst there are many areas of poverty within the UK, the scale between the two countries is vastly different, and in comparison, the UK’s barriers to learning seem insignificant compared to South Sudan. But whilst the countries are different, the focus of consideration is how to get children into schools, and how can they be kept there to complete an education. With each county, there are different barriers and different policies and initiatives to try and help and resolve absenteeism, and even then, there is no guarantee for success. It is an ongoing process that changes and evolves, but the message is clear, that children need to able to access free quality education to try and break the cycle of poverty, and to equip them with the emotional as well as psychological tools to be able to stand up for their rights and work to make changes locally, or globally as they get older. If a child can be given an education, they will have a future and if they have a future they can change the world.
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