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ABSTRACT
How does low income play a part in shaping the quality of children’s relationship with parents peers and education? This complex and diverse question can present various risk factors to a child who experience poverty in childhood. This research paper aims to look into the possible effects that may affect a child’s quality of life in later adulthood due to, family breakdown, attainment, mental health, criminal justice and how they may be disadvantaged in general. Thus, the investigation aims to look into how much poverty may affect the quality of children’s relationship between parents ,peers and education? If so what are current debates on the matter, and how legislation aims to enhance and work towards developing children’s lives.

This determines that there is a significant amount of factors that attribute to a child’s achievements in later adulthood. Although legislation aims to enhance, and is working towards the development of child poverty, there is still clear evidence that may suggest further, enhanced study. 

ACRONYM 
1. INTRODUCTION 
This piece of work will consider looking at the debates in association between poverty in regarding effects on peer in addition to paternal relationships resulting in young individual’s trajectories will be critically explored throughout this piece of research.  Poverty is an important issue which is supported by British Medical Journal (2013) asserts the perception claiming with current cuts to social care in addition to state benefits these cuts will affect the most vulnerable young individuals in society increasing social inequalities its outlined the importance of the  early intervention Sure Start  however, local authorities have also suffered budget cuts, various centres providing support had closed or decreased their services. Concerns relating to young individuals being referred to local authority care through neglect or abuse is at the highest in 2011/12 (British Medical Journal, 2013). Which is supported by chronic disadvantage on young individuals development (Wiley, 2001 cited in Bolger et el,1995) asserts the claim developing studies have recognised long term stressors resulting from persistent poverty in addition to long term family unpredictability’s are linked to negative trajectories involving young individuals. Long term disadvantage for young individuals can result in putting children at significant risk of difficulties with relationships with peers Wiley (2001) This research paper concentrates on aims of critically examining current complexities on how poverty effects oval outcomes 
2. LITERATURE REVIEW 
2.1 Introduction 

By examining the measures of poverty in relation to the influence of current Government policies impacting on young individuals living in poverty, regarding the complex issues surrounding peer relationships while considering future trajectories.
2.2 Definitions of low income and poverty  
Differing definitions of poverty by (Joseph Rowntree Foundation, 2014 cited in Doyal, Gough, 1991) claim there is no world-wide agreement on a definition of human needs, furthermore differing terms have been used such as participation, protection, subsistence and leisure being unable to meet any need is not essentially an element of poverty, not all of human needs involve material requirements such as affection, however a varied range of needs including social participation and leisure need to be accomplished however, being unable to meet a varied range of needs is thus, a definition of poverty in any society JRF (2014 cited in Ravallion,1992) asserts the perception by claiming poverty is being unable to have the funds to meet minimum requirements considered reasonable by standards of society individuals reside within, poverty indicates there is requirements for basic goods in addition to social participation.

Joseph Rowntree Foundation (2014) asserts a challenge to this stance by supporting a counter argument suggesting that poverty can be considered from a viewpoint of general deprivation which is characterised  by both low standard of living in addition to low level income Joseph Rowntree Foundation (2017) claims poverty proportions are consistently high amongst children living with their parents, furthermore a third of children lived in poverty 20 years ago however this number has significantly fallen to 15% between 1994/95, the child poverty proportion fell to its lowest level at 28% in 2011/12 however these numbers have started to increase in recent years reaching 30% in 2015/16 additionally single individuals without children have remained relatively unchanged with around 25% households which experience poverty 1994/95 with rising numbers reaching 30% by 2015/16 and reducing again to 25% by 2015/16 JRF, (2017) asserts a view of  contributing factors to poverty rates declining among families with children, with added support from involvement in government choosing to increase support through state benefits resulting, in out of employment families not only kept up with costs between 2000 to 2013 furthermore rising in contrast to average earnings in society, with introduction of tax credit schemes families with children with low salaries were also supported, these decisions made by government ensured individuals in work saw a significant increase in their standard of living gravitate towards those among the rest of society with added protection from the worst effects of the recession in 2008/09 furthermore there was large decreases, in worklessness adding to rise in employment in accompaniment of increased skill levels alongside enhanced wages for low paid individuals in regard to introduction and increasing minimum wage.
JRF (2017) claims subsequently since 2013 with reductions in poverty in decline and escalating poverty rates increasing among families with children, this negative impact is the result to government cutbacks to the significant support mechanisms provided in benefits and tax credits however, tax cuts in addition to increasing minimum wage are advantageous to some individuals in comparison to the majority of low income families, profits far overshadowed by reduction in the more directed support being offered by tax credit or benefit scheme, financial pressures faced by low income families have been intensified in the rising cost of vital goods and services. The percentage of individuals of working age adults living within the lowest earning of a  fifth of society who devote a third of their salary on housing expenses has increased from 39% in 1994/95 to 45% in 2015/16.

Furthermore,  JRF (2017) claims reason for this increase is the majority of individuals are now living in private rented sector, also effects rising  social rented  housing costs with addition to reductions of benefits intended to support low income individuals and families. Living on a low income restricts choices accessible for housing options often resulting in some individuals  being more susceptible to live in poor quality homes (Joseph Rowntree Foundation, 2017).
2.3 Attachment
In order, to understand what affects a child’s outcome in life it is essential to understanding the risk factors they experience such as attachment. 

Prior, Glaser, (2006) asserts the claim by outlining  in a literal meaning of attachment it is defined as the tie or fastening, however attachment between individuals is defined as affection, furthermore attachment theory is a bond or tie between an individual to an attachment figure, however in adult relationships individuals may be reciprocal attachment figures although in contrast to a  relationship between a child and parent which is based upon a need for protection, security and safeguarding moreover, this need is essential in infancy when a child is exposed. Thus, resulting in infants instinctive attachment to their primary caregiver (Prior, Glaser, 2006).
Kerns, Contreras, Neal-Barnett (2000) asserts a challenge to this view by presenting a counter argument suggesting that children who have successful secure attachment relationships to mothers and fathers have little difficulty in forming successful competent relationships with peers, (Kerns,Contreras,Neal-Barnutt,2000 cited in Bowlby 1973; 1982) claim attachment theory is both a normative experience of a parent and child bonding in addition to the quality of individual differences in quality of parent and child bonds, furthermore all children form attachment relationships with primary care givers however differences in quality of attachment bonds rely upon the  behaviour of the primary care giver.

Bowlby (1982) similarly asserts the perception claiming caregivers need to be responsive to a child’s needs, with availability to be accessible to the child when needed. Responsive caregiving is a key indicator in contributing to a child forming successful secure attachments relationships with parents in similarity (Kerns, Contreras, Neal-Barnutt, 2000 cited in Wolfe, Ijzendoorn, 1997) asserts the claims within a secure relationship between a parent and child a parent becomes a safe base, providing acceptance and comfort when a child shows signs of distress (Kerns, Contreras, Neal-Barnutt, 2000 cited in Bowlby, 1973; 1982) claims quality of care in addition to a child’s temperament also effects how insecure attachments are established, children who are often experience rejection from care givers can often result in forming avoidance relationships in which a child will minimise contact with the attachment figure especially when upset (Kerns, Contrtas, Neal-Barnutt, 2000 cited in Cassidy, 1994) asserts the claims children who are associated with inconsistent parenting result in children forming resistant or ambivalent relationships resulting in uncertainty around the accessibility of an attachment figure (Kerns, Contrtas, Neal-Barnutt, 2000 cited in Bowlby, 1973; 1982 cited in Ainsworth1990, Bretherton, 1997) asserts the perception by claiming   children initialise the effect of behaviour patterns learned within parent and child attachment relationships in order to recreate the pattern with others outside of family, the quality of secure attachments with parents significantly effects interactions and relationships with their peers (Kerns, Contrtas, Neal-Barnutt, 2000).
(Odom, Pungello, Neblett, 2012 cited in Wolff, Ijzendoorn, 1997) asserts a challenge to this perception by presenting a counter claim of socio-economic status (SES)  has a significant effect upon the association between maternal sensitivity upon the impact of child attachment security thus suggesting this was stronger in more affluent families in the development of secure attachments (Odom, Pungello, Neblett, 2012).
In similarity (Raikes, Thomson, 2005 cited in Sroufe, Egeland, Kreutzer, 1990) also asserts the view young children experiencing poverty at home are more probable to result in emotional or behaviour issues than more affluent children from middle class families  (Raikes, Thomson, 2005 cited in McLoyd,1998;Thompson,1988) supports the claim that both emotional and behaviour issues are interconnected to insecure attachment relationships, however Thompson (1998) highlights in current years attachment theorists have requested for amplified attention in the role family and environmental factors, with influencing young children’s attachment security (Raikes,Thomson,2005 cited in Thompson, 2000; Waters, Cummings, 2000) also in similarity claim, the particular relevance to the increase of attachment relationships within low-income families. Poverty in families are often faced with numerous risk factors such as very low family income, teenage pregnancy, low levels of maternal education in addition to single parenthood that contribute to a family atmosphere that is less encouraging of young children’s emotional needs however (Raikes, Thompson, 2005, cited in Mcloyd, 1998) asserts a challenge to this perception by presenting a counter argument by claiming the precise links between the risks shared among low income families and young children’s attachment security have yet to be recognised  (Raikes, Thompson, 2005)
2.4 Language Acquisition 
Definitions of social disadvantage can be defined in a number of differing views Clegg and Ginsbourg (2006) asserts the view the growing development in particular education attainment of children living within socio- economic deprivation are of nation-wide concern. Government initiatives such as Sure Start alongside other Government funded initiatives are key to improvements being made to social and education outcomes for disadvantaged young children furthermore the elevation of child development is the core to these initiatives, ensuring language and speech are becoming priority Clegg, and Ginsbourg (2006) claim recently more importance has been placed on the links between young children’s early speech in addition to language development with young children’s success in their education attainment, however increasing research show that early speech in addition to language skills is essential to learning development for young children, moreover “Speaking and Listening” is now part of the National Curriculum however increasing numbers of nursery and primary schools in socio-economic arears of depravation state speech and language skills in young children is insufficient  within in Early Ears curriculum resulting in young children starting school to a disadvantage to their more affluent peers. 

(Clegg, Ginsbourg, 2006 cited in Locke et al, 2002) asserts the view there is not enough research to know the long term consequences of persistent language delay in young children however definitions of social disadvantage can vary (Clegg, Ginsbourg, 2006 cited in Bee-Van, Egeren, Streissguth, Nyman, Leckie, 1969; Bernstein, 1962 Hart, Risley, 1995; Tizard, Hughes, 1984; Tough, 1977) asserts the claim in current study’s towards links between  the association of social disadvantage resulting in development outcomes, often measures Socio-economic status (SES) relating to levels of education of parents or occupations of parents (Clegg, Ginsbourg, 2006 cited in Adams, Ramsey, 1980; Brookes-Gun, Klebanov, Duncan 1996; Patterson, Kupersmidt, Vaden, 1990; Raviv, Kessenich, Morrison, 2004) asserts their perception by prompting a counter argument claiming social disadvantage is a representation of economic deprivation regarding poverty or low family income, with varying definitions of social disadvantage.

Duncan, Brookes-Gun, Klebov (1994) asserts the claim connections between parents education or occupation regarding measures of earnings are not necessarily high, furthermore timing or duration of poverty differs from household to household resulting in diverse effects on development consequences, even if the family is not economically disadvantaged,  living within a deprived neighbourhood can have significant negative effects on development (Clegg,Ginsbourg,2006 cited in McLoyd, 1998) claim within current years researchers have tried to differentiate between poverty status and socio-economic status Berstein (1973)  asserts the view there has been apprehensions that young children from low (SES) families underachieve educationally in contrast to young children from more privileged backgrounds. Academic underachievement  have frequently been credited to insufficient language skills to access the curriculum, early indication of differences within language capability of young children from high in addition to low (SES) background’s was projected in the UK.

(Clegg, Ginsbourg, 2006 cited in Hart, Rissley, 1995;Walker,Greenwood,Hart,Carter, 1994) assert the claim young children living in lower (SES) environments have significant lower rates of vocabulary development linked with lower IQ of young children at three years old in addition to lower educational attainment at age ten    (Clegg, Ginsbourg, 2006 cited in Arriaga, Fenson, Cronan, Pethic,1998; Fish, Pinkerman, 2003; Hoff 2003) in similarity claim research carried out on children’s language skills highlighted that young children in the UK from low SES backgrounds are twice as likely  to develop receptive language delays in comparison to young children from higher SES upbringings furthermore children from low SES background are five times more likely to experience severe expressive language delay.

Moreover, (Clegg, Ginsbourg, 2006 cited in Bradley, Corwyn, 2002) asserts the challenge by prompting a counter argument claiming the effects on young children experiencing poverty affects them psychologically and physically (Clegg, Ginsbourg, 2006 cited in Duncan et al, 1994;Huston,Mcloyd,Garcia Coll 19994) asserts the view although, family income has been a more significant predictor in development outcomes than parental education, however its argued the relationship between parental education with links to cognitive development resulting in a more stable measure in contrast to family poverty (Clegg, Ginsbourg, 2006).
There has been significant evidence that suggests Poverty and Language Development are significantly linked which can be supported by Perkins, Finegood, and Swain (2013). Furthermore, socioeconomic position significantly affects a variety of mental and physical health outcomes, such as a disadvantage in language development. Perkins, Finegood and Swain (2013) asserts their perception by outlining the associations with poverty, inequalities in the development of language development. Moreover, evidence supported claims poverty is causing children and adults who have experienced and lived in deprived areas have significant reduction in vocabulary, many other different developmental phases.  In Similarity with Perkins, Finegood, and Swain (2013).

Bishop and Leonard (2000) assert their perception on the links between Poverty and lack of language acquisition claiming statistics suggest there are significant risk factors to reading and language deficiencies in conditions of poverty. Young children living in poverty highlight an important challenge in perception of understanding language acquisition, children’s proficiency in language skills is characteristically nearer to children with mild additional learning needs in comparison to children from affluent backgrounds, similarly reading skills in young children with low socio- economic background is well below average in society (Bishop, Leonard, 2000 cited in National Centre For Educational Statistics, 1999) claim socio-economic status (SES) is also a strong indicator to predictors of performance differences in young children at the start of school Perkins, Finegood, and Swain (2013) asserts the declaration that low SES is a serious stressful condition links to discrepancies in brain physiology in segments related with language development, early studies described perisylvian discrepancies associated with low SES among young children recognised as poor readers furthermore children with low SES have been connected to inferior frontal gyrus which is triggered during language tasks in children representing reduced specialism of language function within the left hemisphere in young children with low SES thus suggesting that social, cognitive in addition to neurobiological effects reading development which are primarily related.

However on the other hand Bishop and Leonard (2000) claim emerging conjunction between language disorders link to literacy problems is progressively documented  that young children who have complications with language in nursery school years progress to have issues with literacy in later school years  (Bishop, Leonard, 2000 cited in Juel, 1988) similarly asserts the view that young children entering school with inadequate reading skills are at increased risk of qualifying for addition needs services who are referred in regards to unacceptable progress in reading (Bishop, Leonard, cited in Lentz, 1088) which asserts the perception that this problem is strongly associated with to family income when schools are graded by median SES of their pupils, SES relates to academic accomplishments (Bishop, Leonard 2000)
2.5 Criminal Justice
The association between poverty and criminal justice (Harding, Davies, Mair, 2017 cited in Mol, 2014) claim figures show a link between socio-economic status with crime, recent criminal justice statistics suggest a third of all working age criminals between ages of 16 -62 who were convicted or released from prison in 2010/11 were claiming unemployment benefits, furthermore the median income for offenders after one year after a conviction or on release from prison in 2003/04 was £8,600 thus suggesting in 2004/05 more than half of offenders had income below £8,600 however it’s still not clear as whether it’s a result of incarceration or characteristics of offenders prior to incarceration (Harding, Davies, Mair, cited in Hay, Forrest, 2009) asserts the claim significant emphasis have been placed on existing research on connecting class in addition to poverty in teenage years with regards to the risk of offending thus suggesting this is unsurprising considering the overlaps between the Age of the following; (youth), Gender(male), Class (lower), across the offending population Hay and Forrest (2009) also claim insistent offending among the ages of 10-14 was a significant factor affected by experiencing recent poverty in addition to long term poverty which are experience in the first 10 years of life.

(Jennings,2016) further suggests the significant impotence of understanding links between differences in offending when discussing issues concerning poverty and crime (Jennings, 2016 cited in Sampson, Wilson, 1995) who asserts the view  differences in offending happen when social inequalities in addition to other connected issues arise surrounding relative poverty lead on to increased unequal crime among individuals experiencing poverty furthermore numerous social inequalities that generate relative poverty and crime can be followed back to current policy implications that have a significant effect on the poor. Sampson and Wilson (1995) also suggest as a direct result of crime patterns have outlined overrepresentation of individuals experiencing poverty resulting in an increased risk of adjudication, detainment and arrest moreover arguments have arisen regarding the overrepresentation of individuals experiencing poverty in crime data, community level perceptions incorporate both cultural and structural views, initially community level perspective delivers examination for bias among overrepresentation of individuals living in poverty, moreover this perceived view encompasses many features  including racial segregation, ecological concentration, family disruption, cultural disorganization, social isolation.

Sampson and Wilson (1995)  asserts the view outlining the structure of isolation and segregation at the community level perception emphasises both cultural and structural debates concerning racial inequalities among differing types of crime in addition to the source of criminal involvement among disadvantaged individuals. Structuralists views is disadvantaged individuals make comparisons to mainstream society with feelings of tension from the incapability to sustain the same lifestyle is the core cause of crime amid disadvantaged individuals (Jennings, 2016).

Wahidin, Carr (2013) asserts the view by supporting a counter argument to wellbeing approaches are centred on meeting young individuals needs in addition to understanding that criminal behaviour is often associated to much wider problems including child poverty or inadequate education attainment (Wahidin and Carr, 2013). (Jenning,2016 cited in Sampson,Wilson,1995) asserts the view that connections between the entwined issues of poverty, race, in addition to crime is caused due to different environmental contexts that disadvantaged individuals ate located Sampson and Wilson (1995) also claim residential inequalities in which disadvantaged individuals are forced to live, receive education and become employed however housing inequalities in addition to deprived neighbourhoods leave disadvantaged individuals with feelings of social isolation and environmental concertation resulting in any type of upward mobility.

(Harding, Davies, Mair, 2017 cited in Shaw, Mckay, 1942) similarly asserts the claim as an alternative to concentrating on individual factors causing crime, social disorganisation emphasises on the place where disadvantaged individuals live to try understand why certain neighbourhoods experience higher levels of crime, within disadvantaged  neighbourhoods can be characterised with raised levels transition in addition to poverty. The deficiency of community solidity alongside inadequate ecological conditions can clarify raised levels of crime in these neighbourhoods (Harding, Davies, Mair, 2017). Furthermore, (Jennings 2016 cited in Sampson, Wilson, 1995) asserts the challenge by prompting a counter argument claiming that ecological effects were influenced by government polices at national level to restrict disadvantaged minorities to deprived areas resulting in disadvantaged individuals being isolated to disorganised locations, regarding these decisions by government many negative effects have arisen on  disadvantaged individuals regarding steady employment in addition to living conditions to raise children, without these key elements  life chances can alter, resulting in less chance of upward mobility and in to a more steady environment with reduced criminal activity (Harding, Davies, Mair, 2017).

 (Jennings, 2016 cited in Merton,1938; Agnew,1985) asserts the claim that the ‘strain’ theory connects crime to extensive conformity to cultural norms or values that prioritise financial success in regards to material goods, Social frameworks function to raise the chances of some individuals to attain success however it can be excessively difficult for disadvantaged individuals, high success rates can be linked to high level education increasing chances to succeed in financial achievement  however not all individuals have the access to high levels of education, resulting in those individuals who cannot attain this mainstream success experience ‘strain’ resulting in other illegal opportunities to achieve these material goods thus disadvantaged individuals living in poverty that do not have legitimate means of achieving material goods could turn to illegal crime as to a way of gaining them (Harding, Davies, Mair, 2017).

(Jenning, 2016 cited in Sampson, Wilson, 1995) asserts the claim emphasis needs to be place on cultural values in links to crime and poverty data suggests that disadvantages individuals formed their own social norms also recognised as ‘cognitive landscapes’ in which only relate to individuals living in impoverished neighbourhoods, resulting in a code of conduct within these neighbourhoods which is in stark contrast to main stream society however such conducts are conformed to on the streets including delinquency, crime, toughness, disorder and deviance moreover these codes of conduct were expressed by disadvantaged individuals due to inadequate communication in addition to segregation to normative mainstream society thus for individuals living in poverty who are unreasonably overrepresented in disadvantaged neighbourhoods (Jennings, 2016).

(Harding, Davies, Mair, 2017 cited in Cohen, 1955) similarly asserts the claim in subcultural theory outlines that young male disadvantaged individuals whom share mutual problems relating to poverty in addition to deprivation find mutual resolution in accepting the same values which provide them with status in addition to material goods (Harding, Davies, Mair, 2017 cited in Dunaway et el, 2000) asserts the view of a clear connection among  poverty, class and crime however this relationship is not straightforward (Harding, Davies, Mair, 2017).
2.6 Mental Health
Definition of mental health can be supported by (Heller, Gitterman, 2011 cited in WHO, 2007) who claims;

‘Mental Health can be conceptualised as a state of well-being in which the individual understands his or hers own capabilities, can cope with normal pressures of life, can work effectively and fruitfully and is able to make a contribution to his or her community’ (WHO, 2007. P.15).

(Greene, 2008 cited in Dziegielewski, 2002) asserts a challenge to this perception by prompting a counter argument claiming ;

…‘The concept of what is ‘normal’ is defined by historical place, time, and culture. There also appears to be an underlying biological basis for major mental illness’ (Dziegielewski, 2002.p.36) 
Definition’s on social capital can be supported by (Mckenzie, Harpham, 2006 cited in Jacobs,1961;McKenzie, 2005) assert the claim 
…‘Underlying any float of populations must be a continuity of people who have forged neighbourhood networks. These networks are city’s irreplaceable social capital.’(Jacobs and McKenzie,2005.p.12)’ 
(McKenzie, Harpham, 2006 cited in Bourdieu, 1986) asserts the challenge by prompting a counter argument claiming the view of social capital to be a characteristic of an individual, furthermore an individual’s social relationship allows difference’s in access to a variety of resources including education in addition to healthcare in such relationships in relation to defining social capital (McKenzie, Harpham, 2006) The associations between poverty and mental health (Rogers, Pilgrim, 1993 cited in Ziersch et el, 2005) asserts the claim that outlines socio-economic influences are comparatively higher importance in defining mental health rather than social capital variables furthermore higher income factors in addition to education attainment are connected to better mental health of an individual. (Rogers, Pilgrim, 1993). (Heller, Gitterman, 2011 cited in Hudson, 2005) similarly asserts the view individuals experiencing socio- economic status (SES) is a consistently strong indicator to the links between poverty and mental health, in regards to lower the (SES) the increased risk of suffering from mental health issues.

Heller and Gitterman (2011) Rogers and Pilgim (1993) asserts the claim affective mental health issues are diagnosed evenly through all social classes however there are very strong links between disadvantaged individuals and schizophrenia (Rogers, Pilgram, 1993). Morover, (Patel, Woodward, Feigin, Heggenhougen, Quah, 2010 cited in Patel, 2001) asserts the challenge by prompting a counter argument claiming poverty can increase the risk to developing mental health issues however when individuals experience mental health issues this is a significant factor leading to poverty (Patel, Woodward, Feigin, Heggenhougen, Quah, 2010).

McKenzie and Harpham (2006) similarly asserts the view that social capital is often debated within links to mental health issues and poverty. Connections between poverty and mental health are recurring in regards to the tough conditions of poverty in addition to accompanying experiences such as material deprivation, gender based violence, poor physical health, low education are all contributing factors to poor mental health (McKenzie, Harpham, 2006). Furthermore, it can be highlighted that (Aneshensel, Phelan, Bierman, 2013 cited in Eaton) asserts the challenge by prompting a counter argument claiming the medical model used by psychiatry practitioners view mental health as an disease, a factor that has been analysed by numerous sociologists who analyse and research mental illness as the progression  of medicalizing challenging parts of normal life regarding the grief that results from a loss of significant social relationships (Aneshensel, Phelan ,Bierman, 2013).

However it can be defined that (Rodgers, Pilgrim, 1993 cited in Reading, Reynolds, 2001) asserts the challenge by prompting a counter argument claiming that stressors over debt issues is the most effective way of predicting depressive indications in disadvantaged families moreover the consistent research connecting disadvantaged individuals experiencing debt, hunger or overcrowded housing had significant higher levels of mental health issues Rodgers and Pilgrim (1993) claim it can be supported that (Patel, Woodward, Feigin, Heggenhougen, Quah, 2010 cited in Patel, et al, 1999) similarly asserts the claim in connections to severe mental health issues research from developed countries suggest individuals experiencing low Socio-Economic Status (SES) are eight times more likely to suffer from mental health issues in comparison to individuals from higher SES backgrounds (Patel, Woodward, Feigin, Heggenhougen, Quah, 2010).

(Aneshensal, Phelan, Bieman, 2013 cited in Link, Phelan, 1995) asserts the challenge by prompting a counter argument claiming the strongest consistent links in the sociology of mental health is the more affluent or higher status of individuals the increased levels of mental health in comparison to disadvantaged individuals whom have less access to relevant resources. Poverty does not just involve economic deficiency furthermore physically harmful environments alongside unbalanced interpersonal relationships, unhealthy lifestyles, have clear connections to poor mental health (Aneshensal, Phelan, Bieman, 2013). Moreover it can be highlighted that (Heller, Gitterman, 2011 cited in Gonzalez, 2005) similarly asserts the view as a direct result from economic disadvantage, poverty can increase stress levels which occur from personal  relationships in addition to stress of everyday life. 
Experiences of poverty are often a result of family break ups, serious health issues and job loss resulting in increased levels of stress in disadvantaged individuals (Heller, Gitterman, 2013 cited in Rank, 2004) similarly asserts the claim the combination of poverty in addition to economic burdens together can result in a detrimental effect on a individuals mental health (Heller, Gitterman, 2013). (Sutton, Baum, Johnston, 2004 cited in, Billings, Moos, 1982) who asserts the challenge by prompting a counter argument  that continuing stressors associated with poverty in addition to unemployment are also linked to increased risk of developing mental health issues however in combination with biological vulnerabilities. (Sutton, Baum, Johnston, 2004 cited in Kendler,1995) which similarly asserts the claim even though the experience of a challenging stressor was a indicator of mental health issues increased risk to individuals with a combination of a chronic stressor in addition to genetic vulnerability (Sutton, Baum, Johnston, 2004).

(Heller, Gitterman, 2013 cited in Schaefer-McDaniel, 2009) asserts the challenge by prompting a counter argument claiming the association between mental health and poverty is largely due to environmental in addition to community, research highlights the significance of socio-economic status (SES) is linked to the environmental quality, Disadvantaged individuals are at higher risk of exposer to a variety of environmental hazards (Heller,Gitterma,2013 cited in Evans, Kantrowitz, 2002) in similarly asserts the claim the connection between income and poverty are a direct link to environmental quality’s resulting in numerous negative physical in addition to psychological consequences (Heller, Gitterman, 2013). (Aneshensal, Phelan, Bieman, 2013 cited in Seeman, 1959) which asserts a challenge to this perception by prompting a counter argument claiming individuals who have lower status in society whom have less access to economic in addition to social resources are at a significant higher risk of having less power to be able to control conditions concerning everyday life in addition to affecting the action of others (Aneshensal, Phelan, Bieman, 2013).
Detached experiences of power or powerlessness can result in the influencing of individual beliefs regarding an individual’s place in social society. Experience of powerlessness is a key segment of alienation  (Aneshensal, Phelan, Bieman, 2013, cited in Mirowsky, Ross, 1986; Wheaton, 1983) outlines that in similarly highlights operationalised theories of learned helplessness, locus of control, in addition to personal control have strong links associated to mental health (Aneshensal, Phelan, Bieman, 2013). (McKenzie, Harpham, 2006 cited in Fitzpatrick, LaGory, 2000) proclaims a counter argument claiming to identified various key factors in the effect of the well-being of inhabitants of disadvantaged communities furthermore these key factors emerge from physical  characteristics from the community in comparison to individual disadvantage regarding the existence of economic or racial segregation, (McKenzie, Harpham, 2006).
2.7 Education Attainment 
The links between poverty and education attainment (Raffo, Dyson, Gunter, Hall. Jones, Kalambouka, 2010 cited in Chitty, 2002) asserts the claim that young individuals living in poverty are at a significantly higher risk of not enrolling or be engaged in education furthermore disadvantaged young people are at more risk to gaining inferior education results. Disadvantaged young individuals are also more likely to be exposed to lower levels of general education in addition to well-being in comparison to young individuals from more affluent backgrounds however (Raffo, Dyson, Gunter, Hall, Jones, Kalambouka, 2010) . However Jarvela (2011) asserts a challenge to this view-point by prompting a counter argument claiming home environment is key through which poverty can impact on disadvantaged young people resulting in families not having the adequate access to gain to a variety of leaning materials including educational toys and books.(Jarvela, 2011).

(Bronstein, Mason, 2016 cited in Ladd, 2012; McInnis-Dittrich, Neisler, Tourse, 1999) which assert a dispute to this claim by prompting a counter argument claiming Inequalities in educational outcome for disadvantaged individuals within high-low income families is also a replication of behaviours in addition to capabilities of teachers and families however also in regards to social status thus resulting in more affluent families having the ability to negotiate the complex education system ensuring their children attend quality schools with the best teachers (Bronstein, Mason, 2016) (Raffo, Dyson, Gunter, Hall, Jones, Kalambouka, 2010 cited in Chitty, 2002)  which asserts the challenge by prompting a counter argument claiming global research as strong association with links to young individuals experiencing disadvantage in wealthy countries are at significant risk to underachieve in educational outcomes in comparison to their more wealthier counterparts however more concerning is the connections between poverty and educational outcomes has been lasting.

(Raffo, Dyson, Gunter, Hall, Jones, Kalambouka, 2010 cited in Levin, 2009) supporting this claim by suggesting that this problem between ling to poverty and educational outcomes has not changes since 1970s furthermore the gaps in attainment in disadvantaged schools in addition to nation-wide averages continue to be a large margin nation-wide (Raffo, Dyson, Gunter, Hall, Jones, Kalambouka, 2010) .(Downs, Gilligan, 2007 cited in Hyland, 2002; McGough, 2002, Conaty, 2002) asserts the challenge by prompting a counter argument claiming the impotence of the role of the teacher regarding educational disadvantage  in connection to empowerment for young individuals in addition to high quality teaching skills (Raffo, Dyson, Gunter, Hall, Jones, Kalambouka, 2010) (Feinstein, Duckworth, Sabes, 2008 cited in Duncan, Brooks-Gunn, 1997; Gregg, Machin, 2000) asserts a challenge to this claim by prompting a counter argument suggesting that income is an important element of a young individuals development in addition to the family having the means to provide young children with adequate home environment in regards to important factors of health and care. The effects of outcomes on young individuals through lack of material needs that enhance educational achievement thus providing adequate leaning environment alongside clothing, books and educational games are essential however through deficiencies in young people’s physical needs, data suggests that young individuals whom have experienced poverty during their childhood has a significant long-term  damaging effects upon education achievement.(Feinstein, Duckworth, Sabes, 2008).

(Kao, Park, 2016 cited in Armbruster, Lehr, Osborn, 2001; Camilli, Vargas, Ryan, Barnett, 2010; Farks, 2003) also asserts a dispute to this perception by supporting a counter argument claiming that young individuals who experience poverty in the early years of life can effect long-term trajectories. Young children from disadvantaged families starting nursery school with below average academic skill levels of their peers are at a significant risk regarding empirical differences due to nursery school enrolment in addition to learning activities resulting from these early decreased levels of skills thus experiencing a less enriched process in the first year of nursery school which effect young children’s academic opportunities for future school years. The first year of education is a critical time period in educational achievement (Armbruster, Lehr, Osborn, 2001; Camilli, Vargas, Ryan, Barnett, 2010; Farks, 2003) ( Feinstein, Duckworth, Sabes, 2008 cited in Bernstein,1990, 1996) a challenge against this perception by claiming a counter argument which suggests based upon characteristics of disadvantaged parents and young children, teachers recognise differences in language used by middle-class young children in comparison to young children from low income households thus suggesting teachers may prefer middle-class children by the use of language that is associated with a middle-class background in shared understanding of meanings in addition to knowledge.

(Feinstein, Duckworth, Sabes, 2008 cited in Mortimore, Blackstone, 1982; Mortimore et al, 1988) which similarly asserts the view that teachers may make negative assumptions of parents background or values provided by income, parental education, occupation status in addition to perceived conceptions regarding family structure, resulting in  an impact on teachers perception on pupils from a low- income families, influencing interactions in a one- to one relationship within the school setting (Feinstein, Duckworth, Sabes, 2008). However, on the other hand (Armbruster, Lehr, Osborn, 2001; Camilli, Vargas, Ryan, Barnett, 2010; Farks, 2003 cited in Ludwig, Phillips, 20017; Peisner, Feinberg et al,2001; Reardon, 2011) all assert a challenge to this claim by supporting a counter argument asserting the view that young children from disadvantaged families have decreased level of reading skills with in the first year of school in comparison to their peers reflecting the reduced learning experiences before disadvantaged children start school furthermore research suggests the emphasis on interaction to cognitively stimulating activities in an home environment further more how parents are able to access early education programmes.

(Armbruster, Lehr, Osborn, 2001; Camilli, Vargas, Ryan, Barnett, 2010; Farks, 2003) (Raffo, Dyson, Gunter, Hall, Jones, Kalambouka, 2010 cited in Berstein, 1961; Hyman, 1967; Douglas, 1964) asserts a dispute to this statement by prompting a counter argument suggesting that the functionalist theory looks at the perspective that education is an integral part of a fully functional society, thus  seen as enhancing society by bringing benefits both to individuals in addition to society itself, these benefits include social cohesion, economic development also increased life chances for individuals however for individuals from disadvantaged background, increased life chances do not materialise furthermore this perspective can be explained by disadvantaged individuals dysfunctions in the context of the individual student also in the context of structures including families, schools, in addition to neighbourhoods. The association between social class an educational attainment can be explained through parental support in addition to values.

Moreover (Raffo, Dyson, Gunter , Hall, Jones, Kalembouka, 2010 cited in Bowles, Gintis, 1976; Bourdieu, Passeron, 1977; Jackson, Marsden, 1962; Friere, 1970) asserts a different perception to this viewpoint by highlighting a counter argument suggesting that socially critical theory explains why education is advantageous however doubts the effectiveness by overcoming present social arrangements, furthermore these social arrangements can be viewed as being integrally unbalanced within education at present can reflect unbalanced delivery of power and recourse. In relation to the failure of education to deliver benefits to individuals living in poverty can be a result of disparities built in to society in addition to the education system. However, if any form of education is to be beneficial, a critical form of arrangement in current education is significantly needed resulting in challenges of current forms of power structures regarding teaching and learning approaches, hierarchy, curriculum design, social control and cultural reproduction (Raffo, Dyson, Gunter, Hall, Jones, Kalembouka, 2010).
2.8 Conclusion

Exploring the links between low-income in shaping the quality of children’s relationships with parents, peers and education in this piece of work is supported by (National Children’s Bureau, 2016 cited in Brown et el, 2013) assert the perception by claiming the debate around how poverty is perceived is disputed. The current UK Conservative Government have recently publicised their aims to adapt the way in which childhood poverty is measured regarding measuring family-based income to concentrate more upon work in addition to education attainment furthermore, discard the current promise to end child poverty by 2020. The number of young individuals living in poverty with a median income of below 60% was 3,7 million in 2013/14 with further predicted increases of 4.7 million by 2020 (National Children’s Bureau, 2016 cited in Griggs, Walker, 2008) asserts the claim that discourse around measurements nevertheless, the importance relating to understanding how living in poverty as a negative influence upon young individuals lives. Data research suggests robust evidence base relating to hard outcome concerning employment, education in addition to health (National Children’s Bureau, 2016).
3. RESULTS AND DISCUSSION 
3.1 Introduction.    
After analysis all of the above in what affects a child’s trajectory relating to poverty in shaping peer relationships research suggests it is evident that persistent poverty has a long term effect on relationships, and life chances.
3.2 Discussion
 There are various links that may affect shaping a child’s quality of life.    
Exploring the links between low-income in shaping the quality of children’s relationships with parents, peers and education in this piece of work is supported by (National Children’s Bureau, 2016 cited in Brown et el, 2013) assert the perception by claiming the debate around how poverty is perceived is disputed. The current UK Conservative Government have recently publicised their aims to adapt the way in which childhood poverty is measured regarding measuring family-based income to concentrate more upon work in addition to education attainment furthermore, discard the current promise to end child poverty by 2020. The number of young individuals living in poverty with a median income of below 60% was 3,7 million in 2013/14 with further predicted increases of 4.7 million by 2020.

(National Children’s Bureau, 2016 cited in Griggs, Walker, 2008) asserts the claim discourse around measurements nevertheless, the importance relating to understanding how living in poverty as a negative influence upon young individuals lives. Data research suggests robust evidence base relating to hard outcome concerning employment, education in addition to health however, in relation to the purpose to poverty in influencing young individuals personal  is less  well understood (National Children’s Bureau, 2016 cited in Katz et el, 2007) asserts the perception by claiming these issues can reflect the difficulty of interaction among social actions in addition to environments, young individuals relationships between parents and peers are perceived as both consequences of material environments (National Children’s Bureau, 2016 cited in HM, Treasury, 2008) asserts the claim the importance of understanding effects on young individuals relationships with parents in addition to peers is crucial as research suggests that these relationships can have possible defensive influences ensuring young individuals are able to express resilience with life challenges furthermore, the impotence for the development of young individuals social capital, employment outlook, education in addition to social inclusion in adult life.

 (National Children’s Bureau, 2016 cited in Atree, 2006; Ridge, 2002; Ridge, 2009) assert the claim lots of data research evidence suggesting correlations on disadvantage in addition to peer relationships is qualitive. In regards to qualitive research there is significant evidence suggesting young individuals perceive poverty to contribute to inadequate peer relationships resulting from a need to ‘fit in’ ( National Children’s Bureau, 2016 cited in Adelman et al, 2003) asserts the perception by claiming one of the most important pertinent  quantitative surveys of poverty in young individuals peer relationships was the study of social exclusion in correlation to poverty among young individuals in 2003 by using the Poverty Exclusion Survey of Great Britain and the British Household Panel survey however, this survey does not identify any clear correlation to poverty in addition to the quality of peer relationships furthermore, the survey found 14 year old individuals were not ant worse off in relation to their more affluent peers in regards to relationships with friends however young individuals experiencing poverty were more likely to experience strained relationships with parents (National Children’s Bureau, 2016 cited in Katz, et el, 2007) asserts the claim in relation to young individuals with parents there is a significant amount of evidence that suggest the connection between young individuals living in poverty, parenting actions, in relation to child outcomes furthermore, with parenting recognised as a facilitating aim proficient in reducing possible impacts of poverty in young individuals.

However, also the probability to be adversely effected by poverty moreover there is much less evidence obtainable in relation to young individuals own experiences of relationships with parents in how its influenced by poverty also the only research available  is qualitative (National Children’s Bureau, 2016 cited in Pope et el, 2013) asserts the claim with the release of important data  concerning young individuals from Age 11 the Millennium Cohort Study (MCS) suggest further measurable investigation of poverty in young individuals relationships with parents and peers, at 14 years old young individuals are imminent in the transition to comprehensive school becoming more independent. Parents are still a significant part of young individuals lives, peers play a much more increasing important central role (National Children’s Bureau, 2016 cited in SDQ; Goodman, 1997) asserts the claim in relation to young individuals experiencing poverty in correlation to having friends in addition to being popular responses suggest that young individuals living in poverty were significantly less likely to be  liked by other young individuals in addition to having one good friend in contrast to their more affluent peers. 
National Children’s Bureau (2016) asserts the claim generally young individuals were usually very optimistic about relationships relating to their peers however, persistent poverty had a association with more problematic relationships however, regression studies established after taking numerous other influences in to focus persistent poverty a consistent significant forecaster of two peer relationship conclusions resulting in young individuals experiencing poverty are more likely to interact with friends outside of the school setting however, young individuals are more typically to be involved in fights with friends or bullied by their peers National Children’s Bureau (2016) also asserts the claim other forecasters of peer relationships conclusions regarding young individuals with more difficult relationships are children facing  Externalising behaviour, Special education needs, Higher body mass index, Internalising behaviour, Having more siblings, Age (younger than their peers), Ethnicity, Maternal mental health symptoms, after taking these differing factors in to consideration young individuals reported more increased positive peer relationships in Scotland, Wales, Northern Ireland  furthermore, confiding in peers were higher in in young individuals in England.

(National Children’s Bureau, 2016 cited in Wolke, Skew, 2012) asserts the perception by claiming as discussed with peer relationships, the results of the research regarding a positive relationship with family of young individuals living in poverty suggest there was a significant association with poverty and parent-child relationships in regards to young individuals are less likely to talk through concerns with their family further more are less likely to have a close relationship with their mothers however, young individuals experiencing poverty were more likely to bully or be bullied by siblings (National children’s Bureau, 2016 cited in Dunn et el, 2000; O’Connor et el, 2006; Sweeting, West, 2001) asserts the claim in relation to bivariate studies state poverty had a significantly negative influence correlated to a varied range of relationship outcomes furthermore links between consistent poverty in regards to relationships were typically stronger  than young individuals with less persistent poverty however, the most important positive influences on young individuals experiencing poverty is regarding parental factors in relation to maternal education, parental conflicts, working hours in addition to factors measured in early years of childhood regarding maternal mental health, early parenting style, child cognitive ability, child socio-emotional skills these results imitate results from similar research from other family and young individuals factors alongside social class in addition to income.

(National Children’s Bureau, 2016 cited in Adelman et el, 2003; Attree, 2014; Atree, 2006; Conger et el, 2010; Griggs, Walker, 2008; Ridge, 2011) asserts the perception by claiming although the apparent association in relation to poverty in addition to increased risk to adversative relationship outcomes are illusive  moreover strengthens what have been found in past qualitative and quantitative studies suggest young individuals living in poverty are also more likely to be affected by a significantly more stressors which impact upon their development in addition to social relationships (National Children’s Bureau, 2016 cited in Cooper, Stewart, 2013) assert the claim results from this research suggest that these risk factors facilitate links between poverty in relation to relationship outcomes involving current research that maternal mental health issues in addition to adverse parenting behaviours may be a direct influence of poverty (National Children’s Bureau, 2016 cited in Adelman, Middleton, Ashworth, 2003) asserts the claim poverty in association young individuals relationships with friends research suggest young individuals may spend more social time with friends relating to parents having insufficient income to be able to fund school trips in addition to school organised activities however, social time may be perceived positively in the development of strong peer relationships (National Children’s Bureau, 2016 cited in Jones, Gutman, Platt, 2013) asserts the claim studies state increased bullying or fighting relating to young individuals from disadvantages families may have resulted from spending more time with friends (National children’s Bureau, 2016).
3.3 Conclusion
During this research paper it is evident that poverty as a significant impact on young individuals peer relationships in addition to attainment affecting various paths to better life outcomes. 
4. CONCLUSION AND RECOMMENDATIONS 
National Children’s Bureau (2016) asserts the perception by claiming poverty is a significant factor associated with negative, more challenging relationships for young individuals a varying range of measures however, poverty is not a sole determining factor in relation to young individual’s experiences furthermore, children from disadvantaged backgrounds are no less happy in comparison to their more affluent peers regarding relationships with family in addition to friends. Problems resulting from bullying or falling out with friends is no different to peers from more privileged backgrounds however, this research highlights young individuals living in persistent poverty are at a significant risk of experiencing many of these problems, poverty was linked to young individuals being exposed to fighting or bullying their peers. National Children’s Bureau (2016) state that on that thought, it can be explored to what that means to future policies and practise key factors have been established in relation to the results outlining on-going impotence of ending child poverty regarding current evidence to the risk factors of growing up in poverty, not only do young individuals living in disadvantaged homes experience problems in health and well-being in addition to education this research highlights children living in poverty are also likely to experience difficult relationships at a key stage of their development relating to approaching comprehensive school.

National Children’s Bureau (2016) asserts the perception by claiming one in six young individuals experience bullying on a weekly basis this research outlines several significant risk factors including having more siblings, externalising behaviour in early years, history of maternal mental health can foresee difficulties in parent-child, peer, sibling relationships also other key factors indicate problematic relationships including Addition Learning Needs (ALN), increased Body Mass Index, internalising symptoms in addition to being younger sibling to peers all these indicate problematic relationships with friends Welsh Government (2014) similarly asserts the claim while Wales is perceived to be leading the way in comparison to other UK areas relating to approaches regarding a strategy to tackling child poverty however, currently its still lacking key indicators in the ‘invest to save’ programme evidence suggests that more should be done in terms of linking economic development strategies to poverty aims resulting in increased employment opportunities emphasising on individuals with low education credentials.

Welsh Government  (2014) with emphasis on future research relating to young individuals living in poverty links to shaping successful relationships National Children’s Bureau (2016) asserts the perception by claiming evidence from this research may be useful in contrast to other studies using more nuanced measures of income resulting in improvement in understanding the degree of which the effects of poverty are undervalued by evaluating families in a cut of point. This research highlighted some recurrent variances in young individuals peer relationships associated to cultural background in addition to geographical area involving young individuals from Black Minority Ethnic (BME) backgrounds whom reside in Scotland, Wales, northern Ireland proclaim less challenging relationships however, further recommendation in additional examination  of these differences relating to their association to poverty is required to understand structural in addition to cultural influences.

National Children’s Bureau (2016) asserts the claim further recommendation in to research outlining various implications of young individuals living in poverty spend more social time with their friends furthermore suggesting if there is association to spending less time with their families resulting in examining benefits or risks regarding quality of their relationships in addition to well-being. Although this research did not explore relationships of young individuals in relation to fathers further recommendations on future studies may be useful to consider the role of poverty within relationships between fathers, teachers, in addition to intimate partners as young individuals progress through adolescence, more research allowing investigation into hoe poverty play a part in friendship trajectories of comprehensive school from which peer relationships play an important role furthermore recommendations in research relating to the influence of quality of young individuals relationships regarding mental health, education attainment, in addition to well-being National Children’s Bureau (2016).
Further claims into how much does childhood poverty affect the life changes of Children, have been supported by Duncan, Yeung, Gunn and smith (1998) highlighting the links between the later effects on life changes on children is significant. Research undertaken suggests, the studies of children’s early cognitive and physical development brings to attention that family’s income in the first few stages of life plays a significant impact on the child in later years. (Duncan, Yeung, Gunn, and Smith cited in  Haveman, Wolfe, and Spauliding,1991) poverty and well-being estimate ages 4 through to 7 are significantly crucial in being affected. Further, suggestions highlight children in families with income significantly close to the poverty line preformed worse academically than children of whom were in a higher status group, it can be highlighted that some research has aimed to identify why economic deprivation appears to significantly have a direct impact on children. (Duncan, Yeung, Gunn and smith cited in Smith et al (1997) study which proclaims his study found the quality of the home environment, its opportunity to provide warmth, motherhood interactions and the physical environment of the home to support academic learning is responsible for a significant percentage of the influential effects of family breakdown, and income on cognitive outcomes (Duncan, Yeung, Gunn and Smith, 1991).
The Welsh Government (2014) highlight how they aim to enhance children’s lives who are experiencing poverty in order to encourage them to better themselves in education and job prospects. The Child Poverty Strategy (2014-2017) highlight how tackling and reducing poverty is a essentially a key requirement for any government to work towards.  (The Welsh Government, 2014 cited in Minister of State of schools, 2014) highlighting in such a developed economy we cannot simply do nothing to support disadvantaged children be effected by poverty but due to various research and statistics we cannot let children become four times probably to become adults who are also living in poverty. Further claims suggest this year the Pupil Premium will be worth a significant £2.5bn highlighting that children who are experiencing poverty are not entitle to receive an additional £14,000 in order to enhance their attainment. Moreover, The Welsh Government (2014) proclaim how they focus upon enhancing children experiencing poverty lives, but focusing on breaking the significant progression on disadvantaged children. It can be highlighted that the welsh government are fully committed to this development progression in order to achieve their goal to reduce poverty in the UK by 2020. This strategy enables to meet the specific requirements under section 9 of the Child Poverty Act (2010). 

When considering the themes in the discussion and results section it is apparent that continued support for children who are experiencing poverty, should be undertaken with a significant focus on strategy’s working towards enhancing education opportunities for children. Thus in support of the Welsh Government (2014)  the following recommendations can be made:

Recommendation 1:

· Ensure support is provide for families into employment opportunities and ensuring earnings are increased. 

· Significantly providing improved living standards.

· Providing children living in poverty with current support mechanisms to they are not developing into adults experiencing poverty. This process will be done by ensuring educational attainment is achieved at a higher level.

Furthermore, The Welsh Government (2014) provides research to identify how effective these programmes are by claiming in addition, to the complex economic climate. Employment has significantly increased by nearly 1.7million since 2010. It can also be highlighted that since 2010 the portion of young people aged 16 and under in home environments where unemployment is considered as a ‘norm’ has fallen by a significant 290,000. This research highlights that children experiencing poverty are performing better with enhanced GCSE results rising from 31% in 2010 to a significant 38% in 2013. Further research highlights how the Welsh Government (2014) aims to enhance educational attainment of less advantaged young people. Thus the following recommendations can be made;

· Enhance the proportion of children’s quality of education with 15 hours free childcare.

· Initiating Early Years Pupil Premium to ensure the most disadvantaged children get a good start in life.

· Providing support mechanisms to children from deprived areas to remain in education to get the correct skills and qualifications, by providing an enhanced careers advice service, and apprentices. 

Thus, in addition to the support they will receive they will ensure to tackle any barriers poor children are facing in regards to education. The evidence is evident that there are significant key family characteristics which make it complex for children to perform in education (The Welsh Government, 2014). 

….‘Anarchism- stands for the liberation of the human mind from the power of faith; the liberation of the human body from the command of property; liberation from the restraints and limitation of government. Anarchism stands for social requirement based on the free combination of human beings to become free individuals’(Gornik,2011.p.68)
5. REFERENCES 
Aneshensel, C., Phelan, J. and Bierman, A. (2013). Handbook of the Sociology of Mental Health. 1st ed. Dordrecht: Springer Netherlands. 

Bishop, D. and Leonard, L. (2000). Speech and Language Impairments in Children:. 1st ed. New York: Psychology Press.
Bolger, K. and Patterson, C. (2001). developmental Pathways from Child Maltreatment to Peer Rejection. [online] Jstor.org.ezproxy.uwtsd.ac.uk. Available at: http://www.jstor.org.ezproxy.uwtsd.ac.uk/stable/pdf/1132413.pdf?refreqid=excelsior:d36a148639365dce2545d9160fe4b6d9 [Accessed 27th April, 2018].
Bronstein, L. and Mason, S. (2016). School-linked Services: Promoting Equity for Children, Families, and Communities. 1st ed. New York: Columbia University Press.
Child Poverty Strategy 2014-17. (2014). 1st ed. [ebook] UK: Welsh Government. Available at: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/324103/Child_poverty_strategy.pdf [Accessed 11th April, 2018].
Clegg, J. and Ginsborg, J. (2006). Language and Social Disadvantage: Theory into Practice. 1st ed. England: John Wiley and sons ltd.
Downes, P. and Gilligan, A. (2007). Beyond educational disadvantage. 1st ed. Dublin: Institute of Public Administration.
Duckworth, K. and Sabates, R. (2008). Education and the Family. 1st ed. New York: Taylor & Francis.
Duncan, G., Yeung, W., Brooks-Gunn, J. and R. Smith, J. (1998). How Much Does Childhood Poverty Affect the Life Chances of Children?. [online] Jstor.org.ezproxy.uwtsd.ac.uk.Availableat:http://www.jstor.org.ezproxy.uwtsd.ac.uk/stable/pdf/2657556.pdf?refreqid=excelsior:1b6463117b6c720fd87351c440245a5e [Accessed 18th April, 2018].
Gov.wales. (2014). Evaluation of the Welsh Child Poverty Strategy Final Report. [online] Available at: http://gov.wales/docs/caecd/research/2014/140709-child-poverty-strategy-wales-final-en.pdf [Accessed 20th April, 2018].
Greene, R. (2010). Human Behavior Theory and Social Work Practice. 1st ed. New Jersey: Transaction Publishers.
Gornick, V. (2011). Emma Goldman. 1st ed. New Haven: Yale University Press.
Harding, J., Davies, P. and Mair, G. (2017). An Introduction to Criminal Justice. 1st ed. London: Sage Publications ltd.
Harpham, T. and McKenzie, K. (2006). Social capital and mental health. 1st ed. Philadelphia, PA: Jessica Kingsley Publishers.
Heller, N. and Gitterman, A. (2011). Mental health and social problems. 1st ed. London: Routledge.
Higgins, G. (2016). The Encyclopedia of Crime and Punishment. 1st ed. Westsussex: John Wiley and sons ltd.
Järvelä, S. (2011). Social and emotional aspects of learning. 1st ed. Oxford: Elsevier.
Johnston, M., Baum, A. and Sutton, S. (2004). The SAGE handbook of health psychology. 1st ed. London: Sage Publications ltd.
Kao, G. and Park, H. (2016). Family Environments, School Resources, and Educational Outcomes. 1st ed. UK: Emerald group publishing.
Kerns, K., Contreras, J. and Neal-Barnett, A. (2000). Family and peers. 1st ed. Westport, Conn.: Praeger.
ncb.org. (2016). Poverty and children’s personal and social relationships:. [online] Available at: https://www.ncb.org.uk/sites/default/files/uploads/documents/Research_reports/poverty_and_children_s_personal_and_social_relationships_-_final_report_-_march_2016.pdf [Accessed 15th April, 2018].
Odom, S., Pungello, E. and Gardner-Neblett, N. (2012). Infants, Toddlers, and Families in Poverty:. 1st ed. London: New York.
Pantazis, C., Gordon, D. and Levitas, R. (2006). Poverty and social exclusion in Britain. 1st ed. Bristol: Policy.
Pate, V., Woodward, A., Feigin, a., Quah, S. and Heggenhougen, K. (2010). Mental and Neurological Public Health: A Global Perspective. 1st ed. London: Elsvier.
Perkins, S., Finegood, E. and Swain, J. (2013). Poverty and Language Development: Roles of Parenting and Stress. 1st ed. [ebook] London. Available at: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3659033/pdf/icns_10_4_10.pdf [Accessed 18th April, 2018].
Prior, V. and Glaser, D. (2018). Understanding Attachment and Attachment Disorders: Theory, Evidence and Practice. 1st ed. London: Jessica Kingsley Publishers.
Raffo, C., Dyson, A., Gunter, H., Hall, D., Jones, L. and Kalambouka, A. (2010). Education and Poverty in Affluent Countries. 1st ed. New York: Routlege.
Rogers, A., Pescosolido, B. and Pilgrim, D. (2004). A Sociology of Mental Health and Illness. 2nd ed. London: Open University Press.

UK Poverty. (2017). 1st ed. [ebook] Joseph Rowntree Foundation. Available at: https://www.jrf.org.uk/report/uk-poverty-2017 [Accessed 19th April, 2018].
Wahidin, A. and Carr, N. (2013). Understanding Criminal Justice. 1st ed. Hoboken: Taylor and Francis.
6. APENDICES
6.1 Appendix 1 – Ethical Approval

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)

	Full Name:
	Louise Davies

	Tick all boxes which apply:

	Member of staff:
	☐
	Student:
	☒
	Honorary research fellow:
	☐


	Faculty/School/Centre:
	School of Social Justice and Inclusion

	Campus:
	Carmarthen

	E-mail address:
	1503201@student.uwtsd.ac.uk

	Contact Telephone Number:
	07960028761

	For students:

	Student Number:
	1503201
	Undergraduate
	☒

	Programme of Study:
	BA Advocacy
	Taught Postgraduate
	☐

	Director of Studies/Supervisor:
	Ken Dicks
	Research
	☐


SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?

(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒
	NO
	☐

	     
	Date

	If Yes, please indicate source of approval (and date where known):
	Research Degrees Committee
	☐
	

	
	Faculty Research Committee
	☐
	

	
	Other (write in)

Ken Dicks (Supervisor)
	☒
	28/02/18 


Approval in principle must be obtained from the relevant source prior to seeking ethical approval.

SECTION C:  External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD, research ethics and integrity code of practise 2015 - 2018
	☒

	Information Commissioner officer the guide of data protection, 2016
	☒

	British sociological Association – statement of ethical practise – March 2002 (appendix updated May 04)
	☒

	
	


SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	If Yes, please provide the name of the external organisation and name and contact details for the main contact person:

	Institution
	

	Contact person name
	

	Contact person e-mail address
	


Where research activity is carried out in collaboration with an external organisation

	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation


SECTION E: Details of Research Activity

	Indicative title:
	How does low income play a part in shaping the quality of children’s relationships, with parents, peers and education   

	Proposed start date:
	12/03/2018
	Proposed end date:
	03/05/2018

	Purpose of research activity (including aims and objectives)

Outline the purpose, aims and objectives of the research activity, including key research questions. Show briefly how existing research has informed the proposed activity and explain what the research activity will add and how it addresses an area of importance. (Maximum 300 words)

	The purpose of the research papers is to explore and critically evaluate, the significant impact 
Poverty has in regard, to shaping children’s relationships with parent’s peers and education with key aims of research is within attachment, attainment, barriers to inclusion, provision for Additional Learning Needs (ALN), language and communication, social justice, advocacy. Highlighting significance within both data and research, these combined sources of research will provide insight into arguments in the reviewed data. The research will deliver current policy data with the combination of key frameworks to allow insights, project and summarise from a variety of sources. The main aims within the literature review is to construct a combination of information and present a summary of key aims raised within the review.
(this box should expand as you type)

	Proposed methods

Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. (Maximum 600 words)

	To adequately achieve the reviews key aims and objectives, the researcher will be using desk top research from a variety of sources.
(this box should expand as you type)


	Location of research activity

Identify all locations where research activity will take place.

	Desk top research.
(this box should expand as you type)

	Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural sensitivities or vulnerabilities of participants.

	N/A
(this box should expand as you type)


SECTION F: Scope of Research Activity

	Will the research activity include:
	YES
	NO

	Use of a questionnaire or similar research instrument?
	☐
	☒

	Use of interviews?
	☐
	☒

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box


	☐
	☒


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants

	Who are the intended participants:
	YES
	NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	Vulnerable adults?
	☐
	☒

	Children under 18?
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify):


	☐
	☒


	Participant numbers and source

Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	N/A

this box should expand as you type)


	Information for participants:
	YES
	NO
	N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☒

	Will you tell participants that their participation is voluntary?
	☐
	☐
	☒

	Will you obtain written consent for participation?
	☐
	☐
	☒

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	If NO to any of above questions, please give an explanation 

	(this box should expand as you type)


	Information for participants:
	YES
	NO
	N/A

	Will participants be paid?
	☐
	☐
	☒

	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	If YES to any question, please provide full details 

	(this box should expand as you type)


SECTION H: Anticipated Risks

	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 
If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

Yes                               ☐
 No                                   ☒


	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	N/A
(this box should expand as you type)

	

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	N/A 
(this box should expand as you type)

	

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	To remove emotional risk from the researcher, from content of the literature review contact student services or university personal tutor.
(this box should expand as you type)

	

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	As this is a desk-based research project it is not thought that any risks to UWTSD exist.
(this box should expand as you type)

	

	Adverse outcomes

List measures put in place to limit any adverse effects or outcomes of research activity where appropriate. Include any emergency protocols. 

	To seek guidance from personal tutor if I am concerned about any risks to the University.
(this box should expand as you type)


	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES
	NO
	N/A

	Has a DBS certificate been obtained?
	☒
	☐
	☐


SECTION I: Feedback, Consent and Confidentiality

	Feedback
What feedback will be provided to participants, how will this be done and when? 

	N/A
 (this box should expand as you type)

	

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded.

	N/A
 (this box should expand as you type)

	

	Confidentiality / Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	N/A
(this box should expand as you type)


SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	
	YES
	NO

	Does the research activity involve personal data (as defined by the Data Protection Act)?

“personal data” means data which relate to a living individual who can be identified—

(a) from those data, or

(b) from those data and other information which is in the possession of, or is likely to come into the possession of, the data controller, and includes any expression of opinion about the individual and any indication of the intentions of the data controller or any other person in respect of the individual.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	(this box should expand as you type)

	

	Does it involve sensitive personal data (as defined by the Data Protection Act)?

“Sensitive personal data” means personal data consisting of information as to –

(a) the racial or ethnic origin of the data subject,

(b) his political opinions,

(c ) his religious beliefs or other beliefs of a similar nature,

(d) whether he is a member of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),

(e) his physical or mental health or condition,

(f) his sexual life,

(g) the commission or alleged commission by him of any offence, or

(h) any proceedings for any offence committed or alleged to have been committed by him, the disposal of such proceedings or the sentence of any court in such proceedings.
	☐
	☒

	If YES, provide a description of the data and explain why this data needs to be collected:

	(this box should expand as you type)


	Will the research activity involve storing personal data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:


	☐
	☒

	For all stored data, explain the measures in place to ensure data confidentiality, including details of password protection, encryption and anonymisation:

	(this box should expand as you type)


	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the Data Protection Act (and/or any international equivalent):

	(this box should expand as you type)


	List all who will have access to the data generated by the research activity:

	N/A

(this box should expand as you type)

	

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	N/A

(this box should expand as you type)

	

	Give details of data storage arrangements, including where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	N/A

(this box should expand as you type)


SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	L Davies
	Date:
	12/03/2018


For students:

	Director of Studies/Supervisor:
	Ken Dicks

	Signature:
	[image: image4.png]




	Date:
	14/03/2018


For staff:

	Head of School/Assistant Dean:
	P Morgan 

	Signature:
	P Morgan

	Date:
	14.03.18


Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:

	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)



	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.


	RESEARCH STUDENTS AND STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.


STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/
Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   

Notes for guidance in completion of this form

Section A:  About You

Please complete all relevant sections

Section B:  Approval for research activity

Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:

Research students, by application on form PG1 to the Research Degrees Committee

Taught students by review of research proposal within Faculties (Faculties provide specific details of these processes)

Staff, by agreement by the Head of School/Assistant Dean

Section C:  External Ethical Guidance materials

Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity

Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity

Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.
Indicative Title:  please use the same title as used on the research proposal.

Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.
Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  Please be specific.
Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.

Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.

Section F:  Scope of Research Activity

Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.

If you have answered no to all questions in F then sections G and J do not need to be completed.  Section H should be considered, and may be completed.  Signatures are still required in section K.

Section G:  Intended Participants

Please tick all categories that might apply.

Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?

Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Head of School/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks

All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks. If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.
Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects

If these are business owners, time with you may reduce profit.  

In some locations physical risk is very real to both participants and yourself, please consider this.

Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?
Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real

falsification: manipulating research processes or changing or omitting data without good cause

plagiarism: using other people’s material without giving proper credit

failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material

improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality

Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?

Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Head of School / Assistant Dean if a member of staff.

Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage

Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.
Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.
Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.

In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration

Ensure the appropriate countersignatures have been provided

Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.

PAGE  
65

