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McAlpine and Weston (2000) reference how both reflection and knowledge are inextricably linked, and how reflection often serves as the mechanism for turning our experiences into contextually relevant knowledge. Understanding the importance of reflective practice therefore is essential as it allows the ‘Professional Teaching Experience’ (PTE1) to be evaluated and become useful personal knowledge pertinent to one’s own development. 
The time I spent on placement was of paramount importance to me; it was a time in which I was expected to evaluate my role within the school as a trainee teacher, focusing on each of my lessons (those planned and those taught), time spent in and outside of the classroom and how these experiences were both conceived well or identified as areas in which there was room for improvement. The experience has enabled me to develop the skills within teaching that I and others have identified as necessary for me to become a confident and professional practitioner. McAlpine and Weston (2000) stipulate how any reflection is beneficial as it allows teachers to orientate their thinking to become more intentional and deliberate as regards their future teaching. By way of personal example, following my PTE1 formative assessment where it was identified that “pupils (...) were off task for extended periods of time” (Tom Cox, 2019) I now understand, as John Dewey (1933) summarises, that reflection is a process in which meaning is found from obscurity, the obscurity being my failure to notice those children who were ‘off task’.  I have reflected upon his comments and the way that I had planned the lesson and have taken onboard the need to “spot these pupil’s quicker and meet their individual needs” (Tom Cox, 2019) thereby expanding my knowledge of teaching practice through reflective practice. This may necessitate the need to plan additional/extension work for those who have fulfilled the learning objectives to further their learning experience. It should be noted that the process of reflection and knowledge is cyclical in nature in that by taking the comments contained with my formative assessment as constructive criticism, I was then able to reflect upon it. When I next plan a lesson and teach that lesson it will now be necessary for me to put the above into action, reflect upon its outcome and hopefully once again add to my overall knowledge of effective teaching practice.
Further to the aforementioned example, the reflection methods I used within PTE1 varied from pupil observations, whereby I would observe pupils as individuals and then act accordingly i.e. modify lessons to incorporate or moderate particular behaviours or abilities of children as noted in my pupil observation, or through my own ARC (Assisted Reflective Conclusions) forms, whereby I would personally reflect on an experience within school (often lesson orientated) in the hopes that I would then continue with the areas I identified as effective teaching practice e.g. scaffolding/chunking of lesson to help the children understand and conceptualise a concept within the safety of my scaffolding, or areas that I thought needed improvement e.g. behavioural management strategies. 
The Qualified Teacher Standards (QTS) dictate the standards that must be developed and fulfilled by teachers. On PTE1 I focused on QTS S3.3 – Teaching and Class management. (Education Wales. 2009) Following my first week of teaching in PTE1, this was a QTS that was addressed by my class mentor and myself during my weekly review as an area that I could develop and improve upon. With the use of my ARC forms, I had noted that I found it difficult to maintain the class’ attention  so  began to evaluate and adopt successful strategies already in place within the class e.g. Dojo System as a means to promote good behaviour. I chose to use Skinner’s method of operant conditioning - “behaviour is connected and repeated by rewarding the positive behaviour” (Welsh Government. 2012) – as it rewards and promotes ‘good behaviour’ within the class; I implemented this through the use of the Dojo points system and simply through observing and recognising good behaviour within the class and then verbally acknowledging and praising this good behaviour. Other strategies I had implemented upon discussion and reflection with my class mentor were derived from theorists such as Pavlov, who promulgated classical conditioning. “Classical conditioning is the learning of an association between a reflex behaviour and a previously unrelated environmental stimulus.”(The Open University.) This theory was implemented through my observation of the class teacher’s use of the class bell. Upon my own use of the bell, the children would stop to pay attention, demonstrating Pavlov’s theory in action as the children’s association lead to a ‘reflex behaviour’ – they stopped to listen. I felt it important to reflect upon my pitfalls regards QTS S3.3 as it allowed me to discuss the issues I had with my class mentor and act upon them. This reflection has helped me to improve my class management in my second week of teaching in PTE1 as I had the available strategies in place to effectively teach and manage the class, highlighting the importance of reflective practice. 
For my future reflection to be effective I could use other reflective strategies as discovered in my research into reflective practice, such as Gibbs’ reflective cycle (Gibbs. 1988). Gibbs provides a point to point cycle to concentrate the reflective process (see Fig 1) 

[image: Image result for gibbs reflective cycle]
(Figure 1)


The purpose of Gibbs’ reflective cycle is to (Mulder, P. 2018) encourage people to think about an experience/activity or event in more detail so that they are better able to adjust their behaviour by observing and considering both the positive and negative aspects of an experience and then take action to improve themselves. For example, in relation to my own QTS target S3.3 – Teaching and Class management- I would relate it to my own lessons taught, for example my ‘Red Nose Day Maths’. :-
1. DESCRIPTION: Children ‘were off task’.
2. FEELINGS: This was frustrating as they were not benefiting as much as they could from the lesson.
3. EVALUATION: Need to maintain their engagement and ensure that I maintain observations of the children.
4. CONCLUSIONS: Need to plan and provide sufficient work e.g. extension work. Need to implement various class management strategies e.g. Class bell.
5. ACTION: Enhance lesson plan to include the additional aforementioned work and class management strategies.
By using reflective practices we can enhance the learning opportunities for the children that make up the class. As can be seen from the above example, by noticing the weaknesses and acting upon them it is hoped that the children will not be ‘off task’ and will enjoy the benefits of the full lesson. By enhancing the lesson plan it in turn will improve the environment in which the children are learning and show that the teacher has a closer connection with the children taught through the understanding that they are of varying abilities. As Scriven (1991) says, reflective assessment transforms the classroom experience, demonstrating how the above reflection would improve future learning.


To conclude, at the start of my university experience I prepared lesson plans in an academic setting; whilst on PTE1 I have prepared lesson plans that were put into practice. Through the use of reflective practice I can now see how these lesson plans are a living document that can be enhanced and my teaching knowledge and experience increased through its use. As we can see from the various strategies to encourage reflective practice it can be applied in a multitude of situations that will lead to improved awareness of what is happening within the classroom and thereby improve my teaching practice which will then lead to an improved teaching experience for the pupils. It cannot be emphasised enough how vital a part reflection plays in enhancing the role and effectiveness of a teacher. Gibbs (1999) states how reflection is a quality to make teachers and teaching more effective. 
“...effective teachers demonstrate insightful understandings about themselves as teachers, a self-efficaciousness that motivates them to persist even against the odds, a capacity and willingness to think reflectively and critically in the search to know and understand, and a passion for making a difference in the lives of those with whom they work.”
 (Gibbs, 1999, p.1 Abstract).
 I believe that my recent teaching practice and formative assessment has made me realise how important the reflective process is and how I need to put it into practice on a daily basis not only in relation to teaching but life in general.
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