The following essay aims to explore the social and biological detriments of human behaviour across the lifespan, through the cognitive perspective and further discuss how the theoretical explanations are applied within health and social care settings. 
According to Eysenck and Keane (2005, p.1) cognition is “concerned with the internal processes involved in making sense of the environment and deciding what action might be appropriate.”. Thus, the cognitive approach concerns itself with how the mind manages information, this includes the cognitive processes of memory and perception, attention, thoughts and memory. It alludes that that behaviour is influenced by the way in which a person internalises information from the environment around them (Eysenck and Keane, 2005).
Piaget is viewed as the most influential theorist of the cognitive approach to development. He believed cognitive development to be a reorganisation of mental processes, resulting from biological maturation and stemming from environmental experiences. His theory suggests that intellectual development is an extension of innate biological development (Simatawa, 2010). In other words, an infant is born with biological tendencies to make motor responses which provides them with cognitive apparatus or logical structures, consisting of a framework, shaping one’s interaction with the world (Phillips, 2014). As a child matures, these logical structures become more adequate for managing the complexities of experiences (Correia, Barroso and Nieto, 2018). 
Piaget asserts that cognitive development occurs through four distinct stages: the sensorimotor stage which occur between the ages of 0-2 years where the child is able to relate to others and the world around them through their senses and achieve object permanence; the concrete operation stage which occurs between the ages of 2-7 years where they are able to apply mental actions; the concrete operation stage (7-11 years) where children start to think logically and the formal operation stage (12-16, years) where children can practise abstract reasoning. Piaget states that each stage relates to significant changes in thought processes compared to the previous stage. The stages occur in sequence and therefore, a child cannot skip the stages – they cannot overcome or speed up on their development from one stage to the next (Ojese, 2008).

Piaget also states that cognitive development arises from two processes; accommodation and assimilation (Block, 1982).Throughout life, both these processes are used as the individual adapts to new things and the environment in a more complex way. Assimilation is collecting new information whereas accommodation is the process of changing knowledge with external reality (Bormanaki and Khoshhal, 2017).
Eggen and Kauchak (2000) argue that Piaget’s theory does not offer a complete description of cognitive development, they criticise Piaget for underestimating the abilities of young children at certain stages of development and overestimates their abilities at other stages. This can have implication for teaching and learning. For example, teachers may assume that children can in the abstract, think logically all the time, although this is not the case. Gelman, Meck and Merkin (1986), further argue that abstract guidance and requirements may lead to children failing at tasks they may be able to under simpler conditions. 
The sociological assumption of the cognitive approach is that behaviour is influenced by the social situation, it relates to facets of mental processing that are shaped by social interaction which subsequently, form social behaviour (Quinn, Macrae and Bodenhausen, 2006). Piaget is often cited as the primary theorist regarding the social factors in development (DeVries, 1997). The sociological assumption of the cognitive approach is that behaviour is influenced by the social situation, it relates to facets of mental processing that are shaped by social interaction which subsequently, form social behaviour (Quinn, Macrae and Bodenhausen, 2006). According to Piaget’s theory on moral judgment, moral development is a constructivist process, whereby the interplay of action and thought builds moral concepts. Piaget found that children’s ideas regarding rules, moral judgements and punishment tended to change as they got older. In other words, just as there were stages to children’s cognitive development so there were also universal stages to their moral development. Piaget (1932) suggested two main types of moral thinking: Heteronomous morality (moral realism) and Autonomous morality (moral relativism). Heteronomous morality ranges between the ages of 5-9. Children learn and understand the need to obey rules made by others and accept the rules are made by an authoritative figure such as parents and teachers and by breaking the rules, it will lead to consequences and punishment. Autonomous morality ranges between the ages of 9-10 and is based on the rules children set for themselves and understand that morality depends on the intention not the consequences. However, it is argued that at the time Piaget’s theory on moral development was introduced, there were no long-term studies or empirical evidence to suggest that moral development continues into adulthood (Armon and Dawsom 1997). 
Cognitive phycology can be used in health and social care by helping with memory disorders, brain injuries, learning disorders and structuring education curricula to enhance learning. Cognitive psychology has also improved understanding of how people store and recall memories (Manjarres-Posada, Onofre-Rodríguez and Benavides-Torres (2020). Manjarres-Posada, Onofre-Rodríguez and Benavides-Torres (2020) also state that understanding different environmental, personal, and cognitive factors are important as it influences human behaviour, it is therefore an important source of knowledge when working in the health and social sector. It is important to understand human behaviour and its integration in interventions for prevention and treatment of health (Sheldon, 2011).
To conclude, the cognitive detriments of human behaviour as explained by Piaget, relates to how a person makes sense of their environment through internal processes or mental structures. Children pass through a series of biological stages which are adapted as the child matures and faces more complex experiences. The social detriments of human behaviour on the other, are explained through social interactions. At early stages, a child learns moral behaviour through the understanding of consequences and are believed to be governed by authoritative figures such as parents. As a child grows, their moral judgments change, in that morality is based on intention and not consequences. 
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