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Introduction
This handbook was created with the goal of educating and empowering childcare professionals to facilitate transition experiences for infants and young children as they leave nursery setting and face full-time education for the first time. The central theme emphasized throughout is the importance of efficient communication among all stakeholders throughout the transition process. This approach is interconnected with considerations of children's rights, theories on human behaviour, government policies, and adherence to National Minimum Standards, all contributing to the establishment of best practices.

According to the Welsh Government (2008), those who hold significant roles in a child's life bear the responsibility of ensuring the child achieves the most favorable outcomes. Sticking to this principle enables children to receive effective support within their environment, thereby facilitating the achievement of their maximum potential. This handbook will provide those practitioners with crucial information on child development and the theories that support current practices. Furthermore, it clarifies the skills and knowledge necessary to support children's development while strategically planning smooth and gradual processes throughout transitions.


What is Transition?
Transition generally refers to a process or period of change from one state or stage to another. In various contexts, the term can be applied to describe adjustments in different aspects of life. For example:
· Developmental transition:  In human development, transition can refer to the milestone’s individuals go through, such as moving from infancy to childhood, adolescence to adulthood, or changes in roles and responsibilities. In the context of early childhood development transition can be described further, as HSE (2018) highlights, from cruising to crawling to walking, babbling to mimicking to talking and listening, developing fine and gross motor skills, and starting problem solving.
· Educational transition: This involves changes in a person’s academic life, like moving from one level of education to another. Again, considering early childhood, Kirklees (2013) believes the transitions can be divided further, moving from home or the primary caregiver to childcare, to a Nursery setting, from Nursery to Reception, and Foundation Phase to Key Stage 2.
· Cultural transition:  Describes adapting to a new culture or environment, often experienced by moving to a different area. This is also highly relevant within the current climate where families are relocating due to external factors. This can highlight barriers to smooth transition from language, religion, poverty, and culture. Being mindful of this will benefit the practitioner.
· Environmental transition: Considers the change in physical setting, like moving house, changes in staff, classrooms, Pacey (2016) also highlights the changes and transitions children experience with the birth of new siblings, bereavements and family loss, and parental separation as factors to be considered when dealing with children.
In practical terms, transition concepts are frequently employed in more complex and specific ways, such as vertical and horizontal 'passages'. Vertical transitions are defined as significant changes from one state to another, involving 'upward' shifts, from primary to secondary school. Horizontal transitions are less noticeable than vertical transitions and happen on a day-to-day basis. The movements that children regularly make between different areas of their lives, such as between home and school or from one caregiver to another, moving from inside to outside activities (Vogler, Crivella and Woodhead 2008).
Early years practitioners should recognise the significance of the transition for a child, and for them to feel valued and welcomed during this process. The transition is shaped by social structures and involves practitioners, parents/caregivers, and other professionals working together. This will be built upon throughout their school journey and allow further transitions to be easier for the child. The transition from nursery to Reception class is a momentous change. The new location within the building, meeting new adults throughout the day, and the change day length and new routines to be navigated. 
In all areas of transition, it is crucial to consider and address the individual needs of the child and their family in a flexible and sensitive manner, as specified by the Welsh Government (2017). To promote successful transitions, practitioners, following that guidance should:
1. Provide enough time: Recognise that each child will adapt in their unique way, and the integration process is gradual.
2. Consider the specific situations of each family: Acknowledge that parental/carer support and involvement will vary for each child.
3. Promote inclusivity: Cultivate an environment where all families feel welcomed without judgment.
Bronfenbrenner (1979) highlighted those children who experienced a smooth transition from home to the learning environment, coupled with a positive overall experience, were more likely to achieve successful transitions in the future. He acknowledged that the child's transition and development within their learning environment played a crucial role in determining their outcomes and their ability to become successful learners.
According to Guy-Evans, Simply Psychology (November 2023) Bronfenbrenner's ecological systems theory perceives child development as a network of relationships influenced by various levels of the surrounding environment, ranging from immediate family and school settings to broader cultural values, laws, and customs. To comprehend a child's development, it is essential to examine both the child and their immediate environment, as well as the interactions within the larger environment. He categorized the person's environment into five distinct systems: the microsystem, the mesosystem, the exosystem, the macrosystem, and the chronosystem. The microsystem, which includes the family and school, is considered the most influential level in the ecological systems theory, being the most immediate environmental setting containing the developing child. Bronfenbrenner's ecological systems theory holds significance for educational practices.
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(Rhodes, Theories of child development, 2013)

The Ecological Systems Theory serves as a bridge connecting psychological and educational theories to early education. Placing the developing child at the core, focusing on ensuring that everything within the five ecological systems contributes to the child's benefit in the classroom. Therefore, fostering effective communication between teachers and parents is crucial, with collaborative efforts aimed at enhancing the child's development within educational practices. A positive relationship between parents and staff, according to the theory, plays a pivotal role in shaping the child's development. Simultaneously, the child is expected to actively engage in their learning, both academically and socially. Being able to adopt and follow the principle of these theories will be beneficial for early years practitioner at this setting. 


The Role of the Adult
In a child's early years, they typically form strong bonds with their primary caregiver, often their mother, commonly referred to as attachment. However, as the child starts attending nursery, they encounter the necessity of establishing new bonds with unfamiliar individuals. There is widespread acknowledgment that young children benefit from having access to a familiar adult during transitions, as highlighted by Dowling (2014). 
Early years practitioners play a crucial role in ensuring that children receive comprehensive support throughout the transitional process, requiring careful and thoughtful planning. It is essential to identify and address the unique needs of each child to foster independence, build confidence, and facilitate a smooth adjustment to new routines and surroundings. Practitioners also bear the responsibility of assisting children as they progress to the next phase, the transition from the Nursery to Foundation Phase. Additionally, supporting families during these transitions is an integral part of the practitioner's role.
According to Vygotsky (1978) cognitive development is shaped by cultural and social factors. He emphasized the crucial role of social interaction int the development of mental abilities, such as speech and reasoning, in children. As MacLeod, S., Simply Psychology (October 2023) summarises, without these abilities the child is unable to communicate their needs and fears throughout transitional processes and during general day-to-day activities. He believes communities play a significant role in the process of “making meaning.” Cognitive development, in his view, is a socially mediated process where children acquire cultural values, beliefs and problem-solving strategies through collaborative dialogues with more knowledgeable members of society. In this instance the practitioner is a valuable member of the community that molds and shapes the child’s cognitive development.
Vygotsky also suggests, a significant portion of a child's learning takes place through social interaction with a knowledgeable tutor. Often a parent or teacher, they model behaviours or offer verbal instructions. Vygotsky terms this process as cooperative or collaborative dialogue. In this interaction, the child seeks to comprehend the actions or instructions provided by the tutor and then uses it to guide or regulate their own performance. He places importance on peer interaction as an effective means of skill and strategy development and suggests that teachers incorporate cooperative learning exercises, where less proficient children benefit from the assistance of more skilled peers, operating with the zone of proximal development. This zone is the gap between what a learner can accomplish independently and what they can achieve with guidance and encouragement from a more knowledgeable partner. This theory can be applied to learning to cope with transitions throughout the child’s learning, as the more knowledgeable other, a peer or practitioner guides them through the experiences, allowing them to learn and achieve. This principle suggests that learning is most effective when individuals are exposed to challenges that require them to reach just beyond their existing skill set. 
[image: Vygotsky]
Bronfenbrenner's ecological systems theory emphasises the importance of establishing a culture of inclusion within childcare settings, recognising the influence of various environmental systems on a child's development. Vygotsky, on the other hand, promotes learning through example and scaffolding, where more knowledgeable others play a crucial role in guiding a child's learning. Both theorists align in highlighting the significance of the adult, practitioner, or more knowledgeable other as essential in the transition process. Whether it is creating an inclusive environment or providing guidance through scaffolding, their perspectives emphasise the influential role these individuals play in supporting a child's development and transitions.
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The responsible adults or knowledgeable others can be placed into groups that must collaborate effectively, establishing clear lines of communication with the child's needs at the forefront. This collaboration and communication are essential elements in ensuring a comprehensive and supportive approach to the child's well-being and development. The main categories are:
· Parents or primary caregivers, and family. The primary role of parents, in collaboration with the educational setting, is to uphold excellent communication. Openness and honesty from the outset ensure that the setting is well-informed about the individual, guiding a transition that meets the specific needs of that child. Effective communication between parents and the setting is vital for creating a supportive and conducive environment for the child's development and well-being.
· Early Years Practitioner. The practitioners play a crucial role in ensuring smooth transitions, essential during the settling-in period. Transitions often involve a child coping with the separation from their parent while forming a new attachment with another adult. The awareness and attentiveness of childcare practitioners are vital in supporting children through these changes, helping them navigate the emotional and relational aspects of transitions effectively.
· Teaching staff and senior Leadership Team. The Teacher and Headteacher carry the responsibility of ensuring that proper procedures are in place and that National Minimum Standards (NMS) are met. It is imperative to keep staff up to date on regulations, and there should be a culture of reflection on their practice. As this setting offers “wraparound” service it is obligated by the registration to adhere to the National Minimum Standards—a comprehensive set of mandatory guidelines that must be followed and applied to the practices of the setting (Care Inspectorate Wales, 2016).
Therefore, practitioners must be mindful and sensitive to how a child may perceive their actions, body language, and verbal communication. Creating an environment where a child feels welcome, comfortable, and happy in the practitioner's presence contributes to a positive experience. Conversely, if a child feels rushed or is made to feel slower than others, negative feelings may arise. Regular class visits, in the run up to the induction days, will be beneficial for the child to acclimatize to the new classroom and teachers. Especially the areas where new routines will be introduced, for example the dining hall. This should be done at various times to allow the child to see the rooms being used as they will be after transition. According to the Welsh Government guidelines (2017), the transition process should be inclusive, with careful planning for the needs of the child and family, including any additional needs. Practitioners can achieve this by collaborating closely with families and relevant agencies. Special attention should be given to children or families requiring extra support, with a readiness to adapt planning according to their specific needs.


The Needs of the Child
The crucial aspect of meeting a child's needs lies in recognising that each child is unique, and consequently, so are their requirements. As Dowling (2014) suggests for practitioners to effectively care for a child, the focus should be on getting to know the individual child understanding their preferences, dislikes, thought processes, and interests.
When considering what a child needs, practitioners should be mindful of the theories of child development that have influenced modern society and practice. Awareness of these theories provides a foundation for understanding the various aspects of a child's growth and informs effective approaches to meeting their needs in educational and care settings.
Maslow's hierarchy of needs (1943) is a motivational theory that presents a five-tier model of human needs, typically illustrated as hierarchical levels within a pyramid. The five levels are physiological, safety, love/belonging, esteem, and self-actualisation.
[image: maslow needs3]According to Maslow's theory, lower-level basic needs such as food, water, and safety must be satisfied before higher-level needs can be fulfilled. While only a few individuals are thought to reach the level of self-actualisation, moments of peak experiences can be accessible to everyone. (Mcleod 2023). SimplyPsychology.org


Maslow's theory emphasises that basic survival needs, such as physiological and safety needs, must be satisfied before an individual can progress to addressing higher-level needs like love/belonging, esteem, and self-actualisation. This hierarchical structure implies that as individuals move up the pyramid, the complexity and difficulty of satisfying those needs increase. Once the child’s physiological needs are met, the need for security and safety becomes paramount, leading to forming necessary attachments.
Bowlby's evolutionary theory of attachment (1988) proposes that children are biologically predisposed to form attachments with others as a survival mechanism. He argued that while children form multiple attachments, one of these is qualitatively different and termed it the primary attachment or monotropy. Bowlby highlighted a critical period for attachment development, initially suggesting it to be around 2.5 years. Later, he proposed a sensitive period extending up to 5 years. According to Bowlby's maternal deprivation hypothesis, persistent disruptions in attachment between an infant and primary caregiver could lead to long-term cognitive, social, and emotional difficulties. This model serves as a prototype for future social relationships, enabling individuals to predict, control, and navigate interactions with others. (Mcleod 2023).
The practitioner must be aware of these theories to address needs and situations as they arise. The bond formed between the child and key worker is strong and associated as the new primary caregiver for the duration of time they are separated from a parent. It is important the practitioner embraces this as knowledge of the child’s behaviours and needs will aid communication and allow smooth transition.
When transitioning from Nursery to Reception, practitioners should establish a process that emphasises familiarity, consistency, and routine. By carefully observing each child, practitioners can plan and incorporate activities based on their individual interests. Article 12 of the UNCRC underscores the importance of considering the child's views and feelings in this process (UNICEF, 2019). Sharing interests with the child will encourage a relationship, allowing the child to lead the play as the practitioner engages in serve and return fosters good communication. 
Regular visits from the Nursery are encouraged to help the child gradually acclimate to the new environment. The learning environment should cater to individual needs, allowing children to explore and develop their understanding through practical activities (Welsh Gov, 2016). This aligns with Vygotsky's theory of the zone of proximal development, as discussed earlier, where an adult acts as a guide to facilitate learning within the child's current understanding.


Partnerships
Partnership working is a foundational aspect of dedicating oneself to a child's development. Collaborating for the benefit of the child is crucial to establishing a well-defined plan for their transition. Building partnerships with a diverse range of agencies, as well as involving parents, is essential for implementing meaningful interventions that can significantly impact a child's transition.
As a key worker, it is your responsibility to engage parents right from the beginning of the transition process. Continuous involvement and ongoing communication with parents are crucial to keeping them informed about how their child is settling in and the progress they are making. Regular conversations serve as a vital means of communication, fostering strong and trusting relationships. Additionally, sharing resources, updates on events, and providing information through sessions are essential components of effective communication.
According to Pacey (2018) flexibility is key when communicating with parents, considering diverse situations such as when English is an additional language or when a parent may have specific learning needs, as is often the case in this setting. Being mindful of these variations ensures that communication is accessible and tailored to the unique circumstances of each family.

Interventions
This section of the handbook outlines procedures and activities designed to facilitate a successful transition process. It stresses effective communication between the setting and families, as well as practical steps that can be implemented to ensure a smooth transition for the child. The goal is to provide comprehensive guidance to enhance the overall success of the transition experience. Various interventions have been implemented to support children through transitions, all with the aim of establishing and maintaining strong connections with families and children. These initiatives begin even before a child starts in nursery, emphasizing the importance of proactive measures to ensure a smooth and positive transition experience for both the child and their family.
Prospectus and welcome pack
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Description automatically generated]Before starting at this setting each family will receive a prospectus and welcome pack which will contain all relevant information regarding the school day and ongoing events. The welcome pack will have the forms to be returned by the parents with the child’s information. This presents an opportunity for the family to update the staff with a written record containing all pertinent information regarding the child, therefore opening communication as necessary.
Induction day
In the preceding weeks the practitioner will take opportunities to build up to this day by introducing elements of the new classroom, teaching staff, dining staff, and areas in smaller, manageable sessions. Giving the child crucial time to acclimatise to the transition about to take place. During the transition from Nursery to Reception, documented evidence of observations of the children serves as a valuable tool. This documentation helps initiate an understanding of the child's interests and abilities, providing insights that can inform the planning and support strategies for their continued development in the Reception setting.
Proposed Outcomes
The intended outcome is to guarantee that children and their parents/carers receive both practical and emotional support throughout all transition stages. This aims to maintain continuity in their care, support ongoing development and learning, enhance overall well-being, and ensure a positive experience of change. The goal is to make the transition as smooth and successful as possible. This approach aligns with the guidelines provided by the Welsh Government (2018).
The Donaldson report, a comprehensive, independent review of the curriculum in Wales by Professor Graham Donaldson, argued the curriculum had become overloaded, complicated, and outdated. He identified four purposes for the curriculum, recommending that it should be designed to help all children and young people. Giving the practitioner the opportunity to guide the next generation through their learning experience.
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