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[bookmark: _Toc223378174]Research Proposal: ‘I’m not a Singer’: Parental Perspectives on Singing to Infants: Exploring Perceptions, Values, and Beliefs.

[bookmark: _Toc223378175]The context 

Parental wellbeing is rapidly becoming a key focus among researchers, professionals, and practitioners, who recognise the importance of sustained wellbeing throughout the parental journey (Wadephul, Glover and Jomeen, 2020). The growing focus on this emerging field is reflected in the recent establishment of the Parental and Musical Wellbeing Alliance (Perkins et al., 2025), signalling broader acknowledgement of music as a chief component in supporting family mental health.
Perinatal mental health disorders are the most common issues experienced during pregnancy, childbirth, and the postpartum period, affecting 20% of women in low- to middle-income countries worldwide (McNab et al., 2022). Poor parental well-being is associated with adverse developmental, psychological, and physiological outcomes for the infant (Cirelli, Jurewicz, and Trehub, 2019; Fancourt and Perkins, 2019). Within the literature, the caregiver and infant are viewed as a co-regulating, unified pair, referred to as a dyad (Sharman et al., 2023). 
Given the interrelated nature of the parent-infant dyad, research reveals that singing to infants generates reciprocal socioemotional benefits (Feldman, 2015; Rattaz et al., 2022; Sharman et al., 2023; Cavero, Martínez-Castilla and Campos, 2024). This chief understanding is demonstrated by the employment of social prescription services that harness singing interventions for parents with postnatal depression. Ultimately, understanding that group singing has quantifiable protective effects on mental health alleviates pressure on the stretched NHS in the UK (Bungay and Clift, 2010; Clift, Manship and Stephens, 2017).

[bookmark: _Toc223378176]The Justification

Alongside the benefits of singing to infants in fostering social, cultural, and cognitive development (Gerry, Unrau and Trainor, 2012; Franco et al., 2022), early years singing sessions also provide parents with well-being and emotional support (Fancourt and Perkins, 2018). Critically, singing is an accessible, inclusive, and free resource for parents and their infants (de l’Etoile, 2006; Sharman et al., 2023). Singing is a flexible, mobile activity that can be performed without a proxy and is therefore valuable for parents isolated at home (Politimou et al. 2018). While research commonly focuses on infants, parental perspectives are less frequently examined; consequently, we have limited information about parental experiences in musical interactions, including their beliefs, insights and interpretations (Provenzi et al., 2018; Boyne, Alviar and Lense, 2025).

Anecdotally, during early years’ music sessions, parents frequently disclose a lack of singing ability and a sense of singing identity. Pertinently, surveys find that between 15-20% of the population believe they are tone-deaf (Cuddy et al., 2005), whereas the neurological condition known as amusia is estimated to affect only 1-2% of the population (Peretz, 2016), exposing a mismatch between vocal perception and a diagnostic clinical condition. Furthermore, a widely held belief in Western culture is that singing is an inborn talent rather than a skill that can be learned (Knight, 2013). This misguided notion is compounded by the influence of reality-style TV shows, a ‘global cultural phenomenon’ that equates technically advanced vocalisations with perceptions of successful singing, thereby promoting a skewed message about functional singing (Krause, Forbes and Lowe-Brown, 2025). 

The disparity between beliefs and verifiable evidence in Western culture implies that perceptions of singing may be shaped by cultural and social factors. Understanding the origins of these influences and views can affirm positive singing practices for parents and, in turn, their infants. Additionally, given parents’ central role in wiring infants’ brains, fostering modes of development, and facilitating co-regulation (Feldman-Barrett 2021), it is essential that we learn more about parents’ internal messaging to stem the potential transmission of misconceptions about singing to their infants. To address this, the present study will ask (1) How do parents fundamentally define, interpret and value singing with their infants? (2) What cultural, social or personal factors shape these practices? Together, these questions will help address the knowledge gap this study intends to fill by examining this under-researched population and topic. 

[bookmark: _Toc223378177]Intended Impact

The research aims to improve understanding of parents' perspectives and beliefs, enabling a facilitator to target and demystify specific vocal perceptions for participants. By identifying parents' internal narratives, practitioners can empower parents and build their knowledge of the singing voice, ultimately enhancing the well-being of the parent-infant relationship. 
Addressing parental inner messaging, both hidden and conspicuous, allows the targeted refinement and design of music programmes and the advancement of more personalised social health prescription services. Similarly, insights from internal parental narratives can enable a facilitator to adapt the practice and delivery of early years infant sessions to be more sensitive to parental needs, thereby supporting educational practices. Identifying language triggers and recognising scientific knowledge gaps in the field of singing enables facilitators to provide improved, responsive services. A comprehensive understanding of the origins of these internal messages could provide an evidence-based guide for future policy and pedagogy in the domain of parental well-being.

[bookmark: _Toc223378178]The outlined intention

This mixed-methods research project does not harbour a hypothesis; instead, it will employ a grounded theory-influenced inductive approach to data analysis (Strauss and Corbin, 1998), enabling themes and insights to surface organically through the combination of quantitative and qualitative data (Cresswell, 2014). A pilot soft focus group from a convenience sample will capture narratives and conversations to inform and shape the interview and survey questions, thus commencing the research with a qualitative approach (Easterly-Smith, Thorpe and Jackson, 2012). A narrative literature review will be conducted to discover themes and significant gaps in the existing research landscape (Green, Johnson and Adams, 2006), therefore providing a thematic synthesis of parental perspectives (Sukhera, 2022). To encourage robust findings, data triangulation will be employed, utilising semi-structured interviews, an online survey and a literature review. Data triangulation will increase confidence in the findings by drawing on a cross-section of evidence (Denzin and Lincoln, 2018).
Semi-structured interviews will be conducted with 6-10 parents of 0-4-year-olds in a suitable environment that conveniently supports childcare and accommodates parental needs (Bell, 2005), which is often a barrier to formal conversations. Interviews will be recorded on a mobile device in this face-to-face setting to encourage the researcher to focus fully on participants’ responses (Bell and Waters, 2018). This sample size is consistent with previous studies, enabling depth of insight while remaining manageable given the project's time constraints (Cresswell, 2014).  The interview population is a convenience sample, accommodated by the launch and delivery of new early years singing sessions beginning in September 2025. A portion of the participants will be unfamiliar to the researcher, mitigating for selection bias (Denscombe, 2003).
A voluntary, anonymised survey will be issued on social media platforms and during singing sessions to parents of infants aged 0-4 years. Participants will self-select from a purposively chosen population, ensuring that respondents meet the parental criteria relevant to the research. Alongside interviews, the survey and literature review provide a greater understanding and enhance the transferability and trustworthiness of the findings (Denzin and Lincoln, 2018). An ordinal Likert scale will be adapted to accommodate a measurable quantitative method of data extraction. The online survey will be adapted from the psychometric test, the Music@home survey. (Politimou et al., 2018) , thus contributing to an existing academic narrative. Employing a mixed-methods approach enables the meaningful uncovering of patterns and themes across multiple data sources, therefore enhancing the credibility of the findings (Cresswell, 2014). An expectation of a mixed methods approach is that it will provide ‘a more complete understanding’ of the research enquiry than either qualitative or quantitative methods alone (Cresswell, 2014, p.32).
A Mermaid Gantt chart will be utilised to support time management throughout all research phases (Geraldi and Lechter, 2012).
[bookmark: _Toc223373858]Figure 1 Mermaid Gantt Chart
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[bookmark: _Toc223378179]Ethics and Insider Research

It is crucial to acknowledge that bias can be complex and multi-dimensional during the research process (Bell, 2005). To mitigate the influence of bias, the researcher will critically and reflexively examine their own ‘motivations, assumptions and interests’ in the research topic with the view to observing what factors may hold influence over the research trajectory (Finlay, 2002). Being a parent offers invaluable insights and unique challenges in the research domain; fundamentally, it positions the researcher as an ‘insider’, given the shared experience of navigating the familial domain (Bell and Waters, 2018). The researcher will endeavour to remain reflective of their insider role and to encourage open dialogue with participants to avoid ‘blind spots’ in the research process (Denscombe, 2003, p. 94).To mitigate insider role pitfalls, member checking will be employed to ensure the quality and authenticity of the data, allowing participants to verify the factual accuracy of the interview text (Carlson, 2010). Additionally, debriefing with the research supervisor should encourage clarity and objectivity in the research process (Cresswell, 2014). In acknowledging the principle of avoiding harm and distress to participants, appropriate helplines will be procured (Bell and Waters, 2018). 
In conducting the study, the researcher has an obligation to remain conscious and sensitive to the power dynamics in the researcher–participant relationship (Cohen, Manion and Morrison, 2007). Inherently, in early years settings, participants and facilitator-researchers blur the boundaries between professionalism and friendship, a common byproduct of shared child rearing. As a result, participants may volunteer socially desirable data rather than authentic personal responses or feel compelled to partake. To account for this possibility, the voluntary nature of consent to participate in this study will be continually reiterated to all participants (Kvale and Steinar, 2007). Additionally, a neutral interview setting will be used to foster agency for the interviewee, emphasising transparency and openness regarding the study’s objectives (Denscombe, 2003). 

Ethical guidelines outlined by the University of Wales Trinity Saint David (UWTSD, 2022) will be adhered to; verbal and written consent from each interviewee will be obtained, and the online survey will, by default, collect personal responses confidentially. The report will anonymise personal information by assigning pseudonyms (Denscombe, 2003). Personal data will be destroyed on completion of the project in July 2026. Previous research has highlighted that interviews that discuss personal experiences and sensitive topics benefit from face-to-face interaction (Lobe, Morgan and Hoffman, 2022). For a researcher, body language and non-verbal cues are more readily ascertained in person than on a digital platform, enabling a responsive and appropriate interview handling technique (Kvale and Steinar, 2007).

[bookmark: _Toc223378180]Expected learning outcomes

· Applying enhanced understanding of parental insights to tailor the delivery of sessions, meeting the needs of caregiver clients and, by proxy, their children.

· To offer recommendations to peers in facilitating parents in singing to infants, based on evidence-based findings from this study.


· Build and improve pedagogical frameworks and approaches for the researcher in early years work













“I’m Not a Singer”: Parental Perspectives on Singing to Infants: Exploring Perceptions, Values, and Beliefs
[bookmark: _Toc223378181]Introduction

For an infant, the earliest voice interactions typically start with their primary caregiver, who is essentially the first voice mentor in human life (Cavero, Martínez-Castilla and Campos, 2024). While there are exceptions in the literature, the body of vocal pedagogy research customarily centres on investigating structured educational and pedagogical practises in formal singing environments (Melo Pestana, Vaz-Freitas and Conceição Manso, 2017). This presents a significant gap, as less attention is given to researching daily, domestic singing in informal musical settings. Understanding these parental perspectives is crucial, as the cornerstone of human voice development is undoubtedly rooted in the parent-infant dynamic (Ma et al., 2020; Sharman et al., 2023; Trehub, 2023). These early interactions lay the foundation for communication, expression, confidence, and the propagation of lifelong skills (de l’Etoile, 2006; Lense et al., 2022; Sharman et al., 2023).

If parents are considered singing mentors, that is, principal teachers and key agents of sound, expression, confidence, and delivery to their infants, then this fundamental role merits further investigation in the field of vocal pedagogy. This study will explore parents' beliefs and perspectives on singing with their children, investigating their descriptions and understandings. There is a limited body of literature addressing parents’ beliefs and views about singing with their infants. This research will explore narratives situated in informal singing environments. 

Employing a mixed-methods design, the study examines how parents view, interpret, and describe their singing beliefs and practises with their infants, thereby contributing to a deeper understanding of parental motivations and internal messaging. The following section will appraise the relevant literature on parental perspectives of singing with children and outline the methodological approach.

[bookmark: _Toc223378182]Overview of Literature Review

A narrative review was selected to facilitate the integration of interdisciplinary domains within this topic area, ultimately providing a summary of findings (Green, Johnson and Adams, 2006) The purpose and scope of this Narrative literature review is to systematically appraise and synthesise relevant published literature, including peer-reviewed and grey literature, on parental perspectives on singing to children (Green, Johnson and Adams, 2006). Although narrative reviews are effective at bridging sources from a wide array of studies (Sukhera, 2022), the researcher will critically appraise the chosen literature to examine and assess ‘the advantages and disadvantages of previous research’ (Bell and Waters, 2018, p,21). In explicit terms, this review will examine literature on what shapes the choices and belief systems of parents who sing with infants, assessing findings, querying assumptions, cross-referencing sources and evaluating conclusions (Bell and Waters, 2018)

Searches were conducted for relevant journals, articles, and studies using the following online platforms to ensure comprehensive article capture (Haddaway et al., 2020): Google Scholar, the UWTSD library, PubMed, Medline and Research Rabbit. 

Articles were in English, aligning with the researchers’ native language, and were centred on industrialised Western cultures, organised in a literature summary table (Younas and Ali, 2021). A summary table provided a user-friendly way to efficiently appraise and identify the key components of the chosen literature (Cresswell, 2014). Furthermore, to highlight replicability, the summary table recorded the descriptions, significant themes, and key findings of articles (Haddaway et al., 2020), supporting rigour and encouraging recall of the literature's themes and findings as seen in Appendix A.

The research title was segmented into key phrases, concepts and words to support systematic rigour in the search process.(Siddaway, Wood and Hedges, 2026). Upon reviewing the literature, alternative words and terms surfaced. Furthermore, using pluralisation and synonyms successfully yielded more results (Siddaway, Wood and Hedges, 2026).
The following keywords and phrases were explored.  
singing with children, singing with infants, parental perspectives, sing infants, infant directed singing, motherese, parentese, father sing, mother sing, infant voice, parental belief, parental perspective, caregiver sing, caregivers singing, mother lullaby, music class parent
To encourage a formulaic and rigorous process, the literature was then streamlined to specific articles relevant to the research question rather than an exhaustive topic overview (Siddaway, Wood and Hedges, 2026). Although the literature is limited, the article’s inclusion criteria were restricted to a 2000–2026 timeframe to reflect current parenting practices.

Due to the nuanced nature of the research question, intersectionality of topic domains was anticipated; the papers belonged to the following domains:
Music education, Infant studies, Psychology, Developmental Psychology, Paediatric Nursing, Early childhood music education, Psychology of Music, Early child development.      

In addition to online searches, citation chaining was used to identify key scholars and studies within the domain of the topic (Boell and Cecez-Kecmanovic, 2010) This process examines the bibliographies of relevant works to identify additional sources (Easterly-Smith, Thorpe and Jackson, 2012). A high citation count indicated a prominent scholar, and repetition of a cited scholar’s name in the literature affirmed this. 

The search yielded 22 relevant sources: 20 peer-reviewed articles, a chapter excerpt authored by two key scholars, and a recent position paper from a conference chaired by prominent scholars and researchers in the field of parental and music wellbeing.
[bookmark: _Toc223378183]The Voice in Early Human Development 
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For at least 50,000 years, humans have been able to sound, perceive and create music (Abad and Barrett, 2023). Across cultures and in the earliest stages of life, parents and caregivers utilise vocal interactions to soothe, regulate, appease and stimulate their infants (Custodero and Johnson-Green, 2008; Lense et al., 2022; Papageorgi et al., 2022). Vocal exchanges are heard in the womb, from the commencement of the third trimester (Hippe et al., 2024), where a foetus can discern rhythm, timbre and pitch (Papageorgi et al., 2022). Indeed, post birth, a baby can demonstrate recognition of rhymes exposed to them in utero (Lang, Del Giudice and Schabus, 2020). In the familial environment, a primary caregiver initiates an infant’s first vocal experiences (Cavero, Martínez-Castilla, and Campos, 2024). Significantly, alongside vocal exchanges, nonverbal cues such as gaze, facial expression, and gestures are abundant and integral to dyadic parent-child interactions (Beebe et al., 2016). Ultimately, singing to infants improved survival prospects; singing a lullaby likely evolved to soothe them and enhance survival. By calming a distressed infant, calorie expenditure is reduced, predator attraction is lowered, feeding is improved (Beka and Rasimi, 2024), and caregiving emotional demands are mitigated, thereby increasing the chances of survival (Cirelli, Jurewicz and Trehub, 2019). In contemporary settings, Western, industrialised cultures introduce additional singing voices into domestic environments via smartphones, radios, screens, TVs, and other digital devices, exposing infants to a broader range of vocal palettes (Hippe et al., 2024), albeit recorded.
[bookmark: _Toc223378184]The Parent-Infant Dyad

The primary caregiver and infant form a dyad, a unified pairing (Sharman et al., 2023). In early years, secure co-regulation and interactions between adults and children shape infants’ developmental outcomes and life trajectories (Gudmundsdottir and Trehub, 2015; Provenzi et al., 2018). Adults play a chief role in wiring babies’ brains through social and external stimuli during periods of brain plasticity (Feldman-Barrett, 2020). Specifically, heightened phases of brain plasticity enable sensitive time windows for learning in infants (Hensch and Bilimoria, 2012) and create lasting influences from these experiences across the lifespan (Kathios et al., 2024). Singing to infants is observed to improve areas of language development and vocabulary acquisition (Yan et al., 2021; Boyne, Alviar and Lense, 2025), cognitive processes and literacy (Abad and Barrett, 2023; Liu et al., 2024), socio-emotional practises and bonding (Savage et al., 2020; Damsgaard, Dyring and Brinkmann, 2025) and motor skills (Abad and Barrett, 2023; Boyne, Alviar and Lense, 2025) 

[bookmark: _Toc223378185]Infant-directed singing 

A body of research underscores the universality and powerful shaping influence of Infant-Directed (ID) singing on infants (Gudmundsdottir and Trehub, 2015; Hilton et al., 2022). The unique vocal delivery of communicating and interacting with infants is global, audibly distinct, and recognisable across cultures (Yan et al., 2021; Hilton et al., 2022). Infant-directed speech contains distinctive musical features: higher pitch, exaggerated rhythmic patterns, slower tempo, more melodic contours, and a more dynamic and expressive use of voice (Gudmundsdottir and Trehub, 2015; Politimou et al., 2018, 2019). It differs significantly from adult-directed speech. ID singing is equally recognised across cultures (Yan et al., 2021; Hilton et al., 2022). Specifically, infants’ responsiveness to ID singing is far greater than to speech (Tsang, Falk and Hessel, 2017; Politimou et al., 2019), underscoring its role in early developmental stages.

Singing to infants is also highlighted as providing a nonpharmacological solution to postnatal mental health disorders (Fancourt and Perkins, 2017). Mothers experience a significant lowering of the stress hormone cortisol after 30 minutes of group singing (Fancourt and Perkins, 2018). Accordingly, these affirmative outcomes are also reflected in a pilot study by Davis and Kola-Palmer (2025), which reported statistically lower postnatal depression scores among their 57-parental population. Drawing upon both self-reported and biological findings, these affirmative findings hold some significance as parental depression can directly impact ‘poorer psychological and behavioural development’ outcomes for an infant (Fancourt and Perkins, 2019:135).

These findings illustrate the importance of examining parental motivations for singing to infants, given that they are key agents in infant development and can personally benefit from the biological processes that arise within the dyad. In this vein, informal foundational vocal pedagogy may be rooted in the home environment, in these intuitive vocal transactions between caregiver and child.
[bookmark: OLE_LINK3]
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Neural imaging techniques demonstrate that, in newborns, listening to singing co-activates the auditory cortex alongside sensorimotor and salience networks (Loukas et al., 2024), suggesting that whilst infants process sound, they engage movement circuits and assess the attentional significance of singing. Furthermore, the sung voice engages these networks more potently than instrumental music for infants, highlighting the significance of singing as an influential early developmental tool (Loukas et al., 2024). 

Notably, direct neural imaging techniques examining the brains of singing parents are scarce, thereby inviting further investigation of this under-researched population. Nonetheless, a study by Parsons et al. (2017) examined neural responses to infant vocal cues, including crying, cooing, and verbalisations. Their findings highlighted that a distributed network of pathways is engaged in the maternal brain, primarily in the orbitofrontal cortex (OFC) and the amygdala (Parsons et al., 2017). The OFC is part of the prefrontal cortex, which contributes to executive functions in decision-making (Cohen, 2015). Specifically, the orbitofrontal area appraises emotional situations and promotes adaptive strategising (Rolls, 2023), a crucial skill for managing parenting in fluctuating, stressful situations. 

The amygdala's activation to an infant’s distressing sounds, cues and facial expressions is correlated with responsivity and sensitivity in parenting. (Swain et al., 2014). Primarily, the amygdala’s core function is to detect emotionally salient stimuli, which, in parenting realms, can include an infant’s distress cues alongside positive signals and gestures (Kim, Strathearn and Swain, 2016). Significantly, the parental amygdala also interacts with brain reward systems, for example, pathways that release neurochemicals such as oxytocin and dopamine, which reinforce emotional bonding and caregiver sensitivity (Kim, Strathearn and Swain, 2016). What is well established in widely cited literature is that the pairing of the parent infant dyad generates a cocktail of neurotransmitters that biologically facilitates survival, affect regulation and ‘dyadic unity’ (Feldman, 2012). Furthermore, it provides the biological evidence that underpins core components of attachment theory (Bandura, 1977), in particular, caregiver responsiveness and seeking connection (Bretherton, 1992).

Overall, these findings highlight the myriad neural responses activated by the singing voice, including heightened emotional bonding, the sensorimotor system, salience, and reward circuitry within the parent-infant dyad. These neural transactions provide a foundation that promotes a deeper biological understanding of parental singing practises and perspectives. 

[bookmark: _Toc223378187]Theoretical lens  

There is a wealth of early years research, literature, and practices that detail an extensive range of theoretical viewpoints, acknowledging the early years period as a foundational phase of an infant’s social, emotional, cultural, and physiological life (Feldman, 2015; Mclean, 2016; Economidou Stavrou and Ntani, 2023; Yin et al., 2025). The following theoretical perspectives serve as an appropriate conceptual underpinning for this study.

[bookmark: _Toc223378188]Attachment theory

Attachment theory posits a biological human predisposition to form attachment relationships, increasing the likelihood of survival through the safe and close proximity between caregiver and child (Bowlby, 1969; Scharfe, 2017). Ultimately, significant hierarchical attachments can be formed throughout the lifespan; they can influence a positive life trajectory (Bowlby, 1969). In infancy, the primary caregiver is often the dominant attachment figure (Scharfe, 2017), ultimately a child is evaluating if their caregiver is a ‘safe haven’ and a ‘secure base’ (Newman et al., 2022, p. 431) Systematic reviews demonstrate that musical activities may encourage secure attachment and enhance responsivity, bonding and co regulation between parent and infant (Newman et al., 2022). Furthermore, in a singing context, vocal sounds emitted from infants elicit responses from parents and, in turn, prompt children to seek proximity to the main caregiver (Scharfe, 2017). A stable attachment evolves when a child's needs are consistently met by a caregiver (Newman et al., 2022). 

Ainsworth et al. (1978) identified that parental sensitivity to infant cues is a central component of successful infant attachment, ultimately fostering a sense of safety. Responsivity and sensitivity to infant cues are a central biological feature of caregiving (Feldman, 2015; Trehub, 2023). Singing to infants may not be an isolated musical act, but can function as a communicative, proximity-based emotional-regulating mechanism within the parent-infant dyad (Gerry, Unrau and Trainor, 2012; Hilton et al., 2022; Trehub, 2023). Adopting an attachment lens allows researchers to view the singing mechanism as a fundamental form of dyadic responsivity. Moreover, examining how a parental voice functions within the dyad can reveal what parents believe and what perspectives they hold on singing to their infants.

[bookmark: _Toc223378189]Social learning theory 

Bandura’s (1977) central argument in social learning theory addresses the influence of ‘modelling’: children imitate the behaviours of significant others. In this context, adults singing confidently serves as a model of behaviour and a cue to beliefs about infants' singing (Lense et al., 2022; Sharman et al., 2023). Modelling refers to an individual who ‘has observed a demonstration and response and factors surrounding it’ (Fryling, Johnston and Hayes, 2011).  According to Bandura’s (1977) social learning theory, infants attending a singing class observe the ‘modelling’ actions of significant adults form behavioural propensities without the need for direct reinforcement (Fryling, Johnston and Hayes, 2011). Additionally, through this lens of observational learning, the absence or avoidance of singing can convey messages about its value (Salvador and Menon, 2025). Significantly, children copy the emotional undertone, not just the outward displays of caregiver behaviour (Bandura, 1977).

Bandura’s social learning theory introduces (1977) ‘Reciprocal determinism’ as a useful lens for understanding the symbiotic influences at play within the parent-infant dyad. Bandura (1977) suggests that learning can be a dynamic, reciprocal process, rather than a top-down, one-directional transaction from parent to child (Bandura, 1977). Therefore, an infant’s behaviour can shape a parent’s responsivity (Provenzi et al., 2018). For example, in singing classes, parents who actively sing in response to their infants have increased parental confidence (Savage et al., 2020). Emphasising the mutual influence of behaviour on responsivity, and ultimately parental efficacy (Sharman et al., 2023). Parental self-efficacy is equally underpinned by social learning theory (Bandura, 1977), facilitated through actively modelling behaviours, acknowledging that human agency and active engagement are essential to successful learning. Thus, singing with infants is not merely a passive process but an active, co-constructed engagement, influenced by each member of the dyad (Sharman et al., 2023). 

In Bandura’s (1977) framework of reciprocal determinism, the mutual influence between parent and infant is acknowledged, and social learning theory emphasises the impact of modelling on infant behaviour. To better understand how modelling can be promoted, encouraged, or impeded in a relational communicative dynamic, exploring parental motivations and inner messaging is crucial. This study will investigate the merit of these theoretical perspectives and ascertain if reciprocal determinism and modelling factor into parents' singing behaviours within the dyad.

[bookmark: _Toc223378190]Parents’ Perspectives on singing to infants

Parental perspectives are often overlooked, as early years research frequently prioritises infant outcomes, either contextualising adult participants as passive subjects or neglecting to investigate them in depth (Butler et al., 2020) . For example, there is limited research on the effects of dyadic interactions on maternal health and well-being (Provenzi et al., 2018).  Despite parental influence on infant modes of development, parental singing narratives remain underexamined (Boyne, Alviar and Lense, 2025). Conversely, there exists rich parental perspectival discourse on medically vulnerable and pre-term children; however, paternal perspectives are significantly underrepresented in preterm/neonatal literature (Mclean, 2016). Overall, across the literature, the male perspective is significantly underrepresented (Damsgaard, Dyring and Brinkmann, 2025).

The limited studies conducted report that parents believe musical activity has positive effects on non-musical domains for their infants (Boyne, Alviar, and Lense, 2025), a phenomenon known as far-transfer effects (Bigand and Tillmann, 2022). For parents, infant musical engagement is perceived as influencing socialisation, cognition, academic achievement, and motor skills (Macglone, Wilson and Macdonald, 2022; Economidou Stavrou and Ntani, 2023; Beka and Rasimi, 2024). Significantly, parents in a study by Economidou Stavrou and Ntani (2023) repeatedly reported reading or hearing about the many ‘benefits attributed to early engagement with music’, emphasising a broader cultural appreciation amongst the albeit small sample of 12 Cypriot parents (Economidou Stavrou and Ntani, 2023, p. 3).

A recurring theme for parents is perceived improvement in infant socioemotional development (Kathios et al., 2024). Moreover, socialisation and learning in a singing class constitute embodied learning for an infant, a necessary and well-practised skill set for ‘school readiness’ (Pitt and Hargreaves, 2017; Barrett and Welch, 2021). Importantly, the capacity for singing sessions to foster early developmental skills has implications for underserved communities, offering an accessible, empowering parental tool to encourage learning readiness for all (Savage et al., 2020).

[bookmark: _Toc223378191]Motivating factors in singing to Infants

Much singing outside of the home can be found in early years music classes. (Trainor et al., 2012). Parental motivations for attending singing classes are a crucial insight into where informal singing occurs for the dyad; music classes often provide the forum for parental research studies (Pitt and Hargreaves, 2017; Savage et al., 2020; Barrett and Welch, 2021). In studying this population, parents are inspired to take infants they believe show musical aptitude or ‘potential’ (Economidou Stavrou and Ntani, 2023) or they feel that infants' emotional well-being is enhanced (Beka and Rasimi, 2024). Significantly, parents reported personal incentives to attend a group setting, the fostering of parental confidence and efficacy (Savage et al., 2020), providing a valuable social element to mitigate isolation associated with parenting (Savage et al., 2020), and a ‘safe haven’ for displaced dyads during wartime (Hadar et al., 2025).

A key motivation for parental singing centres on perceptions of music's benefits for infants; these beliefs are a stronger predictor than a parent’s formal musical training (Boyne, Alviar and Lense, 2025). While the literature links parents' level of musical training to their beliefs about the importance of music (Politimou et al., 2018); parents with formal training report weak to no correlations to singing with infants (Ilari, 2005; Politimou et al., 2018). Fascinatingly, singing, which does not require prior formal instruction to engage in, is viewed as an intuitive, organic ‘natural social performance’ in the home environment and can be entirely separate from a parent’s musical training (Boyne, Alviar and Lense 2025). 

[bookmark: _Toc223378192]Parents’ beliefs about singing 

[bookmark: _Toc223378193]Singing identity

The literature reports a lack of singing identity for parents; they frequently don’t self-identify as musical or singers (Macglone, Wilson and Macdonald, 2022; Salvador and Menon, 2025). Salvador and Menon (2025) describe the influence of a ‘negative defining experience involving an authority figure’ that leaves a lifelong imprint (Salvador and Menon, 2025, p. 69), reinforcing a negative self-perception of parental singing ability. Furthermore, a competitive environment that emphasises skill comparisons and technical prowess can detrimentally affect musical identity formation, often reflecting childhood school experiences (Salvador and Menon, 2025). This can be particularly detrimental, as a perception of being a ‘musical’ person can positively influence a person’s musical engagement (Pitt and Hargreaves, 2017).
There are also enduring presumptions surrounding musical ability, with some adults viewing singing as an innate talent rather than a learnable, developmental skill (Knight, 2013; Macglone, Wilson and Macdonald, 2022). With the infiltration of reality TV singing shows into the cultural landscape, it is reasonable to believe that public perceptions of singing are influenced by equating technically advanced vocalisations with a benchmark of successful singing (Bartlett, 2019; Krause, Forbes and Lowe-Brown, 2025). Thereby reinforcing the idea that singing is perhaps unattainable, unrealistic and unsustainable. Although Western populations appear susceptible to this viewpoint in the literature (Knight, 2013), it is not limited to these geographical parameters. Knight (2013) references two different African tribes with contrasting cultural perspectives: one considering music as a definitely inheritable trait, and the other maintains that humans have ‘equal musical potential at birth’ ((Knight, 2013) p. 147). Underscoring the importance for a Western researcher to recognise wider global adult trends and perspectives on human artistic ability when gathering knowledge.

Moreover, singing identity can be influenced by a cultural community resistant to change rather than by adverse personal experiences. A fascinating study by Alsedrani (2024) surveyed 446 parents in Saudi Arabia and further narrowed the sample to 35 who opted in to a follow-up questionnaire. Interestingly, early years music introduced into classes in 2022 was perceived by parents as unnecessary and unimportant to early educational development. Learning music was also considered in conflict with certain elements of Saudi Islamic religious culture. As a contrasting perspective, this study serves as a reminder to policymakers and researchers that the lens through which we observe populations can be limited by geography, culture, value systems, and beliefs.  

While some parents don’t identify as singers, this lack of label doesn’t affect their singing behaviours with children. Music is repeatedly highly valued within the literature (Pitt and Hargreaves, 2017; Abad and Barrett, 2023). Changing a distorted, complex cultural narrative may be challenging for voice practitioners, but affirmative messaging about the value of singing to infants is clearly reaching the parenting community.

[bookmark: _Toc223378194]Existing Methodologies in Research 

Methodological research on singing to infants is predominantly qualitative. Research that exists has limitations, a lack of design variety. Additionally, a lack of diverse demographics, including very small sampling (Abad and Barrett, 2023), self-reported instruments (Boyne, Alviar and Lense, 2025), often gender imbalanced (Stegenga et al., 2024), and focuses on populations that affirm musical attendance rather than neutral respondents (Barrett and Welch, 2021). Due to time constraints, this study will not be able to address all of these underrepresentations. However, the investigation will attempt to identify and synthesise key themes and messaging by utilising a mixed-methods approach to robustly capture data in both depth and breadth.

[bookmark: _Toc223378195]Methodology

[bookmark: _Toc223378196]Research Design

This chapter outlines the study’s methodological approach. It will describe the mixed-methods research design, the epistemological position and the procedures for participant recruitment, data collection, and analysis. A convergent parallel mixed-methods design, combining an online survey and semi-structured interviews, provides robustness by offering both breadth and depth of data (Cresswell, 2014). This methodological choice aligns with the study design by Pitt et al. (2017) but differs in that it focuses solely on a parental population rather than practitioners. 

Quantitative data were analysed using open-source Jamovi software to generate descriptive and correlational statistics. Reflexive Thematic Analysis was applied to the qualitative data set to identify patterns and trends (Braun and Clarke, 2022). This study combines an interpretivist and constructionist lens, viewing the researcher as an instrument for inductive analysis of data (Braun and Clarke, 2019) and recognising parental narratives as subjective and socially constructed (Denzin and Lincoln, 2018).

In summary, a literature review, online surveys and semi-structured interviews will be conducted to facilitate data triangulation, thereby enhancing the validity of the findings by combining breadth and depth of data extraction (Patton, 2002).
[bookmark: _Toc223378197]Philosophical and Epistemological Positioning

While the application of Braun and Clarke’s (2022) Reflexive Thematic Analysis situates this study within an interpretivist paradigm, it also draws on social constructionism, which recognises that meaning-making is subjective, culturally situated, and context-specific for humans (Denzin and Lincoln, 2018). Additionally, the work environment in the early years sector is highly relational; there exists no objective, external truth. Instead, meaning is co-constructed through parental and infant social exchanges (Easterly-Smith, Thorpe and Jackson, 2012), both verbal and non-verbal. Human narratives reveal human experience, which is unavoidably embedded in political, cultural, and social contexts (Burr, 2025). Individual and social factors significantly shape the parental worldview (Gough and Madill, 2012). During the analysis phase, constructionism becomes intertwined with a researcher’s interpretative positionality, in which both ideological lenses are ‘felted’ together to support sense-making (Braun and Clarke, 2022).

By employing RTA on the interview dataset, the researcher engages in meaning-making through inductive analysis, interpreting participants' socially constructed self-reported narratives and texts. These two positionalities work in concert. Braun and Clarke (2019) specifically address ‘generating’ themes within RTA, underlining an interpretive standpoint. Importantly, researcher subjectivity is promoted as a crucial aspect of research inquiry (Kvale and Steinar, 2007; Gough and Madill, 2012; Braun and Clarke, 2019); bias is recognised as an inescapable byproduct of the research process, indeed an integral component of the research journey. 

Gough and Madill (2012) emphasise the adoption of a ‘reflexive scientific attitude’ in the research process and view self-awareness as enriching it (p. 374). It is important to emphasise that both interpretivist and constructionist positionalities can operate simultaneously while maintaining clarity and validity, especially in relational research contexts. The application of these two lenses maintains the centrality of parents’ meanings and experiences to the study.


[bookmark: _Toc223378198]Participants and Recruitment

To meet the inclusion criteria, participants were required to be parents of children aged 0-4 years. In the UK, the term "early years” encompasses this age range and refers to children attending early years groups with their caregivers (GOV.UK 2026). 148 participants were recruited online via purposive and subsequently snowball sampling through Facebook parenting groups, a survey exchange platform named Survey Circle, and Reddit, as well as through convenience sampling of face-to-face parental singing groups (Naderifar, Goli and Ghaljaie, 2017). Tactical choices were made to avoid Facebook groups populated by parents who were professional musicians (Mehr, 2014), to encourage diverse responses and mitigate bias in the sample, ultimately enhancing the generalisability of the findings (Patton, 2002). 

Additionally, to encourage equity for socially underrepresented groups, English-speaking Facebook groups with diverse membership were deliberately sought out and invited to participate, including groups characterised by ethnicity, sexual orientation, and socioeconomic status. One drawback of this recruitment approach is that digital poverty could be a barrier to online participation, as could being a non-English reader or speaker, potentially affecting representativeness (van Dijk, 2006). Thus, the methodological constraints of time-limited projects for a researcher-practitioner are highlighted. 

To determine which questions could add value and relevance to the study, a preliminary focus group was conducted with 8 convenience-sampled parent-participants from a music class in a library setting. The Transcriptions of which are documented in Appendix B. The researcher adhered to ethical practices with this soft-focus group, including anonymity, the right to withdraw, and transparency of objectives (Cresswell, 2014). The focus group helped identify the technical challenges and practical limitations of conversations during childcare, leading to the creation of semi-structured questions recorded in Appendix C. Significantly, facilitating childcare was necessary to accommodate parental time; however, responses ultimately clarified and refined the central thrust of the interview questions. The following themes were explored: perceived value of singing, perceived relationship with the singing voice, practises and routines for singing with infants, Impact of becoming a parent on singing, infant responsivity on the singing voice, family legacy messaging on the singing voice, and perceived practitioner awareness. 
[bookmark: _Toc223378199]Data Collection Methods

[bookmark: _Toc223378200]Online survey 

A quantitative online survey was used as the data collection tool, formatted in a Google document, with 36 items measured on a 5-point Likert scale, observed in Appendix D. A QR code directed participants to an anonymous response form that took 5-6 minutes to complete. The survey was influenced by a previously developed Music@Home survey (Politimou et al., 2018). This survey was devised as a psychometric instrument to assess musical engagement in infants' home environments (Politimou et al., 2018; Schaal et al., 2020).

Previous research demonstrates that survey design is inherent to participant engagement and cooperation. Acknowledging the phenomenon of ‘response burden’ (Rolstad, Adler and Rydén, 2011) is ethically imperative for a researcher working with a parental population. Parents of 0-4-year-old children are likely already at mental and physical capacity and time-limited. Ethically, the researcher strives to be the least burdensome agent possible, especially given insider knowledge of the time demands of parenting. Therefore, simple, concise questions utilising short Likert scales may encourage increased participant engagement (Galesic and Bosnjak, 2009); however, this scale design choice may limit nuance due to its one-dimensionality (Yoonjoung Heo et al., 2022). Furthermore, the online survey is intentionally situated within the positive psychology framework to avoid the sense of being ambushed among a potentially vulnerable participant population. In a research context, Positive psychological frameworks deliberately measure ‘flourishing’ factors rather than pathology and perceived deficit (Fredrickson, 2001; Keyes, 2002), ultimately contributing to reduced anxiety among respondents (Fredrickson, 2001).

To mitigate the inherent limitations of a Likert scale (Yoonjoung Heo et al., 2022), the investigation and cultivation of more nuanced narratives was conducted through semi-structured individual interviews. 6 participants were convenience-sampled for face-to-face interviews, thereby enhancing the validity of the qualitative research findings. Ultimately, a combination of findings should enable the identification of patterns and trends in the survey data.
Admittedly, a positive psychology framework can be viewed as limiting the scope of the data probe, as it is a practice that remains intentionally affirmative; it can skew Likert scales toward socially desirable responses (Persson, Björklund and Bäckström, 2025). However, the adoption of this design reflects the researcher-practitioner’s musical philosophy in this domain of early years work. This approach deliberately avoids blindsiding parents during intense stages of child rearing and in transformative life chapters. In this vein, the researcher attempts to create a more socially aware, inclusive, methodologically sound approach to this investigation (Knoop et al., 2025) 

[bookmark: _Toc223378201]Semi-Structured Interviews

A detailed analysis of six semi-structured interviews complements the range of responses from the online survey. Interviews were conducted with a convenience sample of parents attending existing early years groups, who were deliberately selected to reflect the survey population’s gender distribution, thereby enhancing internal validity (Cresswell, 2014). 

[bookmark: OLE_LINK10]The semi-structured interview enables a more nuanced narrative to emerge, allowing participants to share their ‘life-worldview’ of phenomena, ultimately providing rich data for the researcher to interpret (Kvale and Steinar, 2007). Six Interviews were conducted in person to accommodate childcare and audio-recorded for later transcription; they lasted a mean of 14.03 minutes. Parents were gently invited to participate, following verbal and signed consent recorded in Appendix E, they were repeatedly reminded that participation was voluntary and that they could withdraw at any time. Directed questions were used to elicit detailed parental beliefs and experiences; in addition, space was included in the interviews to enable a flexible forum for participant stories (Rabionet, 2011). The setting was informal and inclusive due to the need for childcare. Although a challenging environment to manage due to the volume of voices and play, the inclusion of childcare fostered pre-interview rapport and a more informal atmosphere (Kvale and Steinar, 2007), creating an appropriately responsive environment for parents and their infants. Warm, professional feedback was provided during the interview process to create a reassuring tone (Patton, 2002). Additionally, the researcher recognised that one candidate would incur a burden and inconvenience in participating in an interview and therefore did not follow up with that parent. 
[bookmark: _Toc223378202]Data Analysis

Data from the transcripts documented in Appendix F were entered into Taguette, an open-source software programme used solely to organise data and enable manual coding aligned with the objectives of RTA (Braun and Clarke 2019). To support the contextualisation of the qualitative findings and to identify popular beliefs, attitudes and behaviours in the parental singing domain. Quantitative data were analysed to identify patterns and trends. 

[bookmark: _Toc223378203]Quantitative Data Analysis

The quantitative component of the study will provide descriptive and correlational statistics, enabling the researcher to identify themes and patterns that relate to the beliefs and behaviours of the parental population. The use of Jamovi supported this process. The results enabled the researcher to identify themes and chosen correlations in attitudes and behaviours related to the research question.

[bookmark: _Toc223378204]Qualitative Data Analysis

The analysis of interview transcripts uses reflexive thematic analysis (Braun and Clarke, 2019, 2020). Reflexive Thematic Analysis (RTA) has six phases of protocols that ultimately lead to the extraction of relevant themes from a data set. Braun and Clarke (2019) describe the six phases of the analytical process: familiarisation with the data and the inductive generation of initial codes through scanning of the transcripts. The search for themes is followed by a revision of the themes, which may involve reducing and collapsing themes as required. Finally, naming themes and writing up a report. The RTA process is iterative and is unavoidably subjective due to the researchers’ choices and innate biases (Gehrke, Graham and Jack, 2021). 

To assist in this phased process, the use of open-source Taguette software enabled manual researcher coding aligned with Braun and Clarke's philosophical underpinnings. In 2026, avoiding AI support tools in software is proving challenging given their ubiquity in the wider digital landscape. To authentically and fully understand the dataset as a researcher, a deliberate choice has been made to avoid AI predictive qualitative coding tools. This sentiment reflects Braun and Clarke’s declaration that a researcher’s subjectivity is ‘a resource, rather than a potential threat to knowledge production’ (Braun and Clarke, 2019, p. 591). 

[bookmark: _Toc223378205]Artificial Intelligence

Interestingly, the potential risks and opportunities associated with Artificial Intelligence (AI) influence may be a pertinent concern in the research climate. While a researcher is mindful that human-sourced subjectivity and bias are inherent components of the research process. A significant benefit in time-constrained research is the ability to humanly curate AI to ethically support and engineer a smoother, time-efficient process (Ellikkal and Rajamohan, 2024; Lee et al., 2024). This study utilised AI in the search process, using online University library platforms, Research Rabbit, Mendeley, Otter.ai, ChatGPT and Google. A summary of appropriate literature was verified by the researcher through manual reading of the source material, again emphasising the researcher-AI dynamic pairing that necessitates an ethically conscientious researcher landscape. In commissioning these initial search aspects to AI, the researcher can access a well-meaning assistant rather than a cognitive replacement (Bozkurt, 2024). Spell-checking and grammar-correction tools were used to create a more professional, grammatically accurate report. The avoidance of any generative mechanism was strictly adhered to, aligning with UWTSD AI policy (Voice Study Centre, 2025). Additionally, the researcher is acutely aware of AI hallucinations and academic misfiring created by platforms; critical thinking and information verification are profound and important components of the researcher's toolkit, especially in shaping a meaningful career trajectory.

[bookmark: _Toc223378206]Insider Researcher and reflexivity

Researcher positionality and bias are intrinsic in any study design. However, as an insider researcher who shares the role of parenting, it is ethically imperative to reflect on one’s positionality whilst negotiating dual communities (Bolton, 2010; Bulk and Collins, 2024). A reflexive and critical approach to monitoring assumptions during data collection and analysis can promote objectivity in the research process (Bonner and Tolhurst, 2002). Researchers must tread sensitively and carefully, recognising that the nature of the enquiry can signal a subtle power imbalance (Cresswell, 2014). Additionally, care is required in managing a population in a transformative period of life. For example, some survey responses revealed the challenging emotional terrain of this topic area. One online respondent mentioned the ages of their ‘living’ children, an unavoidably instinctive response for a parent. As an insider researcher, the profound landscape of loss in this subject area is organically understood (Bulk and Collins, 2024). Another online respondent dismissed the survey topic and described interacting with guns as a preferred, shared activity with their children. This response is significant, as it aligns with findings from Barrett and Welch's (2021) study, in which some respondents reported musical absence in their childhoods. Ultimately, all responses can be rich data for a researcher. Thus, reflexivity is an ongoing process in the nature of research enquiry for a researcher, where ‘our responsibility is to critically examine our world and how we position ourselves and are positioned within that world’ (Ryan and Walsh, 2019). Crucially, not all insider research participants will share our worldviews and assumptions. 

[bookmark: _Toc223378207]Ethical Considerations

Ethical approval was obtained from the University of Wales Trinity Saint David (2025), as detailed in Appendix G and ethical regulations and guidelines were adhered to (UWTSD, 2022). A signed consent form was obtained from the CEO of an early years charity to create transparency and accountability regarding the research aims, risks, and the use of the organisation's participants in the research process, noted in Appendix H. All adult participants provided verbal and signed consent for interviews as and were provided with helplines as documented in the Appendix I. A self-consent letter was signed by the researcher shown in Appendix J. Personal names in the transcripts were assigned acronyms to protect personal and sensitive information (Bell and Waters, 2018). An opening gateway question in the online survey obtained participants' consent, and responses were anonymised by default in the Google Forms document. 

Furthermore, it was repeatedly emphasised to all face-to-face interviewees that their consent to participate in this study was voluntary (Cresswell, 2014), as was ongoing dialogue regarding the study objectives (Denscombe, 2003; Bell and Waters, 2018). Adults were informed that the interview was not centred on the researcher but on the wider practitioner community, to encourage impartial responses. However, there exists recognition that social desirability may be present in any given participant’s response. All online responses were anonymised by default, and data stored on a secure server from a personal MacBook will be destroyed upon completion of the study (Bell and Waters, 2018).

The study aims to gather parents' perspectives using mixed-methods instruments to achieve data triangulation, enhancing trustworthiness and generalisability of the findings.

[bookmark: _Toc223378208]Findings and Discussion 

[bookmark: OLE_LINK7]This study combines an online survey of 148 respondents with 6 semi-structured interviews. The findings are presented sequentially, beginning with the quantitative data, followed by the qualitative data, which further expand understanding of the themes and patterns identified in the quantitative dataset.

Quantitative data were analysed using Jamovi software. The original statistical outputs are detailed in Appendix K. Pearson's r values in the study tables have been rounded to two decimal places to enhance readability (Wilkinson, 1999). 148 responses were recorded in the online survey. However, one participant failed to answer a majority of questions past the consent gateway question, leaving n=147. Additionally, when respondents failed to answer or made mistakes, Jamovi statistically accounted for the remaining respondents. 

Descriptive statistics indicated that of n=148 respondents, 86.5% were female, whilst 13.5% were male, reflecting typical demographic findings in current early years research studies. 
The median age of parent respondents was 34, with outliers at 17 and 55 years old.

[bookmark: _Toc223373859]
Figure 2 Age of Respondents
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The proportion of parents with higher educational backgrounds is significant in the population, thus aligning with cited research demographics in the literature (Liu et al., 2024), which often reflect a predominantly middle-class population. 70.4% of participants have obtained a university education or higher level of qualification, as shown below:


[bookmark: _Toc223373860]Figure 3 Level of Education
[image: Forms response chart. Question title: Highest level of education:. Number of responses: 145 responses.]

The musical background of parents also shows that 25% of the population received formal training on a musical instrument. 
[bookmark: _Toc223373861]


Figure 4 Musical Training of Participants
[image: Forms response chart. Question title: Musical background/training:
. Number of responses: 148 responses.]

[bookmark: _Toc223378209]Musical Background and Beliefs 

Analyses were conducted to determine if there existed correlations between parents' musical backgrounds and their beliefs. A small positive association was observed between a parent’s musical training and emotional bonding with an infant (r = .25, p = .002). However, a musical background was not significantly associated with beliefs about the importance of singing (r = .06, p = .481) or the benefits of singing to infants, regardless of parental ability (r = .14, p = .084). This correlation aligns with findings from a study by Boyne et al. (2025), which found that greater formal musical training was not associated with increased self-reported singing at home. Thus, illustrating the division between parental beliefs and behaviours. Boyne et al. (2025) suggest that a contributing factor to the lack of self-reported singing may be that it is an intuitive behaviour that does not necessitate formal training and is somehow considered an independent activity. By integrating both quantitative and qualitative data in this research, a theme emerges: that singing identity is culturally and experientially constructed for parents; the separation between singing beliefs and behaviours also appears in the qualitative dataset.

[bookmark: _Toc223378210]Emotional Value of Singing

Parental beliefs about the emotional value of singing show significant relationships. The importance of singing for child development was moderately to strongly associated with the perception that infants benefit from a singer regardless of skill set (r = .32, p < .001) and stronger emotional bonding (r = .51, p < .001). Notably, parental views that infants benefit from singing, regardless of parental ability, were strongly correlated with emotional bonding (r = .55, p < .001). These results underscore the emotional value parents assign to singing; affect attunement and bonding are significant components of attachment theory processes within the dyad, and the findings support their presence. Furthermore, it speaks to the singing identity of a parent as a multifaceted construct. Emphasising singing as both objectively valued and emotionally salient within the parent-infant dyad, it can be independent of prior musical experiences.
[bookmark: _Toc223374175][bookmark: _Toc223377302]Table 1 Pearson correlations between musical background and parental singing beliefs
	Variable
	1
	2
	3
	4

	1. Musical background/training
	—
	
	
	

	2. Singing important for development
	.06
	—
	
	

	3. Benefits even if parent not a good singer
	.14
	.32***
	—
	

	4. Singing strengthens parent–child bond
	.25**
	.51***
	.55***
	—


Note. Values are Pearson’s r.
· p < .05, ** p < .01, *** p < .001.
N ≈ 146.

One barrier to singing with infants, as revealed by descriptive statistics, is that 52.6% of parents felt too tired or stressed to sing, compared with 21.9% who lacked confidence in their singing ability. This statistic suggests that parental motivation to sing to infants exists, albeit influenced by life pressures, and is possibly separate from personal confidence.

[bookmark: _Toc223378211]Daily activity

Singing is a daily activity, with 73.5% of parents reporting singing with infants several times a day, illuminating the frequency of parental infant singing exchanges in domestic, informal settings. Many parents are habitual, daily singers, as reflected in the qualitative findings, in which singing is a daily tool for accompanying parenting tasks and activities. These findings echo those of Custodero and Johnson-Green (2008), in which music is predominantly viewed as a caregiving tool, rather than an educational medium for parents. This quantitative finding suggests that regular singing behaviour may be motivated by the necessity of daily parenting routines and chores, which aligns with interview participant testimony.
[bookmark: _Toc223374176][bookmark: _Toc223377303]Table 2 How often do you sing with your child?
	

	How often do you sing with your Child?
	Counts
	% of Total
	Cumulative %

	Once a day
	15
	10.2%
	10.2%

	Once a day, Several times a week
	1
	0.7%
	10.9%

	Once a week (or less)
	4
	2.7%
	13.6%

	Rarely/never
	2
	1.4%
	15.0%

	Several times a day
	108
	73.5%
	88.4%

	Several times a day, Once a day
	1
	0.7%
	89.1%

	Several times a week
	16
	10.9%
	100.0%



[bookmark: OLE_LINK1]
Among the population, the most widely circulated songs were nursery rhymes and lullabies, with 93.9% of parents singing this repertoire, followed by 74.8% who made up and improvised songs. The use of improvisation in the parental population is a significant finding and isn’t explicitly addressed in the literature, partly due to semantic differences across research domains. However, qualitative findings support the prevalence of improvisational transactions between parent and child. All interviewees spoke of adapting and creating spontaneous songs and lyrics, emphasising parental creativity and improvisation in an informal setting. 

[bookmark: _Toc223373862]







Figure 5 Type of Songs that are sung
[image: Forms response chart. Question title: What type of songs do you sing? (check all that apply). Number of responses: 147 responses.]
[bookmark: _Toc223378212]Digital 

The following pie chart shows the use of digital services and resources in the domestic setting. The percentage of parents who sing popular TV and radio songs at home (68%) corresponds to the population’s engagement with digital app services (69.4%). 7.5% of parents never engage with this technology, possibly due to purist tendencies in singing practices, apathy, or financial barriers in acquiring it. Moreover, Yan et al. (2021) discovered that little has changed in parents’ singing behaviours to infants over the last 30 years, despite the sharp rise of smart technologies introduced into the home environment. This insight suggests the universality of singing as a biologically embedded form of interaction within the dyad, untouched by technological leaps or temporal factors. This finding also effectively supports the mechanisms associated with attachment theory (Bowlby, 1969), namely that parents’ singing responsiveness within the dyad is enduring.
[bookmark: _Toc223373863]





Figure 6 Media usage
[image: Forms response chart. Question title: Do you use media (apps, YouTube, recordings) to support singing with your child?

. Number of responses: 147 responses.]

[bookmark: _Toc223378213]Virtuous cycle

Singing frequency is positively associated with perceived infant responsiveness (r = .39, p < .001), emotional bonding (r = .35, p < .001) and is significantly associated with parental confidence (r = .33, p < .001), suggesting a virtuous singing cycle reinforced by infant responses. Singing behaves as a relational, interactive activity within the parent-infant dyad, not merely a standalone musical activity. Infant responsivity to singing and outcomes contribute to parental confidence. In alignment with the literature (Feldman, 2015; Gudmundsdottir and Trehub, 2015; Trehub, 2023), infant responsiveness is a catalyst for parental singing practices, as is evident in the qualitative data, where infants’ reactions prompt singing by parents. Descriptive statistics showed that 52.4% of parents indicated singing had improved their confidence as parents, underscoring that improved parental self-efficacy can manifest through singing practises with infants as revealed in previous studies (Savage et al., 2020; Sharman et al., 2023). 
This interrelated singing behaviour illuminates the synchronisation of singing practises within the parent-infant dyad. Notably, child responsiveness, emotional bonding, and singing confidence were all positively correlated (r = .29–.42, p < .001), further underscoring the symbiotic qualities of singing to infants.


[bookmark: _Toc223374177][bookmark: _Toc223377304]Table 3 Pearson correlations between singing frequency, child response, bonding, and parental confidence
	Variable
	1
	2
	3
	4

	1. Frequency of singing
	—
	
	
	

	2. Child responds positively to singing
	.39***
	—
	
	

	3. Singing strengthens parent–child bond
	.35***
	.42***
	—
	

	4. Parent feels confident singing
	.33***
	.29***
	.42***
	—


Note. Values are Pearson’s r.
· p < .05, ** p < .01, *** p < .001.
N ≈ 146. 
[bookmark: _Toc223378214]Non-musical domains

An analysis of parental beliefs on singing to infants found strong positive correlations between perceived developmental and emotional outcomes for children. Indeed, all beliefs were positively correlated. Parents who considered singing important for early development showed positive correlations with language development (r = .54, p < .001), emotional development (r = .65, p < .001), and a sense of safety (r = .56, p < .001). A positive association with singing was observed across all these outcomes, regardless of the parents' singing ability. These patterns suggest a strong perceived value and appreciation for singing in non-musical domains, which tallies with the qualitative findings of this study and the wider literature (Mclean, 2016; Savage et al., 2020; Barrett and Welch, 2021).
[bookmark: _Toc223377305]Table 4 Pearson correlations between parental beliefs and the developmental value of singing
	Variable
	1
	2
	3
	4
	5

	1. Singing important for development
	—
	
	
	
	

	2. Singing supports language
	.54***
	—
	
	
	

	3. Singing supports emotional development
	.65***
	.46***
	—
	
	

	4. Singing provides safety/comfort
	.56***
	.56***
	.51***
	—
	

	5. Benefits even if parent not a good singer
	.32***
	.62***
	.34***
	.48***
	—


Note. Values are Pearson’s r.
· p < .05, ** p < .01, *** p < .001.
N ≈ 146.
[bookmark: _Toc223378215]Family legacy

In the context of family singing legacies, 38.1% of parents recalled this singing within their own family unit; however, 34.7% of the population reported being sung to infrequently or not at all as infants. Correlational analyses were conducted to determine whether childhood singing experiences influenced current singing practice or frequency; the findings show that correlations were mostly weak. Having a parent sing to you as an infant was not linked with how frequently you sing to your own child (r = 0.02, p = 0.844) or to the volume of parental singing compared to before children. (r = 0.07, p = 0.436). Furthermore, being sung to as a child was associated with a small negative correlation with singing more than expected prior to having children (r = −0.22, p = 0.007). Possibly inferring that for some parents with more childhood singing experiences, the act of singing may have been normalised and therefore no greater increase in singing frequency has occurred. However, findings from qualitative data provide a contrast to this inference: two siblings describe grandparents enthusiastically singing to them, yet each had opposing singing practices and identities. Collectively, these findings suggest that family modelling alone does not determine how much you sing within your own family structure. Singing beliefs, perspectives, and identity may not be solely tethered to prior familial musical experiences.

[bookmark: _Toc223377306]Table 5 Pearson correlations between singing frequency, childhood musical experience, and changes in singing after becoming a parent
	Variable
	1
	2
	3

	1. Current singing frequency
	—
	
	

	2. Caregivers sang to parent in childhood
	.02
	—
	

	3. Singing more than expected after becoming a parent
	.07
	-.22**
	—


Note. Values are Pearson’s r.
· p < .05, ** p < .01, *** p < .001.
N ≈ 145.

[bookmark: _Toc223378216]Limits

[bookmark: OLE_LINK9]It is important to highlight the homogeneity of the sample: participants are highly educated, predominantly female, and may have self-selected for the survey based on an affirmative belief in the benefits of singing to infants. The literature illustrates the challenges of recruiting more representative populations, challenges in samples lacking broad socioeconomic representation (Liu et al., 2024), ethnicity (Macglone, Wilson and Macdonald, 2022), gender spread (Stegenga et al., 2024) and confirmation bias on singing to infants (Economidou Stavrou and Ntani, 2023). Significantly, correlational data cannot establish causality (Denscombe, 2003); these findings provide a backbone of contextual information that underpins or contrasts the themes and patterns identified in the following qualitative data.
[bookmark: _Toc223378217]Qualitative findings 

Three central themes emerged from the interview transcript. The first theme was Navigating a singing identity, with correlating codes of singing identity, family legacy and absence of singing. The second theme was Singing as a powerful tool for caregiving practices, comprising codes; singing is integrated daily and daily improvisers. The final theme revealed that singing is highly valued, supported by codes; singing groups are highly valued, the impact of singing on non-musical domains and singing is encouraged. Participants will be anonymised using acronyms, in line with informed consent (UWTSD, 2022).

[bookmark: _Toc223378218]Navigating a Singing Identity

The navigation and construction of singing identity is the conceptual bedrock of this finding. Singing identity amongst participants is complex, influenced by historical, familial, internal and cultural messaging. It has roots in family legacies, often affirmative and negative personal experiences, and often historical. Significantly, all participants sang to their infants, although 5 out of 6 did not self-describe as singers. 

[bookmark: _Toc223378219]Singing Confidence 

Parental voice confidence is multifaceted and complex. Participants described their most comfortable singing environment as home and reported engaging in private singing practises to infants. Participant F stated:
 ‘Inside the four walls of my home. It's alright.’
The home environment is known to support many singing interactions between the parent and infant. Lense et al. (2022) refer to parental singing as a ‘natural social performance’, albeit in the confines of a domestic environment. The ease of using voice within the home is contrasted with most participants’ avoidance of public singing. For a practitioner, the knowledge that parents are singing in informal spaces provides a key for planting incentives to motivate group singing.
Participant C also reflected on the absence of singing confidence from their own parent to their child, despite a home setting:
 ‘but mum won't sing in front of... she’ll not sing to baby in front of anybody else.’
Participant H demonstrated self-reflection on her anxious personality traits, which impacted her singing identity. She was acutely aware of what she considered a confidence deficit, comparing herself to her husband’s effusive singing to the baby in the home. She recognised that she did not self-identify as a singer to her close loved ones:
‘He knows that I don’t like singing in front of him’ 
She explained her perceived shortcoming could be connected to a current familial culture she did not have and therefore wasn’t influenced by. Her husband’s family was considered musical and outwardly revelled in musical practises. However, while she did recall her grandparents singing, she had not attributed value to these singing transmissions. She shared what the majority of interviewees echoed in sentiment: their complex relationship with singing confidence:
‘I love listening to it and I wish I was, I had the confidence to do that.’
Significantly, infant responsivity to the sung voice was an overwhelming motivating factor for parental singing; Infants were the primary conduit for parental singing, and personal confidence levels didn’t influence singing engagement for parents. Participant H, who could be considered the least confident singing parent, further stated:
‘And I can feel her looking at me when I’m singing she’s like taking it and watching me.’
Asked to elaborate on why she sang to her baby, participant C affirmed:
‘Cause I know she enjoys it’
Furthermore, the survey findings showed that 49.7% of parents were the instigators of singing, and 45.6% reported initiating singing equally. Only 4.8% of children initiated singing independently, emphasising the central role of a caregiver in driving an interactive singing process. Infant responsivity is a resounding theme within the parent-infant singing literature. All parents believed that passing on confidence was valuable for their children's family legacy, in line with the literature  

[bookmark: _Toc223378220]Family legacy

Fascinatingly, participants recalled predominantly positive messaging and encouragement from grandparents. intergenerational messages about singing went both upstream and downstream. Parent E remembered singing interactions in childhood:
 ‘I know my grandparents did because they were Irish and I remember my grandad singing Irish songs to me when I was as well as the absence of direct parental singing.’ 
Intergenerational connections made through singing to infants mirror findings from a study conducted by Macglone, Wilson, and Macdonald (2022). In this study, a grandparent’s love of country music was passed down to a grandchild, highlighting that singing can convey educational and cultural messages across generations. However, as the survey findings indicate, whether these messages have been fully absorbed into the construction of parental singing identity remains unclear. The emotionally charged recollections of family singing from interviewees were the most noticeable aspect of the responses for the researcher.
The lack of singing identity correlated to entering a gender-ostracising space for participant S. He stated how being a lone Father made him feel self-aware about singing in a predominantly female environment:
 ‘Unfortunately. It's a bit weird 'cause like I say, I'm the only dad that turns up or feels a bit strange doing it to a degree.’
This sentiment aligns with the vast body of literature, which exposes a gap in researching (and even recruitment) of male caregiver populations (Damsgaard, Dyring, and Brinkmann, 2025). Additionally, self-consciousness stemming from entering a female-centric space could be interpreted as an influencing factor rather than an actual lack of singing confidence for participant S. Particularly, as all interviewees reported singing to their children privately. A study by Mehr et al. (2021) confirms infant-directed singing as a widespread, cross-cultural, daily practice, though it acknowledges that men engage with it less frequently than mothers do. Intriguingly, childhood recollections among the participants referenced strong, enthusiastic male singers; the modelled message was that gender didn’t determine singing confidence, as observed in participant H’s husband, participant E’s grandad, and participant S’s uncle. 

[bookmark: _Toc223378221]Absence of Singing

Renowned music educators and theorists such as Gordon (1997) and Kodaly (1974) propose that there is a link between a person’s early childhood music experiences and their adult music-making engagement. While not entirely implausible, this proposition is contrasted with survey findings in this study and mirrors some of those reported in Boyne et al. (2025) and Politimou et al. (2018); for example, singing during routines is not correlated with formal musical education. However, quantitative and mixed-methods study designs in this subject area are scarce, so a thorough investigation may yet yield additional data. Potentially, musical parenting may not be an inheritable cultural trait but constructed over a lifetime. Participant F spoke of her formal training in musical theatre, despite having a parent who didn’t sing at all at home:
‘She’d never sit me down and engage in singing with me’ 
Her enthusiasm for singing to her child was unencumbered by an onset of public performance anxiety in adulthood. These findings can also be reframed as reassuring for parents who have no recollection of childhood singing. No prior experiential influence or messaging could serve as an advantageous educational baseline for a practitioner during a singing class. Mehr (2014) highlights studies that have both supported and refuted the link between exposure to musical background and singing frequency. However, as Mehr (2014) suggests, caveats exist regarding these associations; for example, other variables, such as a rich artistic life afforded by high socioeconomic status, could contribute to singing frequency. 
As cited in the literature, some adults are deeply impacted by negative historical voice experiences (Whidden, 2010; Salvador and Menon, 2025). Participant C recalled being admonished by an amateur dramatic theatre director in school for not staying in tune under pressure:
‘as soon as I was singing in front of someone else, I'd tense up and then I would just be horribly out of tune and the director we worked with was quite blunt with things.’
The message she internalised was to:
‘just leave it as something I couldn't do and vowed never to do it again’.
Participant C’s negative voice experience in a formal setting had impacted her lifelong internal singing identity; this sentiment is repeatedly reported in Whidden’s (2010) study, in which participants historically received negative criticism for an activity considered ‘very personal’ (p.12). For a practitioner, reframing and addressing detrimental messaging for parents could be an effective way to redefine and claim ownership of a deeply affected singing identity

[bookmark: _Toc223378222] Singing is a powerful tool for caregiving 

[bookmark: _Toc223378223]Singing is integrated daily 

Singing to infants is an integral part of many daily activities for parents and is reflected in the literature (Custodero and Johnson-Green, 2008). Singing was reported by all interviewees as a regularly used cue or distraction technique among parents. Fascinatingly, Parent C had integrated singing into providing a natural timing cue for potty training, using a traditional potty-training technique called ‘elimination communication’. An assisted toilet training method reliant on infant cues (Geist and Bammer-Zimmer, 2023). Participant C remarked:
 ‘We did that from birth and we found that we would have to hold her on the potty for a couple minutes and we just held there, she’d get wiggly and grumpy and annoyed, but if we sang to her, it allowed us to hold her there a bit longer and. It relaxed her.
Singing is used as a cue for a physiological, teachable process in infant rearing. Singing the same familiar songs also bolstered participant C to sustain the toilet practise with her child, providing a support framework:
‘and it was good as an adult for me as well, because it helped me not just go give up now, and take her off too soon’
Singing was shown to be used alongside nappy changes, bedtime, distraction, and as an emotional regulator. Participant A was the only self-identifying singer, who spoke enthusiastically of continual parent-child singing in domestic settings:
‘We always sing at bedtimes and we always sing in the morning. But to be honest, we sing a lot of the time, in the car, throughout the day.’
Of particular interest is that Participant A was the sibling of a non-singing identity, Participant H. Both remembered their grandparents singing and were raised in an identical environment. However, their personality types and different life experiences influenced their oppositional levels of singing confidence. This further alludes to human nuances and factors involved in constructing a singing identity for parents.

[bookmark: _Toc223378224]Daily Improvisers 

Parents are frequent and prolific improvisers, informal creative agents; they enjoy it and use it spontaneously alongside caregiving duties. Interestingly, singing as embedded daily improvisation was a key theme across the quantitative and qualitative findings. Parent C spoke humorously of her improvisational shared practise within the family structure:
‘We said, especially at the start, she's going to be the kid that goes to nursery and thinks it's totally normal to just burst into song about making toast!’ 
And Participant f commented during the interview:
‘I’ve just changed his nappy, and I was like singing about him doing a poo! To keep him occupied’
Underscoring organic creativity in the domestic environment and reflecting the concept that parents are a primal creative force in the home.

[bookmark: _Toc223378225]Singing is highly valued 

[bookmark: _Toc223378226] Singing groups valued

Parent F spoke of the importance of singing groups for her own well-being, having suffered from postnatal depression with her firstborn. F had firsthand experience of the emotional bonding that had been fostered within a singing group:
 ‘So I think, like, going to something like this, where you sing and actually bond with the baby, cause it's not just singing. You’re bonding with your child.’
Additionally, parent E noted that singing affected her mood. 
‘I think it improves my mood as well’
A body of singing-for-health literature emphasises singing as a powerful non-pharmacological intervention for alleviating the symptoms of postnatal depression (Fancourt and Perkins, 2017, 2019). As shown in these study findings, the insight that parents recognise the positive physiological effects aligns with wider literature. There is an appreciation of the value of singing in parent cohorts, where members collectively bond with their baby and can share misgivings. As participant F remarked after the soft-focus group discussion:
‘ We went home and then from that minute, from that moment, I was just a bit like, you know what, everyone thinks the same as me, everyone is embarrassed.’
Perceiving her views as shared by her peers had an empowering effect on participant F. She gained a deeper understanding and, with it, a palpable sense of peace during the conversation.

[bookmark: _Toc223378227]The impact of singing on non-musical domains 

The quantitative statistics reveal that parents regard singing as beneficial for non-musical domains; this belief is echoed in the interviewees’ responses. Participant C noticed that:
‘A lot of the songs she does come with movement. So, I think it's good for her coordination as well.’
Action songs were understood to support motor skills, and language was viewed as a significant developmental mode supported through singing. Participant A had a child who was speech delayed and noticed the impact of singing songs on her language skills:
 ‘She wasn’t putting sentences together for a long time, but she can recall the whole sentence. So that shows, doesn’t it?’
Singing to infants has repeatedly been shown to accelerate language development (Gerry, Unrau and Trainor, 2012; Ma et al., 2020). Additionally, Participant F viewed singing as memory-boosting and enabling her child to enhance her cognitive sequencing of events: 
‘But with that other song, it teaches her the order of things’
Singing is perceived as a meaningful, cultural and social activity, motivating parents to regularly engage with their infants. Interestingly, Salvador and Menon (2025) found that self-described non-singer parents can shift their perceptions of their singing identity. Echoing Bandura’s (1977) self-efficacy theory, in which increased singing leads to a parent's expanding sense of capability, with this affirmative action contributing to a virtuous cycle of singing (Salvador and Menon, 2025).
Additionally, the observed impact of singing on non-musical domains frequently appeared in the quantitative findings, aligning with the literature and these qualitative findings. Ultimately, the infant’s perceived developmental gains were seen as a motivating factor in overriding personal discomfort for participant F;
 ‘‘It doesn't matter because I think it benefits. I would rather be embarrassed, and it benefits them. Then don't do it,’
Participant F’s ability to overcome behavioural challenges through determined belief alone reveals a valuable insight for practitioners. It implies that perceived infant benefit can serve as a lever that a facilitator can use to encourage singing practises.

[bookmark: _Toc223378228]Singing is encouraged. 

Singing was ubiquitously encouraged in both quantitative and qualitative data. All interviewees were asked how they would advise another parent in singing to their infants, and they unanimously responded as participant S, so succinctly phrased it: 
‘just do it’
Participants recognise the intrinsic value of singing. In this study, motivations weren’t examined, and perhaps conjecture may centre on what a limited subset of the population deems good parenting, as reflected in the study by Custodero and Johnson-Green (2008). A dichotomous mechanism for parental actions means they can convey an affirmative message of singing, but don’t necessarily self-identify as singers.  
Bandura's social learning theme lent itself well to participant A’s approach to singing with infants; she spoke of injecting emotional messaging into the act of singing.
‘Sing with them. But not only sing with them, make sure you're telling them to be confident. That they sound great and encourage them.’
This sentiment very much aligns with Bandura's modelling conceptual practise for parents and highlights emotional tone as a key part of the process. It demonstrates Participant A’s intuitive perception of voice as an emotional scaffolding tool for children and provides salient insight for a voice practitioner.

[bookmark: _Toc223378229]Reflection

On reflection, the central dichotomous position appears to show that parents sing frequently and value singing, even though they do not always self-identify as singers. This raises questions centred around singing identity. Who counts as a singer? How do we define singing and being a singer in the Western world? Singing identity is revealed to be a complex and at times, fluctuating construct, sometimes shaped by cultural forces, personality type, family references and harmful personal experiences. Yet, despite any self-perception of voice, parents reveal themselves to be creative agents; they are daily improvisers attaching singing to many caregiving duties and therefore provide continual voice modelling in informal settings. This is a crucial insight for vocal practitioners, as it reveals parents are active singers who may have a complex singing identity, rather than singing avoiders. Despite complexities surrounding identity, singing is both highly revered for its influence on non-musical domains and as a practical, daily tool for supporting caregiving routines.

[bookmark: _Toc223378230]Implications for practitioners

[bookmark: _Toc223378231]Gender

For practitioners, the challenge is to engage fathers in singing in an industrialised Western culture that has historically dismissed singing among men (Harrison, 2007). Research on fathers remains very limited, despite the knowledge that paternal singing engagement is far lower than maternal engagement. Fascinatingly, in a study involving 171,456 families residing in middle- to low-income nations, 50% of mothers had sung to their children in the previous 3 days, compared with 13% of fathers, suggesting a more global gender-based distribution of this cultural phenomenon (Bornstein and Putnick, 2016). However, singing engagement among Fathers and children does occur (Damsgaard et al. 2025). Empathy for an underrepresented population, especially fathers, could be fostered through inclusive practices. Especially as fathers often view the space of a music class as feminised and exclusive, as reflected in Damsgaard, Dyring, and Brinkmann's (2025) study.


[bookmark: _Toc223378232]Identity

[bookmark: OLE_LINK5]One contributing factor to singing identity for adults may be broader cultural and societal shifts over time. Ethnomusicologists and music education scholars highlight the role of musical practices in small societies, reflecting early human life (Mehr et al., 2018). For early man, large-group singing was participatory, communicative, and cooperative, ingrained in the domestic setting used to ward off predators, accompanying rituals, and fostering community bonding (Small,1998). These traditions predate the rise of the post-industrial Western world. Over time, our relationship with personal singing identity has transformed. The advent of concert halls 500 years ago provided a dedicated platform for an activity that was once deeply embedded in daily life (Levitin, 2006). Elevating the status of a Musician widened the gulf between identity as a singer and as a passive listener: musical and singing practices that were once participatory became predominantly presentational (Small, 1998). This may be a small contributing factor to understanding the shift in identity perception over time. Parental singing identity, therefore, may be influenced by societal and cultural shifts over epochs but unaffected by biological ones within the parent-infant dyad.

Knight (2013) discusses the notion of non-singing identity as a belief rather than a fact. If it is culturally constructed, it can be deconstructed. For Practitioners, this insight could provide an invaluable understanding of parental inner messaging and, in turn, help develop tools to reshape it. The complex notion that parents don’t necessarily view themselves as having musical identities aligns with the study by Macglone, Wilson, and Macdonald (2022), which found that adults could appreciate their infant’s musicality but not their own. Maybe a facilitator can emphasise parental biology and the opportunity to communicate with their babies, who are physiologically predisposed to these primal transactions (Abad and Barrett, 2023). For a practitioner, it is imperative to overcome this significant barrier for parents, especially given that musical engagement can lay the foundation for lifelong developmental benefits for their infants.

[bookmark: _Toc223378233]Functional singing modelled by Voice practitioners

Whidden (2010) observes that the emphasis on performative, evaluation-based models of singing education can inadvertently generate non-singing adult identities. Further contributing factors to poor singing identity can be found in reality TV shows that showcase highly technically demanding songs as a benchmark for successful singing (Krause, Forbes, and Lowe-Brown, 2025). To counter these unrealistic cultural references and to echo Bandura's (1977) social learning theory, singing facilitators could model functional singing in everyday contexts, thus normalising and reaffirming healthy voice practise for parents. Abad and Barrett's (2023) study observed a facilitator using singing voice to ‘lead and connect, not perform’, encouraging functionality over traditional aesthetic singing perceptions (Abad and Barrett, 2023, p 1072)

A functional singing approach for a facilitator would align with a definition expounded by Turino (2008, p. 26) who describes participatory performance as ‘a special type of artistic practise, in which there are no artist-audience distinctions, only participants and potential participants’. The key concept for Turino (2008) is inclusivity and an opposition to presentational performance practises that strip the layman of a musical identity by ‘providing’ music for another group. Ultimately, for facilitators, the fundamental message to relay in parental singing groups is;

                      ‘Music is not a thing at all but an activity, something that people do’ 
(Small, 1998, p.2)

If a body of early years pedagogues emphasises singing as an accessible, learnable, and communal activity rather than a test of innate ability, it may yield lifelong benefits for parents and infants alike. This educational understanding could be seeded by conscientious facilitators in an early years space, where normalisation of singing could be propagated for small children and their caregivers. 

[bookmark: _Toc223378234]Underscore the non-musical benefits

This study’s findings indicate that singing confidence is inextricably linked to infant responsivity; a non-singing identity will sing with their child throughout the day. How do practitioners capitalise on this information? Facilitators should remain aware that parent participants in singing groups may be motivated by non-musical benefits. Language choices around musical delivery may be important: when facilitators talk about voice-making and emphasise its benefits for infants, this may encourage more creative play and singing among parents. 

However, inauthentic, over-effusive praise in practitioner delivery may be received counterproductively, as observed by Salvador and Menon (2025), in which praise deemed untrustworthy can affect a parent musician’s identity. Admittedly, a psychologically rocky terrain for facilitators to navigate, the objective must remain, to gauge the group’s dynamics and align with the emphasis Salvador and Menon discuss: the underscoring of singing as beneficial to the personal, social, and developmental domains for adults and children. 

[bookmark: _Toc223378235]Limitations

[bookmark: _Toc223378236]Demographic 

Demographically, the study had a predominantly female participant pool, reflecting a wider trend in research engagement (Damsgaard, Dyring and Brinkmann, 2025). The male perspective is under-researched in early years, mirroring the limited population of male participants attending early years singing classes and wider trends of gendered caregiving. In the UK, 7.4% of primary caregivers of 9-month-old babies are men (GOV.UK, 2023, Department for Education). Significantly, in post-industrial westernised societies, male singing is still rife with misogynistic, dismissive, gendered views (Harrison, 2007). The lack of male engagement also mirrors systematic gender bias. In an industrialised, westernised society that culturally undermines male caregiving (Working Families, 2025) and leaves men less likely to access pro-family policies (Moran and Koslowski, 2018). Additionally, compounded by an economic system that disadvantages women returning to work, the gender pay gap as of April 2024 being 13.1%. (Office for National Statistics, 2024). Given more time, future research should actively and deliberately target male populations in early years classes to increase their representation.

No request for racial profiling was included in the survey response. The decision to omit potentially sensitive information is consistent with ethical research practices and was made to reduce participant discomfort within a relatively small sample, as advocated by the UK GDPR and the Data Protection Act (2018). However, one proxy indicator of diversity in the survey included a question about the languages spoken in the home; 13.5% of survey participants reported speaking 2 or more languages. In reality, an accurate picture of diversity representation in the population may be missing, as language use may not be directly linked to diversity. Despite this omission, limitations in researching diverse population demographics remain a challenge and reflect a broader trend in the existing body of research (Macglone, Wilson and Macdonald, 2022; Liu et al., 2024; Stegenga et al., 2024). 

[bookmark: _Toc223378237]Recall

Fundamentally, there are challenges with self-reported data, as memory is a complex neurological system and asking people to recall childhood singing experiences may lead to distortions of historical events, a phenomenon known as recall bias (Gerhard, 2008). The online survey question attempted to mitigate recall bias by adding an ‘unsure’ option, which accommodates nuanced, accurate responses from people who struggle to know or remember. Furthermore, parents who self-report may be motivated to respond to questions in a socially desirable way, aligning with what they deem good parenting practice (Mehr, 2014; Althubaiti, 2016). These influences on responses are reduced by emphasising that the research benefits a community of practitioners (not just a solo researcher) and by anonymising survey responses. 

[bookmark: _Toc223378238]Inclusivity

The survey population was largely homogeneous in socioeconomic status, and interviewees held affirmative views about attending music classes. To better understand a broad parental perspective, participants who may not automatically attend a singing session should be recruited to improve the transferability of the findings, echoing the sentiments of Abad and Barrett (2023) and Barrett and Welch (2021). The study failed to adequately accommodate parents of neurodivergent children, and in contemporary early years frameworks, practitioners are expected to become more knowledgeable in this sector, as reflected in government policy (Department for Education, 2023). Future research could elicit data and experiences from parents of children with Special Educational Needs and Disabilities (SEND), providing invaluable insights into supporting this population and promoting inclusion. 
[bookmark: _Toc223378239]Future Research

Interviewing this participant group posed challenges; to accommodate the time available to participants, childcare was facilitated by permitting the children to be present. This impacted the audio quality of recordings, and in the future, placing an individual mic on a parent would be advisable. It is the holistic and ethical nature of this investigation that necessitates the presence of small children with caregivers. However, a longer interview could be accommodated with additional childcare. A revision of this study could involve a larger survey population and more targeted recruitment of underrepresented communities in the interview pool to enhance the transferability of findings. Further investigation could expand on the findings of this study, which suggest that singing identity substantially influences parental singing. As a facilitator, the nuance of parental messaging is valuable information that could support bespoke approaches and delivery of impactful singing classes. 

Given the homogeneous survey population and the limited sample of interviewees, the findings should be interpreted with caution. Despite these limitations, this study aims to inform singing practitioners about parents' beliefs and perspectives on singing with their infants in a meaningful way. Notably, questions arise: how do we reach underrepresented communities to investigate perceptions of singing? How is a singing identity constructed? Moreover, by linking socioeconomic factors to life trajectory outcomes, singing interventions can provide a free, accessible tool for infant development and effective postnatal mental health support for parents. Parents clearly value singing with their infants as a practice; they celebrate the developmental and holistic benefits for their children. Parents are daily improvisers, shrouding routines and life cues in song, teaching through song, expressing emotional cues through song, and integrating singing into daily parenting routines. They can very much be considered the first mentors in voice education.
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	35 parents of preschoolers from different parts of Kosovo
	Semi structured interviews with 5 sections, via Zoom. Qualitative 
Thematic analysis
	Parents perceived music activities as supporting emotional wellbeing, learning, routine, and family connection during lockdown
	Another challenging context where parents perceive the value of singing- emotionally and educationally meaningful practices.
Also recognizes transfer processes and impacts
	Limited research in Kosovo is stated.
Self-reporting data from interviewers via zoom.
Sample included a lot of teachers (despite it being random)

	Alsedrani (2024)
	Music Education Research Teaching music to kindergarten children in Saudi Arabia: parents' perspectives
	Saudi Arabia only introduced earl years music into system in 2022
Religious conflict within Islam and music a community resistant to change
	466 parents surveyed quants on infants age 3-6 in Saudi Arabia. Then 35 opted in open ended qual questionnaire
	Exploratory mixed methods study
ANOVA
	Parents very anti music in early years nursery/classrooms. See it as unimportant and does not improve development. Learning music inconsistent with Saudi Islamic culture 
	a contrasting perspective (although the author notes other Arabic countries are very pro Music in the classroom)
	Sample from Riyadh only
Author feels face to face interviews are better for detail and nuance.
Perspective of nursery leaders 
Interviews with parents whose children are educated abroad and exposed to other cultures

	Economidou Stavrou and Ntani (2023)
	Mothers’ Perspectives on the Value of Early Childhood Music Classes for Their Toddlers
	Investigate perceived benefits of Early childhood music education in structured class settings on infants 
	12 mothers attending a class, Cyprus for two years prior. Purposive sample, enable open discussions of an hour long
	Qualitative case study. Semi structured interviews.
TA
Theres a good diagram on key results
	Mothers perceive many benefits that are nonmusical- cognitive, emotional physical, - they intrinsically understand and observe. Mothers reported that music classes support children’s emotional, cognitive, and social development, provide enjoyable parent–child interaction, and enhance children’s engagement and early learning 
	It alludes to the themes that arise from my dataset. The insight is from pro -music participants who absolutely sing the praises of musical engagement with their infants (however parental engagement is key)
	Small sample
Researcher is also their teacher so possible power imbalance
Also, mothers have confirmation bias, they are committed to the classes, an alternative sample population may be interesting. To investigate

	Macdonald, Macglone, Wilson (2022)
	I don't know how musically creative they should be at that age": A qualitative study of parents' and teachers' beliefs about young children's creative and musical capacities.
	Explore how parents and preschool teachers view young children’s musicality and creativity, including what they believe children are capable of musically and how these beliefs influence musical engagement
	11 parents of preschool infants and 4 teachers, attending improv workshops with kids
	Qualitative interviews 
TA
Inductive TA Braun and Clarke
	Creativity innate as a child’s human, identity but not necessarily carried through to adulthood identity and practice

Musicality linked to technical skills
Creativity ..making products

General creativity -child centric
Musical creativity adults lead more
	[bookmark: OLE_LINK4]An example of how adult perceptions, not just child ability are key influences on how young children’s musical creativity is encouraged or constrained.

Identity as non-musical is a theme in my data 
Distorted views could be impactful to an infant?
	Tiny sample size
All female
limited diversity 


	Salvador and Menon (2025)
	Lived Experiences of Adult Caregiver “Nonmusicians” and “Nonsingers” in Early Childhood Music Classes
	To understand how self-identified non singer parents experience early years music classes, given their prior beliefs
	6 caregivers who identify as non singers
10 weeks sessions of classes witg kids


	Phenomenological qualitative design

A set of 3 interview semi structured
	Shift in perceptions of what musical is

More positive feelings about their voices, realizing it is a development skill

Enjoyed more, sang more= virtuous cycle
	Over enthusiastic praise deemed untrustworthy, practitioner implication.

Adults can shift their ideas around music al identity

Bandura theory applied
	Only mother’s demographic

All description were positive in fun space; any dissatisfaction was non music related

Participants knew music school affiliation to research

	
Abad and Barrett (2023)
	Laying the foundations for lifelong family music practices through Music Early Learning Programs
	Why parents attend music classes with kids, what aspirations they have and how do they engage at home?
	
A subset of 5 Australian families 
Purposive sampling
	
Qualitative. Longitudinal
Ethnographic case study design- 12-18 months

Constructionist lens
	Parents belief in music as a development tool for kids

Value music highly
Want kids to love music for life

6 tools taken into the home setting, scaffolding, voice lading, modeling, emotional attunement/regulation

Parents place a high value on music but do not necessarily identify as musical or have musical background/exposure
	Good practitioner implications.
Also, motivations echo themes in my dataset- singing as a tool at home, value on music
Also Singing can specifically improve mental health, strengthen bonds and support early cognition 
Also talks about lack of regulation- hard to know what the quality of sessions are.
	
All mothers, 
all married, 
all educated

Small and limited demographic sample

All affirmative about music classes

	

Barrett and Welch (2021)
	Music early learning programs: Enduring outcomes for children and their families
	Investigate motivations for attending music class and long-term outcomes in Australia
	10 parents
1 grandparent 
8 former participants(children)

	Qual
Interviews face to face and telephone
Narrative analysis

	outcomes, social benefits, expanded musical knowledge, emotional and physical growth, new learning patterns, possibly transferable

Kids arrive at school with rich repertoire and embodied learning 
and expectations of learning music
kids develop skills and knowledge
investment for the future
supports the process of understanding how to learn
	4 questions mirror my research thrust questions
Social benefit of groups- I haven’t really asked about that, but it is a byproduct.
Has conclusion with findings linked back to literature citations
	Sample has bias towards attending music classes long term
Could investigate people that drop out

	Savage, Williams, Berry & Oreopoulos (2021)
	Parental perceptions of the Sing&Grow programme: group music therapy building knowledge, confidence and social support
	
Explore the impact of music programme on adult an family






Australia
	A subset of 10 participants of a music programme sing and grow- purposeful sampling
	Qualitative
Semi structured recorded, member checks, RTA
	Nurturing parental confidence

Empowering parents through knowledge and skill building

Enhancing family relationships

Participants would like longer running programmes and massively valued the informal social element introduced at the end
 Also didn’t feel guilty, versus going for coffee (not productive for child but for adult wellbeing it is)

	Poor parenting experience/vulnerable may impact self-efficacy, - rationale for groups
-music assists with daily task
-improve mood
-connectedness
-learning readiness
- nice qual justification
Nice data collection/analysis write up
	
All mothers, despite random process of recruitment

Not representative of entire demographic, especially vulnerable communities

Some parents had trouble recalling

Not researching low attendance groups

Paid $50 voucher for time


	Politimou, Stewart, Müllensiefen & Franco (2018)
	Music@Home: A novel instrument to assess the home musical environment in the early years
	Develop and validating a home parent report instrument, for families under 5 years old children, its technical article
	724 participants who could speak English, social media recruitment n=395 pre 329- infants
	Quals, two surveys created age 2 cut off point pre and post. 67 items 12 themes 
Key features:  Parental beliefs about music and development/Child’s active engagement with music/Parent initiation of singing and music-making (Preschool) /Breadth of musical exposure 

	Can measure unique factors beyond general home environment

Good convergent and divergent 

Reliable factor structure for both versions
	Families do sing at home, way to investigate this

It’s influenced my survey
	Sefl report bias
WEIRD, demographic limited
Cross sectionals deign, cannot establish causality
No direct observations so no measures

	Jessica Pitt and David J. Hargreaves (2017)
	Exploring the rationale for group music activities for parents and young children: Parents' and practitioners' perspectives
	To explore the rationale for group music activities for parents and young children 

examine both parents’ and practitioners’ perspectives on these activities
	49npractitioners
91 parents
	Mixed methods but very quants heavy
1/ interviews qual
2 questionnaire-quant 
	practitioners more positive on benefit vs parents

7 themes across entire data sets-
social
emotional
links to home
learning
parenting
musical
teaching
organisational

Parents aim to keep their kids happy and attend eagerly, but practitioners prioritise learning benefits
.
Singing at home 
serves as a tool and mood booster.
	Mixed methods like mine, so good reference point

new role proposed, social music pedagogue!

Parent-Styles, middle-class parents tend to feel more responsible than those from lower socioeconomic backgrounds, which feeds into concerns/neurosis about getting music 'right'?

Studies = singing to infants at home was the most popular musical activity

Participants very positive – affirmative like mine- value music

	Conducted in a time when children’s centres were ‘ubiquitous,’ not the case sadly.

Positive responses, social desirability effect or boredom in responses online (even though it is anonymous)

	Elizabeth Mcclean (2016)
	Exploring parents’ experiences and perceptions of singing and using their voice with their baby in a neonatal unit: an interpretive phenomenological analysis
	4 strands of inquiry include. parents’ perspectives of using their voices with medically compromised baby
	Australia
9 parents
 
Purposive sample from neonatal unit, researcher is their music therapist
Prioritized diversity
	QUAL. IPA analysis

Bowlby, systems theory

Consent done with independent contractor
Conversational interviews
	Voice as bridge to identity
Emotional support through singing- agency self-regulation
Connection and recognition
Initially hesitant then grew in confidence
Value music therapist
using singing as a self-soothing coping mechanism
	Parent identity formation is rarely highlighted or examined. - I’m wondering the same

singing as the sole form of connection in this highly alert environment- connection/bonding from my data
Some parents intuitively access musical resources despite difficult circumstances. - know to sing?
	Small sample,

Musi therapist is known to them (semi-familiar)

	Guðmundsdóttir & Trehub (2015)
	Mothers as Singing Mentors for Infants
	Book Chapter focuses on everyday singing
	Higher levels of education are associated with increased singing. 

And first, sing for play, then for tasks.
singing a few songs on repeat
also, mums smile more when they sing vs talk (make sound happier- retracted)
	Developing countries with high infant mortality rates prioritise survival by choosing close physical contact and gentle lullabies, avoiding face-to-face interaction, wearing, or hammocks.

Western mothers engage in more stimulating songs and talk more than they sing to infants.

the quantity of IDS predicts efficiency of language processing and vocab size at 2 years
	10-month-old appeased by singing over speech
Infants’ earliest musical experiences are socially mediated

  Caregivers provide the first musical models Singing and musical play function as informal teaching, not just bonding Musical enculturation occurs before and outside formal instruction

	infants mimic mothers- modelling quote
modelling reference

mother role as singing mentor
her pronunciation is precise as infant ages

the virtuous cycle of singing
toddlers make up own songs everyday f(rom mum?)

song learning in formal settings differs to home settings guided by maternal mentors
singing range larger at home than at preschool
	It is predominantly bias to mother, seen as primary caregivers in most cultures

implications for music facilitators- very little, other than sustain/encourage/nurture relationship of dyad- could be more direct and use literature more.

	Tamar Hadar, Letitia Slabu ,Fabia Franco, Tamara Fedotiuk, Elizabeth Coombes (2025)

	Music with Displaced Dyads: Ukrainian Parents’ Perspectives on a Music Therapy Group
	Explores experiences of displaced dyads from war when attending music class in London with their infants.
	
8-week music therapy
9 parents 
	
QUAL semi structured interviews
TA 4 theme
Guided by 5 questions
	1/music space is safe heave
2/parent leadership accommodates
3/ emerging group cohesion
4/music is catalyst for developemtnal change
	
Some key references to safe spaces, emotional bonding, belonging, person centric focus, children developing in space

Implications for practitioners- balance structured and improvised music/encourage playfulness with primary instrument/live music has impact over recorded
	Self -reported, socially desirable responses
Relatively small and homogenous, mostly mums 

	Custodero, Lori A, Johnson-Green, Elissa A (2008)
	 Caregiving in counterpoint: reciprocal influences in the musical parenting of younger and older infants
	Look at parent’s motivation for music in the dyad
	Telephone survey n2250, a further 904 respondents answered question. Tell me how and why use music with baby?
First of 3 surveys with pool over time
	Qualitative
Telephone survey 
Coded by 4 people 
Using Borstein theory of 4 domains
Ultimately two studies in two phases, as they are interested in a shift or not?
	As the infants grow music becomes more of a teaching aid
Previous study 2003 more educated more likely to sing
music behaviors are recognizable in young children
-more responsivity more teaching 
moments for parents
Music is proto dialogue, conversational musical exchanges
	Parent influenced by infant Reponses, reciprocal musical parenting
Parents don’t view music as education but as a caregiving tool, not just about developmental stimulation
Infants are not passive listeners
	Self-reported in second survey,
So social desirability effect?
Parents seen to be doing good parenting
Memory and interpretation?
Lack of observational data

	
Ilari, Beatriz (2005)

	On musical parenting of young children: musical beliefs and behaviors of mothers and infants
	Maternal beliefs, preferences and uses of music with infants
	100 mothers
Canadian
	Qualitative
	Music in daily routines, tool
Singing still primarily remains a daily musical activity.

There is a belief that there is appropriate music for babies, but no consensus on what that actually is!
	Previous musical experience influences how music is used, contrasting my findings.
	Social desirability

	Mehr, Samuel A, Yan, Ran, Jessani, Ghazal, Spelke, Elizabeth S
De Villiers, Peter, De Villiers, Jill (2021)
	Across demographics and recent history, most parents sing to their infants and toddlers daily
	Studies frequency of singing and playing recorded music in the home

Final meta-analysis
	945 participants Boston area
Male 153
	Qual
Survey data
Boston area

	singing changes as the babies turn into toddlers, but frequency of recorded music

Mother engage more than father sin singing

Most parents sing daily, but fathers sing less often than mothers.

Little change over the last 30 years despite technological advancements

	Demographics and socioeconomic status didn’t impact musical behaviors
	studies should go beyond self-reports in future- also over and under estimations occur in self-report

need more observational element
















[bookmark: _Toc223378243]Appendix B  Pilot Soft focus group transcripts
Me: Does anyone remember the date today, with Tuesday, the 14th of October? So this is kind of a gentle, gentle focus group.
So my first question is, what role if any, does music or singing currently play in your home? 
Unknown Speaker 1  0:38  
Quite a bit. We play music quite a lot. 
Me  0:58  
What role does music play currently in your home? 
Unknown Speaker  1:01  
Takes me out of it, and I can..
It gets me through that last hour before tea and they’re both being wild and it 
Me Okay?
Unknown Speaker  1:04  
When you say, last hour, is it tea time? Yeah, and what are you  playing you? Are you revving up?
Unknown Speaker  1:20  
Yeah, so it's associated, he likes bluey, the theme tune
Me  1:23  
what's music like currently in your home? C
Unknown Speaker  1:29  
and you put them on, yeah, yeah,
Unknown Speaker  1:32  
awesome. How would you describe your own comfort or confidence with singing?
Unknown Speaker  1:40  
You smiled. That's a no, isn't it for you?

Unknown Speaker  1:44  
I mean, I train, I trained in music. 
Me:Exactly.
Unknown Speaker  1:49  
Yeah, okay.
Unknown Speaker  1:52  
What about you guys? How do you feel about your singing voices, or your confidence, or your comfort with singing with your child. in front of like
Unknown Speaker  2:01  
I’m fine in in front of the kids, but in front of like strangers? I'd be like, Oh, front of like strangers, I'd be like, okay, but in like the comfort of our home, 
Me; how have you felt if you've done a few sessions? Do you feel better?
Unknown Speaker  2:12  
Yeah, not too bad here. 
Me; Has that changed with him? 
With him kind of singing along here, it’s made me sing a bit more.
Me;So that's what I need to know, and that's what's really interesting. So when you see your child wanting to sing, you actually want to kind of support them. Is that correct? Yeah, yeah. So then it's like, I'm gonna, right! my voice is now maybe relevant and necessary. Okay, thank you, this is what I mean. Your honesty is so helpful to me. 
Me: How do you describe your confidence?
Unknown Speaker  3:04  
And she gets more out of it if I sing as well, 
Me: so you’ve noticed her response as well
Unknown Speaker  3:06  
then we come to the one on Thursday and she’ll join in a little bit, but today was the first time she joined in.
Me: When we first started, did you sing?
Me: How do you feel?
Unknown Speaker  3:35  
I sing all the time, especially because of low confidence , I know I cant sing
Unknown Speaker  3:39  
It's interesting when you say, but it's okay when you say, you know, you can't sing. What does that mean? Laughter …So its more a pitching thing?
Unknown Speaker  3:52  
yep
Me: Do you think that's true, when you think about it, when you reflect on it, do you think it's actually true that? Or do you think you actually are singing in tune? You've just kind of, I think the reason I ask is I think we give ourselves some really bad internal messaging in British culture around our voices, and I'd love to know and unpick that and where's that from, because I think a lot of people can sing in tune. Are definitely teachable, because I spent 20 years teaching folk and and yet we still have this very negative idea around our voice identity, don't we? We go, oh no. And then you do it anyway. You'd never say it to your children, yeou’d never dare say it, because you know, for some reason, you know not to say that to a child, but you are comfortable saying it to yourselves.
And I'm not okay with that. No, no, no, you see something to reflect on. You are modelling at all times with boys, with voices, you are modelling. So use it in a really loud and proud way, and they will see that it is okay to be their authentic selves. Did you.
did you have anyone sing to you when you were a child?
Me: No. J says no, that wasn't in the house. 
Speaker: Music was in the house. The radio was always on, but not singing. 
Me: But no one was singing. Is that the same?
Speaker: My mum would sing in the kitchen while she was cooking and washing stuff, but she wouldn’t sing to you, and I didn't sing to you (looks at fellow adult daughter),

Me: Yeah, because you didn't necessarily learn it. Did you get some too as a child? 
Speaker:I don't remember it, yeah? Like, I mean, it couldn't have obviously been, like, a really pivotal childhood moment. I don't really remember it in the house, like, I know there was a lot of music played, like we sang along with the radio. 
Me: So did you observe people singing, but not necessarily to you? 
Speaker: yeah, just kind of like heard it school, primary school through..
Me: school's Interesting, yeah.What about you?
Unknown Speaker  5:55  
Exactly the same, Radio ,CD”s
Me:You don’t Remember being sung to No,
What about you? Do you remember being sung to?
Unknown Speaker  6:02  
No , but they always had the radio on, I don’t really remember them singing to us, but 
Me: What, what do you think singing does for your child, for your children, when you come here, what do you think they're getting from it? What is it for you that you think they're getting perceived?
Do you think of it, for example, as entertainment or education or comfort or bonding, or is it something else?
Unknown Speaker  6:40  
All of it (unanimously) To be fair, my son, He sings. He sings all the time. Well, he's singing. (ME) you have an amazing voice (to child).
Whatever we're listening to in the car, he'll sing. And then at home, we'll sing, we put music on, and we'll sing Nursery Rhymes and stuff. Obviously, I did it when he was a baby. And then when we come to class like this, obviously you'll see, yeah, like at the moment, he loves to pretend the microphone, that kind of thing.
Me: Is that one of those areas that you think is, like, more powerful, that it's the emotional side, or it's, oh, it's the education that's happening, or it's the entertainment, or it's the socialisation, or it's learning. 
Speaker I think it could be it teaches confidence as well. 
Me: Oh, interesting. Okay, yeah, that's nice. 
Speaker: That's what I want to get out of confidence and get gets them out their shell a little bit. Yeah.
Me: Is that something that you have ever contended with personally, or is it just something you're observing in your children?
Unknown Speaker  7:31  
I'm very unconfident.
I try and push him to be more confident because of my low confidence. Yeah, so I want to push me, I want to push me to come to these kind of groups, to push him to come to these groups, and her, obviously, as well, 
Me: of course, yeah, that's really great. Thank you. That's really good to know, because that's kind of what I'm wondering
Unknown Speaker  8:01  
is that she doesn't join in unless I do. She got the confidence later in the session to come out
Unknown Speaker  8:17  
for me, that's a win, it's a win.
Me:You're a singer. Yeah? And you say, I'm I sing. And it's enough to say, Yeah, I sing. You don't have to say anything else. And then your children will go, I sing. Here's me in the world.Boys especially, because what I found over the years is I was trying to unpick male adults who were saying I had this voice, and it got crushed out of me in the culture we're in, in the playground. And now I want to come back to me and my voice, so embed it, give it a blueprint. So if the world gives them a bit of a battering, they're still in there, still in there. Interesting, really interesting. So, C, your child, heightens their response when you use your voice, when you sing.
And if you know that, if you can't do it for you, can you do it for her? 
Speaker: yeah
Me: Exactly, Are there any benefits that you believe in? But maybe you wouldn't say out loud, or have we covered them? We might have covered them well, confidence, I think, is probably something.
Speaker: It helps with the memory, because she memorises them
Me: They recall them quicker, don't they? Okay? Are there any other reasons you would hold back from singing with your child? Is it? Is it, I think we've possibly covered that. Is it a confidence thing as well, 
I like Taylor Swift and she's got lots of swear words in her songs, I've found the non-explicit versions though
Unknown Speaker  9:59  
her. Yeah. I was singing to her this morning and all of a sudden had to go errr
Unknown Speaker  10:18  
So you hold back from singing, if you knew the Yeah, because you're going, I love this song. Oh,…..it's the holding back a confidence thing, when you reflect on it, when you think about it,
Unknown Speaker  10:31  
In the beginning, I didn't. I kind of started singing nursery rhymes too, and I was probably a bit kind of quieter, whereas getting used to doing it over years, I've been more confident myself singing to him. 
Me: Do you have a canon of nursery rhymes that, you know, 
Speaker: Yeah. And I think classes like this have helped, because there's so many that I didn't, do not know, yes, before I had him. And yeah, just..
 Me: How many do you think you had before you had children? You know, in terms of songs, nursery rhymes, 
Speaker:..five, six, maybe something like
Not a lot.
Speaker: I tend to fall back on the ones I know. And feel confident remembering that.
Unknown Speaker  11:07  
Yeah, a lot of the times like I will fall back to the ones I remember from being a child and then sing them more to them than I would new ones. 
Me: Sure. Yeah. So actually having something new shakes it up for you guys in terms of your repertoire 
Speaker: for her, but then I do like that, lavender, blue one. See, I remembered it. But then I really like it when you do it. So now we sing it at home, and the worm one, she absolutely loves that, which means she has been listening, even though she's not been doing it. 
Me: It goes in, and this is why I say the children and how they learn. If it's joyful and fun, if it's serious, we all, we all do it, don't we? We all go, Sure. And also their children, they need to move. They need to use their bodies to regulate it's not it's very unusual. Our school system let them, let them free flow. Brilliant.
how often do you sing with your child? Would you say? So it might be, do you mostly sing at special times, like bedtimes, or do you weave it into every day routines like food and in the car? Or is it only here we sing? 
Speaker: We sing a song every time we brush our teeth. So we do 12345,fish alive, and we brush our teeth. And that was, that was just something that kind of made him a bit more chilled out when we were learning to brush his teeth. And kind of, kind of, it kind of relaxed him a little bit. And then it also kind of made me realize, okay, right? I can, you know, I can go like, 1234,I can try and make sure I'm getting all the areas of his teeth.
Me: So it's a parenting tool. Yeah? 
Speaker: And then I used to make up, made up a few jingles
with, like, their names and stuff. 
Me:Yeah, we all do that don’t we?
Unknown Speaker  12:56   it weaves into daily life. Now, 
Me:what about C? 
Unknown Speaker  13:04  
Every day, 
Me: Which parts of the day?
Speaker: mealtimes when I'm trying to prepare food, because it keeps her occupied, and I'm quite distracted, she won't go to sleep now, unless she has her favourite song. 
Me: What's her favourite song? 
Speaker: Rockaway bear from the wiggle 
Me: That’s lovely. So you are using your voice with your children, which is what you know, how strongly I feel about keep doing it. Yeah. And what's about you, F?
Speaker see we sing, it is like routine times as well.

Me:So it's around the routine of the day. Yeah? So it is weaved into your daily lives, isn't it. 
Was going to ask, are there songs you avoid? And it sounds like the songs are when it's explicit and it's hard, are there any other songs you would avoid or not really?
Me: So it's about taste, isn't it?
Unknown Speaker  14:05  
Yeah, we only do baby shark here!
Me: Awesome. Thank you guys. We're doing quite well. I've only got two more minutes, and this feels like quite an important one. Actually have your feelings about singing with your child changed since you've had children, since they were born. Has anything about singing changed for you? How you feel about it? It might not, it might not have
Unknown Speaker  14:32  
I think you really see the impact on their faces and how they look for you. I think that's what makes you sing.
I think that was I didn't realise it was such a big part of what they would enjoy. 
Me: So do you sing more or less or differently now than than before you became a parent? 
Speaker: Definitely more. 
Me: Or do you think differently to how you were before you were parents? 
Speaker: Sometimes I'll sing kind of silly. Yeah. Silly.
Sounds Yeah. Like, just kind of dance around, yeah, like, yeah. Just kind of be, like, a bit silly and a bit more funny with it. And I think that kind of helps with stress about it. I mean, especially, like with these three like, you know, you can kind of be a bit, like, a bit uptight,
Me: So you’re using it as a kind of humour intervention, almost like, yeah, oh, here's something silly, yeah. And does it capture their attention quickly? Yeah, if you sing, have you noticed that? Because the research backs that up, yeah, you can kind of get in there with a sung voice over a spoken voice, and they'll kind of get to you quicker. 
Speaker: Like, I don't think about it in minute, but you know, when you're like, use like a calm voice, or like a sing song voice rather than a shouty voice. Sometimes I do
it,
Me; but sometimes, well, you're regulating yourself, yeah? Sometimes your energy is like, I'm actually at capacity, yeah. Do you sing differently now they're born.
Speaker: I'm probably singing because obviously, being a trained singer, it helps my confidence. But I think if I think if I sing silly and I hit a bum note it doesn’t matter, no,
whereas I would never sing like, properly, even though she's two, I feel like she's judging,  
Me: I am going to break that cycle for you. My Dear!
Speaker: She says stop sometimes. So I'm like, Okay!
Me: If it's any consolation, I'm told quite frequently to sing inside my head, so I don't have to sing out loud. I mean, it's a child thing. I think it's about them being able to influence something and shape it. I don't think it's about the sound that spring out of us. Youit's a kind of, it's a it's a way to control something, you know, for children, yeah, I do feel quite strongly about you, because you have a voice, and we need to find a way to reclaim it. And I think I feel like that with all you parents who are frigging rock stars because you’re sustaining people like we know that we know,
Speaker: Some days we’re surviving!
Me: But I want you to reclaim your voice, and I think one of those ways to do it is through singing. I really do think there is something that happens when you sing, your stress hormone goes down significantly. 
Speaker: I can believe that because when I've always listened to music myself, and when I've been annoyed and that, and then I'll like, try and I'll like, put my headphones in, and it's kind of made me feel a bit more, yeah, at the end of the day, like, if I've had, you know, a day with these two, I'll, like, take the dog out and put my headphones gives me a bit of, like, a calm down. Yeah.
Me: Can you see what it does for children when we go, oh, let's have loads of fun. And now let's just steady the pace, change the energy, change the mood. You've got a way to use it with your kids. You kind of know how to do that.
Me:Do you find that?
Unknown Speaker  17:47  
Mmm, But then we use books like that as well, so we’ll take her out …
 Me: Do you sing differently to before she was born? In terms of more, do you do more, singing or less? It depends.
Unknown Speaker  18:19  
I always listen to classical music at home
To be something. To what could be something
Unknown Speaker  18:23  
like when you shared in a lot with the parachute and then
you calmed them down? 
Me: Yeah, no, no, that's exactly what you think is exactly what I wanted to know. Are there any supports that you wish music practitioners knew would be helpful to you? Are there things that my colleagues would benefit from, knowing what it's like to come to these sessions and what you would need, what's helpful for you, what's not helpful.
And also, this isn't about me and how I practice. It's about the whole group of us doing these sessions. What do we need to know what works, what doesn't work, or what's okay, the
Unknown Speaker  19:07  
The instruments work,
because it's nice to do when you don’t know the music that the instruments are there. And your voice isn’t as loud
Unknown Speaker  19:23  
So the reason I put music on when you first come in is that it's non-confronting. If you come into a silent space, it's quite intense. If you don't know anyone, it can be quite full on, can't it? Not for everyone, not for everybody. Some people won't think like that. That's fine, but I know some people do, and actually having a little veil of music around here means it's just softer space to come into. It's not as intimidating. 
Speaker: Yeah, that's it, exactly. Silence can feel uncomfortable, and then it's like a snowball effect where everyone's suddenly feeling uncomfortable and. And then you feel like the pressure is there to break the silence,
And then it's like, what can I say?
Me: yeah, no, it's the pressure to actually have to when you might be I know how it when you might be a bit tired yourself.
Me: If you were to give advice to another parent about singing with your baby or toddler, what would you say?
Unknown Speaker  20:31  
Do it, do it.Just try and try not to get in your head about it.
Just, you know, kind of be silly with it. Try and make it a bit fun.
Me: Don't get into your head. That's interesting, because that means that you recognize, we all recognize that we do a bit too much of that around this, don't we? What
would you say to people Chloe about seeing to say
Unknown Speaker  20:52  
I would just say the same thing,
I think it's helped with her memory, like that finger song. I wasn't sure if she picked it up because she wasn’t joining in when we were coming. Up. But then last week, we just sat at the dinner table, started singing it,
Speaker : yes, that’s exactly the same for me
Speaker:. And I was like, how do you know the words, you never join in?
Me:Yeah. And it's a group. When the group do it embeds in as well. Yeah, even if they're not repeating it, it's gone inand they've seen The actions. How do you feel aboutif you were to give advice?
Unknown Speaker  21:38  
Probably just the same, don’t overthink it, I think that’s what its like with children, you always think its embarrassing. I think you’ve just got to overcome the embarrassment
Me: Is there anything that, and we've not talked about
Speaker. We need  the same equivalent? Yeah, saying dance like no one's watching. Yeah, sing like no one. We need one of those. Don't
Unknown Speaker  22:18  
Sing like Noones listening 
Unknown Speaker  22:20  
Because in fairness, thinking about it, I haven't heard anyone else, apart from you and me, cause I can hear me singing. I haven’t been paying attention to anybody else to singing, even though you probably feel like, but I actually haven't heard anybody else, not because Ive not been singing but because I’m not listening to anybody else. 
Me: But the irony will be that everyone's thinking the same thing. They are just listening to me, you're not actually necessary at the moment, connecting. But that can happen, and it will happen the kind of better, more comfortable.
Me: You feel, is there anything we've not touched upon that you think is important?
or you feel would be relevant to this conversation, or would be good to know?
Sid's getting a throttling. But you know, space is tough. Sid, so it's probably good,
people. Might not have anything to add, so remember, this is a soft Thank you.
Speaker: It's very free. Okay? It seemed like a free session, yeah. We didn’t have this when I had children,
Speaker: I really look forward to Tuesdays
Me: Ahh That's so nice to hear. That's so nice
Speaker: having it open to like, multiple age groups with having the two, like, there's a lot of stuff that I can do with her, but I can't
do it, yeah, yeah. But having like two under two, or like two years…apart, yes, I can't take him to her play group that she used to go to stop her going, yeah. And then there's like, Baby sensory stuff, for her but I can't take him in
Speaker: It isolates you more.
Me:yeah, yeah. And I'm really keen on that. I'm also lucky. I want to keep either no financial barrier in place so that grandparents came. We had a great granny. Were you there, K, with a great granny?
And the thought of bringing your whole like few generations, because you can, because it's just in a space.
But I love seeing that, and I love the kids seeing
that, awesome, right? Guys, you gorgeous people, thank you. That's helped me just calm. So what I might do is then end up doing some individual interviews,

Transcribed by https://otter.ai and checked by researcher
Themes and observations from Soft Focus Pilot Group  (sound quality is an issue on my voice note recorder; we are in a noisy space with children intermittently requiring attention, I need to consider how to mitigate this, or accept it and find a better recording position for adults)
Parents widely consider singing intuitively beneficial for kids. MEMORY is a factor, and adults are surprised by what child engagement can look like, especially when there is none in class, yet the rhymes are absorbed and repeated at home. 
Confidence in singing is LOW for adults (in a group environment), but significantly, is spurred on by their children’s positive reactions (symbiotic dyadic responsivity). They feel these classes encourage children's confidence, which is important to them, especially to parents with low generalised confidence.
Parents have a limited collection of nursery rhymes, and the sessions introduce them to new ones or remind them of the broader canon.
Parents like a free-flow, all-ages encompassed session. AGE is a factor if you have multiple kids, as some activities exclude certain age groups. It mitigates isolation if you can attend classes with all your children (Important for Practitioners to know) It may require more intuitive reading of the space for the facilitator and layered teaching for different ages.
Parents inherently believe in the importance of singing to children, even though if they have no memory of being sung to. They resoundingly advised other parents to ‘just do it’, even if they feel self-conscious; they speak of not being overly cerebral (which means they recognise that singing triggers this self-conscious feeling for them).









[bookmark: _Toc223378244]Appendix C Semi Structured Interview Questions 

What role, if any, does music or singing currently play in your home? 
How would you describe your own comfort or confidence with singing? (How have you felt if you've done a few sessions? Do you feel better?)
Did you have anyone sing to you when you were a child?- Did you sing anywhere?
What do you think singing does for your child, for your children, when you come here, what do you think they're getting from it?
Are there any benefits or challenges of singing to children that you believe in? But maybe you wouldn't say them out loud. 
Do you have a collection of songs that you know?
How often do you sing with your child? (bedtimes, weave into daily life, special times, not at all, only class sessions)
Have your feelings about singing with your child changed since you've had children?
Are there any supports that you wish music practitioners knew would be helpful to you?
If you were to advise another parent about singing with your baby or toddler, what would you say?












[bookmark: _Toc223378245]Appendix D Parental Perspectives on Singing with Children Survey

Influenced and building on the Music@Home survey questions (Politimou et al., 2018)

This survey explores parents’ perspectives on singing with their young children. Please answer as honestly as you can. Most questions can be answered by ticking a box. There are no correct or incorrect answers.
Information for Participants
You are invited to take part in a research study about parents’ perspectives on singing with their young children.
The study is part of a Master’s research project being undertaken at Voice Study Centre, affiliated to the University of Wales Trinity Saint David.
Before you begin, please read the following information:
Your participation is voluntary.
You may skip any question you do not wish to answer.
Your responses are anonymous and will not identify you personally.
Data will be stored securely and used only for research purposes.
You may withdraw at any time before submitting the form (just close the browser).
Submitting the form indicates your informed consent to participate.
If you have questions about this research, you may contact:
Researcher: Sarah Dale- sarahamydale@gmail.com
Supervisor: Joshua Lee-Cummins- Joshua@voicestudycentre.com
Please confirm that you have read the information above and agree to take part in this study.

Section A: About You and Your Child

1. Your age: _____ years
2. Your Gender: ☐ Female ☐ Male ☐ non-binary ☐ Prefer not to say
3. Highest level of education:
☐ No formal qualifications ☐ Secondary ☐ College ☐ University ☐ Postgraduate
4. Musical background/training
☐ None ☐ Informal (e.g., school choir, family singing) ☐ Formal lessons ☐ Professional training
5. Child’s age: ___ months/years
6. Languages spoken at home: ________________________
Section B: Beliefs and Attitudes

(Please indicate how strongly you agree or disagree with each statement.)
Scale: 1 = Strongly disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly agree
7. Singing is an important part of my child’s early development.
8. Singing helps my child feel safe and comforted.
9. Singing strengthens my bond with my child.
10. Singing supports my child’s language development.
11. Singing supports my child’s emotional development.
12. Children benefit from singing even if the parent is not a ‘good singer.’
13. I sometimes avoid singing because I feel self-conscious.
14. I feel confident singing to/with my child.
15. Singing encourages my child’s confidence.
Section C: Singing Practices

16. How often do you sing with your child?
☐ Several times a day ☐ Once a day ☐ Several times a week ☐ Once a week or less ☐ Rarely/Never
17. In which situations do you usually sing with your child? (check all that apply)
☐ Bedtime/nap time ☐ Playtime ☐ Feeding ☐ Bath time ☐ Car/travel ☐ When child is upset ☐ When child is happy ☐ Other: ________________________
18. Who usually initiates the singing?
☐ Parent ☐ Child ☐ Both equally
19. What types of songs do you sing? (check all that apply)
☐ Nursery rhymes/lullabies ☐ Songs from your own childhood ☐ Cultural/traditional songs ☐ Religious songs ☐ Popular/TV/radio songs ☐ Made-up/improvised songs
20. Do you use media (apps, YouTube, recordings) to support singing with your child?
☐ Often ☐ Sometimes ☐ Rarely ☐ Never
Section D: Influences and Barriers

21. What encourages you to sing with your child? (check all that apply)
☐ My child enjoys it ☐ It is part of our routine ☐ I enjoy it personally ☐ Cultural/family expectation ☐ Belief in early learning benefits ☐ Other: ________________
22. What makes it harder to sing with your child? (check all that apply)
☐ Lack of time ☐ Lack of confidence in my singing ☐ Not knowing many songs ☐ Feeling tired or stressed ☐ Social pressures ☐ Other: ____________________
23. Did your own parents/caregivers sing to you when you were a child?
☐ Yes, often ☐ Sometimes ☐ Rarely/Never ☐ Not sure  ☐ No
24. Compared to before becoming a parent, I now sing with my child:
☐ More often than I expected ☐ About the same ☐ Less often than I expected ☐ I don’t sing with my child
Section E: Perceived Effects of Singing

Scale: 1 = Strongly disagree → 5 = Strongly agree
25. Singing helps soothe my child when upset.
26. Singing helps with sleep/bedtime routines.
27. Singing increases my child’s attention and engagement.
28. My child tries to imitate words or melodies when I sing.
29. My child responds positively (smiles, claps, moves) when I sing.
30. Singing has improved my confidence as a parent.
Section F: Practitioner Awareness and Support

Scale: 1 = Strongly disagree → 5 = Strongly agree
31. Practitioners (e.g., health visitors, early years educators) encourage singing with young children.
32. Practitioners understand the challenges parents face around singing.
33. I would like more support/resources from practitioners about singing (e.g., song ideas, workshops, apps).
Section G: Optional Open-Ended

34. What is your favourite memory of singing with your child?
35. If you could receive support to help you sing more with your child, what would be most useful?
36. Any other comments to add:
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Participant A
Me: What I'm looking at mostly is. Parents with children 0-4, so I’m more focused on what your practises are around them when they're younger.
Yeah,
Me: Which, remember, you’ll recall your other kids, but if you need to sort of think of a reference, think of the youngest one. The first question, sorry, is what role, if any, does. singing currently play in your home?
We sing a lot, actually, yeah, well, my youngest loves singing. She'll just think of, sing off her own back.  [Infant responsivity to singing, Parents see Infant joy of singing]So when we're at home, well, recently with it being Christmas, she’s burst out in Christmas songs, in the car. She'll just sing to herself.
  [Singing practises and routines]
 [Singing practises and routines, Parents see Infant joy of singing]Me: Awesome, where does she get the Christmas stuff from?
Me to be fair, because I do, sing around the house and the boys thing, the older boys. And she's obviously pickin [Parents see Infant joy of singing, Gender, Infant responsivity to singing, Adults sing with babies, Family legacies and grand parents interactions]g it up, because quite recently, she's just singing, I’ve heard her singing to herself. Yeah, yeah. So we do. We do sing a lot!
Me: That’s really lovely to hear. How would you describe your own confidence in singing?
I’m alright at singing, actually. Fairly confident, yeah [Confidence in singing].
Me: Are you confident in a session?
Yeah, Yeah. If were in a session and we’re all singing. I probably wouldn't get up on the stage and sing on my own .
Me: Yeah.
But if we're in a group then fine, yeah, 100% [Confidence in singing]
Me: That's lovely to hear. Cause that's not always something I do hear, Yeah. Have you? Are you singing because your child is responding to it, or is it just something you do?
I just sing anyway! (Giggle) [Confidence in singing]
Me: No that’s great! Did you have anyone singing to you as a child?
I don't… know what? I can't actually remember that far back. I would have thought so, but not… I can remember.
Me: No. It's interesting. And some of the responses I've had have been people saying I can't actually remember, and I'm not sure.
Yeah, I’m sure if I asked my mum she’d say yeah, but … Memories cause Me: What’s your instinct? If you know your Mum’s personality.
Um, I'm not sure, thing is that now you say actually. Now you’ve mentioned it. Thinking back, when I was, maybe a bit older than my youngest, so probably 4, 5. I do remember singing in my grandma's living room,  [Family legacies and grand parents interactions]yeah. I was quite outgoing, so I do actually remember standing in front of them and singing to my grandparents, just silly songs or any kind.. [Memories of personal singing stories].I remember doing, I can’t remember the song now. I can’t remember the song, but I remember, you know, clapping my hands and singing in front of my grandparents, so…I don’t remember singing in front of my parents. [Family legacies and grand parents interactions, Confidence in singing]
Me: It must have been encouraged, it must have been celebrated. So, with your grandparents, but not necessarily with your parents.
Yeah, just the memories that stand out, I suppose. We spent a lot of time at my grandparents’ house. Singing was there because I can remember that.  [Family legacies and grand parents interactions](3.00) Me: Did they sing to you, your grandparents?
I think my grandma would have done, she was like that [Family legacies and grand parents interactions].
Me: So yeah. A bigger character? How interesting. 'Cause that again, that's another theme I keep hearing…’ that I remember my granddad singing this, or I learnt this song because my grandad was from Ireland.
Yeah, Yeah.
Me: That's a really lovely thing. And what do you think singing does for your youngest daughter or for your children, you know, when they come here to music sessions or they go to a music session, what do you think it does to them?
Yeah. I think it helps their confidence [The impact of singing on non musical domains]. Specifically, one of my sons loves singing and dancing and things, and at school. He’s just had his play, and he's very outgoing. He loves to get up and sing and dance, and I definitely think it helps their confidence, and my youngest as well. Like when she comes here to the groups, and we do the music at the end, that's her favourite bit [Parents see Infant joy of singing]. That's what stands out to her, like before we come to the group, she’ll say. The lady with the guitar and the singing. That clearly what is standing out to he [Infant responsivity to singing, Parents see Infant joy of singing]r.
Me: So, I suppose that like the benefits that you kind of know that singing give to your child and this is kind of time for the next question. If if there any kind of benefits or pitfalls or challenges with singing that you think, that you believe your children are gaining from. And I suppose that's the confidence you talk about with your son Yeah.
Me: And with your youngest, it's the memory. Where, actually, there's this thing, this point in the week where we do that thing with the lady. Singing rather than the stay and play session itself.
Yeah
Me: That’s interesting because it’s like a marker. Do you think it helps with her confidence as well?
Oh 100 % Yeah, yeah.
Me: Does it regulate your children?
 
Yeah, Yeah, I think so [The impact of singing on non musical domains]. And also, because my youngest was quite delayed in her speech as well, she's only really just started talking and it’s fantastic how many lyrics she’ll remember in a song Yeah so like. She wasn’t putting sentences together for a long time, but she can recall the whole sentence. So that shows, doesn’t it? [The impact of singing on non musical domains]
Me: Yeah, yeah. Yeah. So that ties in with the research that says children embed language, in a more sort of, in a deeper way, when it's sung than when it’s spoken. That’s why a a lot of Speech and language therapists use singing as a tool really. To really embed it, it’s gorgeous.
Yeah
Me: If it’s joyful, kids will do it. Do you have a collection of nursery songs that you know? Do you have a Bank of songs that you will use with your children?
Yeah, yeah. I only recently learnt them. (giggle) After all these years. So yeah, definitely.
Me: Do you think it's quite a satisfactory bank of songs that you’re happy about?
Yeah
Me: And is it only nursery songs you sing to your kids?
No, not really. Mainly because they. I think they know them. I know them. And yeah, we would bounce off each other, but not all the time nursery songs, you know. [Singing practises and routines, Repertoire choices] We’ll sing random songs that we've heard on the radio. Or in the car. Yeah, yeah. But that’s especially with the older boys. They know the pop songs.
Me: Sure, yeah. Do you make up something that's what I was gonna say?
Yeah, yeah, yeah. All the time. Again, more with my older ones. But yeah, I do with my youngest as well to be fair [Singing improvisers].
Me: Yeah, that's something I hear a lot. Yeah. Parents are improvising My Boys are brilliant at making up…
Me: Are they? (6.57)
Ahh they’re fantastic. But again, they bounce off each other. So, I'll come out with the first line and they'll make something up for the second line.
Me: And is it mostly about bottoms?
Yeah, it is mostly about bottoms actually! (giggle) But it works! You do it don’t you?!
Me: Yep! How often do you sing with your youngest?
Everyday.
Me: Everyday. That’s lovely to hear, and do you do it daily? ..is it around bedtime? Is it food?
We always sing at bedtimes and we always sing in the morning. But to be honest, we sing a lot of the time, in the car, throughout the day. [Singing as a tool for parenting]
Me: Gosh, you really are, where does that joy of singing come from?
I don’t actually know, you know? Well, actually, from even when I went to playgroup as a child, and straight to school, and we sang every day like it was school in assembly, we sang every morning and at playgroup. [Memories of personal singing stories] Obviously, when I was there, I remember going around singing songs. So my whole life, really. And I think it's obviously it’s just carried with me, so I went through school. And even in secondary school, I did dance and we sang in that as well. [Memories of personal singing stories] So and they just carried on I suppose.
Me: So it’s very normalised?
Yeah
Me: I suppose it's trying to maybe, maybe I’m trying to work out where that normalisation has come from. But maybe it isn't. Maybe it's about your personality as well? Yeah, -‘just this thing that I do and I don’t overthink it’.
Yeah, I think so
Me: Ok, That's great to hear. Have your feelings about singing with your daughter changed since. I mean, I say your daughter, but actually has it changed since you've had children? I was gonna say, do you sing more? But it sounds like you've always been a singer.
Yep, Always been. Because my friends. Again, funny you should say you bring up memories before I had children, my friends and I used to quite often record ourselves, and I’m on Youtube to this day, somewhere on Youtube singing Rihanna or whatever songs. It has always been there. Yes. [Confidence in singing, Memories of personal singing stories]
Me: That's really nice to hear, that’s lovely, because I suppose in a way, you're slightly more unusual in that you feel confident, you don't overthink it, and you just get on with it. That’s gorgeous! Are there any supports that you wish music practitioners knew that would be helpful to you when you're singing to your kids. I mean, maybe not so much for you. I know that when I've spoken to people before, they said. Could you do an audio link so it's not like too overstimulating? Could you maybe do lyrics?
What I would love to see, I've just been to see my son's Christmas play, and this isn't the first time, cause I’ve watched it over the years since they’ve been at school, Christmas plays. And I notice with all the kids, and this is funny, you should say that. Bless them all, they haven’t got a lot of confidence. So, when they’re up on stage. I really just want to get there with them and say project yourself 'cause, you can see that a lot of them have got it in them and they're just shy with it. [Singing and music is valuable activity, The impact of singing on non musical domains]
 [The impact of singing on non musical domains, Singing and music is valuable activity, Encouraged singing] 
Me: And overwhelmed
So, I would love to somehow get that out of the children to show. And don't be worried, don't be scared, you know? Get up on that stage if that’s what you want to do. 'cause I always wanted to actually as a child and I was quite shy and reserved, but inside of me. I really wanted to get up there and perform [Singing and music is valuable activity].
Me: And you did in the end
I did in the end, yeah, yeah, I would love to, like, I know I say to my older son. Don't be shy. Especially with my eldest. He’ll say Ooh, I don't know, I’m like, just get up there and just do it. So, I wish there was a way.
Me: So if music practitioners or people in the school could encourage the performance element and presentation?
Yeah, and I suppose that's not their main focus. Their focus is, you know, as far as I'm aware, I don't think they do music lessons at school. As in singing, I've never heard.
Me: You’ll have to ask your sons.
I know we do private guitar lessons, but actually as a like Maths English Science. I don’t think they do music, I’m going to check with that Me: I think they probably chuck it in, but maybe that, I know. We're at a school where they really cherish music, which is amazing.
I like that. And do you see a difference?
Me: Yeah, because he comes home with songs. And I know that that that has to come from a music class where it's music specific. And because the Head is a big fan.
Yeah. Yeah, I do think it depends on the school, like what their focuses are.
Me: Yeah, if it’s more STEM stuff, then maybe not.
No. But that's one thing I will love if all the schools could. [Singing and music is valuable activity]
Me: So if we could have got that from the youngest girl's age (3), so when you sing, be confident, you present, yeah, you are in the world, and you are celebrating yourself in the world.
Yeah
Me: I'm big on that, you hold space for the person. Yeah, 'cause that's the one moment in the week they are there and they will be celebrated. Yeah. It's interesting. It’s something that I’ve thought about before when I've been to see things. That I wish someone would talk about that.
Yeah, and I appreciate that not everyone has that extra, you know, personality.
Me: Yeah,
But some of them do. And I don't feel like they feel confident…
Me: That it’s not being capitalised on.
Yeah, yeah. They’ve not been bought out their shell [The impact of singing on non musical domains].
Me: Or that not being given directions. Its alright to do this. Please do this! Yeah. It's not even a confidence thing, is it sometimes? Yeah, just like you sing out.
Yeah.
Me: Oh. Interesting, though. That is good to know. If you were to advise another parent about singing with their kids, what would you say?
I would say, Sing with them. But not only sing with them, make sure you're telling them to be confident. That they sound great and encourage them [Encouraged singing].
Me: Interesting, so you’re saying embeds an emotional message into it at the same time.
Yeah. Make them feel OK.
Me: Interesting. Yeah, 'cause I've not heard that and it's right, Yes, not just, it's not only just do it. It's actually support it.
Support them with it, bring them out their shell [Encouraged singing].
Me: That’s lovely to hear, thank you, Thanks so much.

Participant F 
Me: With me, you'll be anonymous. The first question is, what role does music or singing currently play in your home?
It’s like a Gap filler if I'm honest, if she's being testing or I need to get something done like the washing if you need clothes for a certain day, like nursery, I'll put like the radio on or I'll put music videos on YouTube  [Using resources to find music/songs, Infant responsivity to singing, Singing as a tool for parenting]and she sits down and copies it. It's like it's for me to listen to while I'm doing stuff, but it's also keeping her occupied enough, that she's not in my hair.
Me: How would you describe your own confidence or your comfort with singing?
Inside the four walls of my home. It's alright. [Confidence in singing]
Me: How do you feel when you've done some of these singing sessions outside of the four walls, has that made it feel a bit better?
Yeah. Only the last couple of sessions I have been joining in with the singing and it's it's weird seeing the difference, it is nice to see the difference between when she gets stuck in. If I'm singing she, I've noticed that she's a lot more involved in the sessions
  [Infant responsivity to singing, Music group impacts and perceptions, Adults sing with babies]
Me: Interesting
Whereas when I'm not singing, I'm kind of sat there going ‘go on, go do some singing’. And she won’t do it [Family legacies and grand parents interactions, Encouraged singing]
Me: So, that will encourage you to sing more, because you see how she responds.
Yeah.
Me: Because I know you have a background with singing. And do you feel that's changed since having children? Is that something that's slowly tapered down, your confidence?
I think it's just the fact that I haven't sung in ages. When I studied musical theatre, we were having like vocal lessons with a qualified teacher, like every single day. [Memories of personal singing stories] And to go from that to just being on your own completely, it's like sometimes I sing songs and my voice is a bit. I can tell that I’m stretching it, but it's because I'm not doing all the exercises and whatnot every single day like I used to. Do you know what I mean?
Me: Yeah, so it's like you're out of the rhythms of what you did previously. Did you have anyone sing to you when you child?
No. (Shaking head).
Me: It’s interesting, isn’t it?
Me: And yet you recognise the power of it in your own parenting, don’t you?
Yeah. Yeah.
Me: And is that because of your love for musical theatre?
I think so if I didn't study music theatre or wasn't bothered by that sort of thing, I don't think I’d bother singing at all. [Negative messaging about singing]
Me: Have you ever spoken to your parents about the absence of singing?
No. No, not really. I mean my mum does always have the radio on and did always have the radio on and like that when I was, I mean I'm not that old, but when I was little it was like Top of the Pops reruns and stuff like that. [Family legacies and grand parents interactions, Singing practises and routines] That would always be on the TV but it would never be. She’d never sit me down and engage in singing with me, [Memories of personal singing stories, Family legacies and grand parents interactions, Adults sing with babies, Negative messaging about singing]
Me: But you do that for little ones?
I do that for my children, yeah [Confidence in singing, Singing and music is valuable activity, Adults sing with babies], yeah.
Me: What do you think singing does for your children when you come and do singing classes? What do you think they're getting from it?
I think it's really good for her memory [Singing and music is valuable activity, The impact of singing on non musical domains] because she sings that one finger, one finger song, 'cause she doesn't engage, wasn't engaging in the sessions, 'cause I wasn't singing. But then randomly at home or a random Wednesday afternoon, she'll just start singing it and doing the actions, and I'm like, where's that from? [Encouraged singing, Infant responsivity to singing] And she will tell me it's from you, well, she calls it Sarah's singing group.
Me: Sarah’s singing, lovely! And she knows. She's absorbing, even if we know engagement looks different.
Yeah.
Me: Any benefits or challenges of singing to children that you believe in, so for example, maybe things you wouldn’t say out loud that you think they get from it? I know I've had a response where people have said, They can emotionally regulate. Maybe that’s something you wouldn't necessarily say out loud.
Yeah. Yeah, sometimes when she's doing action, like they sing songs at nursery that teachers do, the order of certain things like potty training. She does a potty-training song, so I don't know what it is. Where it’ll be talking about going to the toilet first, then washing your hands. And it's like through the song, she knows the order of what she needs to do things in [Singing practises and routines, Singing as a tool for parenting]. If that makes sense?
Me: Yeah. That embeds a kind of way to navigate the world.
Yeah. Cause I know when we first started potty training, she was really good. She took to it straight away. But it was the order of things that she was getting mixed up at. She'd like wash her hands before she pulled her trousers up, sort of thing. But with that other song, it teaches her the order of things [The impact of singing on non musical domains, Singing as a tool for parenting].
Me: Do you have a collection of nursery rhymes? Like a Bank of songs that you know?
Yeah, yeah, just the classics, I think. Sometimes she comes home from nursery singing, and she’ll be like, “Can you sing me such and such? And I’m like, I don't know, I don't know how it goes, hon! You have to Google it!” [Infant responsivity to singing, Using resources to find music/songs]
Me: Do you ever sing songs that you love? Like your musical theatre repertoire? Or anything from musicals.
Interestingly, she is obsessed with Wicked because when that came out, obviously being a musical theatre nerd, it was on repeat all the time. And because I was singing. [Adults sing with babies] I have got videos on my phone, so there is video evidence of me singing to her,  [Confidence in singing, Adults sing with babies]and she's like 6 months old in a high chair and like the end note where she's like bring me down. She's she sings it and now it's kind of stuck with her. [Memories of personal singing stories, Family legacies and grand parents interactions, Adults sing with babies, Parents see Infant joy of singing] When the film came out. She's completely obsessed. To the point where she’ll say to me. Mummy, can you sing Defying Gravity for me?
Me: So she recognises the songs because you sang them to her and put them on a lot?
Yeah, in the supermarket, and she sees like, I don't know, I bought some cupcakes to break on Friday because it’s my birthday and they're wicked themed, and she looked at the box and goes Mummy. That’s gravity, that is! She calls it by the name of song. [The impact of singing on non musical domains, Family legacies and grand parents interactions]
Yeah, sure. Yeah. She recognises the symbol, that's beautiful. How often do you sing with your children, would you say?
Everyday
Me: Every day. Do you weave it into daily life? Is it a morning? Do you do a bedtime song?
Yeah, we have a bedtime song? Yeah, it's Rockabye Bear by The Wiggles. She wants that every single night [Singing as a tool for parenting, Singing practises and routines]. And if sometimes if I'm busy with him because he is due a feed at the same time or things overlap, I'll have to come downstairs feed him. And then go back up and she’ll sit awake, stay awake and wait for me till I’ve sung it.
  [Singing and music is valuable activity, Singing practises and routines, Infant responsivity to singing, Singing as a tool for parenting]
Me: To do the song, wow. Do you ever do improv songs? Do you ever just make things up?
Yeah, so I’ve just changed his nappy, and I was like singing about him doing a poo! To keep him occupied (giggle). [Singing improvisers]
Me: Absolutely, no you’re not alone in that, I hear that a lot, that people improv, yeah. No, I thought maybe that’s something musicians are already doing, it turns out a lot of parents are doing it. I really like that! Have your feelings about singing with your child changed since you had children?
Probably because I used to look at people. I'm not a judge-y person, I used to look at people and be, that’s a bit cringe. You know, if you saw them singing to them, like out in the open. I’d be a bit like you, ‘Are you OK? But actually, I do it. I do it! [Negative messaging about singing]
Me: You’ve crossed over! (giggle)
Yeah, yeah. I now do that. Yeah! It’s just if he starts kicking off. I’ll just like make up a little tune and then he’ll just like, stare at me [Singing as a tool for parenting, Singing improvisers, Singing practises and routines, Family legacies and grand parents interactions]. But if he's not crying, yeah, that's fine.
Me: Yes, sure.
As long as he’s not crying. That's fine.
Me: That's really lovely to hear. Are there any supports that you wish music practitioners like me would know? That would be helpful to you, so I mean I've had a few suggestions. You might have something on the top of your head now.
No,
Me: No, it's things like lyric sheets, a different video, a YouTube link. Something that. What you think I could do that would be more beneficial to maybe you? In terms of encouraging singing, there may be links outside the sessions to songs.
Yeah, I think maybe the lyric sheets, 'cause if there is, I mean, I know all the ones that we do anyway. But if there's someone that doesn't have like a good memory, then the lyric sheets would be handy. [Difficulty with remembering children's songs]
Me: Or maybe English isn’t their first language.
Yeah , because then you can carry on doing them at home. By the next session, the child then knows the song to join in. [Singing and music is valuable activity]
Me: 'cause I do feel like that's something I take for granted and I appreciate that someone might not have English as a first language and so they don't know the culture.
Yeah, so with her nursery. I've got an app on my phone, and they communicate everything through that, and I can check up on what she's doing. And they do a monthly newsletter in the room that she's in. And it will come through . And it’ll be like our song of the month. And it will have the lyrics that you can download it and it's got a link to the YouTube video. So that you can play it and practise it at home because they do it at least once a day. I
  [Encouraged singing, Using resources to find music/songs, Repertoire choices, Singing practises and routines, Singing and music is valuable activity]
Me: So, if I had a video of me doing something. Do you think that you daughter would like it?
Yeah I know my daughter would love it. Last week we obviously couldn’t come because he was poorly, but she's, ‘Mummy when are we going to see Sarah? ‘ [The impact of singing on non musical domains, Singing and music is valuable activity]
Me: Ah Darling well I will have to sort something out in the new year for you guys. If you want to advise, so we talked about this in the focus group. If you were to advise other parents about singing with their baby or toddler, what would you say?
Just do it. Yeah, don't be. Don’t think it's cringe, like if you think it’s cringy or if you get embarrassed? It doesn't matter because I think it benefits. I would rather be embarrassed and it benefit them. T [Encouraged singing, Singing and music is valuable activity, The impact of singing on non musical domains]hen not do it. And then 'cause Ilike said it helps with her memory.
Me: Does it help you?
Yes, yeah. Like when I had her, I had really bad postpartum depression. So I think, like, going to something like this, where you sing and actually bond with the baby, cause it's not just singing. You’re bonding with your child. Whereas I didn’t bond with her very well, because of the depression side. [Adults sing with babies, Singing and music is valuable activity, The impact of singing on non musical domains]
Me: Sure, yeah.
So I think it just helps in all aspects of that. And I think if it benefits both of you, then why not? [Encouraged singing, Singing and music is valuable activity, The impact of singing on non musical domains] But if you do get embarrassed, just do it in your own home to start off with.
Me: Do you feel like your confidence has changed generally? Because we’ve talked about your issues and your feelings about your voice, do you feel like you're challenging that part of you somehow?
Yes, I definitely sing a lot more since coming to these groups. Because I’d be like, that focus group that we did when me mum came down and I’d had him. She. We went home and then from that minute, from that moment, I was just a bit like, you know what, everyone thinks the same as me, everyone is embarrassed. [Music group impacts and perceptions]
Me: Yes.
So why not? Just yeah, I need to jump. It is such a big thing. I think because I trained in theatre, people expect me to be good. So then I feel the pressure of. I mean, what if they think that I'm not? [Negative messaging about singing] Do you know what I mean?
Me: Yeah. I do
Cause I don’t want people to look at me and be like And she's had training?.. [Negative messaging about singing] like, you know, I mean, OK, so my partner, I've known him for 10 years now and I didn't sing in front of him until we were like 2 years into our relationship.
Me: So it’s a big thing.
So that's what. I'd known him for eight years at that point and I just wouldn’t, ever. Or he’d catch me singing, and I’d see him in the mirror, when I was brushing my hair, like he stood at the door and I’d instantly stop. I'd be like ‘Oh hi!’ kind of thing and just, play it off.
  [Negative messaging about singing]
Me: That’s changing for you?
Yeah,
Me: And I want it to change for you absolutely because I know, well I know the academic benefits, but I actually think there's a more, sort of holistic thing for you.
Me: If I could afford it. I would 100%, and I’ve discussed it with him before. I would 100% go and have a couple of not, lessons, but a couple of sessions with someone. To get it back on track, to find out what I need to do to keep my voice as healthy as possible. [Singing and music is valuable activity] Do you know what I mean?
Me: Yes, I do.
So, then I can start singing again.
Me: But you're doing it now, you’re doing it in real time with your children at the moment.
Me: Thank you so much. Anything you want to add?
No
Thank you so much.

Participant C
Me: So. This is about, what the survey was about, but just a little bit more, a bit more of a deeper dive. You, you can withdraw from this because I've got enough interviews. So if you go, actually, I've changed my mind. I don’t want to be involved; that's fine. It's all anonymous. I'm essentially looking at what parents say and seeing what the themes are. And then it's really helpful as a practitioner to know that information. And also to spread it amongst my colleagues that these are the things that we should know here. So that's the reason behind it. The first question is. What role, if any, does singing currently play in your home?
I think it’s probably more of a fun thing, it's a bedtime thing. Always do the same song before bedtime [Singing practises and routines, Singing as a tool for parenting]?
Me: Ooh, what do you sing?
Twinkle twinkle, yes, so we’ve had some trouble with sleep. So we've done a few different sleep training things and that was one of the things we should have that routine for like 4 things you always do before bed, so twinkle twinkle is always a bedtime one. [Singing practises and routines, Singing as a tool for parenting] Then, otherwise it's just a play one baby will ask for it Yeah, Baby will often ask for it and she’s started singing it herself as well She's started singing itself as well,. [Infant responsivity to singing, Family legacies and grand parents interactions]
Me: Are you singing Twinkle, Twinkle Little Star? (sing to baby) Twinkle, twinkle. Twinkle, twinkle little star. How I wonder what you? Up above the world so high, like a baby in the sky. Do you know that song? You're amazing. How old is baby?
16 months? Yeah, yeah, she's
Me: Well done.
Sorry, I feel like I didn’t answer the question very well.
Me: No you did OK, yes. At bedtime, and you're singing, does your partner sing?
yes yeah, he does actually,
Me: brilliant. How do you describe your own confidence around singing?
Low probably, not so bad when it's just me and her, but when there's other people in the room, I'm a bit more reluctant, [Adults sing with babies, Confidence in singing] but still I do it, but I don’t feel I give it as much oomph when there's other people around. [Confidence in singing]
Me: And what makes you still do it?
'cause I know she enjoys it [Infant responsivity to singing].
Me: Interesting, yeah, that is a kind of main theme I’m finding, that parents even if their confidence isn't where they would like it to be. They still make themselves. Possibly because they're seeing how baby, child, children are responding. Yeah. It's something you wanna do, isn't it?
Yeah. As soon as you get a smile out of them, you’ll do anything to get it back [Infant responsivity to singing, Parents see Infant joy of singing]!
Me: What do you think would raise your confidence?
I don’t know, Groups like this actually, cause you don’t hear adults singing very often, [Music group impacts and perceptions] but I think it's just a hang-up from school days. Yeah, I used to be part of a theatre group, and I just wasn't a very strong singer. And so then I got more embarrassed about it and it got worse. [Memories of personal singing stories, Confidence in singing, Negative messaging about singing]
Me: And were you comparing yourself?
Yeah, I think so, what would happen is that as soon as I was singing in front of someone else, I'd tense up and then I would just be horribly out of tune and the director we worked with was quite blunt with things. [Negative messaging about singing, Confidence in singing]
Me: Brutal,
Yeah, yeah. So I just leave it as something I couldn't do and vowed never to do it again. [Memories of personal singing stories, Negative messaging about singing]
Me: Interesting.
Not quite so much but I ..
Me: So. Did you have anyone sing to you as a child?
I think mum used to, but only when she was on her own, but mum won't sing in front of... she’ll not sing to baby Maddie in front of anybody else.  [Negative messaging about singing, Confidence in singing, Family legacies and grand parents interactions]I think she might do it when she’s on her own with the baby. but not. Yeah.
Me: Is there anyone else in your family that you remember as a child being sung to?
No, no, my sister sung quite a lot, just not specifically to to me or to other kids. [Memories of personal singing stories, Confidence in singing, Family legacies and grand parents interactions]
Me: What about grandparents? Have they ever been in your life?
Not really, no. So that's not.
Me: Yeah, no, it's. It's, so you're not alone. So whether you were sung to sometimes. And you saw on the survey, some people say I just can't remember. So whether it happened or not, I don't know. Yeah. And maybe. That's another research project, I think.
Yeah, don’t give yourself too much to do.
Me: But just like actually asking their parents, I did you sing to them; but not, today! What do you think singing does for baby?
I feel like. I feel like it's good for her language,  [The impact of singing on non musical domains]yeah, and it's good. A lot of the songs she does come with movement. So, I think it's good for her coordination as well. [The impact of singing on non musical domains] Yeah, and I like. Her focus 'cause you can see her practising winding a bobbin up and you can see her focus and she ‘ll do that for a good few minutes on her own.
  [Singing and music is valuable activity, Infant responsivity to singing]
Me: She's observing and processing, isn’t she? Do you think there’s benefits or even pitfalls actually in singing with children that you believe in , but perhaps wouldn't say out loud. Any things that you notice some people have talked about mood-regulated effects on kids, like they’ve noticed that it regulates their mood?
Yeah, it seems, I must admit I’ve tried that because I thought it would help calm her down, but she just, I find it doesn’t help in calming her down. [Infant responsivity to singing]
 [When singing isn't the answer] 
Me: No, that's not been my experience with my child if it's worth knowing. I couldn't do a sleep song because it would probably rev him up!
Oh I right yeah, that’s really interesting, yeah yeah it's funny. It's when she's sort of worked up, particularly when she was younger I used to try it. It was my sister who recommended it, and I think it was, but I think it was more about if I was singing a calm song, then she would think I was calm,and then that w [Infant responsivity to singing, Singing as a tool for parenting, The impact of singing on non musical domains]ould calm her down rather than the actual singing itself.
Me: Ooh, interesting
I don't know.
Me: That makes sense that you're mirroring the emotion through the song. Yeah, makes complete sense.
So when she's screaming through nappy changes, we used to sing Happy Birthday. [Singing as a tool for parenting] But it's it's concentrating on trying to sing at the same time as changing nappy and process the scream at the same time. [Negative messaging about singing]
Me: Yeah. Oh God. Yeah, Yeah. Yeah, juggling!
what what was the question?
Me: Are there benefits that you believe in it that perhaps you wouldnt say out loud or even challenges or pitfalls or things that you think singing doesn't help with which is bedtime for me. Yeah, thst actually bedtime would be rever upper and even if it was something quite mellow I think. Our son would have seen it as a heightened response. Yeah. It just in the way he was.
Yeah. That's interesting. Yeah. I think if I sang anything other than Twinkle twinkle . It would probably stimulate her. [Singing as a tool for parenting, When singing isn't the answer, Singing practises and routines] She just seems to cuddle into twinkle twinkle. [Singing as a tool for parenting, Singing practises and routines, Infant responsivity to singing]
Me: She's got the rhythm of and the so she's I see, so she's actually attached the event to the song
So that was the idea. That was the hope that I think it's I think she has.
Me: It’s a brilliant idea, it does work, songs can be real cues for things like tidying up, like going to the toilet, and they are used a lot in early years settings and a great way if you get a (7.28) good early years practitioner. Well done. Do you have a collection of nursery rhymes that you know?
I've learnt some now. But not before baby, I’d forgotten them all [Difficulty with remembering children's songs].
Me: Yeah, sure.
Yeah, yeah. Where have you learnt them from?
I ‘ve got to literally Google the words for Incy Wincy Spider! giggling [Difficulty with remembering children's songs]
Me: You’re not alone.
And then I think some on Spotify, I feel like wind the bobbin up came back to me once we started i [Using resources to find music/songs]t, Yeah. I feel like incey wincey spider is the first one I actively looked cause I thought I don’t know this one. But this groups really helping us with some. Oh and then story time around. We do that one in the library. So that's really helped [Music group impacts and perceptions].
Me: And so when you look at iincey wincey spider is it because you remember it from childhood? You just don't remember the lyrics?
Kind of. I also want her to like spiders. I have terrible spider phobia. [Singing as a tool for parenting, Family legacies and grand parents interactions] I don't know just when, it was when she was really little
Me: and it's to combat. Used to kind of combat something that could be quite emotive.
Yes,
Me: Lovely. That's really lovely. How often do you sing with her?
Maybe 2,3,4 times a day. Yeah.
Me: And that's you, Yeah. So you are actively singing every day in spite of how you feel about .
Yeah, definitely.
Me: That's wonderful because it would be easy not to. Do you make up songs?
Yes, I suppose we do. Daft ones! And nothing is ever repeatable. giggle [Singing improvisers, Singing practises and routines]
Me: Yep, often rude and often about bottoms!
We said, especially at the start, she's going to be the kid that goes to nursery and thinks it's totally normal to just burst into song about making toast! [Singing improvisers, Family legacies and grand parents interactions]
Me: No not at all!
We don’t do that as much these days!
Me: I think, It's very common actually when I’ve talked to all parents and even from the survey they talk about they improvise songs all the time throughout the day and theyre making up silly things. Have your feelings about singing your child change since you've had her?
I don’t know because it’s something I thought I wanted to do, to be honest, coming into this group has made me maybe a bit more aware of singing and making the effort to do it.
  [Singing and music is valuable activity, Music group impacts and perceptions]
Me: Brilliant!
But yeah, it was always something I wanted to do
Me: It sounds like when it’s embedded into group activities, it’s that reminder to do it as well. Oh there’s that song I forgot about. Oh they like that action one, let's do that one at home, I suppose it's potentially a bit of a tool for home life. Isn’t it potentially?
I think that was a good one, and learning songs, I didn’t really have that many, so it was wind the bobbin up and incey wincey spider for a while [Repertoire choices]
Me: Sure, and do you think that was because you weren’t sung to, or do you think it's just you didn't remember?
I think I just didn't remember. I think I knew them as a kid, 'cause I think they probably did. Because I went to nursery as well [Memories of personal singing stories]
Me: yeah, I would have thought so too.
So, I think I just don’t remember.
Me: So are there any Supports that you think music practitioners should know about to help with singing with your children is is it literally just keeping the repertoire fresh, and new songs, because I’ve had some people say things like lyric sheets would be useful if English isn't your first language, if you know, I’ve people from Russia or Ukraine say, Actually I'd like to sing, but I just don’t know the words, I have not grown up with these songs
We did actually get from the library a what's it called? They do a few things. And. They did like a little book with a star on it. You got some colouring stuff and then you got. That was a sheet with Different sort of poems and rhymes on it. So that was good 'cause the zoom, zoom, zoom one was on there, yeah [Repertoire choices, Music group impacts and perceptions, Using resources to find music/songs]. So, yeah, it's quite often just a new one coming out, or someone coming out with a new one that you've forgotten you don't know. Like, We did at the library, did the five current buns in the bakers shop. Yeah, and I was like this is great and I’ve done that every day for a week, yeah. So it’s definitely, like you say, throwing in new ones every week, being in groups and classes, where it’s something that's done. I suppose.
  [Music group impacts and perceptions, Repertoire choices]
Me: it's normalised?
Yeah.
Me: Is there any advice you give to other parents about singing with their children?
I suppose, do it. I suppose we're lucky because the baby picked it up from nursery as well, so it's been led by her. It would have been interesting if we had not sent her to nursery. if she'd still have such an interest in it, 'cause I don’t know if we would have done it enough [Adults sing with babies, Challenges observed in singing , Negative messaging about singing]
Me: If you had a childminder who perhaps didn't sing as much, maybe, maybe more craft orientated or dance orientated? or yeah,
I think I would feel disappointed if she had a childminder who didn't sing.  [Singing and music is valuable activity]If she had gone to a childminder, Sorry. (food spills)
Me: No, don’t worry about that. But I'm thinking, because that's, that's actually quite interesting because if you reflect on that, it means, you know, it’s important to you, isn't it?
Yeah. No, I’ve not really thought about that until you just said it
Me: I know, but these are the things that sometimes these interviews open up. Just those moments where you go Oh God. Yeah. Yeah. Because you're giving a bit of space to just think about something. For some people, this is a bit random and you know, not incredibly important, but it's so. Yeah, that's on reflection is important to you, isn't it?
I think as well there’s something I like about other people singing with her. Yeah. I don't know what I like, like her grandma will sing with her Nana on my partner’s side [Family legacies and grand parents interactions, Adults sing with babies, Encouraged singing], umm, she will often sing to her.
Me: I think there's something in holding space for a person, Yeah. When you sing to them. And sometimes the children, when they hear their own names being used in a song, it's empowering and it's a really powerful transaction. And I think as humans there’s something we know about. We know in that when we observe it. Yeah, I agree with you on that. I love watching people sing to.
One thing, and that's coming back to one of the questions. One thing I'm not sure on, you know, so again, it's going back to the library. Although the kids. The kids seem to love it when you do the hello song and say their names. When we do it at the library, they go, ‘hello,’ and they go around the room to each kid, but when it gets to them. And everyone is singing to them and looking at them. The kids never seem to like it. [Confidence in singing, Negative messaging about singing, Infant responsivity to singing] Yeah, I don't know. I feel like, on paper, I would think that's a good idea. Actually, in reality, I don't know.
Me: I think what has to happen is the child has to be ready to do that, so as soon as they are, you read them. And often, what will happen is they become ready, and they want to say their name. And you can see it in them. Yeah, but it could be quite an overwhelm. Can’t it? That's wonderful, darling. Is there anything else you want to add?
Oh yes, we use a lot with the elimination communication 'cause we did that from birth and we found that we would have to hold her on the potty for a couple minutes and we just held there, she’d get wiggly and grumpy and annoyed, but if we sang to her, it allowed us to hold her there a bit longer and. It relaxed her [Singing as a tool for parenting, Singing practises and routines, The impact of singing on non musical domains] I think little bit and it also we used to do five little ducks. And then we get to like the last little duck had gone swimming. It's like she knew we were about to go on the potty 'cause she quite often not go until the last duck. So that was good. [The impact of singing on non musical domains, Singing as a tool for parenting]
Me: So that allowed her time to work out what this is attached to, what action of the day we're doing. This is a toilet action. Or was it? Were there any other songs? So the five little ducks. Was her favourite one.
We did 5 little ducks and 10 green bottles for when we needed to be on there for a long time. I think it is. I think
Me: We started with 100 bottles! (giggling).
I think it was just those two we really did, and it was really good, and it was good as an adult for me as well, because it helped me not just go give up now, and take her off too soon. So I like having that like.. [The impact of singing on non musical domains, Singing as a tool for parenting]
Me: framework. Yeah,
Yeah, if we went out and about, and I couldn't hold her over the toilet for as long. I’d say we're just going to do 5 little ducks darling and then we're done. But if we could hold her on for bit longer. We’d do ten green bottles as well if she needed it. So yeah, I think it definitely gave an idea of how long she got to do her business! [Singing as a tool for parenting]
Me: That's so interesting 'cause that is is kind of quite what you're doing. Isn't, isn't radical in terms of globally, but I think it is in a Western culture. It's quite. Progressive in some ways well or is it just if anything it is what we've been doing forever isn't ?
Yeah, You don’t think to do anything different, do you?
Me: Yeah, yeah, no you don't. But with the advent of nappies etc at that so. I just think it's really interesting. Thank you.

Participant E
Me: So what role, if any, does music or singing currently playing in your home?
Well, more so with this little one as she's 21 months. So I would sing to her in the home environment. [Confidence in singing] Also with my older two children, there’s not, there's not as much of A focus with them on singing think because their older I suppose. I tend to sing to the little one more to calm her down if she's upset.  [Singing as a tool for parenting, The impact of singing on non musical domains]Or use it maybe as a distraction technique. But, with my older two, we have an Alexa in the house, in the kitchen and they like to put music on the Alexa and we'll have that playing in the house, yeah. Sometimes, that does, I find having some music on can lift the mood or shift the mood to better directions. [The impact of singing on non musical domains, Singing as a tool for parenting]
Me: With that in mind. How do you describe your own confidence with your singing?
I wouldn’t say I’m a singer (laughing) [Self identity].I just sing songs that little one knows from Play group. We go to a lot of playgroups, like mother and baby groups and we sing a lot of the nursery rhymes that we've picked up from play groups. [Music group impacts and perceptions] Her favourite’s Sleeping Bunnies. That’s her Favourite song. [Repertoire choices]
Me:And are you com?.. You're comfortable singing to her?
Yeah.
Me: And your confident singing to her, would you sing other songs?
Do you mean like none Childrens songs
Me: Yeah non-nursery rhymes.Do you feel confident singing other records?
Yeah I have sung songs that are on the radio for example, [Repertoire choices] yeah. Yeah. So then then they might be playing on the Alexa for example and and if it’s a song I like then I’ll join in singing at home . And the children will do the same, like my older children. [Repertoire choices, Family legacies and grand parents interactions, Confidence in singing, Singing practises and routines]
Me: Did you, Did you have anyone sing to you when you were a child?
Yeah probably, I don’t know for certain. I’d say yeah. My mum probably did.She sings to my little one [Adults sing with babies, Family legacies and grand parents interactions].
Me: So you see that modelled,that some parents report that they can't remember or they're not sure.
Yeah, I know my grandparents did because they were Irish and I remember my grandad singing Irish songs to me when I was little. [Gender, Family legacies and grand parents interactions, Adults sing with babies, Repertoire choices] I don’t think ive heard them since.
Me:Would you recall them now?
Well hes not here now.
Me: Would you remember the songs if you heard them?
Yeah, one was Katy Daley. [Family legacies and grand parents interactions, Repertoire choices] I don't know if he made it or or if it is an actual song. [Singing improvisers] I remember that Me: What do you think singing does for your little one?
I think it helps regulate their emotions. And also they recognise the song, I think when it’s is something that heard before? Like at play groups for example, they recognise the tune. [The impact of singing on non musical domains]
Me: so it would be supporting her memeory?
Yeah, yeah.
Me: Are there any benefits or maybe or pitfalls or challenges that you think saying to children, if you believe then that perhaps you haven't spoken about before or perhaps you would say out loud, is there anything that you notice about singing maybe? That isn't as obvious. You touched upon the emotional regulation. Using that as a tool. And the memory we've spoken about.
Yeah. And I think. It helps lift people's mood [The impact of singing on non musical domains]. I'm on my own a lot with the children's. My husband works away and sometimes when things are a bit like say chaotic in in the house. Or I want to like, bring some calmness back, I'll put a song on the radio.
  [Singing as a tool for parenting, Family legacies and grand parents interactions]
Me: Yeah, Do you sing along to it?
yeah, yeah and I find that that helps calm the children down And. Yeah, it makes everybody a bit happier listening to music.
Me:That's really interesting. Do you have a collection of nursery rhymes that you you know? Yeah. Is it quite a large bank 'cause you've got a few children?
I say sort of say maybe 5 , rotate on rotate off. Is is it?
Me: how often do you sing with little one?
At least once a day
Me: And again, is that at bedtimes? Is it special times? Do you weave it into daily life. I have some parents talk about made-up songs that they do their children?
Yeah, I just weave it into daily life sometimes, like If I'm changing a nappy for example and don't want her to to run off or to stay in the same place. I'll sing to her as like a distraction technique.  [Singing as a tool for parenting, Singing practises and routines, Adults sing with babies]And also at bedtime, M [Singing practises and routines, Singing as a tool for parenting]e: At bedtime what do you sing at bedtime.
Sleeping bunnies!
Me: Oh Interesting. What do you sing for nappy time?
I do sing that one quite a lot, sleeping bunnies, What others do we sing?..Yeah. Twinkle twinkle, Wheels on the bus.
Me: And does that change how, changes her responsivity to yeah, Yeah particularly witg the sleeping bunnies song yeah, yeah, she's almost that stops in a tracks I’ve found. [Singing practises and routines, Singing as a tool for parenting, Infant responsivity to singing]
Me: Wow, So it's one of the more powerful ones. Have your feelings about singing with your children changed since you've had children?
Yeah. So I sing more since I've had children [Family legacies and grand parents interactions, Encouraged singing].
Me: So these are questions about what you feel music practitioners should know. Not not me per se, 'cause I know you sort of, weve met before haven’t we?. And my question is, are there any supports that you wish people like me knew that would be helpful to you, things that would help you with singing to your child? So it might be some people have suggested really lovely things like could you do an audio link instead of YouTube link? Could you create some lyric sheets maybe? Could you help me with songs that might signal different points of developments like lots different ideas or could you teach us some new songs or it's it's been interesting to hear the the array of ideas.
8.10)Yeah. Yeah.Like maybe like some new actions for Songs. I think children like when a song has an action attached to it.
Me:And if you were to advise other parents about singing with their baby or the toddler, what would you say about that?
Yeah, I would encourage parents to sing to their children. [Encouraged singing, The impact of singing on non musical domains, Singing and music is valuable activity] I think it helps to calm them and also it can help them to move, like the physical exercise.  [The impact of singing on non musical domains]When I put Music on at home or sitting at home. The children will start dancing and moving.
Me:What's it do for you? Singing. Have you ever reflected on that?'
No, I don’t think I have
Me: Cause I'm putting you on the spot and this is kind of the final question, what you think singing maybe does for you in the moment. I think it's so.
I think it improves my mood aswell [Personal reflection on the impact of singing ]
Me:Interesting. Yeah, 'cause I think what happens when my parents is we forget. We're kind of at the bottom, aren't we?
Yeah.
Me:Because we love You Beautiful people with lots of at the bottom of the food chain often and I think we forget how. How important is that if you're good, the baby is good. But it's interesting you feel like it improves your mood as well.
Yeah. And also I've noticed particularly with my eldest, she's 9 now. She actually has the same taste in music as me and my husband. So, me and my husband have the same taste and we’ve got our songs that we like playing on the radio and now my daughter likes that same music and she'll ask for that to be playe [Family legacies and grand parents interactions]d.
Me: So its like the legacy, that you kind, legacy of all the gorgeous songs that you love. Yeah. Loved forever. Yeah. And also there's something in that perhaps one day you'll play what your granddad sang to you, to your child. And that's kind of even though he's not here, he kind of is in a fashion, isn’t he? That's interesting. Thank you.
Participant H
Me: Right, this is completely anonymous, and what I will do is take the recording and transcribe it, and then I see what the themes are and what people talk about. It's really fascinating already start to see them and everything is relevant, even if you think, well I don’t even know if that’s relevant. And that’s the stuff, where I go, Oh my goodness I didn’t know that! It is, And it's not about me, it's about what your feelings are around singing with baby.
Yeah.
Me: And your experiences of singing, the first question is what role if any does singing currently play in your home?
I would say. My Partner sings to her more He's quite, he enjoys singingmore than me. [Gender] So I think it’s a confidence thing. He’s a lot more confident than me.  [Gender, Confidence in singing, Personal reflection on the impact of singing , Family legacies and grand parents interactions]So he will sing to her at nighttime, especially if he’s put her to bed, I’ll hear him singing. [Adults sing with babies, Gender, Family legacies and grand parents interactions, Singing as a tool for parenting, Singing practises and routines]
Me: Wow. Does he have the same song that he sings.
He’ll sing anything, he’ll sing Nursery rhymes or pop songs [Repertoire choices, Gender, Singing practises and routines, Adults sing with babies] Me: Ah that’s so nice.
Even if he gets the words wrong, I’m not judging Me: No! Who is?! giggle
I'm like, you’re sinign to her and its great. And I love listening to it and I wish I was, I had the confidence to do that. [Personal reflection on the impact of singing , Confidence in singing] I don't know if it's because he's had a lot of music in his life growing up. I haven’t, so my mum and dad weren’t massively into music so much. So I didn’t really come from music, [Gender, Family legacies and grand parents interactions] I’d sort of dabble with instruments like you do growing up, but I’m not a confident singer, I don’t like my singing voice. [Negative messaging about singing, Personal reflection on the impact of singing , Confidence in singing]
Me: That’s a really common feeling amongst people\ And I feel, it’s remembering. Not remembering lyrics [Confidence in singing, Difficulty with remembering children's songs]. I can remember twinkle twinkle little star!
Me: Sure. So the singing from home is actually from Daddy?
Yes.
Me: That’s Gorgeous
Its definitely from Daddy.
Me: Does that encourage you to sing more?
If it's just me and Ruby in the house, I'll do it more. Yeah, if he if I'm around anyone l’m less confident. [Confidence in singing, Challenges observed in singing , Singing practises and routines, Self identity, Adults sing with babies, Personal reflection on the impact of singing ]
Me: That’s interesting 'cause I was gonna ask the next question is how would you describe your comfort and confidence?
Not great no.
Me: Ok
On my own. yeah
Me: Do you feel more confident if you can do it in a session with all the parents singing around Yeah definitely, I like that I like doing it in the session and I enjoy it.  [Personal reflection on the impact of singing , Music group impacts and perceptions]If it's like if you ask me to sing a solo in the session… maybe not.
Me: you’re safe, you’re safe, that won’t happen..yet! giggle Yeah! I guess I don’t do Karaoke and things like that. So it's very like, private. But then again it is a big thing about lyrics. I will just make songs up to my baby [Singing improvisers, Adults sing with babies, Confidence in singing] Me: Gorgeous! .
Yeah, about what we’ve done in the day. [Singing practises and routines, Singing improvisers] Again, I do it on my own.
Me: Would you sing with your partner?
No.
Me: And what would he do if you sang?
He’d probably laugh
Me: Because it would be so out of character?
Yeah
Me: Have you ever spoken to him about this?
He knows that I don’t like singing in front of him [Negative messaging about singing, Challenges observed in singing , Self identity] Me: You feel self-conscious, that’s interesting .
Me: Did you have anyone sing to you when you were a child at all? Do you remember grandparents or ..
My grandad did
Me: oh wow youre grandad did
Again, another male (smiling). [Gender] My grandma sang around the…I spent a lot of time at my grandad and grandmas. She would sing while she was cooking and cleaning. My grandad would sing to me, and he actually made me a mix tape, which I’ve still got on cassette of him singing songs for me. [Family legacies and grand parents interactions, Adults sing with babies, Singing practises and routines, Gender]
Me: Do you remember what your Grandad sang to you?
Yes, nursery rhymes and old nursery rhymes when he was a kid, so it would be like, songs about the little birds [Memories of personal singing stories, Family legacies and grand parents interactions, Adults sing with babies, Repertoire choices]..
Me: Two little dickie birds
Them sort of songs yeah.
Me: Yes , sure So quite. So I suppose now they are more of the old-fashioned ones, but they’re still in circulation.
Yeah, and I've got me singing with him on tape  [Family legacies and grand parents interactions, Encouraged singing, Memories of personal singing stories, Gender, Adults sing with babies]Me: …and is the mixed table of the nursery rhymes. That's amazing is he still with us?
No, he passed away about 10 years ago,
Me: But you still have them, My goodness! You can play them to your babay one day couldn’t you?
Yeah, its lovely.
Me: That is really special 'cause that is legacy, isn't it? And that's something I keep hearing people say that or maybe it didn’t happen in the home. But actually my grandparents, I remember this song because my grandparents are fromireland. I love that because it means that that thread of music got through somehow and you remember it more importantly. And if you don't remember your parents singing or it didn't happen, you know where it did happen. Wow! So what do you think singin does for your baby? And so when she comes to any music session, what do you think she's getting from it?
I think she really enjoys it so. It seems to make her happy I can see it [The impact of singing on non musical domains]. I mean sometimes I’ll play music at home on youtubeand I can feel her getting bouncy. [Using resources to find music/songs, Confidence in singing, Infant responsivity to singing]
Me: excited
Yeah, and the same here, you know. I can feel her getting bouncy and happy and excited about it. [Infant responsivity to singing, Music group impacts and perceptions]
Me: so it’s a mood lifter for her?
Yeah definitely
Me:It sort of brings me on to the next question, which says are there any benefits to singing with baby that you perhaps believe in, but maybe you wouldn't say them out loud or things that you feel like they do for her that might not be obvious.
I think language [The impact of singing on non musical domains]
Me: Oh interesting, yeah, yeah.
That's why I do think it's really important and that , I say I will. [Singing and music is valuable activity] Do it and make up songs with her when I’m on my own. [Singing improvisers] And I try and use clear language with her. (6.46). So I just notiuced the other day, she started saying la la la I don’t know if that’s come from a song [Infant responsivity to singing, Parents see Infant joy of singing] Me: Or from language or just her practising musical sounds Its about sounds isnt it? As well.
Me: Yeah. Yeah. If it’s worth you knowing, you singing is a massive, massive deal to your baby. The part of the brain that lights up is a massive, positive, ecstasy part of the brain. But we think the way language goes in goes in more potently when they are sung to them. So the words are recollected more powerfully, think of dementia patients recalling language from decades ago. So if you know that singing for you might be a struggle, but actually singing for your child is doable.
And I can feel her looking at me when I’m singing she’s like taking it and watching me.  [Infant responsivity to singing, Adults sing with babies, The impact of singing on non musical domains, Confidence in singing]I like that part, that’s nice Me: That’s gorgeous, and that’s gorgeous from someone who doesn’t feel necessarily comfortable about singing in all spaces, but you know what it does in the private relationship between you and her, oh that’s really nice.
Me: Do you have a collection of nursery rhymes that you know then?
I’m awful, I can do twinkle twinkle little star Me: That’s the only one you can recollect? No you’re not alone.
And this is what I get frustrated with myself about what I really need, to get in my head some more songs [Repertoire choices, Challenges observed in singing , Difficulty with remembering children's songs] Me:. That's good because that's sometimes something I need to know. Yeah. Actually, not everyone has a Bank of songs. Let's go make sure we remember all the repertoire and maybe go to some old-fashioned ones, or learn some new ones, or make up some.
I mean, wheels on the bus. That's fine. And row, row, row your boat, I can manage them. But I do find it hard to just. Think of new, different songs, I feel like I'm singing the same songs to her [Difficulty with remembering children's songs, Repertoire choices, Challenges observed in singing ].
Me:Yeah, yeah,
..because they're the only ones, I know.
Me: Yeah. And also maybe that's not to blame, maybe that's blameless because you didn’t actually even grow up with that in your home. How often do you sing with her every day?
I try and do everyday [Adults sing with babies]
Me: And she's singing, she's getting the voice at bedtime, isn't she?
Yeah, with daddy.
Me: Do you do anything in the mornings? Or nappy time or eating Now it probably is changing times or nappy times to keep her distracted actually yeah. [Singing practises and routines, Singing as a tool for parenting]
Me:Have your feelings about singing with your daughter changed since you've had her?
Yeah, definitely yeah.
Me: You kind of recognise the power of it?
and I think these groups definitely help. [Music group impacts and perceptions]
Me:Oh cool.
Because you are picking up other songs.  [Music group impacts and perceptions, Repertoire choices]So, like you do ‘see the bunnies sleeping’. [Repertoire choices]
Me: Yeah sleeping bunnies
Yeah so I didn’t know this one! [Repertoire choices, Music group impacts and perceptions]
Me: yep so get this, I didn’t know that one! I had to learn that one and go OK!
OK now I learnt it from you. That’s another one that I do sing to her. And that's only come from a coming to a group, so. I wouldn’t have known it otherwise [Music group impacts and perceptions] Yeah. That's good to know, actually,I was going to say, are there any supports that you wish music practitioners like me, would know, that would be helpful to you. And I think you've kind of touched upon it, like just more banks of, more songs, Keep singing it, so its going in my head
Me: And if you were to advise another parent about singing with their child what would you say?
Id say, even If you haven't got the confidence to do it, try and do it.  [Confidence in singing, Encouraged singing]Yeah.
Me: That's really interesting with you because it's almost like you recognise what it does.
Yeah. It's just, I know it's important. [Singing and music is valuable activity] It's just …
Me: you're in a journey with yourself.
Yeah, yeah. Confidence in myself and I. If I hadn’t had my daughter, I wouldn’t be singing. [Personal reflection on the impact of singing , Self identity]
Me: Oh that is Interesting. Yeah. So and if you think confidence is supported by saying, if children are confident when they sing as in it helps with their confidence. Do you think that could translate to you?
Maybe, and I really want my daughter to take after her dad in that respect, so I’d love her to not feel worried or nervous or anxious about singing, [Gender, Family legacies and grand parents interactions, Self identity, Singing and music is valuable activity] even if she hasn’t got the perfect singing voice.
Me:Sure
I don't want her to be… like I've always been..if someone’s mentioned karaoke. Panic! yeah. No, I don't want it to be like that. I want her to enjoy singing whether shes good at it or not. [Singing and music is valuable activity]
Me: Thank you

Participant S
Me: So these are sort of gentle questions, and, like I say, just be honest. And you can withdraw at any point. You can always say pass, or I don’t have an answer for that. The first question is going to be very similar to what I asked in the survey; what role, if any, does music or singing currently play in your home?
Obviously, there are a lot of things that Max is interested in, so there is actually a reference point that he watches, and he is able to remember. So, a minute ago we were talking about liking Queen entrance songs and intros. So every time that he hears something he recognises, he’s instantly able to have a reaction to it. [The impact of singing on non musical domains, Infant responsivity to singing]
Me: Amazing.
But there's a few things I have noticed. So when it comes to song time at the end of each session, so obviously just three times a week. So theres two with me and one with mum. So at toy libraries and I’m noticing he’s not really interested in the nursery rhymes around the same, which is unfortunate. [Infant responsivity to singing]
Me: No, it's quite natural because you're in an environment that's joyful, and you're stimulated but he’s exposed
. Yeah, but then. But then. OK, but then on the Friday there's a gentleman called. His name's Martin. And he does exactly the same at the end of Pop Along and he joins in. [Infant responsivity to singing, Gender]
Me; Yeah. It'll just come in and out. Yeah. Yeah. Maybe it's a different gender. Maybe it's a different voice. Maybe it's a deeper voice. That responsivity changes too. But it's quite normal for some kids. My child absolutely wouldn’t have sat still and cried when I played cello to him as a baby. So I see all responses, and they're all good because in the end, what you need to know as a parent, which is really good to know, is that they are exposed ultimately, but no, it is interesting. That's worth knowing actually that a different practitioner might have a different. response and that might be about a different voice type. Yeah, it might just be that they like them or that they look a bit like someone they know or they’re a guy. That's good to know. The next question is. How would you describe your own comfort or confidence with singing?
Not very clear on that one, [Negative messaging about singing]
Me; OK. Has it changed during the sessions that you've done? Because we do singing in sessions.
I don't know, I wouldn't know how to answer that one. Unfortunately. It's a bit weird 'cause like I say, I'm the only dad that turns up or feels a bit strange doing it to a degree.  [Gender]At home, probably a more comfortable setting, [Confidence in singing] but again, it's what Max would be is interested in. It’s like with nursery rhymes we’ve tried all sorts to get him to calm, but then we end up playing music to him.
  [When singing isn't the answer]
Me; And when you Play music to him, are there singers? Is it songs?
Yeah, yeah, yeah.
Me;Yes. Is it pop songs?
Yeah. Yeah. Got his own playlist which I think I have played here before. Which has rock n roll lullabies and things like that. Then, he used to enjoy that. He’ll have a gentle listen and then like say, like I mentioned earlier with Cliff Richard as well. [Repertoire choices]
Me;Would you say you don't feel confident?
Err not really [Confidence in singing].
Me;Is it because you're the only man or the male voice in this space? Or is it if it was a room full of men?
I think it’s a bit further than that, because obviously, I’ve tried to be in a few bands before and then obviously the recent diagnosis and understanding of why that is so I'm still last bit of anxiety and lack of confidence there, I think, again, it could be anything as to why I’m not feeling comfortable to do. Do it. But like I say in a private setting I’m more comfortable [Confidence in singing].
Me; Do you do it because you know Max enjoys it?
Yes, because at the end of the day If it helps him in calming down, you know it's a bit like being a support worker in a way. If you know that, if you know how someone works and functions. And you know what makes them,or helps them calm down with any stressful setting, and that’s what you do to helpe them.
  [Singing as a tool for parenting, Infant responsivity to singing]
Me; Regardless of how you feel about it, you just do it, because I hear that a lot. Yeah, you are repeating a pattern I hear. Brilliant. Did you have anyone to sing to you when you were a child?
You see, I don’t really remember that, but obviously there are certain things that my mum and dad will repeat if they remember them, I don’t remember any of it. It’s weird, but… Obviously I've been bought by parents who are baby boomers. And. They’ve been bought up by Ken Dodd, Eric and Ernie, ummm =the two ronnies, people like that (5.34) They’ve all done all sorts of very famous songs that are still relevant for me today. [Family legacies and grand parents interactions] And yeah. That I still play every so often. It’s like regarding Max’s playlist, these old things. They would be in there just like, Morecombe and wises’s Bring me sunshine, then. Ken Dodds Happiness and all sorts of stuff like that. [Repertoire choices]
Me;Do you remember them them singing it to you as a child?
Me mum did [Family legacies and grand parents interactions, Gender, Adults sing with babies]
Me; Ah brilliant so not necessarily the Nursery rhymes but songs that tickled you!
Yeah, my uncle did it to me, and then when my daughter was born, he sang it to her as wel [Family legacies and grand parents interactions, Gender, Adults sing with babies]l.
Me; (Lots of banging during childcare in space!) Yeah, yeah. It might start to get tricky to do this, what do you think? What do you think singing does for Max? Have you got Is it Phoebe? Yeah, yeah. When you come to these singing sessions, what do you think you're getting from it? And what do you think Max is getting from it? Any singing that he does.
The thing is, I don’t know if it's parenting style, or you know,(Large distortion sounds ) it’s only things we can get them interested in . Or you know. We’ve seen a complete difference with Phoebe,  so she went to these things she got full on involved, she’d sing and do that sleeping bunnies and stuff like that. She’d actually get involved. But Max , he’s happy to play. [When singing isn't the answer, Infant responsivity to singing]
Me; He’s a different child, yeah. He mirrors my child actually! Our child is surrounded by music, but you wouldn't know! (giggle!). Do you have a collection of nursery rhymes that you, or a bank of songs that you know?
You know. Yeah. Not necessarily nursery rhymes, some of the olds stuff my parents sang. [Repertoire choices, Family legacies and grand parents interactions]
Me; And your own songs that you enjoy?
Yeah. I've got my own, but as I say, we’re using it to get Max to sleep. [Singing practises and routines, Singing as a tool for parenting] We’re using it at some point during bedtime (8.19), so what we used to do. I have this portable charger for my phone. So I’m like right I can probably go without my phone tonight and I can get a decent nights sleep. So this was before he was 1, and I had two phones at one point because on ewe’d be using for whatever we’re using So I thpoiught, right, we’ll put the playlist on that one, leave the phone on charge, find another charger for the phone I am using and just leave the playlist running. And so all this, then every time my wife got up for a wee. She’d be like, he’s not put that on the list tonight! Literally she just hears Ken Dodd blaring out, and cliff Richard and all sorts of things [Singing as a tool for parenting, Singing practises and routines, Repertoire choices]. It’s weird how he doesn’t quite respond to nursery rhymes so much, he sort of reverts back to the softer, older rock'n'roll kind of stuff…that our parents used to do and he finds that a lot more calming than anything else [Family legacies and grand parents interactions, Infant responsivity to singing, Repertoire choices], the things like the beatles, cliff Richard, evern like Elvis Presley, -he used to fall asleep to, anything like that.
  [Repertoire choices]
Me; so it’s almost like from your generation up, that’s really interesting. I hear a lot about legacy in music and the songs we choose.
There's a few other things I tried as well, and there's a few things he didn't really respond to. [When singing isn't the answer, Infant responsivity to singing] But when it was like, because, well, Phoebe was used to find the track of the young ones and Cliff Richard, and me and my wife, always used to sing that, and used to rock her to sleep (giggle). And then she, then her head would just go back in the arm and that was it. That would be every night after her bath, she’d have a bottle. [Singing as a tool for parenting, Singing practises and routines, Infant responsivity to singing]
Me; so it's attached to routine as well. Do you improvise songs or make up songs?
Yeah, all the time. I'm trying to make this funny as possible. So I think, as I can't remember any of them, they’re just on-the-spot rhyme [Confidence in singing, Singing improvisers]s, and that's a trait I got from my uncle, 'cause he does that as well. [Family legacies and grand parents interactions]
Me;So good. That's no, that's again something I hear a lot, which I like. How often do you sing with Max, do you think?
Not very often, Probably not enough, [Negative messaging about singing] but f it's something I do know. And he's not (10.47) calming down or anything. So I think the most famous thing we’ve got going, is Jig jog. So I’ve got to mention that because it’s one of the things that he sings at popo alonmg and I’ve got it on the phone as well, so.
Me; Ooh I don’t know that one. Can you tell me the words now?
Yeah, I was. I was actually able to find it…. So I've got an instrumental and I’ve got this one (plays track). So that's what both of them resonate to
Me;So that what he's responded to and you think he's responded to the song? Or do you think it's the voice or do you think it's the story?
You know what, it’s because it's been used so much like in pop along, I think its become such a popular thing and it’s both phoebe andMax. So when Max was a baby he used to fall asleep to that. [Singing as a tool for parenting]
Me; That really interesting, And then you've got legacy with your other child, they sort of ... Have your feelings about singing with your child and your children changed since you've had children?
Well it’s Different 'cause there's about 5 to 6 years between Max and Phoebe.
Me;Do you think you sing more because you have children or less ? Or do you think about it?
At home. Because I do play instruments at home. One thing I used to do with Phoebe during COVID, and not doing the childcare, I used to play these concerts for her, so I used to just put the playlist on in the background. Just play live for her, she used to love it.  [Infant responsivity to singing, Gender, Adults sing with babies, Singing and music is valuable activity, Confidence in singing, Family legacies and grand parents interactions]I tried to do that for Max but all Max is interested in doing is trying to rip the strings off my guitar (giggle).
  [When singing isn't the answer]
Yes. Different child! Giggle
But yeah, music-wise, like I say, if I'm confident playing something, I’ll remember it, because I have a really bad memory.  [Difficulty with remembering children's songs]So, if I’m playing bass it will be things like the police. Or the Jam. Or staus quo.
Me; Are you singing along?
I’m trying to . But all the time, its one of those, where I still feel a bit anxious about doing it.  [Confidence in singing]I'm not doing it so much anymore. When thyre in the bath ill play for them.
Me;But you don’t throw the electric guitar in the bath(giggle)?
No, giggle
Me; .Do you feel anxious singing to your own children in your own home, it’s still in your mind?
 
Yeah. [Challenges observed in singing , Confidence in singing]
Me;Have you always felt like that?
Yes, always.
Me;And do you feel like the diagnosis you’ve had recently, that explains it for you or..(14.40)
Oh it definitely explains it. Like I say, I've tried to be in several bands before, as a bass player, drummer and then the next thing is, it’s like in rehearsals, sort of like the studio area, absolutely fine. [Memories of personal singing stories] Boosting, beaming with confidence [Confidence in singing]. Then when it comes to actually playing,, its oh, alright, it’s a weird thing. I used to be in an Oasis band. I got invited to go and play at a wedding. I turned it down, and they why, I said I can’t go because my wife’s family are there and they will get absolutely drunk and I’m just going to be a target for them. So all of a sudden everything was just building up and building up (1535), so it’s like the anxiety overtook everything there. [Family legacies and grand parents interactions, Negative messaging about singing, Self identity]
Me: So, what would give you confidence, what would you need to have more confidence? Do you know?
It’s ironic really, regarding the diagnosis of autistic traits as well So it’s like for me, it’s just being at home. Sounds strange, being out and about is really good, getting my child out. But Bedtime. Many times I do. It's bedtime. Cause I want to Calm the kids down. [Singing as a tool for parenting]
Me; So you will sing at bedtime and it calms him?
Yeah,
Me: That’s so interesting, yeah, because it’s not everyone’s experience, and I see it and its weirdly not been my experience. I have a child for whom singing wouldn't have calmed him down. it would have revved him up. Or he’d just say no, and even now he asks me to sing in my head, yeah. And it's just, it's all children are so different in terms of their responses. But there are a lot of common things you do start to see, I hear it from parents who say. Bedtime is a really key space where I can sing.
I think TV and technology, I think it's sort of destroyed that connection between you and the kid.  [Family legacies and grand parents interactions]It’s like our parents, their generation, it’s like.they didn’t have it all, so it’s like OK, I remember what my mum taught me and then they passed that on. [Family legacies and grand parents interactions]
Me; course because we were playing more. Yeah, this is.Are there any supports that you wish music practitioners knew that would be helpful to you. Is there anything that I could do that would make it easier, that might be simply come back to me with?
I might come back with a few suggestions in the new year.
Me: So, for example, some people have said lyric sheets. Or could you give me an audio link that isn't YouTube, that isn't too stimulating and sometimes lyric sheets, because I'm from Russia and English isn't my first language and I don't know this nursery rhyme and I really want to feel a bit. And Ive said Oh god, Yeah, of course. And it makes complete sense. Or more action songs people have said.
Yeah. You know what, I know we’ve I have Makaton and stuff.
Me: You like Makaton don’t you?
Obviously with going deaf myself among. You know what? I was at my daughter’s Christmas concert. And they did the Christmas alphabet in Makaton. And I’m there like gesturing thank you and then she says I love you. So obviously when my hearing goes because of all the industrial work Ive done. It’s one of those where that’s more beneficial.
Me: and that’s important because you want communication to sustain. One more question today if you were to advise other parents about singing with their children what would you say?
Just do it. Down. It doesn’t realy matter what tone, Just try and have that communication with little one. Just give them a cuddle [Encouraged singing]
Me: Thank you so much, youre a superstar.
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INFORMED CONSENT FORM 
 
[bookmark: OLE_LINK6]Research Title: Parental Perspectives on Singing in Early Childhood: Exploring Perceptions, Values, and Influences

Research Investigator: Sarah Dale 
Research Supervisor: Joshua Lee Cummins	
Research Participant’s Name: 

Purpose of the study 

This study explores parents' experiences during early years music classes, emphasising their perspectives in the sessions. Since most existing research centres on children's developmental outcomes, there is limited information on parents’ insights and values related to these classes. Gathering these perspectives could lead to a more inclusive musical environment for adults and help dispel myths and misconceptions about singing. Ultimately, understanding how music classes influence and are viewed by adults will benefit both children and parents. You are invited to participate because you attend these classes and can share your experiences as a parent.

Thank you for participating in this research project. I am collaborating with the Voice Study Centre affiliated with the University of Wales Trinity Saint David. UK ethical standards for academic research stipulate that institutions and researchers must obtain explicit consent from participants. We also want to ensure you understand the purpose and conditions of your involvement, including how your interview data will be handled. Please review this information sheet carefully and sign the consent form to acknowledge your understanding and agreement with the following terms.   
Conditions.

- The interview can be scheduled either online or in person at a time and location convenient for you and the researcher.
- It will be audio recorded, and a written transcript will be generated.
- You will receive the transcript for review and can correct any factual inaccuracies.
- Sarah Dale will be the sole analyst of the interview content as the research investigator.
- Access to the transcript will be restricted to Sarah Dale and her supervisor.
- All participants’ names and any identifying details will be anonymised.
- Any direct quotations or excerpts used will also be anonymised.
- The transcripts and audio recordings will be securely destroyed after the project concludes in July 2026.
- Any changes to these conditions will only happen with your explicit consent.  

By signing this form, I confirm that:

1. I am voluntarily participating in this project.
2. I understand I can withdraw my consent at any time.
3. I understand that I can decline to answer any question, stop the interview, and withdraw from the research at any time without providing a reason.
4. The transcribed interview or extracts may be used for the research study as outlined above.
5. I do not expect to receive benefits or payment for my participation.
6. I can request a copy of the interview transcript anytime and make factual corrections.
7. I acknowledge that all my personal details will be kept strictly confidential and anonymised. 
8. I am free to reach out to Sarah Dale and her supervisor at any point with questions during the research process.
9. I understand I will have access to read the completed research project.
10. I confirm that I have read the information sheet. 
 
While we have taken steps to minimise risks during the study, some risks may still exist with your participation. Helplines are provided on this form if needed. Most importantly, you can withdraw or terminate the interview at any time.   
 




--------------------------------------------------- 
Printed Name 
 
 



---------------------------------------------------
Participants Signature Date 
 
 


-----------------------------------------------------
Researchers Signature Date 
 

Contact Information 

This study has received ethical approval from the ethics committee at the University of Wales Trinity Saint David. If you have any questions or concerns, please contact Sarah Dale at sarahamydale@gmail.com. 
Alternatively, you may contact the project supervisor to discuss any aspect of the research. Joshua@voicestudycentre.com

National / UK‑wide
PANDAS Foundation (Pre & Postnatal Depression Advice & Support)
Specialist support and information for antenatal and postnatal mental health problems
Helpline: 0808 1961 776 (11 am – 10 pm daily) – https://pandasfoundation.org.uk
Association for Post‑Natal Illness (APNI)
Advice, listening support to those experiencing postnatal illness
Helpline: 0207 386 0868 (Mon‑Fri 10 am – 2 pm) – https://apni.org
NCT (National Childbirth Trust)
Advice, parent support, peer networks in pregnancy & early parenthood
Helpline: 0300 330 0700 (Mon‑Fri 9 am – 5 pm) – https://www.nct.org.uk
Mind (National)
Information, guidance and referrals around mental health, including perinatal depression
Mind Infoline: 0300 123 3393 (Mon‑Fri 9 am – 6 pm) – https://www.mind.org.uk
Derbyshire / Local Support
Derbyshire Mental Health Helpline & Support Service
24/7 mental health helpline for people in Derbyshire (all ages).
Dial 111, then select the mental health option (option 2) or call 0800 028 0077 – https://www.derbyshirehealthcareft.nhs.uk
Perinatal (Mother & Baby) Services – Derbyshire
Specialist service covering pregnancy and up to ~12 months postpartum (inpatient and community).
Self‑referral accepted – https://www.derbyshirehealthcareft.nhs.uk/perinatal/community
Derbyshire “Parent Mental Health / 0‑5 years” Service
Advice & support for parents/carers of children aged 0–5, including perinatal mental health.
Tel: 01246 515100 (Mon–Fri 9 am – 4:30 pm) | Text: 07507 327769 – https://derbyshirefamilyhealthservice.nhs.uk
Safe Havens / Crisis Drop‑Ins (Derbyshire)
In‑person / drop‑in support when feeling overwhelmed; plus 24/7 helpline signposting.
Derby Safe Haven: Trevayler, 309 Burton Road, Derby DE23 6AG (4:30 pm – 12:30 am daily) – https://www.derbyshiremind.org.uk
Derbyshire Recovery & Peer Support Service
Peer support, community groups and goal‑focused recovery support.
SMS: 07537410028 – https://www.rethink.org/help-in-your-area/services/community-support/derbyshire-recovery-and-peer-support-service
Derbyshire Carers – Support for Carers (incl. mental health)
Advice, emotional support, and resources for those caring for someone with mental ill health.
https://derbyshirecarers.co.uk/i-care-for-someone-with-mental-ill-health
Derbyshire County Council – Mental Health in a Crisis
Signposting and crisis support information for Derbyshire residents.
Mental health support line: 0800 028 0077 (24/7) – https://www.derbyshire.gov.uk
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50 Spencer Road
Belper
DE56 1JY

9th June 2025

To Whom It May Concern at the University of Wales Trinity Saint David

Subject: Approval of Pilot Study – “I’m Not a Singer”: Parental Perspectives on Singing to Infants: Exploring Perceptions, Values, and Beliefs
Dear University of Wales Trinity Saint David,

I am writing to confirm that I approve of the research proposed, entitled “I’m Not a Singer”: Parental Perspectives on Singing to Infants: Exploring Perceptions, Values, and Beliefs.This study will be conducted by Sarah Dale, Music leader.

The research will involve interactions with parents, including observations and interviews, and will be undertaken between 14th July 2025 and 2nd March 2026.

Please do not hesitate to contact me should you require any further information.


Kind regards,
[image: A close-up of a signature
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Sarah Dale

Student ID: 2218036
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	Musical background/training numbers
	Singing is an important part of my child’s early development.
	Children benefit from singing even if the parent is not a ‘good singer.’
	Singing strengthens my bond with my child.

	Musical background/training numbers
	Pearson's r
	—
	 
	 
	 

	
	df
	—
	 
	 
	 

	
	p-value
	—
	 
	 
	 

	Singing is an important part of my child’s early development.
	Pearson's r
	0.059
	—
	 
	 

	
	df
	145
	—
	 
	 

	
	p-value
	0.481
	—
	 
	 

	Children benefit from singing even if the parent is not a ‘good singer.’
	Pearson's r
	0.143
	0.318***
	—
	 

	
	df
	145
	145
	—
	 

	
	p-value
	0.084
	<.001
	—
	 

	Singing strengthens my bond with my child.
	Pearson's r
	0.254**
	0.509***
	0.547***
	—

	
	df
	145
	145
	145
	—

	
	p-value
	0.002
	<.001
	<.001
	—

	Note. * p < .05, ** p < .01, *** p < .001



	Table

	 
	 
	Frequency of singing numbers
	My child responds positively (smiles, claps, moves) when I sing.
	Singing strengthens my bond with my child.
	I feel confident singing to/with my child.

	Frequency of singing numbers
	Pearson's r
	—
	 
	 
	 

	
	df
	—
	 
	 
	 

	
	p-value
	—
	 
	 
	 

	My child responds positively (smiles, claps, moves) when I sing.
	Pearson's r
	0.388***
	—
	 
	 

	
	df
	145
	—
	 
	 

	
	p-value
	<.001
	—
	 
	 

	Singing strengthens my bond with my child.
	Pearson's r
	0.349***
	0.418***
	—
	 

	
	df
	145
	145
	—
	 

	
	p-value
	<.001
	<.001
	—
	 

	I feel confident singing to/with my child.
	Pearson's r
	0.329***
	0.290***
	0.418***
	—

	
	df
	145
	145
	145
	—

	
	p-value
	<.001
	<.001
	<.001
	—

	Note. * p < .05, ** p < .01, *** p < .001



	 
	 
	Singing is an important part of my child’s early development.
	Singing supports my child’s language development.
	Singing supports my child’s emotional development.
	Singing helps my child feel safe and comforted.
	Children benefit from singing even if the parent is not a ‘good singer.’

	Singing is an important part of my child’s early development.
	Pearson's r
	—
	 
	 
	 
	 

	
	df
	—
	 
	 
	 
	 

	
	p-value
	—
	 
	 
	 
	 

	Singing supports my child’s language development.
	Pearson's r
	0.542***
	—
	 
	 
	 

	
	df
	144
	—
	 
	 
	 

	
	p-value
	<.001
	—
	 
	 
	 

	Singing supports my child’s emotional development.
	Pearson's r
	0.652***
	0.463***
	—
	 
	 

	
	df
	145
	144
	—
	 
	 

	
	p-value
	<.001
	<.001
	—
	 
	 

	Singing helps my child feel safe and comforted.
	Pearson's r
	0.556***
	0.555***
	0.509***
	—
	 

	
	df
	145
	144
	145
	—
	 

	
	p-value
	<.001
	<.001
	<.001
	—
	 

	Children benefit from singing even if the parent is not a ‘good singer.’
	Pearson's r
	0.318***
	0.624***
	0.337***
	0.483***
	—

	
	df
	145
	144
	145
	145
	—

	
	p-value
	<.001
	<.001
	<.001
	<.001
	—

	Note. * p < .05, ** p < .01, *** p < .001










	Table 

	 
	 
	How often do you sing (frequency)
	Did your caregivers sing to you? 
	Do you sing more than expected prior to becoming a parent?

	How often do you sing (frequency)
	Pearson's r
	—
	 
	 

	
	df
	—
	 
	 

	
	p-value
	—
	 
	 

	Did your caregivers sing to you? 
	Pearson's r
	0.016
	—
	 

	
	df
	145
	—
	 

	
	p-value
	0.844
	—
	 

	Do you sing more than expected prior to becoming a parent?
	Pearson's r
	0.065
	-0.223**
	—

	
	df
	144
	144
	—

	
	p-value
	0.436
	0.007
	—

	Note. * p < .05, ** p < .01, *** p < .001
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Do you use media (apps, YouTube, recordings) to support singing with your child?
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outlined above.

5. 1 do not expect to receive benefits or payment for my participation.

6. | can request a copy of the interview transcript anytime and make factual
corrections.

7. | acknowledge that all my personal details will be kept strictly confidential and
anonymised.

8.1 am free to reach out to Sarah Dale and her supervisor at any point with
questions during the research process.

9. | uncerstand | will have access to read the completed research project.

10. 1 confirm that | have read the information sheet.
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APPLICATION FOR ETHICAL APPROVAL

RESEARCH STUDENTS

This form is to be completed by the student within SIX months for full-time students and TWELVE months
for part time students, after the commencement of the research degree or following progression to Part
Two of your course.

Once complete, submit this form via the MyTSD Doctoral College Portal at (https:/mytsd.uwtsd.ac.uk).

This document is also available in Welsh.

RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to
paresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A
researcher may not be covered by the University’s insurance if ethical approval has not been obtained
prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken
on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and
society, and the use of this stock of knowledge to devise new applications". As such this covers activities
undertaken by members of staff, postgraduate research students, and both taught postgraduate and
undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing
within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see
Checklist for details of process for different categories of application.

SECTION A: About You (Principal Researcher)

1 Full Name: Sarah Dale
2 | Tickall boxes that apply: Member of staff: G| Fionorery research o
Taught Postgraduate Postgraduate
Undergraduate Student | O | o 400 B | Research Student a
3 | Institute/Academic
Discipline/Centre: WAPPAR
4 Campus:

Carmarthen

51 |[Esmall addross: sarahamydale@gmail.com

6 Contact Telephone Number:
For students:
April 2022 1 PG2 Ethical Approval Form

07947 001868
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Student Number:

2218036

Programme of Study:

MA Professional Practice (Voice Pedagogy)

Director of Studies/Supervisor:

Louise Emanuel/Julie Crossman/Debbie Winter

SECTION B: Approval for Research Activity

1

Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate
approval process for different levels of research by different

categories of individual)

YES

Date

If Yes, please indicate source

approval (and date where known):

Approval in principle must

obtained from the relevant source

prior to seeking ethical approval

Of | Research Degrees Committee

o

be | Institute Research Committee

[u]

(Other) WAPPAR Ethics board
representative

SECTION C: Internal and External Ethical Guidance Materials

Please list the core ethical guidance documents that have been referred to during the completion of

this form (including any discipline-specific codes of research ethics, location-specific codes of
research ethics, and also any specific ethical guidance relating to the proposed methodology).

Please tick to confirm that your research proposal adheres to these codes and guidelines. You may

add rows to this table if needed.

1 UWTSD Research Ethics & Integrity Code of Practice =
2 UWTSD Research Data Management Policy =
3 | [List any other relevant documents here] o

SECTION D: External Collaborative Research Activity
If there are extemal collaborators then you should gain consent from the contact persons to share their
personal data with the university. If there are no external collaborators then leave this section blank and
continue to section E.

1 Institution

2 Contact person name

3 Contact person e-mail address

4 [ ls your research exterally funded? ves | O NO =
5 | Are you in receipt of a KESS scholarship? YES o NO =
| intonake s esearc i shera | oot ves | 0w | &
7 | paid or voluntary capacity? Employed YES | O | NO | ®
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& [ 1s the research being undertaken | If YES then the
within an existing UWTSD Athrofa | permission question | ves | o | no | &
Professional Learing Partnership | below does not need
(APLP)? o be answered.

9 | Has permission (o undertake the | (If YES attach copy)
research has been provided by the | If NO the application | YES | O | No | O
partner organisation? cannot continue

Where research activity s carried out n collaboration with an external organisation

10 | Does this organisation have its own ethics approval system? ‘ ves [0 [ v [0
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this
may be a copy of an email f appropriate).

SECTION E: Details of Research Activity
; Exploring Parental perspectives on Baby singing groups, Musicalty and

1 |Indicative title: Early Singing Experiences

2 |Proposed startdate: | 14/07/2025 Proposed end date: 200312026
Introduction to the Research (maximum 300 words per section)

Ensure that you write for a Non-Specialist Audience when outlining your response to the
points below:

Purpose of Research Activity

Proposed Research Question

Aims of Resoarch Activity

Objectives of Research Activity

Demonstrate, briefly, how Existing Research has informed the proposed activity and explain

What the research activity wll add to the body of knowledge

How it addresses an area of importance.

Singing in infant singing classes is widely recognised as supporting muliple modes of development
in infants, including language acauisition, cognition, emotional regulation and social bonding, whilst
simultaneously enhancing parental well-being. However, significantly less is known about the
parental perspectives on these infant singing settings where these positive outcomes intersect. The
insights of parents are not just crucial, but they have the power to transform our understanding of

5 |this symbiotic and mulifaceted process witin the parent-nfant dyad.
| want to investigate how parents interpret and describe their experiences of baby singing classes,
and their singing practises, particularly regarding how they consider singing supports themselves,
their infants development, and how they view their contribution o this process.

In examining how parents interpret and describe their experiences of baby singing classes and their
singing praciises, we have the potential to shape new approaches and strategies in early childhood
development and music education seftings.

4 |Research Question

April 2022 3 PG2 Ethical Approval Form
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(What are the impacts of infant singing classes on parents' vocal confidence, socio-emotional well-
being, and perceptions of their own and their infant's musical development, and do they experience
any lesser-known or unintended outcomes?

's of Research Activity

To examine the relationship between parental beliefs about music and the musical environment both
at home and in baby singing class.

5 |To explore parental perceptions of their infant's musicality and engagement in baby singing classes.

To explore parents' perceptions of their singing voice, including confidence, identity and individually
held beliefs.

To enrich my professional knowledge of parental perspectives when working in infant singing
sessions.

Objectives of Research Activity

Through a mixed methods study:

Explore the impacts of infant singing classes on parents, including musicality and social and
emotional well-being

Examine if parents have self-held beliefs regarding their singing voices and their infant's musicality
Discover if there are unintended or lesser-known outcomes for parents
Design a questionnaire and gather data on parental perspectives on infant singing classes.

Understand what the impacts on parents and their children are when participating in infant music
classes and devise repertoire that correlates to these findings.

Explore how parents perceive their own singing voice and if there is a practical framework | can
devise to support them.

Reflect on findings to enhance my own professional practise and development.

Uttimately to enhance the musical experiences of both parents and children in infant music settings.

Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear
what specific techniques may be used. If methods other than those listed in this section are deemed
appropriate later, additional ethical approval for those methods will be needed. You do not need to
justify the methods here, but should instead describe how you intend to collect the data necessary
for you to complete your project.

This study employs a mixed-methods approach, predominantly relying on qualitative methods.

The backbone of this study is a comprehensive literature review of existing studies on parental
perspectives in infant music settings. This literature review will provide a solid foundation for my
research.

To ensure a robust and comprehensive research process, | will employ a variety of data extraction
methods, including focus groups, semi-structured interviews, personal questionnaires and field
notes, to gather both qualitative and quantitative data.

April 2022 4 PG2 Ethical Approval Form
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My interview/focus group sample will be purposive. Respondents to an online questionnaire will
snowball from the initial pool, supporting the generalisability of the project. The Music@Home
Questionnaire (Young Child version) and Parent Music Beliefs Questionnaire wil be employed
alongside a custom singing Likert scale that | have devised. | have chosen Facebook as a
recruitment platform for questionnaires due to its broad reach and the abilty to target my specific
demographic. | will not limit the online survey size; however, a focus group/semi-structured interview
sample will likely consist of 6 to 12 participants.

My logged observations and field notes in the infant class settings will significantly enrich the study. |
will write my reflective journal with particular attention to the time immediately atter the observation
when my memory is likely to be freshest. | will conduct audio-recorded interviews only and apply
reflexive thematic analysis to the interview and focus group data. Quantitative data collected through
questionnaires will be entered into statistical software (for example, SPSS or Jamovi) for analysis to
identify patterns and relationships relevant to parents' perspectives on infant music settings.

I have no pre-established hypothesis. Informed by elements from grounded theory, the use of
inductive reasoning will allow patterns and themes to emerge organically from the data. In particular,
the qualitative phase is influenced by a constructivist paradigm, aiming to understand how parents
interpret their experiences within infant music settings. Accordingly, | will conduct this study within a
phenomenological framework, maintaining independence and objectivity throughout the process.

1am already known to my potential inital sample pool; | am aware this could trigger bias and touch
upon the pitfalls found in the insider research domain. To mitigate any concems related to bias, | will
reiterate that informed consent is entirely voluntary for all participants. | will endeavour to remain
neutral by reflecting objectively in my journal writings and sustaining transparent communication with
my course mentor.

Location of research activity
Identify all locations where research activity will take place.

In infant singing classes delivered in community centres, churches, and libraries. Additionally,
mutually agreed-upon locations, including cafés, parks, my home, or the participants’ homes, as well
as online.

Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical
considerations are complied with and that the relevant permissions are sought. Specify any local
quidelines (e.g. from local professional associations/leared societies/universities) that exist and
whether these involve any ethical stipulations beyond those usual in the UK (provide details of any
licenses or permissions required). Also specify whether there are any specific ethical issues raised
by the local context in which the research activity s taking place, for example, particular cultural
and/or legal sensitivities or vulnerabiliies of participants. If you live in the country where you will do
the research then please state this.

(this box should expand as you type)

10

Use of documentation not in the public domain: Are any documents NOT | g ®
publicly available? 5
YES

1

f Yes, please provide details here of how you wil gain access to specific documentation that is not
in the public domain and that this is in accordance with the current data protection law of the
country in question and that of England and Wales.

April 2022 5 PG2 Ethical Approval Form
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‘ ‘ (this box should expand as you type)

Does your research relate to one or more of the seven aims of the Well-being

of Future Generations (Wales) Act 20157 YES | NO
12 | A prosperous Wales o | ®
13 | Aresiient Wales o | =
14 | A healthier Wales o | =
15 | Amore equal Wales o | =
16 | A Wales of cohesive communities 0| ®
17 | A Wales of vibrant culture and thriving Welsh language 0| =
18 | Aglobally responsible Wales 0| ®
19 | If YES to any of the above, please give details:

(ths box should expand as you type)

SECTION F: Scope of Research Activity

Will the research activity include: YES | NO
1| Use of a questionnaire or similar research instrument? ® | O
2 | Use of interviews? ® | O
3 | Use of focus groups? ® | O
4 | Use of participant diaries? 0| ®
5 | Use of video or audio recording? ® | O
6 | Use of computer-generated log files? ® | O
7 | Participant observation with their knowledge? ® | O
8 | Participant observation without their knowledge? o | =
o[ B perserml ot corer il onyalon eI ihe periofaniatspeofi o | m
10 | Administration of any questions, test stimuii, presentation that may be - x

experienced as physically, mentally or emotionally harmful / offensive?
11 | Performance of any acts which may cause embarrassment or affect self-esteem? | @ | O
12 | Investigation of participants involved in illegal activities? 0| =
13 | Use of procedures that involve deception? o| =
14 | Administration of any substance, agent or placebo? 0| =
15 | Working with live vertebrate animals? 0| =

April 2022 6 PG2 Ethical Approval Form
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16 | Procedures that may have a negative impact on the environment? 0| =
17 | Other primary data collection methods. Please indicate the type of data collection
method(s) below.

Details of any other primary data collection method:

(this box should expand as you type)
IfNO to every question, then the research activity is (ethically) low risk and may be exempt from some of the
following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been
obtained.

SECTION G: Intended Participants

If there are no participants then do not complete this section, but go directly to section H.

Who are the intended participants:
YES

z
o

1| Students or staff at the University?

Adults (over the age of 18 and competent to give consent)?

Vulnerable adults?

Children and Young People under the age of 187 (Consent from Parent, Carer or
Guardian will be required)

Prisoners?

Young offenders?

Those who could be considered to have a particularly dependent relationship with
the investigator or a gatekeeper?

People engaged in ilegal activities?

Others. Please indicate the participants below, and specifically any group who
9| may be unable to give consent.

Oojo|ojo ® |0 ®|O
®| 8|8 B 08O

ol~|o|als|oln

Details of any other participant groups: o =

(this box should expand as you type)

Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and
how willthey be recruited?

Ideally above 50 parents of infants (04 years), attending music
groups or singing classes. To complete online surveys, they can
0 :?";Q:‘;‘?V participants are | | racruited through my classes, Facebook parenting groups o
il colleague’s music groups.
I would ke to have a focus group and interviews with approx. 6-
12 parents

11 | Who i the partcipants be? | Parents o Caregivers and thirchdren

April 2022 7 PG2 Ethical Approval Form
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1 will nvite interested parents from my infant music class to
participate Any further participants would be recommendations
P from the existing pool of subjecls. | would invite any further
12 ::'rﬁ :'p:r“"‘;‘; SRS participants via Facebook or email. | will anonymise all personal
details (1. email, phone number) and refer to them in code by
numbering the.
Information for participants:
i YES | No | NA
13 | Will you describe the main research procedures to participans in B o o
advance, so that they are informed about what to expect?
14 | Will you tell participants that their participation is voluntary? 2 | o o
15 | Will you obtain written consent for participation? m | 0| o
16 | Wil you explain (o partiipants that refusal (o participate in the R
research will ot affect their reatment or education (i relevant)?
17 | Ifthe research is observational, will you ask participants for their = | o | o
consent to being observed?
18 | Wil youtell participants that they may withdraw from the research at olliel =
any time and for any reason?
19 | With questionnaires, will you give participants the option of omitting B o o
questions they do not want to answer?
20 | Will you tll partcipants that their data wil be reated with fu = | o | o
confidentiality and that, if published, it will not be identifiable as theirs?
21| Willyou debrief partcipants at the end of thei participation, in @ way = | o | o
appropriate 1o the type of research undertaken?
22 | IfNO to any of above questions, please give an explanation
(tis o should axpand as you ype)
Information for participants: sl Lo
24| Will participants be paid? o | ® o
25 | Is specialist electrical or other equipment to be used with participants? | O | & o
26 | Ave there any financial or ofher interests (o the investigator or = I o =
University arising from this study?
27 | Willthe research activty involve deliberately misieading participants in | 17 | g =
any way, or the pariial or full concealment of the specific study aims?
28 | If YES to any question, please provide fll details
i box shoutd axpand s ou type)

SECTION H: Anticipated Risks

April 2022 8
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Outline any anticipated risks that may adversely affect any of the participants, the
researchers and/or the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or
external research collaborator) you may append that o this form.

Yes [ O
1 Full risk assessment completed and appended? No 2
Risks to participants.
2 For example: sector-specific health & safety, emotional distress, financial disclosure,
physical harm, transfer of personal data, sensitive organisational information
Risk to partcipans: How you wil mitigate the isk to pariipants:
Disclosure of personal and sensitive data. | will anonymise participants and their
identifying details. This data will be stored on
a password-protected MacBook and in
iCloud, to which | alone have access.
1 will continually verbally check in with
participants.

N N Before conducting any research, | will
Triggering emotionally sensitive topics, familiarise myself with helplines that may be
discussions of mentally °"°“°"9";9 relevant to the topics we discuss. | will
experiences, unintended offence from the | oriUidc accass to them during the consent
researcher. form.

1 willreiterate that participants can withdraw
atany time.
1 will continually repeat that answers are
voluntary, and participants can omit anything
they wish to do at any part of the process.
if research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual
activity, drug use) or issues likely to disciose information requiring further action (e.g. criminal
activity), give details of the procedures to deal with these issues, including any
3| supportiadvice (e.g. helpline numbers) to be offered to participants. Note that where
applicable, consent procedures should make it clear that if something potentially or actually
illegal is discovered in the course of a project, it may need to be disclosed to the proper
authorities
1 will source helplines, support services and websites that will be appropriate if required at
any point during the research process.
Risks to the investigator
4 For example: personal health & safety, physical harm, emotional distress, risk of accusation
of harm/impropriety, conflict of interest
Risk to Investigator: How will you mitigate the Risk to Investigator:
Data exposure Password protection on MacBook and the
primary researcher has sole access.
Participants unhappy with research Keep communication open with participants
procedures and course mentor, keep reflective journal.
April 2022° 9 PG2 Ethical Approval Form
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Personal safety with unknown participants.

‘The possibility of all participants withdrawing

Emotionally triggering topic area for the
researcher, especially in an environment with
children and (for me) compounded by being
amother.

Awareness of the needs and safeguarding of
those around me in the research area.

Ensure participants are aware they can
withdraw at any time.

1 will inform an independent person of my
whereabouts and have a phone on my.
person.

1 will keep a reflective journal of personal
observations.

1 will be open to using support services and
helplines and | will keep communicating with
my course mentors.

Although the demographic group, | am
researching are not minors, due to the
parent-infant setting | work in | am required
to and do hold a current enhanced DBS
certificate.

University/institutional risks

For example: adverse publicity, financial loss, data protection

Risk to University:

Data protection risks

Adverse publicity

Environmental risks

‘How will you mitigate the Risk fo University:

1 will have high level password protection on
my MacBook and iCloud and will keep
participants entirely anonymous.

I will make it clear to participants that | am a
sole researcher, | hold a current enhanced
DB certificate for any activity that is
observed in a parent -infant setting.

For example: accidental spillage of pollutants, damage to local ecosystems

Risk to the environment:

NO

Disclosure and Barring Service

"How you willmitigate the risk to environment.

NO

Ifthe research activity involves children or vulnerable adults, a Disclosure

and Barring Service (DBS) certificate must be obtained before any’ YES | NO | NA
contact with such participants.

Does your research require you to hold a current DBS Certificate? ® | 0| 0O

April 2022 10
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TFYES, please give the certficate number. If the certificate number is not
8 | available please write “Pending"; in this case any ethical approval will be 001899658442
subject to providing the appropriate certficate number.

SECTION I: Feedback, Consent and Confidentiality

1 [Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when?

1 will supply an email if participants wish to view the final report. | will happily debrief my finished
project to participants should they request it. | will make it transparent that | am approachable at
any part of the project to discuss anything

2| Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is
involved in participating. Describe the arrangements for participants to provide full consent before
data collection begins. If gaining consent i this way is inappropriate, explain how consent will be
obtained and recorded in accordance with prevailing data protection legislation.

1 wil brief all potential participants on the purpose and content of the research and gain written
consent before commencing the research. Al research participants will be adults over 18 years of
age. | will make it clear that they can withdraw consent at any time.

3| Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

1will not collect names of the participants and any identifying details regarding the
participants or parent-infant settings wil be removed from/ anonymised in the final report,

My personal notes will be anonymous and destroyed once research is complete.

Participants' identifying markers will be stored on a password protected MacBook and iCloud that
only | have access to and | will ensure confidentiality by not sharing any information gathered
amongst the participants or my peers, verbally or textually.

SECTION J: Data Protection and Storage

Does the research acivity invoive personal data (as defined by the General
Data Protection Regulation 2016 “GDPR" and the Data Protection Act 2018 YES | NO
“DPA")?

“Personal data” means any information relating fo an identified or identifiable
natural person (‘data subject). An identifiable natural person is one who can
be identified, directly or indirectly, in particular by reference to an identifier

1| such as a name, an identification number, location data, an oniine identifier or | B o
to one or more factors specific to the physical, physiological, genetic, mental,
economic, cultural or social identity of that natural person. Any video or audio
recordings of participants is considered to be personal data.

If YES, provide a description of the data and explain why this data needs to be collected:

1wl be collecting audio data via focus groups/interviews with participants which may expose
2 | sensitive information, that may be unavoidable in a transparent conversation about Parental
perspectives.

1wl require emails and names in order to communicate with participants.

April 2022 il PG2 Ethical Approval Form
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Twill also require the signing of a consent form to conform with standard ethics practise.

Does it involve special category data (as defined by the GDPR)? YES NO

“Special category data” means sensiive personal data consisting of information as
(o the data subjects’

(a) racial or ethnic origin,

(b) political opinions,

(c) religious belisfs or other beliefs of a similar nature,

(d) membership of a trade union (within the meaning of the Trade Union and Labour = o
Relations (Consolidation) Act 1992),

(o) physical or mental health or condition,
(1 sexual iife,

(g) genetics,

(h) biometric data (as used for ID purposes),

If YES, provide a description of the special category data and explain why this data needs to be.
collected:

Focus groups, interviews and personal questionnaires conducted by the researcher wil
provide a deeper understanding of parental perspectives and the impacts of infant music classes on
parents and their infants. Moreover, in depth conversations may expose

physical or mental health conditions and therefore will need to be anonymised

Will data from the research activity (collected data, drafts of the thesis, or =~ YES NO
materials for publication) be stored in any of the following ways?

Manual files (i. in paper form)?

University computers?

Private company computers?

Home or other personal computers?

o|lo|v|o|a

Laptop computers/ CDs/ Portable disk-drives/ memory sticks?

3

® (8|8 00|e
ol o o=|=| O

“Cloud” storage or websites?

Other - specify: o o

12

For all stored data, explain the measures in place to ensure the security of the data collected, data
confidentiality, including details of backup procedures, password protection, encryption,
anonymisation and pseudonymisation:

Al data will be kept in password protected iCloud storage on my Office 365 system

which wil not be shared.

Manual files will be shredded after the research project is completed.

Audiofvisual data will be transcribed and would be shown to participants to check accuracy of
reporting. Any USB sticks used to store or transfer data will be password protected. All participants
will be given a unique identifier to ensure confidentiality, and this list will

be kept securely in the password protected folder.

Data Protection

Will the research activity involve any of the following activities: YES NO

13

Electronic transfer of data in any form? ® o

14

Sharing of data with others at the University outside of the immediate research | g o
team?

15

Sharing of data with other organisations? o ®

April 2022 12 PG2 Ethical Approval Form
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16

Export of data outside the UK or importing of data from outside the UK?

17

Use of personal addresses, postcodes, faxes, emails or telephone numbers?

18

Publication of data that might allow identification of individuals?

19

®|0/® 0O

Use of data management system?

20

21

B O0|R|O®

Data archiving? o

1f YES to any question, please provide full details, explaining how this will be conducted in
accordance with the GDPR and Data Protection Act (2018) (and any international equivalents,
where appropriate):

Al data will be encrypted and kept in password protected cloud storage on my Office
365 system which will not be shared. Any USB sticks used to store or transfer data will be
password protected. All data transfers will be encrypted, and password protected. All participants
will be given a unique identifier to ensure confidentiality and this list will be kept securely in the
password protected folder. The data will be stored until the completion of the project and then
deleted. In accordance with the DPA2018, participants will have the right to ask to see what data is
held relating to them, and this data will be deleted immediately if the participant requests this, in
which case the data will not be used in my research project.

22

23

List all who will have access to the data generated by the research activity:

Sarah Dale, the principal researcher and Course Supervisor

List who will have control of, and act as custodian(s) for, data generated by the research activity:

24

Sarah Dale, the principal researcher

Give details of data storage arrangements, including security measures in place to protect the data,
where data will be stored, how long for, and in what form. Will data be archived - if so how and if
not why not.

All data will be encrypted and kept in password protected cloud storage on the Company’s Office
365 system which will not be shared. Any USB sticks used to store or transfer data will be
password protected and will be reformatted at the end of the project in order to destroy the data.
The data will be stored until the completion of the project and then deleted.

25

Please indicate if your data will be stored in the UWTSD Research Data Repository (see
hitps //researchdata.uwtsd.ac.ukl ). If so please explain. (Most relevant to academic staff)

ihis box should expand as you type)

26

Confirm that you have read the UWTSD guidance on data management (see
hitps://www.uwtsd.ac.uk/library/research-data-management/) W L

27

Confirm that you are aware that you need to keep il data uni after your

research has completed or the end of your funding YES L

April 2022 13 PG2 Ethical Approval Form
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SECTION K: Declaration

The information which | have provided is correct and complete to the best of my knowledge. | have
attempted to identify any risks and issues related to the research activity and acknowledge my
obligations and the rights of the participants.

In submitting this application | hereby confirm that | undertake to ensure that the above named
research activity will meet the University's Research Ethics and Integrity Code of Practice which is

published on the website: https://www.uwtsd.ac.uk/research/research-ethics/

't\\ )VL>‘ 12);;;: 9" June

1 | Signature of applicant:

For STUDENT Submissions:
5 | Director of Laura James Date:
Studies/Supervisor: 11.7.25
9 |Esi Laura James
For STAFF Submissions:
4 Academic Director/ Assistant Date:
Dean:
5 | Signature:

Checklist: Please complete the checklist below to ensure that you have completed the form according to the
quidelines and attached any required documentation:

® | | have read the guidance notes supplied before completing the form.
® | | have completed ALL RELEVANT sections of the form in ful.

B | | confirm that the research activity has received approval in principle

O | 1 have attached a copy of finalfinterim approval from external organisation (where appropriate)
[ | !have attached a full isk assessment (where appropriate) ONLY TICK IF YOU HAVE

ATTACHED A FULL RISK ASSESSMENT

@ | ! understand that it is my responsibiliy to ensure that the above named research activity will meet
the University's Research Ethics and Integrity Code of Practice.

| understand that before commencing data collection all documents aimed at respondents
® | (including information sheets, consent forms, questionnaires, interview schedules etc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.

RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

RESEARCH STAFF ONLY
All communications relating to this application during ts processing must be in writing and emailed to
Daresearch@uwlsd.ac.uk , with the title ‘Ethical Approval' followed by your name.

April 2022 i PG2 Ethical Approval Form




image26.png
Prifysgol Cymru

¥ Drindod Dewi Sant

University of Wales PG2/E1 FORM
Trinity Saint David

'STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.

April 2022 15 PG2 Ethical Approval Form
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6th June 2025

FAO Sarah Dale
50 Spencer Road
Belper

DES6 1JY

To Whom It May Concern,

On behalf of Derbyshire Toy Libraries, | give consent for Sarah Dale to conduct
research involving parents and children affiiated with our organisation across any of
our settings.

Ialso give consent for Sarah Dale to carry out case studies involving any individuals
working on behalf of the organisation

Iunderstand that this consent can be withdrawn at any time, without any
consequences to the organisation or individuals involved.

Yours sincerely,
‘Ann-Marie McMillan

Derbyshire Toy Libraries, Crich Globe Community Contre,Globe Field Close
Crich, Derbyshire, DE4 5 EU
www.dorbyshirotoyilbraries.org
07866 484550
Charity No 1081255
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