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Section 1 Play Based curriculum
Play has been defined as what children and young people do when adults do not tell them what to do! (Play Scotland 2021). Play and other imaginative and creative activities aid cognitive development by allowing children to make sense of their experiences and 'transform' their knowledge (The Unique child 2005 The Early Years Foundation Stage).
[bookmark: _Hlk85658429][bookmark: _Hlk84277123][bookmark: _Hlk84277230][bookmark: _Hlk84455723][bookmark: _Hlk84173745][bookmark: _Hlk85670857][bookmark: _Hlk84455787][bookmark: _Hlk84186669][bookmark: _Hlk84200302][bookmark: _Hlk85803722] The Welsh Assembly Government began implementing the Foundation Phase, a new holistic play-based learning continuum for children aged three to seven, in 2008. Subjects were replaced with areas of learning, and as a result, children under the age of seven in Wales no longer study Physical Education in its original form. In contrast A three-phase complementary mixed methods study investigated the influence of this new curriculum on learners' physical literacy, revealing that the Foundation Phase contributes positively to the development of physical literacy. A three-phase complementary mixed methods study investigated the influence of this new curriculum on learners' physical literacy, revealing that the Foundation Phase contributes positively to the development of physical literacy (N. Wainwrighta et al, 2016).However This shift in the form of Physical Education for children under the age of seven in Wales may be cause for concern when considering the role of mobility in child development and the larger issue of physical literacy. The Foundation Phase's play-based nature, on the other hand, encourages children to learn through first-hand experiences (DCELLS 2008a). Vygotsky also claims that A fundamental component in the development of higher mental functions is the development of abstract meaning apart from the objects in the world, which is achieved through play. (Psynso Wellbeing, Happiness and help no date). Similarly Piaget believes that play is vital for children's intelligence development. His theory of play says that a child's environment and play can help them enhance their cognitive and language skills as they grow older. It encourages children to make sense of the world around them via exploration, allowing them to flourish cognitively, socially, emotionally, and physically. hem to make sense of the world around them through exploration (Burgemeester 2021). Similarly (WAG 2008 p.6) states The serious business of 'play' provides the avenue for children to learn through first-hand experiencing activities. Children practise and consolidate their learning through play, experimenting with concepts, taking risks, solving issues, and making decisions individually, in small and large groups. Children gain a better grasp of themselves and the world around them via first- hand experiences. (WAG 2008) also states Teachers must take an active, involved role in children's play and activity in the Foundation Phase, as well as enable surroundings that support children's play and exploration and aim to maximize on children's interests. According to Maynard et al. (2013, p. vi), the Foundation Phase necessitated a shift in practitioner behaviour to enable play-based, child-led learning. One of the first challenges for practitioners was figuring out what essential terms like' structured play,' 'active learning,' and, in particular, 'child-initiated' and 'practitioner-directed' learning meant. Wood (2004) highlights Learning through play, "is not left to chance, but is channelled through complex reciprocal and responsive relationships, and is situated in activities that are socially constructed and mediated" in international models of early childhood curricula that take similar play-based approaches (Wood 2004 p.20). Furthermore Play-based learning has been shown to improve children's academic and developmental outcomes. It can also help your child succeed in the twenty-first century by teaching them useful skills. Children have an inherent need to play. A play-based curriculum capitalises on this incentive by utilising play as a learning context. Children can use their imaginations to explore, experiment, discover, and solve issues in this setting. Both child-initiated and teacher-supported learning are included in a play-based approach. Through exchanges that try to push their thinking to higher levels, the teacher supports children's learning and inquiry.  Research shows, play-based programmes for young children can create a good foundation for later academic success. They aid in the development of socially competent learners who are capable of confronting problems and devising solutions (Adetunji, J 2018). However two components of the play-curriculum link have been studied in the context of Early Childhood Education. One group of researchers investigates the use of play elements, play environments, or play motivation to enhance instruction in core subjects such as literacy, mathematics, or science, or to promote specific developmental areas such as children's social-emotional competencies, oral language, or gross and fine motor skills, among other things. These studies are primarily concerned with the academic domain or developmental area in question, with play serving as a tool of promoting child development in these areas. The findings of these research are translated into practical suggestions for how to establish math- or literacy-rich play environments, as well as how to include math, science, or literacy language into children's play when presented to Early Childhood educators (Elena Bodrova et, al 2010). However In general, head teachers and lead practitioners in funded non maintained settings were pleased with how the Foundation Phase was implemented in their schools. 70% of head teachers provided a score of 5 or 6 on a scale of 1 to 6, with 1 being the least satisfied and 6 being the most satisfied. Only 3% of head teachers indicate that they are dissatisfied with their school's implementation of the Foundation Phase with a score of less than 3. However, there is a clear link between satisfaction with implementation and enthusiasm for the Foundation Phase among head teachers and lead practitioners in financed non-maintained settings. Despite this, just 9% of head teachers and funded non-maintained setting lead practitioners claimed they would change the Foundation Phase implementation in their settings. Evaluating the Foundation Phase: Final Report (2015). Moreover Children should be able to develop their skills, knowledge, and understanding during the Foundation Phase by: Exploring and investigating their indoor and outdoor learning contexts. Exploration, investigation, and application of a diverse set of stimuli and resources. Participation in many sorts of play and a variety of planned activities, including those started by the child. Exercising many sorts of game play. Through practical exercises and the use of a variety of tools, equipment, and apparatus, including ICT, they are honing their gross and fine motor abilities. Participating in physical activities that allow people to work independently, with a partner, and in small groups, sharing ideas and assisting one another in improving their job. However throughout the curriculum, children should be encouraged to use their imagination and creativity. Everyday sensory experiences, both indoors and outdoors, should pique their innate curiosity and desire to learn. Children should be exposed to a variety of stimuli, practise communicating and expressing their creative ideas, and reflect on their work. Also Children should be able to: examine, explore, and utilise both indoor and outdoor learning contexts. Participate in many types of play and a variety of planned activities, including those that are prompted by the child. (Curriculum for Wales: Foundation Phase Framework 2015). Also Prior to the implementation of the Foundation Phase, the play-based pedagogy found in many non-maintained settings was insufficient in supporting and extending children's learning because it rarely included planned play or tracking children's progress through careful observation and planning, which was guided and enriched by adults. The Stocktake then recorded reports of maintained schools that had not been able to successfully implement the Foundation Phase and had reverted to more formal and didactic teaching approaches in the older age group. This is not to say that the Foundation Phase will look the same for all Foundation Phase age groups; rather, it will show a progression with older children, involving more specific instruction and planned experiences while still maintaining the experiential learning element, as well as aspects of choice, challenge, and problems to solve, as well as areas of learning that support the Foundation Phase. Moving toward the Foundation Phase pedagogy, on the other hand, is likely to require a complete shift in approach and practises, as well as a fundamental shift in philosophy, understanding, and knowledge of how children learn, which must be reflected in the training and support they receive to enhance the adult role in supporting the Foundation Phase. However, in order to ensure that the Foundation Phase is implemented effectively, all workers must understand that it is here to stay. A communication strategy must be devised to guarantee that all key stakeholders are informed about developments throughout the Foundation Phase. Furthermore, all essential stakeholders must have a thorough grasp of the Foundation Phase's ideas and practises, as this is critical to the children's successful learning and growth. This would include developing a play-based, experiential pedagogy and providing an enriched and interesting environment within, outside, and beyond the classroom based on children's interests, planning and assessment to ensure progression of skills across the Foundation Phase, and an appropriate balance between focused and independent learning, developing a play-based, experiential pedagogy, and providing an enriched and interesting environment within, outside, and beyond the classroom. An independent stocktake of the Foundation Phase in Wales (2013).  Also Children can choose activities depending on their current interests in a play-based or child-centred preschool programme. Children are exposed to learning activities such as creative arts, literacy, numeracy, social studies, science, and others through play. Educators encourage children to play, which helps them develop social and emotional skills. Children may appear to be “just playing,” but they are also gaining key intellectual, social, emotional, and life skills through play. Children's physical, social/emotional, and creative growth and development are all aided by play. It is the basic mechanism through which children investigate their surroundings and learn to make sense of them. It is difficult for a child to understand how the world works and how they can operate in it without play. Play clearly plays an important function in a child's cognitive development. Children actively post problems, investigate answers, and begin to build a true grasp of how things work in the world around them through play. Educators can support this play-based perspective by providing and encouraging participation in play-based activities centred on academic subjects that encourage cognitive growth as well as social and emotional learning. A typical play-based learning environment is divided into sections. Science, literacy, writing, reading, dramatic play, blocks and construction, and social studies are usually divided into sections. These areas of learning will then include play-based materials and activities that will be engaging and enjoyable for the children. The classroom will be a safe environment for children to learn, play, and explore. It will be set up in such a way that the child's social and emotional growth, as well as cognitive learning, will be supported. Children are encouraged to explore their school surroundings on their own, with teacher supervision. Self-created play is an important component of early childhood education. Under the supervision of a teacher, children are encouraged to take chances while also being encouraged to explore and learn at their own speed. Experiential learning and self-discovery are highly appreciated. The child's social-emotional development is highly valued, and social-emotional abilities are learned through play. Children will lay the groundwork for learning in areas like as literacy, math, social-emotional abilities, and life skills, and they will be introduced to these subjects in a developmentally appropriate manner. Through play, children acquire a passion for learning (Imagination station preschool no date). However The Welsh Government recognises the value of play in and of itself, as well as its use as an experiential learning tool, a source of physical activity, and, in some cases, a form of treatment by professionals and others working in children's service sectors. Active play has been shown to be beneficial to children's health and well-being. It has been demonstrated to benefit both physical and mental health in children, as well as reduce childhood obesity. Local governments should try to ensure that play is fully considered when creating a healthy community. The Welsh Government also thinks that providing all children with high-quality play activities can assist to mitigate the negative consequences of poverty on their lives and strengthen their resilience. Play can also be used to bridge the gap between children from households that can afford expensive leisure activities and those who cannot, thereby lessening the poverty of experience for all children. The Welsh Government wants to provide an atmosphere in which children may play and enjoy their leisure time in Wales (Wales – a Play Friendly Country 2014). 
[bookmark: _Hlk84882545]In Conclusion play is important for children because it helps children develop their cognitive skills and increases their abilities to complete tasks and live healthy lives.   
Section 2 Unique child and Culture
[bookmark: _Hlk84882255] Every child is a one-of-a-kind individual who is always learning and capable of being resilient, capable, confident, and self-assured. Babies and young children develop at their own pace and in their own unique ways in all areas of development. (Early Years Matters 2021).
[bookmark: _Hlk84797117][bookmark: _Hlk84711111]The process of child development is dynamic and interactive. Every child interacts with the world around them in a unique way, and what they invoke and receive from others and the environment influences how they think and act. Children from various cultures receive different types of input from their surroundings. As a result, children's ideas and behaviour reflect a wide range of cultural variances. One of the many ways that culture influences development is through language. Adult study has shown that languages shape how people think and reason. Furthermore, the content and focus of what people discuss in their interactions differs by culture. Mothers from many cultures speak to their offspring in diverse ways as early as infancy. Parents in various cultures also play a significant impact in shaping their children's behaviour and thought patterns. Parents are usually the ones that prepare their children to engage with the rest of society. Children's interactions with their parents typically serve as models for how to act in social situations, teaching them a range of socio-cultural conventions, expectations, and taboos. Furthermore As the world becomes more globalised, understanding cultural differences in children's thinking, memory, and interactions with adults has vital practical consequences in a variety of fields where understanding a child's psychology is required. Teachers, for example, may be required to assess students from various cultural backgrounds. Knowing how students from different cultures think and speak might help the teacher conduct a more effective interview as part of an oral academic test. While children are individuals who develop at their own rate, there is no denying that culture has a significant impact on their development. It may even have an impact on how quickly children attain developmental milestones, but research on this complex topic is still lacking. Importantly, understanding cultural distinctions can help us pinpoint what all children share: an intense curiosity about the world and a love for the people they encounter (Bournemouth University 2021). However Babies and children develop at different rates and in different ways. Physical, cognitive, linguistic, spiritual, social, and emotional development are all equally vital. Every children is a one-of-a-kind individual with distinct personality traits and temperament. The body, brain, and behaviour become more complex as a result of a continual, complicated interaction of environmental and genetic variables. Children and babies develop at different speeds and at different stages throughout their lives. Babies and children are fragile, but with the help of others, they can become robust and confident. Early interactions have a significant impact on how children develop, and having close relationships with caregivers is crucial. Babies are born ready to learn and are highly geared to learn from other individuals as well as their cultural and physical surroundings. Assist babies and children in developing a positive sense of their own identity and culture, which will aid in their development of a healthy self-image. Instead of being taught, children learn better by doing and doing things with other individuals who are more capable. Recognize that new-borns and children learn in different ways, and that learning is a process that cannot be hastened. Consider how to address the many and competing requirements of each child while remaining 'fair' in terms of time spent with each child. Recognizing and applauding both effort and achievement in order for all children to develop positive attitudes about themselves as learners. Consider each child in the class. Take into account their particular growth, hobbies, communication style, and learning style. Consider how all of the events in the setting assist each child's specific growth. All children are citizens with rights and responsibilities. Children of all races, religions, and talents should be treated equally. This is true regardless of what they believe or say, what kind of household they come from, what language(s) they speak, what their parents do, whether they are girls or boys, whether they have a disability, or whether they are wealthy or impoverished. Every child has the right to be heard and appreciated in the classroom. Encourage children to recognise their own distinct characteristics as well as those they share with other children. Assist in the promotion of equal opportunities and anti-discriminatory practises to ensure that all children and families feel included, safe, and respected. Every child has the right to a full existence in settings that enable them to participate fully in society and develop as individuals with their own cultural and spiritual beliefs. Practitioners make sure their understanding of other ethnic groups is up to date, and they think about their own views towards people who are different from them. It is critical to recognise the need for additional assistance as soon as feasible. Without it, children will not receive the assistance they require at the appropriate time and in the most appropriate manner. Listening to families and participating in a sensitive two-way flow of information are all part of early child support. You must arrange with everyone who has interaction with the child for children who have the most severe and complex supplemental support needs. This will ensure that support is coordinated and that learning is promoted as effectively as feasible. One crucial aspect of inclusive practise is knowing when and how to seek expert assistance (A Unique child 2005 The Early Years Foundation Stage). Furthermore, According to Haburajova (2016) culture as a code that we share and learn and consequently learning and sharing require communication. Likewise Culture is the unseen thread that binds people together. It is a term used to describe the pattern of human activities. A community's culture is represented by its art, literature, language, and religion. Our cultural values and ideas are reflected in our way of living. Our culture is reflected in our moral ideals. Culture's significance stems from its strong link with ways of thinking and living. Culture differences have resulted in a diversity of people from all over the world. According to several research, children who participate in cultural activities such as painting and sculpting, singing, dancing, and the performing arts are more likely to receive better grades and continue on to higher education than those who do not. Children at schools that include the arts in their curriculum perform better in non-arts topics like science and arithmetic than students in schools that do not. This is because there is a clear link between culture and increased learning ability. Participating in cultural activities increases self-awareness, self-esteem, critical thinking abilities, and analytical reasoning, as well as tenacity, all of which help students study better (Important of stuff no date). However Perceptions are influenced by culture, and action is influenced by perceptions. As a result, the culture to which we belong has a direct influence on our actions. Furthermore, our conduct is shaped by our surroundings, which has cultural implications. Our culture includes behavioural and communication norms. Our social interactions are influenced by what our society tells us. People from some cultures are more open to speaking with strangers or new friends, whilst those from restrictive societies are not. The culture we belong to has a significant impact on the distance we keep during contact. Our cultural conventions influence our gestures, overall body language, and the amount of physical touch we make during communicating. How we act is influenced by our faith and values, which are a component of our culture. Our morality influence our sentiments of shame and pride, and our religion determines what we consider to be good and bad, influencing our actions (Pinionfront No date). However Adults who enable learners to recognise that others can have thoughts and feelings that differ from their own can help and support them. They respond to students' interests, likes, and dislikes, respecting their preferences and choices while empowering them to speak up and make decisions. Enabling adults aid in the formation of strong bonds between the learner's family and the larger community, enhancing the learner's sense of belonging by embracing both past and present experiences. They value and respect learners' identities within society and the larger, multi-cultural Wales, and they promote the Welsh language, culture, and legacy as a distinct entity. Learners can begin to develop connections between languages, such as English and Welsh, as well as alternative modes of communication, with the help of an enabling adult. Enabling experiences should encourage learners' independence by providing challenges and opportunities for achievement throughout the learning process. They should be founded in real-life, authentic situations and provide possibilities for deep-level involvement and continuous active learning. Learning experiences that enable learners to build social and communication skills are critical. Practitioners should examine progress from a holistic perspective by integrating child development concepts when planning, designing, and implementing the curriculum in order to accommodate all learners, regardless of their age, background, requirements, or aptitude. (Enabling Pathways 2021). Moreover Participate in activities that allow students to work independently as well as in groups. Make use of a variety of materials and stimuli. Learn about diverse civilizations' traditions and festivities. Explore Welsh and other cultures' art, craft, design, music, and dance. Curriculum for Wales: Foundation Phase Framework (2015). Similarly Vygotsky looked at child development and how it was influenced by culture and interpersonal interactions. Higher mental functions developed historically within distinct cultural groupings, as well as individually through social interactions with crucial persons in a child's life, notably parents, but also other adults, according to Vygotsky. A child learned the habits of mind of her/his culture through these encounters, including speech patterns, written language, and other symbolic information through which the child obtains meaning and which influenced a child's knowledge building. Cultural mediation is a term used to describe a basic tenet of Vygotskian psychology. Children's specific information earned through these encounters also represented a culture's shared knowledge. Internalization is the term for this procedure (Psynso wellbeing, Happiness and help no date). Also States Parties must protect and promote a child's right to fully engage in cultural and artistic life, as well as support the provision of suitable and equal opportunities for cultural, artistic, recreational, and leisure activities. Article 31, UNCRC. However Children learn and develop best when their culture, knowledge, and sense of community are validated, and when the adults in their lives assist them in making connections across environments. Every culture has beliefs, customs, and child-rearing practises that prioritise specific information, skills, attitudes, and dispositions. When parents, families, and community members are invited to engage in and contribute to the curriculum, children's learning and development are increased. (Te Whāriki – Early childhood curriculum 2017). Furthermore Sellers, Marg's Working at a kindergarten in New Zealand, she not only has a distinct perspective on children, but she also has a different perspective on curriculum. Instead of viewing curriculum through the lens of implementation, which is the most common perspective, she has demonstrated how children perform curriculum by tracing the complexity of pedagogical relationships: rather than seeing curriculum as something done to children, children emerge as protagonists of curriculum, as doers of curriculum. Curriculum, in this sense, becomes something that children experience in real time. In this example, the curriculum is Te Whriki, a New Zealand early childhood education curriculum that covers all services for children from birth to school. (Sellers, Marg 2013). However In recent years, there has been a greater interest in formative and performance-based assessment, which coincides with the move from a testing culture to a learning culture, as defined by Gipps (1994) and Shepard (2000). However, there has been a lot of discussion about whether these types of assessments are necessarily more fair than traditional written tests (Elwood, 2006; Gipps, 2005; Linn, Baker & Dunbar, 1991). However Teachers generally do not think of their grading procedures in terms of principles or philosophy, according to research on teachers' grading patterns throughout the last few decades (Brookhart, 2004a; Dixon & Williams, 2003; McMillan, 2003; Tierney et al., 2011). Teachers, on the other hand, have been found in some studies to be able to provide clear descriptions and ethical justifications for their actions (Campbell, 2003; Tierney, 2010). This shows that practical knowledge and moral views may have a stronger influence on instructors' evaluation judgements than academic knowledge. Furthermore, there is evidence that instructors' existing vocabularies are insufficient, both for the complexity of formative assessments and for the complexity of formative assessments. Furthermore, there is evidence that teachers' current vocabularies are insufficient both for the complexity of formative assessment (Crossouard, 2011) and for the complexity of their students' backgrounds, cultures, and experiences. Teachers who learn more about their students' backgrounds, cultures, and experiences will feel more capable and efficient in their work as teachers. Teachers should strive to enhance their pupils' lives on a continuous basis (Landsman & Lewis, 2011).Furthermore The learning environment will be inspiring, stimulating, and nurturing, and it will welcome all children of cultural, ethnic, and linguistic backgrounds (Imagination station preschool no date). 
In Conclusion culture plays a vital and crucial role in the early development of children and it affects the way children learn and their abilities to communicate. Taking all this into account makes each and every child unique in their own ways, from how they think, act and speak. 









BLOG OUTDOOR LEARNING
[bookmark: _Hlk84975831][bookmark: _Hlk85842061][bookmark: _Hlk85570923][bookmark: _Hlk85894663]The outdoors is a perfect setting for experiential learning because it provides unique possibilities to be creative, move about, be noisy, and take risks, weather, noises, smells, and textures all provide unique stimuli that can enrich and enhance a child's learning environment. Being outside benefits children's social, physical, creative, cultural, and personal development. Children who have developed these talents are better equipped to learn and retain what they have learned. (The Foundation Phase Outdoor Learning Handbook 2009) Similarly Tennant (2020) highlighted Outdoor play is helpful to children's health and well-being, as well as their social and cognitive development, preparing them for a lifetime of learning. Studies from all across the world have demonstrated the benefits of playing outside. Furthermore The Scottish Government (2020) states Children's safety and mental health increase when they play outside. Resiliency is built by taking and managing risks in a safe environment. Self-esteem and trust are boosted through free play outside, making independent decisions, problem solving, and maintaining limits. Negotiation and mediation help people regulate their emotions and improve their interpersonal skills. Furthermore, children who engage in outdoor fantasy play expand their brains at a considerably faster rate than children who play indoors (Burdette and Whittaker 2005). In addition (Bilton 2012 in Tovey 2015) The outdoors may be a source of surprise, curiosity, and adventure for young children. However, according to Spielgaben (2015), Other research have also emphasised the importance of Outdoor play is a fundamental idea in Steiner education. Also a majority of practitioners say that children’s behaviour, physical fitness and stamina improves when they play outside Estyn (2011). The most significant modification in the curriculum, however, is the AOLE Health and Wellbeing, which emphasises the value of outdoor learning in terms of enrichment and experience. Providing students with regular access to outdoor space and outdoor experiences, which can favourably impact children's attitudes, beliefs, and self-perception, is an easy method for schools to begin to address health and wellbeing (Nature Days 2018). Moreover  DAYNURSERIES (2021) highlighted  The world is viewed as a third teacher who has a regular impact on the child in the Reggio approach. It has a wide range of learning possibilities for children as a result of its effect. Dewar (2019) made a similar point. When children play outside, they are less likely to develop myopia, or near sightedness; they are exposed to more bright light, which improves health and mental performance. Furthermore children who do not have access to nature have weaker social, behavioural, and physical skills than children who do (Bartlett 1997; Hüttenmoser 1995). However  Observing children while they are engaged in activities can assist practitioners in determining how their abilities are developing and what they are capable of. Because children may spend a significant amount of time outside of their setting/school, their skills in that area should be monitored and tested in order to have a complete picture of each child. However Accidents do happen in outdoor play, but these occurrences help children learn their surroundings and make judgments about what is safe and what is not, even for practitioners. Before beginning any new activity, practitioners should always consider the safety of the children, conduct a thorough assessment of the location, and adhere to all health and safety regulations. (The Foundation Phase Outdoor Learning Handbook 2009). However Enabling environments should provide opportunities for learners to feel amazement and wonder; they should pique their interest in the living and non-living worlds, encouraging them to investigate, solve issues, and expand their creativity and critical thinking abilities. Learners should have time and space for both thought and reflection, as well as opportunity to improve gross and fine motor skills while engaging in physical challenges. Real-life experiences can empower students to ask questions, discover problems, take risks, and find solutions on their own (Enabling Pathways 2021). However In efforts to encourage use of natural outdoor settings as learning environments within early childhood education, survey research was conducted with 46 early childhood educators from northern Minnesota (United States) to explore their beliefs and practices regarding natural outdoor settings, as well investigate predictors of and barriers to the educational use of these settings. Results indicate primary barriers to be lack of walking access to natural outdoor settings, lack of time, winter weather, safety concerns and lack of extra supervision. These findings suggest efforts to increase early childhood educators’ use of natural outdoor settings should not focus on influencing their beliefs about the value of using natural outdoor settings in early childhood education, but instead on reducing barriers, thereby making the use of these settings seem more feasible (Ernst 2013).However The importance of natural spaces in education is not a new idea, as educational theorists such as Froebel, Dewey, Montessori, Steiner, Rousseau, and Malaguzzi all emphasized the role of experiences in nature for young children’s development and well-being (Elliott 2010; Wilson 2012). Perhaps these theorists recognized children’s special affinity for the natural environment, which has since then been documented in the research literature (Korpela 2002; Moore 1996; Sebba 1991).Even though natural outdoor settings hold endless possibilities for learning in all curricular domains, early childhood educators may not recognize the potential opportunities for learning in natural outdoor settings nor the alignment between early childhood pedagogy and the opportunities offered by nature experiences. Early childhood educators who were limited in their own childhood exploration of natural outdoor environments may lack the foundational experiences necessary to see the affordances in natural outdoor settings (Crim, Desjean-Perrotta, and Moseley 2008) However  Outdoor play areas should accommodate ‘exploration of the natural environment, including a variety of natural and manufactured surfaces, and areas with natural materials such as non-poisonous plants, shrubs, and trees’ (NAEYC 2008) Additionally, early childhood educators may not associate natural outdoor settings with learning, nor may they see the alignment between developmentally appropriate practice in early childhood experiences and unstructured play experiences in nature. For example, Chakravarthi (2009), consistent with Davies (1996), found an early childhood educator tendency to associate outdoor settings with physical and social development, as opposed to a wider range of developmental benefits, and view the role of natural elements in outdoor settings as having aesthetic rather than educational value. This suggests teachers’ beliefs as to benefits of outdoor settings may limit the opportunities that teachers provide for children in the outdoors (Chakravarthi, 2009). However The final key element to the implementation of the Foundation Phase is not only a greater emphasis on using the outdoor environment in teaching and learning but also the additional resources for schools to develop their outdoor and indoor learning environments. 
The Foundation Phase capital budget was made available to schools and funded non-maintained settings, generally for developing outdoor provision, access to the outdoors, fencing and other internal alterations. Evaluating the Foundation Phase: Final Report (2015). Although the study discovered that the Foundation Phase's playful pedagogy, with its emphasis on the use of the outdoors, contributes to the development of physical literacy, it is an inclusive learning environment for pupils with a variety of needs, and that there is a positive relationship between pupils' physical competence and their intellectual development. (Wainwright 2014). 
This blog clearly shows that outdoor play is beneficial for children. In my point of view the teachers needs to encourage children to go outside more and get more used to the outdoor environment whatever the weather may be. 
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