Within this section I will identify a particular aspect within my professional practice that I could further my knowledge and understanding in, which in turn will contribute to future effective teaching practice. I will then proceed in critically reflecting literature regarding this particular area and linking it to my own future practice. The QTS standard that I have selected to further explore is ‘blended learning’ in hope to enhance my awareness of the different techniques that could be implemented to improve practice outside of the classroom. When undertaking my first placement within the foundation phase, I observed the use of the outdoor environment as being a part of a rotation cycle for blended learning, though I acknowledged that the outdoor provision was not utilized to its full potential (as discussed in part 1). Due to the limitations of the word count in this assignment, this section will focus primarily on one aspect of the rotation cycle, which is outdoor learning.
Critical Discussion of Chosen Aspect
Blended learning is continuously becoming more prominent in schools (Ayob et al., 2020), Kuo et al., (2014) and Oliver and Trigwell (2005) propose that the term blended learning is ill-defined, though research (Christensen et al., 2013; Singer and Stoicescu, 2011) indicates that the term can be defined as a mixture of online and classroom-based experiences that are implemented to provide more effective practice. This approach is used to promote learning through using information and communication technologies (ICTs) in the education setting (Dağ and Geçer, 2012). This provides the structure to integrate traditional classroom techniques whilst complimenting it with online learning (Christensen et al., 2013). As a result of the coronavirus pandemic, schools are being forced to adapt their teaching practices to enable children to access remote learning, due to government restrictions on face-to-face practice (Aji et al, 2020). Although blended learning is primarily defined as being a combination of online and offline approaches. An alternative method to blended learning is made up of a mixture of various teaching techniques, in different environments using a range of learning resources (Education Workforce Council, 2018; Akkoyunlu and Soylu, 2008). In light of this, blended learning is recognised within one of twelve pedagogical principles set out in the Welsh curriculum (Welsh Government, 2020), which highlights that children should be involved in a blend of approaches that promotes their critical and creative thinking and problem solving, alongside direct teaching. Teachers that can engage children’s enthusiasm and curiosity through a blend of effective teaching and learning methods are recognised as abiding by the high expectations within the progression steps of the new curriculum for Wales (Donaldson, 2015). On this note, Horn and Staker (2011) suggest that this can be considered as station rotation blended learning, this model is simple to follow and involves children rotating between different areas of learning through a free flow between the inside and outside of the classroom (Harris, 2017a Truitt, 2016; Staker and Horn, 2012). In relation to my own practice, I had the responsibility of planning for the enhanced provision, this included planning and preparing for activities in the outdoor area as well as inside of the classroom. 
The use of outdoor learning practices within the early years became mandated in 2007 (Department for Education and Skills, 2006). White (2014) suggests that children should have the opportunity to learn in the outdoor environment as frequently as they would inside the classroom. Children are more engaged and focussed on their learning when outdoors, enhancing children’s ability to be more creative and to think clearly (Kuo et al., 2018; Beames et al., 2012). This is supported by many theorists, including Steinner, Rousseau and Froebel (Davies and Hamilton, 2016), who all stress the importance of the positive impact the outdoor learning environment has on the child’s holistic development. 
Research highlights that children’s engagement within the outdoors is decreasing (Coates and Pimlott‐Wilson, 2019; Hunt et al. 2016; Natural England 2009), despite outdoor learning being a part of policies across the UK and the obvious links between learning and development through play. The outdoor environment is underused to develop and stimulate learning, with limited assessments being undertaken outside (Estyn. 2011). Nicol (2014) brings to light that outdoor experiences are considered to be an additional aspect to classroom learning and therefore opportunities for such experiences are overlooked. On this note, Coates and Pimlott‐Wilson (2019) stress the importance of providing children with a range of diverse opportunities to play outside as well as inside of the classroom. However. research (Bottrill, 2018; Cooper,2015; Knight, 2013) argues that implementing a classroom activity outside, is not sufficient to be considered as ‘outdoor learning’, instead children should have access to a range of natural resources in order to aid children’s holistic development. Taking this into consideration, I would ensure to adapt traditional classroom activities to better suit the outdoor environment to enable children to make use of the wider curriculum, whilst abiding by the appropriate guidelines. Davim (2015) suggests that the outdoors enables children to discover their identity within their environment and local community. This practice supports the Education of Sustainable Development and Global Citizenship (Welsh Government, 2008), as well as contributing to two of the four principles with the Welsh Government (2015) policy, which include children having opportunities to become healthy, confident individuals, as well as ethical, informed citizens. On this note, additional research (Coates and Pimlott‐Wilson, 2019; Adams and Savahl, 2017) emphasises that by blending mainstream classrooms with outdoor learning, such as Forest School contributes to children’ development as a result of learning through authentic play. Conversely, MacQuarrie (2018) and Rickinson et al (2004) emphasise the need for more research into the positive impact of forest schools as evidence is scarce. Though Knight (2016) argues that research which has been conducted demonstrates the numerous benefits of participating within forest schools. 
 Nevertheless, Forest schools are a popular method which is driven by encouraging children to lead learning in an inclusive, small-scale setting. This approach involves children taking risks within a controlled environment. Sessions are delivered by a qualified forest school practitioner, who is proficient in areas of child development, understanding of the local environment and skilled in tool use, fire lighting and basic wood carving. These sessions are often taken place on a weekly basis, either throughout the school year or for half of a term (Harris, 2017b). This links closely with Rosenshine (2012) Principles of Instruction as they advise that new materials should be introduced in small amounts to enable children’s working memory to process the information. 

Research (Lovell & Roe, 2009; Maynard, 2007; Cooper, 2003) highlights that children are challenged out of their comfort zone to help develop many skills. This includes problem solving, how to deal with new encounters and enhances independence, which in turn, improves children’s physical and mental wellbeing (Daly et al, 2006; O'Brien, 2009; O'Brien and Murray, 2007; Quibell et al., 2017). Rosenshine (2012) suggests that children should be scaffolded to provide temporary support to complete difficult tasks whilst encouraging independence in order for the knowledge and skills become instinctive. On this note, the Forest School Association (FSA, 2021) emphasises that children are given opportunities to develop life skills throughout the course of the initiative.  Knight (2016) brings to light that children who have learning difficulties tend to find this more beneficial that classroom-based practice as it promotes their social and emotional development. 
Relating this to my own future practice, I would like to be trained in this area to not only deliver quality lessons to children within a natural environment but to share my expertise with fellow colleagues to stipulate a broader ethos of appropriate outdoor practice. I would ensure to support and challenge children where appropriate to best suit their needs.
Forest school involves children working as a team to solve problems, the Welsh Assemby Government (2010) suggests that group work contributes to the quality of assessment of children’s learning. Highlighting that children can develop simple principles to produce a classroom environment that enables the pupils to feel safe to take risks, to ensure all pupils are included within a task and to listen to one another. This could be achieved through distributing roles to each group member to ensure each child has a part to play. Although this is aimed at classroom-based practice. 
Vygotsky (1896-1934; Cited in Rieber and Robinson, 2013) shares a similar view, insisting that children worked better when collaborating with an adult or a peer, as it assisted them in enriching their performance or idea to be more efficient. I would also utilise this philosophy within the outdoor environment to ensure children were prepared with the necessary skills to undertake this practice.  
The blending of learning environments and pedagogies can enhance the outlook of a limited curriculum, though tensions persist between creating enriched learning experiences and meeting the demands of the national curriculum (Brundrett, 2012; Waite et al., 2013). On this note, Harris (2017b) highlights that even individuals who have been trained to lead forest school initiatives do not have sufficient understanding of how cross-curricular activates can be included within this approach, though have some awareness of possible links. Taking this into consideration, research (Ridgers et al, 2012; Estyn, 2011; Swarbick et al, 2004) highlights that in the UK practitioners have inadequate training to lead forest school initiatives in the outdoors and therefore have insufficient understanding on the benefits it can have on the provision provided for children. In order to overcome this barrier within my future practice, I would ensure that I continued to follow the relevant curriculum whilst utilising the benefits of being in the outdoor environment. For the purpose of improving children’s overall equity and attainment, the quality of teaching must be extended (Black and William, 1998). The Great teaching toolkit (Coe et al, 2020) provides guidance of four aspects of teaching that could enhance practitioners practice, this includes having an understanding of the content, producing a supportive environment, increasing opportunities for learning and activating rigid thinking. I could use this method when planning and delivering lessons within my future practice as a guide to reflect upon to ensure rigorous practice is put into place. 

Conclusion
Research confirms the importance of using a ‘blended’ approach to stipulate effective learning. Despite the limitations of practitioners having a lack of understanding on how to link forest school with outdoor learning, I would like to overcome these barriers to develop effective teaching, utilising the curriculum as much as possible whilst in the outdoor environment. 
Reflecting on my placement experience, children were always eager to go outside to explore the activities set up for them. I feel that by having provided children with a  blend of learning approaches, offered them a choice of learning areas that they would like to further explore. 
Following rigorous exploration into the benefits of outdoor learning being apart of the rotation of blended learning within the early years classroom, the literature has broadened my knowledge and understanding of implementing forest schools and the benefits of outdoor learning contributes to the children’s development as a whole.  
Following this research, I hope to further investigate this standard ‘blended learning’ within my next placement, with the aim to discover the different initiatives used in different settings, potentially providing me with the opportunity to incorporate outdoor learning more within my planning and delivery of practice. 

