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	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
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	EXCELLENT
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	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%
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	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	X
	
	
	
	

	4. Key Transferable Skills
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	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I think I have demonstrated an understanding of the different components selected regarding the Entrecomp Framework, giving in depth understanding of the creative and entrepreneurial aspects. 



	I feel I should have delved into a wider range of reading in order to have stronger support for support that I had already found to ensure criticality was high. I struggled with the academic writing language when talking about my own professional application/
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The character and personality that a person naturally has, results in the mindset they will carry. To explain, some children will have a negative disposition towards a subject that they may not enjoy because they may not believe they have the ability or skill set to complete the task. On the other hand, many children will immediately display a positive reaction particularly within expressive arts as imagination and innovation is encouraged.
Sir Ken Robinson stated "Creativity is the process of having original ideas that have value". Creativity is strongly connected with two other concepts: imagination which is viewed as the root of creativity, and innovation where the new ideas are put into action. Fundamentally, creativity is your imagination at work. On the contrary, Malow suggested creativity is defined in terms of character, with cheerfulness and a broad-mindedness to experiencing new opportunities thus the traditional view of creativity is lost in connection with its outcomes. This breaks the typical theoretical approach that something novel and useful determines the creative process. Idea generation can be dissimilar with regards to different areas of learning, however studies have suggested creativity and innovation have been recognised to overlap when considering the innovation process which consists of idea generation and implementation. 
Enterprise
A project or undertaking, particularly a bold or complex one is referred to as enterprise. The Wilson Review (2012) suggested that enterprise education is "the process of equipping students (or graduates) with an enhanced capacity to generate ideas and the skills to make them happen”. This process prepares learners with the characteristics and skills to develop and improve their employability, in a variety of settings empowering entrepreneurial aspects. As a teacher it is important to develop our own enterprise skills in order to assist children in enhancing their own skills as enterprise and entrepreneurial skills can be valuable life-long skills to maintain to use within the work forces. "'The teachers of tomorrow' will have to respond to the changing nature of knowledge and society" (Furlong et al 2006:5). Thus, in a world of significant development, practitioners cannot only commit to teaching subjects that they are expert in, but teaching entrepreneurial skills to children to understand learning how to learn which can suit and develop individual needs of pupils. 
Benefits and Challenges of Creativity
Creativity has been identified as multidisciplinary. Barnes (2015) categorised a range of cross curricular approaches where multidisciplinary was one of eight approaches, which aimed to achieve progression in two or more disciplines using a single experience. Therefore, as a teacher this approach is recognised at the most relevant as a connection is made with the new curriculum devised by Donaldson (2015) as cross-curricular teaching and learning is promoted. This approach is seen by many educationalists as the most suitable approach to promote cross-curricular teaching. where cross-curricular teaching and learning is promoted. This form of teaching and learning generates a greater deal of risk taking, which allows practitioners to establish that it is okay to take risks within their learning, particularly as this will encourage children to take pride and satisfaction in their work when originated from their own idea.
On the other hand, many educationalists researched to find fault with creative teaching within the classroom due to the establishment of the new curriculum put forward by Donaldson (2015) in his 'Successful Futures' document, set to commence by 2020. It has been noted that time can be an issue when a restriction is in place. Often a settlement for the initial immediate idea will be taken further without an element of creativity being undertaken. Additionally, a great deal of time and effort can be put into an idea for it to be a dead end. Thus, time can be wasted when the idea should have been abandoned earlier on in the cognitive process. Similarly, a lack of focus has been indicated as a challenge with teaching creativity as children will generate many ideas and can therefore become confusing and misleading. Clustering many creative ideas together could potentially lose the focus of the main idea.
Entrecomp Framework
The Entrecomp framework aims to initiate education and the workforce to nurture the development of entrepreneurial learning. The framework is easily adapted or altered in order to support a range of different contexts. In terms of education, it could inspire the new curriculum to include life-long skills to generate entrepreneurial skills to enter the world of work. The Entrecomp Framework is constructed of 3 competence areas: 'ideas and 'opportunities', 'resources' and 'into action'. Within each area there are 5 competences which collaboratively are the ingredients of entrepreneurship. As a teacher, it is beneficial to promote competences within the framework to prosper a sense of initiative which every child requires to progress in their development across all subject areas to prepare for life after education.
Creativity
The first competence selected is 'Creativity from the category 'ideas and opportunities'. As discussed previously, creativity within teaching is now promoted more than ever before because of the skills developed when children are using their initiative. "Creativity now is as important in education as literacy and we should treat it with the same status" (Robinson, 2006). Thus, as a practitioner it is important to highlight its importance when teaching children, particularly through primary school as individuals demonstrate a higher percentage of creativity in 5 years old than any other age. George Land directed a study in 1968 to determine if creativity is learned or innate and studies. The results are as followed. 

	Age ( years old)
	Creativity Scores

	5 
	98%

	10
	30%

	15
	12%

	Average age of 31
	2%



Based on the ideas of Guilford, he identified two specific forms of thinking: divergent thinking and convergent thinking. Divergent thinking is the generation of creative ideas resulting in numerous possibilities whereby convergent thinking is generating a finalised response that does not require creativity. Guilford's pioneering work led many investigations in the 1960's, where claims arose that creativity could be measures and identified within individuals. Psychologist Torrance took a more in-depth study based on Guilford's suggestions and devised a test to measure creativity referred to as the 'Torrance Tests for Creative Thinking. With the test proving reliable and the ease of administration, Torrance Tests are widely recognised and regularly used within the education workforce. Some might even consider “measuring creativity” an oxymoron. Therefore, some theorists remain believing that children become less creative as they grow up due to the natural process of growing up and maturing, in contrast to the debate that primary school hinders children's creativity. Ken Robinson also fostered the debate as to whether schools kill creativity, as he implies public schooling is brought about to produce University Professors, thus expressive arts are always at the bottom of the hierarchical education system.
Creative teaching can be defined in two ways; teaching creatively being the first and the second is teaching for creativity. To be creative is to make new connections by challenging the old, thus I believe as a practitioner I lacked creativity. Evidence in the form of an Assisted Reflective Conclusion (ARC) model has been identified demonstrating that at the end of a lesson, I had identified that not all children were engaged with the task. In hindsight, it is evident that the lack of opportunity for creative learning to take place was poor, hence the lack of pupil engagement with regards to the focus task. The habits of mind were devised at sixteen problem solving skills to promote creativity and craftsmanship. The eleventh habit being "Creating, Imagining, Innovating: Think about how something might be done differently from the “norm”; Propose new ideas; Strive for originality; Consider novel suggestions others might make" (Costa and Kallick, 2000). 
In order for children to progress to the next step, following the guidance provided by the National Advisory Committee on Creative and Cultural Education, "using imaginative approaches to make learning more interesting and effective." (NACCE, 1999:89) Therefore, as a practitioner I am required to determine what materials/objects/themes are going to stimulate the children's interests to motivate their learning. To thrive teaching creatively, I believe a variety of opportunities are needed within school to promote creativity, however the need to ensure that it is not overdone. In relation to my teaching practice, my class teacher was very excitable and creative therefore I found it difficult to maintain the high levels set particularly the creative element. I delivered many lessons over the practice however my target at the end was to develop my confidence in my original ideas. 
Teachers can be highly creative in developing materials and approaches that fire children’s interests and Creative thinking skills can promote quality and coherence in education and training in the interests of industry, the economy and society. This is a necessary part of all good teaching. I need to provide more opportunities for children to be imaginative in order for them to create innovative pieces of work within the lessons I deliver in future practices.  
Regarding my own practice, I delivered a lesson where children had the opportunity to design and create their own minibeast shelter. There was a range of materials put out for the children where they could then design and make their own individual shelter to keep their minibeast in selected from the minibeast area. Appendix 1 is the lesson plan to support this activity, aiming to challenge children to use their imagination and devise innovative creations. I believe this lesson demonstrated my creativity as a teacher as children were allowed to interpret the shelter how they wanted to, however the criteria they had to follow was that the minibeast must be able to fit completely under the shelter.
Motivation
The second competence I have selected from the Entrecomp Framework is motivation. As a practitioner, from time to time motivation can be lost therefore it is important to have enough drive to influence learners. Many children will be intrinsically motivated to complete tasks, as this allows learners to get excited by a task with the energy to persist until it is completed, without considering if a reward is in place. An example of this type of motivation I observed whilst on teaching practice was young boy in year 4, who continued to practice his hand writing until it was perfect after his focus task as he gained satisfaction from neat, cursive lettering that gained him recognition by the class teacher. In contrast to this, a science lesson on electricity was being held however as the young girl had decided 'science was for boys' she was instantly disengaged from the lesson and had no intention on gaining motivation for the task. 
Intrinsic motivation does help children; however, it will not work for the more complex and creative tasks whereby children need to overcome the functional fixness. The creation of the componential Theory of Individual Creativity that is formed by three components which are crucial to creativity; expertise, creative thinking and intrinsic task motivation (Amabile, 1977).
To promote learning and motivation through reinforcement, this is devised from the behaviourist approach to the notions of motivation. Behaviourist theorist Skinner suggested that an observation of children's behaviour is required to determine the causes of action and the consequences. Skinner recognised that learning and development are often portrayed in terms of nature vs nurture, where behaviourism lies at the utmost end of the nurture consideration. From a behavioursit point of view, it is apparent the amount of time children resembles they are on task is a measure of their standard of motivation. 
Promoting learning and motivation through reinforcement and reward stems from behaviourist notions of motivation. Behaviourists' views of motivation are the antithesis of trait and cognitive theories of motivation; they do not recognize differences in individuals. From a cognitive perspective, Bandura (1981) implies that self-motivation relies on the intervening processes of goal setting and evaluating their individual actions. In order to progress and develop children's levels of motivation with school, an evaluation of performance needs to be ongoing to maintain satisfaction levels.
Heutagogy is the study of self-determines learning whereby the learners are at the centre. Learners contribute and create their own learning, taking responsibility for themselves. Bill Ford (1997) expresses 'knowledge sharing' in comparison to 'knowledge hoarding'. In relation to my own teaching, I have found a step back is required from a pedagogic approach whereby learner contribution is limited and progress into an andragogy teaching approach allowing learning to be self-regulated and self-directed to witness greater pupil engagement. This can then progress to a multidirectional approach through heutagogy where children are at the centre leading their own learning. Malcolm Knowles, referred to as the 'Godfather of Andragogy' understood the importance of self-motivation as he found adults to be more interested learning relevant subjects to their jobs and personal life, therefore the debate he puts forward is as practitioners do we need to provide a work that is of greater relevance which will assist children in later life. 
Evidence suggests that my teaching abilities and capabilities will allow me to provide this teaching environment for children however I need to allow the learning to take place in a child-led environment rather than teacher directed. Questioning techniques that I progress to use should be open questions to allow children to expand and justify their thinking without there necessarily being one correct answer. In using this approach, research has suggested children's motivation levels will increase with regards to the Entrecomp Framework. However, comparing my first and second teaching practice, I believe that my motivation as a teacher increased as I was able to test different methods to motivate the children through interesting and engaging resources and lessons planned to suit children's interests. Evidence can be found within Appendix 2 which came from a formative assessment after a phonics session where children worked in groups recording their findings through different methods such as video recordings, using paint on the computer, building blocks on the carpet and matching activity with words and images.
In recent practice, I have struggled with getting children's attention in order to raise their motivation for the tasks ahead. Appendix 3 is a comment regarding a welsh lesson I delivered. I thought I needed to keep the children sat on the carpet practicing the welsh language and terminology as they had not participated in a Welsh lesson in 5 weeks. However, children were not enthused which I put down to my poor delivery of an introduction, lacking enthusiasm and excitement as it was a lesson I was unfamiliar with and had not planned myself. 
On reflection, I believe I need to take the advice from Montessori (1949) whose observations suggested that children learn through movement. Therefore, I could have delivered this lesson using actions and hand gestures to encourage children to make connections between the Welsh and English language, resulting in the children being actively involved in their learning, not just orally. To progress children to the next steps, 
To motivate children to work beyond the basic task, Daniel Pink (2009) outlines three factors that he believes will increase performance and satisfaction:
· Autonomy – a meaningful choice is made with understanding where children will have control over their own learning.
· Mastery – a mindset in place where they are learning for life and not just learning for an exam, an element of desire to fully understand why 
· Purpose – the desire to do something that is meaningful and important. 

Thus, Pink (2009) implies that if the task involves creativity or higher order thinking skills such as Blooms Revised Taxonomy (2001), a higher pay in adults resulted in performance of a lower level. In relation to children, if the reward is not in place, children will lack motivation to complete the task. Thus, in this position, as a practitioner I would intervene and put in place the three key factors that Pink (2009) put in place; autonomy, mastery and purpose in order to promote individuals to use their entrepreneurial and creative skills to overcome the task.
In conjunction, it can be concluded that creative teaching has to be delivered in a comprehensible fashion, with a variety of different strategies allowing the pupils plenty of opportunities to develop both creative and entrepreneurial skills within their education. The fundamentals are that teachers require training to recognise alternative creative solutions when children lack imagination, allowing time for divergent thinking to occur. In order for progression to occur from foundation to the advanced level of proficiency in relation to the Entrecomp Framework, practitioners need to foster a more creative approach to meet the expectations of Donaldson (2015).
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* Comments and Evidence

¢ Targets for improvement and suggested ways forward

You have a good ability to plan activities to secure pupil engagement and enjoyment. You use
appropriate resources (including ICT). You have an increased awareness that learning objectives
focus on what the children will learn rather than what they will do. You are able to plan, with
support, for a range of learning opportunities, including use of indoor spaces. You have an
adequate awareness of the impact of setting high expectations for children whilst planning

learning activities. Target: Continue to develop activities that inspire and motivate children.
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* Comments and Evidence

* Targets for improvement and suggested ways forward

The introduction allowed the children to activate their prior knowledge but there was fussiness due to them being on the carpet for over
30 minutes. An introduction should only last around 10 minutes. Miss Carter made sure that all the children were on task more than
Courtney. During an introduction the children should be introduced to the lesson content and taught what is to be expected of them -
the introduction included several different descriptions in Welsh other than the main content - hair colour, eye colour. The children

seemed alittle lost during the main activity - very evident with our Perfect pages group. There was no evidence of a guess who game.

Part 2: Progress Review

a) Comment on progress in relation to previously set targets (including lesson evaluations and end of week reviews)

Courtney now has added more enthusiasm to her teaching.
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