Latin -
Dutstardrn teachers are thone whe

ML

R —

AFL elements S
o ﬂ B piltilies effht in dimtory b [ hinkeel Risa 2011

Mt 351, #trabogies wrull ou e whon 3 child Sy it

o
More AFL strategies

Vockde cotant kil put o




hut first..






yl T IE% “
A AT
/

f -







ASSeSsSmenT
for Learnin;

THIS \S A Big, FAT
WASTE OF MY TIME!




AsSesSment iS the
procesSs of g,a‘thering,/
recording, interpreting,
uSing and reporting
information gabeuta ™ What s the

child's attainment and ditference?
achieveW
developing knowledge,

skills and attitudes.

How?



NO BIGGIE,

BUT IF HE
MISSES PROBLEM 9,
£'LL PULL YOUR

nccREDITATION AND

yOU'LL BRING SHAME

% YOUR COMMUNITY..
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BUT IF JRE:

MISSES ppg A
YOU'RE Ou?_ié'ﬂg' /

OF A TEAC
Jopr e

LEARNING

6 Reasons Standardised Testing ls, At Best, Problematic

1. Misused and inaccurate data
isuse inaccurate 2. Knowledge is dead

3. You are what you score
. lgnoring the individual
5. What not tested is not taught
b. Students 3s guinea pigs

FOR A FAIR SELECTION
EVERYBODY HAS To TAKE
THE SAME EXAM: PLEASE

CLIMB THAT TREE
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FOR A FAIR SELECTION
EVERYBODY HAS TO TAKE

THE SAME EXAM: PLEASE
CLIMB THAT TREE
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b Reasons Standardised Testing Is, At Best, Problematic

1. Misused and inaccurate data |
2. Knowledge is dead

2. You are what You score

*. Ignoring the individual
5. What not tested is not taught

b. Students as 9uinea pigs



Tom, show the Way you
use standardised tests to
Hent'iﬂ PU‘P“ Needs...the
best graph in the world



GL assessments - online

\ math

Standardised Score - raw / age

/ YR

| @ 7

- =1
Non verbal reaSoning Isiole
B | 2] [0

@](v]la]

Standardised Score - raw / age

14+

X

» 144+

Maths SS
dentification of SEN?






GL assessments - online

\ math

Standardised Score - raw / age

/ YR

| @ 7

- =1
Non verbal reaSoning Isiole
B | 2] [0

@](v]la]

Standardised Score - raw / age

14+

X

» 144+

Maths SS
dentification of SEN?






O —— |11} +
Maths SS

dentification of MAT?



X
O — ] 11} +
Maths SS

dentification of basic skills?
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old style assessment

‘assessment and instruction are often conceived as curiously separate Iin
both time and purpose’

Graue, M. (1993) Integrating theory and practice through instructional assessment
Educational Assessment 1. 283-309, quoted in Fautley and Savage (2008)



La't in - to sit down

Literally aPPhecJ, assessment therefore means to sit down next to

3 Pup'll and discuss, wWork together, oqer'nng help to imPrO\/e.

Assessment is effective when it involves early ano perceptive
feedback to learners so that they know what they have to do

to improve and have time to make any changes.
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“New style assessment

AfL

See Fautley, M. and Savage, J. (2008) Assessment for Learning and Teaching

Exeter: Learning Matters



The aims of the session

» To consolidate our und'erstamdm of formative assessment

+ To develop our understanding of the background to AfL
» To consider the ]mPlicat'nons of Black and Wiliams recommendations A\

« To learn the four ke\f elements of AL A\

+ To investigate the posaibihties of AL within the teaching and learning cycle

* To anawse and reflect on Perce'l\/eé issues With standardised test]ﬂ_g /
« To reflect on the use of standardised test data to Henﬂf\{ and group ch]l&ren/
 To learn the 10 Pr'unciples of afl \{
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ASSeSSment iS for improving as well
aS proving learning!

N\ AOL



"The proceSs of Seeking and interpreting evidence for usSe by
learnersS.  and their teachers to decide where the learners

Time for Tom'S three Step dance!

(The Assessment RefOrm Group 1001)



ASSeSSment iS for improving as well
aS proving learning!

\

AOL Summative



Summative asseSSment

e Assessment 01(\ |earnin3
« Takes Place after the |earn'|r]9

Historically...
! The end-of-unit test model

Teaching |Test |Teaching |Test |Teaching |Test

See Fautley, M. and Savage, J. (2008) Assessment for Learning and Teaching
Exeter: Learning Matters

30 why have it?



Summative asseSSment

e Assessment of |earn'|ng
« Takes P|ace after the earrﬂng

e Provides an overview o—? Pup’d achievements

e SuMMarises Pup’d Jttanment at Part'lcubr time

e Black (199%) Listening to learners
« Summative Viewed for school + parents, not them

e Transitional assessment



Research - Geneva - Weak pupils - purpose - summative - work harder - not - dit¥erent



A‘ﬂ, Formative
\

ASSeSSment iS for improving as well
aS proving learning!

\

AOL Summative




Formative asseSSment

-------------------------

 Firm .CX30PLS . (What learners can + need to do)

e Intended to promote Furthﬁr.....l.@.@.‘:ﬂ.‘pﬂ .....

e Assessment-...¢ Y?.‘.E?‘.??E".QQ..-—P|ann]n3—teachin3






Clarke (2001)

Children as Plants

Measur'lng the growth / P :
of 3 Plant has its &
uses n terms of

comPar]ng SIZES...

What form of

assessment are

we taking about? to improve the growth rate.

but the measuring does nothing



Clarke (2001)

Children as P|ant5

S0 wWhat Would
formati\/ﬁ

assessment be N

this ana\ogy?



Clarke (2001)

Children as Plants

Formative assessment / _' | .
is the garéen 74 '
equivalent of feed'\ng
and watering plants.

s the difference between formative and

summative assessment a\ways so0 clear cut?



Dylan Wiliam

For us formative assessment is not just a day-to-day or
hour-to-hour, it's a minute-to-minute process, a
constant regulation of learning, and it takes place all
the time in classroom interaction. ....keeping
learning on track .. is crucial.

Wiliam, D. Thinking Through Assessment: An Interview with Dylan
Wiliam English in Education Vol. 36 No. 3, 2002

They named it wrong!



focus on evidence

FL.—- Formative assessment

Black and William (129%)

F‘rsttopubhsh ﬂﬂsmmcptofﬂﬂ_ 0
Kings College - Londen -A
250+ studes nfluential report ‘Inside the black box”

1 years of international research

Broad spec of nationalities and subjects
Only ueed research with contral groups

AL was highlighted as the maior means of raising standards
Especially for lower attaining pupls
Too much teacking time = teacher-led nstruction
This was at the expense of £ncouraging Fup‘-'l reflection.
Too often no constructive feechack as to what to improve and how.

They made four Key recommendations..

Discussion
A

|

v

How best to get there

Ina Pilnt project over a six-month pericd, teachers implemented a
View teaching programime usino formative assessment. The teachers
chose from a range of options: improving their questioning
techniques, developing self-assessment procedures, sharing suceess
eriteria vith pupls, giving fecdback and comment-anly marking,

Trerr results were reported to the armual conference of BERA in
EfP‘thﬂbEr 2001 Sore of the strategies used by teachers were
also published n 2002 n Working Inside the Black Box’ Since then
several versions of ‘working Inside the Black Box' have been
published coverng subject areas such as science, maths and
Enjhﬁh.

Where Pupﬂs are

Where thﬁy need to 90



Black and William | 1992

First to Publish this concept of Afl |

Kings College - London o

250+ studies Influential report “nside the black box"

9 Years O1C Nternational research

Broad spec of nationalities and su}a')ects
Only used research With control 9roups

AL was Highlighted as the major mMeans of raising standards
Espec]a“y for lower attaning Pupﬂs
Too much teaching time = teacher-led iNstruction
This Was at the expense of encouraging pupi reflection.
Too often no constructive feedback as to what to improve and how.

They made four key recommenoations...



ENglish.

Main MeSsSa

Where AFL was 1mP|emented eﬂ\ect'\\/ely."

"-.‘ S [ .
—,\ :, From “inside the

black box" (1993)

+ It raises standards of achievement across the board, but particularly for low achievers.

- It reduced the spread of attainment while raising the bar for everyone.

» Where pupils are given better quality support and feedback, and are encouraged and
emPowerecl to take more responsibihty, they learn more emzct'wely.

Grab some chairs Coxy!



Main MesSSages

There are common barriers that inhibit the de\/doPment of Assessment for
Learning in schools, namelyz

» The over-reliance on testing that encourages teachers to promote
rote and superﬁcd learning

» The negative impact on Pupils when the giving of marks, Bra&es and
levels is overaemPhasiseA and where Pupﬂs are comPareA with one
another: and

- The focus on the man936r19| role of assessments at the expense of
learning.



Black and William (199%) !

4 key recommendations

1) More time to think + anSwer questions;
2) Provide constructive comments
(rather than marks)
3) Encourage children to assess each other
L) Involve pupils in the design of asseSSments
and mark Schemes.



Exemplification of Judgement : Excellent

532 - Teaching monitoring and assessment

"Eg\ec’ci\/dy nvolves the learner in the assessment process
through nnovative use of AFL strategies."



D. Royce Sadler

The indispensable conditions for improvement are that
the student comes to hold a concept of quality roughly
similar to that held by the teacher, is able to monitor
continuously the quality of what is being produced

during the act of production itself, and has a repertoire

of alternative moves or strategies from which to draw at

any given point. \

NOrmaHy Jjust to put hand up!






D. Royce Sadler

The learner has to:

*possess a concept of the standard (or goal, or reference
level) being aimed for

*compare the actual (or current) level of performance
with the standard

*engage in appropriate action which leads to some

closure of the gap.
What are the implications for your teaching?

D. Royce Sadler Formative assessment and the design of instructional
systems Instructional Science 18: 119 — 144 (1989)
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" The 4 Elements of AfL ! AN

Sharing criteria Quality of Use and Peer and self
with learners questions/ quality of assessment
quality of talk feedback

Learners know | All learners Ongoing L earners benefit

what will make | actively think up | feedback keeps | from evaluating

their work good. | answers to learning on each other's
good, open track. WOrK.
questions.

Learners know | Learners Learners act on | Learners

where they are, | explain ideas to |the feedback gradually

and the next each other, there and then. | become more

step, according | reinforcing their | Learners take independent by

to the criteria. learning and the next step. learning how to
understanding. self-assess.




What are the blue elhpses?

A PlanninD
- '1 i ; % i A g
i . Learning
ImprovemeD Questioning intentionD

.4,

Learning, teaching |\
and assessment cycle /

Questioning
Buiuonsand

Feedback>

Questioning

Learning o
activity

Source CCEA (20006)
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Cha“erge time!

Assessment
for | Larning
e vt e bedpah by

...
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Assessment for Learning

You decide I pairs:
e How to learn it?

Direct link to assessment

 How You Want to be checked?



Highest

Assessment for Learning



ASSeSSment
for Learning

THIS 1S A Big, FAT
WASTE OF MY TIME!
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