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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	David Huw Thomas

	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	
FBAM/The Business School - Swansea


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Senior Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Programme Director

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:    14         MONTHS: 6




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

One area of activity that has a direct and immediate impact on students and their learning environment is the structure of the delivery of the on-campus modules. The introduction of semesters instead of teaching terms by the University meant that all programmes in the Undergraduate Business Portfolio had to be revised at very short notice to ensure that the modules would still be able to be delivered effectively (A1, K2). It was decided within The Business School that, with only a few exceptions, individual modules would be taught in one semester i.e that they would be ‘short and fat’ rather than ‘long and thin’. In my role of PD, I led colleagues in the detailed review of over 50 modules across the Business Portfolio to ensure that the assessment patterns were appropriate for delivery of each module in one semester (K2, K6). This entailed not only considering and re-evaluating the learning outcomes but also the possible impact on the student experience resulting from the changes. The opportunity was also taken to update any assessments (where relevant) in the light of industry and pedagogical changes (V3, V4). 

Some staff were hostile to the changes, in line with academic staff at other UK universities (Milliken and Barnes, 2002; Bryson, 2004). I tried to ensure that colleagues were tackling this in a positive frame of mind, but a great deal of leadership skill, tact and diplomacy was still required during the process (Kezar, 2001).
 
In many cases, the review of modules led to changes to the assessment patterns, for example a finance-related module that previously had an exam at the end of each term, was changed to include an in-class test in mid semester followed by one exam at the end of the taught semester. Some marketing modules were changed from two assignments to one, larger, more comprehensive assignment at the end of the semester. I organised and led both group and detailed individual discussions with colleagues, and consultation with External Examiners to ensure that the resultant changes were relevant and appropriate. I was also responsible for the new timetables for staff and students. The changes were communicated to students via staff student committee meetings, lectures and ad-hoc briefing sessions organised as necessary. 

The changes were completed on schedule and successfully implemented so that there was a smooth transition to the new system. Feedback from students in staff student committee meetings, end of module feedback forms and anecdotal evidence from informal discussions, was almost without exception positive on the way that the change to semesterisation had been managed.






	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here
Through regular membership of validation panels (both within the Faculty of Business and in other faculties), I have contributed to the development and design of a variety of undergraduate and postgraduate modules and programmes as well as being part of the formal approval process. A specific example was the development of the online MBA, where I was part of the team responsible for creating the new programme, ensuring that the learning objectives and content were appropriate for that level of study.
I developed the Marketing Management module for the new programme (K1, K2, K3, A1, A2), incorporating models of best practice in online delivery into the approach for the learning resources and materials (Anderson, 2008; Moore et al, 2011). The approach taken was to facilitate experiential learning by the students through their investigation and critical understanding of key marketing models and theories (K2, K3, K4 A4). Working with colleagues, an online virtual environment (Curatr) was used to provide the introduction to key marketing concepts and themes, which were supported by links to online resources. These included, for example case studies, TED Talks, and insights from leading marketing figures working in different industry sectors. These insights were an important part in analysing the link between academic concepts and industry practices (A4, V3, V4). On a micro level, individual students were given written feedback and offered face-to-face feedback via Skype (A3). On a mesa level, formative feedback was given to students on the module through forum postings during the module, and feedback from students was obtained through the end of module questionnaire and during Skype conversations (K5, A3). 

As the online MBA has grown with further recruitment, there has been the need to ensure that more than one subject-specific lecturer is available, to deliver the module concurrently to different groups of students. I have worked with colleagues on their professional development by guiding them through the specific requirements of content design and planning process for the online module. Resources and teaching materials have been shared to ensure consistency of approach as well as to enhance the overall quality of provision. Lessons learnt from managing the delivery of the module to previous cohorts have been discussed with colleagues e.g. how to encourage student engagement with forum discussions without leading or intruding from the tutor (Herrington et al, 2003). This also helped with my own self-reflection and analysis of the delivery of the module.

Through my involvement with the Coleg Cymraeg’s ‘Panel Busnes’, a national forum for staff involved in the teaching of Business courses at Welsh HEI’s I have contributed to the joint development of a L4 module ‘Cyflwyniad i Farchnata’ (Introduction to Marketing) by producing materials including powerpoints and recordings for sessions (A1, A2, K1, K2). These are available to all Universities in Wales through Y Coleg Cymraeg’s virtual learning environment ‘Y Porth’ (The Gateway) (A4, K4). I review materials produced by colleagues at other Welsh HEI’s and in so doing have been able to influence and support their teaching. The modules and materials produced in collaboration by Y Panel Busnes help to develop each university’s Welsh medium provision (V2). This collaborative project has been successful in producing materials to support learning and teaching in accordance with the strategic aims of Y Coleg Cymraeg and the Welsh Government (Coleg Cymraeg, Oct 2017). Other activities that I have been involved in include participation in events for schools and colleges to encourage the study of Business-related courses at HE level. These have included visits to schools and sessions at the Urdd and National Eisteddfod as part of the Coleg Cymraeg’s presence at these national events. 







	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

As Programme Director for the Undergraduate Business Portfolio, I am responsible for co-ordinating the work of colleagues on a suit of business management related programmes (currently 9 programmes and over 220 students) (A1, A2, K1, K2). This means ensuring that all assignments and assessments are appropriate and relevant to each level of study (A4, K3, K4). I collate all assignments and assessment material and ensure that they have been internally moderated by relevant colleagues before liaising with External Examiners for their review and approval. Feedback from the Externals is discussed with colleagues and I then draft the team response to the EE’s comments, ensuring that the responses clearly address the development and implementation of any relevant actions resulting from the EE’s comments and subsequent team discussion (A5, K6,V3). 

Working with a teaching team of 12 colleagues on the portfolio of programmes, I ensure that the quality assurance processes are followed and that feedback on assignments is timely and appropriate (A3, K2, K5, K6). The Business School has a commendable record of ensuring that feedback to students is given within the 20 working days set out by the University. I am responsible for the monitoring of when feedback is given to students. This is undertaken at the end of each semester, and the details are checked against assignment deadlines to ensure that targets are met. 

Students are given feedback on all their work, and this includes the formative review of drafts before submission which can facilitate learning (Bennet, 2011), with appropriate and relevant comments and recommendations provided (A3, K3). Feedback mechanisms can vary, including written comments on hard copy, marking and comments via the VLE and Turnitin/Grademark), but all refer to the relevant marking criteria for the assignment (K6). Individual face-to-face feedback is offered to students on all modules. I have helped to arrange training sessions for colleagues on the use of Grademark and other systems in the VLE, but with some of the expected resistance to change (Blin & Munro, 2008; Brown, 2010), it took a sustained effort over a period of 18 months to ensure that all staff (where relevant) are using the systems available to them in a consistent manner. Some are happy to use new methods whilst others have been more hesitant to adopt new methodologies and practices. For example, some are already using the option to leave voice recordings of up to 3 minutes on the feedback section of Turnitin, whilst others are not yet confident enough to do this. Part of my ongoing duties as PD is to ensure that effective use is made of all opportunities for feedback and discussion with students (A3, K5, K6)

Regular peer reviews and teaching team meetings are held to ensure that the feedback mechanisms are followed as well as providing the opportunity to discuss good practice and for colleagues to share ideas and experiences. One of the challenges of this activity for me has been to bring colleagues together and facilitate positive discussion without straying away from the main themes of feedback and review (Begley, 2009; Wilcoxson, 2006).




	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	
Through the Staff Student Committee, I am involved in the formal process of obtaining and dealing with feedback from students and ensuring that the students have a positive experience (A3, K3, K5, K6, V1). As Chair of the meetings, I lead the group of student representatives and academic teaching staff through the agenda items, facilitating discussion where appropriate. These meetings constitute a vital part of the formal interaction with students, providing feedback on all matters related to academic issues and the student experience. They are one of the methods used for gaining feedback, and other initiatives have included informal meetings with small groups of students at L5 and L6, as explained in more detail in the case study below. As PD, I also address students in their year groups at the start and end of each term to provide any updates on academic matters that may be necessary, such as changes in regulations, or other matters that affect students such as attendance policy (K6).

Students on the Business Portfolio come from diverse backgrounds that include: local (home) students, those from overseas (international and Tier 4 visas) and those that have entered university through the opportunities provided by UWTSD for widening access. This diversity raises many challenges in terms of teaching and delivery as well as student support, that are dealt with by the academic team through the Year Tutor system which is coordinated by me as Programme Director (A4, K6, V1, V2). I regularly advise and support colleagues who come to me with queries about their engagement and support for individual student issues. I also ensure that the SSC has representatives from the different groups of students at each level so that there is equal and fair representation. I speak to the student reps outside of the SSC formal events to gain further insights into student opinions and feelings, and make sure that any significant points are fed back to the teaching team and Head of School.

Effective student feedback is an essential part of university teaching (Ramsden, 2003; Nicol, 2010). In addition to the ‘standard’ methods for gathering formal student feedback, such as end of module questionnaires and staff student committee meetings (A3, K2, K5), I have ensured that I follow the Business School’s very successful ‘open door’ policy. This helps facilitate informal and more structured two-way discussion and feedback. Feedback from students is a key part of designing and planning learning activities and evaluating the effectiveness of teaching (A1, A4, K5, V1). As well as speaking to the Year Tutors, students are encouraged to raise and discuss any issues that they may have with any other member of academic staff. As part of my role as Programme Director, I  ensure that all staff are briefed on the various student support mechanisms and opportunities within the University (K6). Staff can therefore ‘signpost’ students to help find any specialist support services that may be relevant for them at that particular time. If relevant, these matters are discussed at School Board meetings and also at regular informal staff meetings, at which time I make sure that the student issues raised have been effectively dealt with, and with the support of the Head of School, that staff are provided with any further guidance that they may need. 

Based on discussions with colleagues and feedback gathered from students at the end of the previous academic year, new induction events and activities were organised at the start of 2018-19. These included more informal, student-centred sessions such as treasure hunts and games to ensure that there were opportunities for students to get to know and engage with their peers and academic staff (Crossling et al, 2009). Feedback from students was obtained through discussions and an online survey in 2017. These showed that the activities were appreciated, and that they contributed positively to the student experience and helped the students to settle in at the start of the year (A1, A2, A4, K1, V1, V2):  ‘the majority of respondents felt that induction was well planned and welcoming, and overall was a good experience’ (Internal UWTSD Kahoot survey, 2017)






	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in peer observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

My engagement in CPD activities over the last few years naturally focused heavily on my PhD which was awarded in 2018. I found that there were many instances of my using information and examples gained through research activities to enhance existing teaching materials and develop new ones such as case studies. In particular, I have shared my knowledge and interest in ‘netnography’ (Kozinets, 1998; 2015) with colleagues and students through discussions and presentations in class. Conference papers on tourism experience and experiential marketing have also been adapted for use in teaching and discussion sessions (A1, A4, A5, V3) which have helped enrich the sessions and, especially for L6 students, shown them an additional approach that can be taken in their research methodology. 

I have been regularly involved in the mentoring and guiding of new academic colleagues, including those with professional experience but who are new to the HE environment. As PD, I have led discussion groups within the School based on the learning and teaching practices and delivery methods of colleagues (K6) in order to help share examples of good practice. In this way I have contributed to the staff development of colleagues.

Another aspect of my CPD has been participation the in house courses run by the University. These have ranged from formal sessions relating to quality assurance matters and University Regulations, but have also included sessions arranged within the Faculty to discuss individual research objectives and development. I have found such sessions to be interesting and useful and an invaluable way of finding out what other areas of activity colleagues within the Faculty are engaged in and if there were any areas for potential collaboration. On initiative that emerged from this was when I led a small cross-campus working group to investigate the theme of ‘heritage and sense of place’. Several discussions took place before the group disbanded when I was absent due to ill-health. 

In my position as Chair of the Staff Student Committee, I am involved in the formal process of obtaining and dealing with feedback from students and ensuring that the students have a positive experience (A3, K3, K5, K6, V1). These meetings are one of the methods used for gaining feedback, but during discussions with the Head of School in 2016-17, we decided to implement another method of gaining feedback, that would also link with the question themes in the National Student Survey (NSS). Informal meetings with small groups of students at L5 and L6 were held, and discussions took place focusing on the student experience using questions similar to those in the NSS. These focus groups helped to identify and get further insight into any issues highlighted by students as being of concern to them, especially in their final year of study (Alderman et al, 2012). During the year, working with the Head of School, I organised and held 5 of these focus groups, and they proved to be an invaluable addition to normal ‘open door’ policy for staff in the University, using a method under-utilised by many universities for student feedback (Richardson, 2005). The focus groups meant that feedback channels for students were enhanced, and valuable and constructive information was gained on the student experience, on matters not just related to assignments (Coates, 2005; Douglas et al, 2008). The results of the comments from students were presented by me at the School Board and formed the basis for discussion amongst academic colleagues as to how to improve aspects of the student experience linked to modules and programmes, for example, the feedback was particularly useful in helping to design induction activities at the start of the 2017-18 and the current academic year. As a result of the feedback from students the L5 and L6 induction sessions were reduced to one day of key sessions in September 2018, instead of several days of activities, so that students only had to attend for a shorter period of time as requested. The scope and nature of the L4 activities was also influenced by feedback from the students.

I represent the University on the all-Wales ‘Panel Busnes’, which is made up of academic colleagues from all Universities in Wales that offer and deliver business and management topics through the medium of the Welsh language. The group is supported and facilitated by staff from Y Coleg Cymraeg. Regular contact is maintained through email, with a video conference every 2-3 months and a face-to-face meeting once a year. I have found the discussions to be positive and thought-provoking. Key outcomes of the collaborative working of this online professional community are the design and development of materials to support the learning and experience of students, and I have fully contributed to this by placing teaching materials on the Coleg Cymraeg website ‘Y Porth’ so that they can be used by colleagues across Wales. 






SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Margaret Inman

	Job Title
	Head of School

	Faculty/Centre/School/Department
	FBAM/ Business

	Email address
	margaret.inman@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Head of School






	Second Referee:


	Name
	Professor Jill Venus

	Job Title
	Director of Research

	Faculty/Centre/School/Department
	FBAM

	Email address
	j.venus@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Colleague; PhD supervisor












SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Dr Huw Thomas

	Name of Signatory
	Roger Maidment

	Job Title
	Dean

	Faculty/Centre/School/Department
	FBAM

	Email address
	r.maidment@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:

[image: ]
Signature:_____________________________________Date:___22/03/19_________________________
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HEA Fellowship Reference Form 

	Name of Referee: Dr Maggie Inman


	Faculty/Centre/Department/School: FBAM, Swansea Business School


	Position: Head of School


	Role: Line manager


	Length of Service at UWTSD: 20 years


	Recognised by the HEA?        YES      (Please delete as appropriate)


	Category of Recognition:  SFHEA
(Where applicable)




Please note that when completing this reference form you should be familiar with the UK Professional Standards Framework (UKPSF). (Please see the Guidance Note)

Reference for: Dr Huw Thomas

	In my role as Huw’s line manager at UWTSD Swansea Business Campus, I have contact with him on an almost daily basis and am fully able to comment on his roles and responsibilities.

Huw has been fully involved in all aspects of curriculum development on the Swansea campus for the past 6 years, leading and contributing to programme validations and developing the content and delivery of specific modules (A1, A2). In both his own teaching, and in his role as Programme Director for the BA Business Portfolio of programmes, he has fully contributed to all five Areas of Activity.  A clear understanding and appreciation of all aspects of Core Knowledge is shown, and he is fully committed to all the Professional Values, as demonstrated by his conduct in the classroom and with colleagues. Huw is well liked and respected by colleagues and students for his expertise, commitment and professionalism. 

Continual developments in subject and pedagogical research (A4) have been consistently shown in the way that Huw has sought to develop and improve on the content and delivery of modules each year over the last six years that he has been at the Swansea Business Campus. As PD he has led the team to develop new teaching styles, and experiences have been designed, trialled and developed, including ‘flipped classroom’ activities (A4, K2, K3, K4). He has led discussions with colleagues to critically examine and discuss the pedagogical issues involved in these developments (K5, K6), as well as gaining feedback from students via formal routes such as the Staff Student Committee, and informally through focus groups and individual discussions (K5)

Huw’s continuing professional development is shown through his involvement with meetings organised by the CIM and CMI amongst others, and attendance at international academic conferences where he has presented papers linked to his PhD research (A5, V3, V4)
I believe that in his application, Huw has outlined his expertise and professional competence, and I am happy to confirm that I fully support his application to be accepted as a Fellow of the HEA. I believe that Huw has clearly and consistently shown the requisite skills and capabilities necessary to be recognised at this level.
Please do not hesitate to contact me should you have any queries or wish to discuss the matter further.







HEA Fellowship Reference Form 

	Name of Referee: Dr Jill Venus


	Faculty/Centre/Department/School: FBAM, Swansea Business School


	Position: Director of Research


	Role: Colleague; Previous Head of supervisory team for PhD


	Length of Service at UWTSD: 31 years


	Recognised by the HEA?        NO     (Please delete as appropriate)


	Category of Recognition:  
(Where applicable)




Please note that when completing this reference form you should be familiar with the UK Professional Standards Framework (UKPSF). (Please see the Guidance Note)

Reference for: Dr Huw Thomas

	I have been a colleague of Huw’s since he started at the Lampeter campus on a part time basis in 2003 (gaining a full-time post in 2008). I was Huw’s Head of Department during part of our time on the Lampeter campus.  I was the Director of Studies for Huw’s PhD research, completed 2018.

Huw is actively involved in managing the delivery of undergraduate modules and programmes within the Swansea Business School (A1, A4). In his role as Programme Director for the Business Portfolio, he directly influences the broader student experience of a significant number of students through ensuring quality standards and consistency of approach of the teaching team (K3, K6). As module leader, he is also responsible for the delivery of academic content of several modules (A3, K1, K2). 

He has grown and developed in his role and activities so that he fully contributes to developing a positive learning environment and experience for students from a range of different backgrounds, helping them to achieve their full potential (V1, V2). Through his research activities and contacts with employers and tourism businesses, he has successfully bridged the gap between academia and industry (V3, V4) bringing a wealth of knowledge to the classroom.

I believe that in his application, Huw has outlined his expertise and professional competence, and I am happy to confirm that I fully support his application to be accepted as a Fellow of the HEA. 

Please do not hesitate to contact me should you have any queries or wish to discuss the matter further.
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