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Design a person-centred service for vulnerable children. Include a critical evaluation of different types of person-centred planning.

[bookmark: _GoBack]Throughout this assignment a person-centred service for children living in poverty will be designed. A critical evaluation of Person-centred planning (PCP) will be further analysed to identify the ideology of PCP along with a critical evaluation of PCP approaches. This should help conclude which PCP approach should be used within the person-centred service and why PCP is beneficial to base the service around. The two approaches chosen to evaluate are MAPs and PATH.  Once an approach is decided upon the person-centred service for children living in poverty will be further discussed. It will be looked at why children living in poverty are vulnerable and what this service will offer to ensure that these vulnerabilities are minimised to ensure these children experience inclusion. A critical evaluation will be done based on the service in comparison with other person-centred services such as team around the child to identify if there are certain things that other services use or promote that this service could include. This should enable a conclusion to be made as to whether the service designed would be useful and whether PCP is beneficial to vulnerable children or whether it causes barriers. 
	Joseph Rowntree Foundation (2019) states that, poverty is a complex issue that millions of individual living in the United Kingdom face. Those living in poverty are defined as not have the resources to meet the essential needs such as pay bills, heat your home or buy food (Joseph Rowntree Foundation,2019). This can cause barriers to the United Nations Conventions on the Rights of the Child (UNCRC) being met. For example, Article 27 of the UNCRC states that children need to be provided with a certain standard of living (Unicef,2019), however if the essentials are not provided a child’s standards of living could drop below the threshold (CYPCS,2019). Article 24 of the UNCRC states that children have the right to the best health (Unicef,2019), however often those living in poverty can not afford a nutritious balanced diet and therefor this right may not be met (CYPCS,2019). Maslows Hierarchy of needs states that the need for water, food, clothing and sleep are physiological needs (Maslow,2016). Therefor Maslow feels that these needs are something that all individuals require (Maslow,2016). Without these essentials this can cause a lot of stress which results in those living in poverty being deprived of the chance to play a full part in society (Joseph Rowntree Foundation,2019). Often individuals living in poverty also experience vulnerabilities such as discrimination (Joseph Rowntree Foundation,2019). Thompsons 1992 model of inequalities and discrimination states that discrimination is level one of three levels which is ‘personal’ (Thompson,2016). The ‘personal’ level is someone’s thoughts and feelings with regards to their prejudice ideological views on those living in poverty (Thompson,2016). An example of prejudice views would be, an article by New Internationalist (1982) that states, that some individuals believe those living in poverty are living in poverty due to not being able to manage their money or save. This is a prejudice view as there is no evidence of this. The Social Model of Disability however has contrasting views to this. It states that society is in fact a barrier for those living in poverty (Disability Nottinghamshire,2019). Society is seen to be a barrier due to it failing to ensure individuals get a decent income due to the minimum wage being so low (New Internationalist,1982). 
Children living in poverty are especially vulnerable as young children are dependent on their guardians to ensure that their basic needs are met. The United Nations Convention on the Rights of the Child (UNCRC), article 28 defines the adequate standard of living as “a standard of living that is good enough to meet their physical and social needs and support their development” (Unicef, p.1,2019).
Bronfenbrenner (1979) would agree that children in poverty are vulnerable as he believes that children’s growth and development is shaped by the environment surrounding them therefor if their environment is not meeting their basic needs this will cause problems with regards to development. Minujin et al (2005) states that these development issues could lead to the child not reaching their full potential within education due to not gaining the skills or confidence to do so. It is believed that this often leads to a continuous cycle of poverty as these children often turn into adults that repeat this cycle of poverty with children of their own in the future (Minujin et al,2005). The lack of income could also cause stress within the home making it hard for the child to concentrate on their education. This often prevents any chance of the child rising amongst the social ladder (Hillestad,2014). Therefor the aim of the PCP service is to reduce the likelihood of this occurring. (Thompson,2016). 
	PCP has recently been introduced in the Additional Learning Needs Reform which is being implemented in 2020 (Snap Cymru,2019). This reform supports inclusion for all children and states that this will be done by the introduction of PCP. It is believed that this will provide a much more effective education for vulnerable children as it will enable practitioners to identify the vulnerabilities of the child and identify ways to improve these vulnerabilities (Snap Cymru,2019). This will enable an agreement to made with the child as to what outcomes are necessary for them and what needs to be implemented to ensure that the child’s needs are met (Snap Cymru,2019). This will be done by providing the child with the correct support (Snap Cymru,2019). A study was completed where individuals taking part in PCP where asked what they found the benefits of PCP where. The main benefits identified where empowerment and control (Parley,2001) (Wigham et al,2008). The study identified that this was due to the participants feeling that PCP ensured that they oversaw their life and were receiving services that benefitted and listened to them (Wigham et al,2008). It was also identified that PCP provided choice (Langley,2001). This is was because the PCP approaches provided them with the choice of what they wanted their future to be like (Wigham et al,2008). Lastly it was identified that participants felt more confident, happier and assertive when taking part in PCP as it was found to improve their self-esteem (Wigham et al,2008). Maslows Hierarchy of needs would support the benefits of PCP as it provides these individuals with ‘esteem’ due to them feeling in control, listened to and free to make their own choice (McGuire,2012). It also provided the individuals with ‘self-actualization’ by ensuring individuals felt that they can become what ever they want to be in the future (McGuire,2012).  PCP refers to a range of approaches which aim to help individuals plan their futures and receive the services they need (Joseph Rowntree Foundation,2007). The two approaches that would benefit this specific service are; PATH and MAPs.
	Both PATH and MAPs can be used with families, individuals or organisations and are focused around reaching future goals (Pearpoint et al,1998). Both approaches require supportive individuals to aid in the completion of meeting these future goals (Pearpoint et al,1998). PATH is a planning style that focuses on the vulnerable child’s future. This is done by finding out what the child’s dreams for the future are and what their goals are for a years’ time if they want to meet these dreams (Helen Sanderson Associates,2019). It is then discussed with the child, key worker and facilitators what vulnerability is holding the child back from reaching these goals, in this case poverty. To achieve these goals the child needs help and support from those around them (Helen Sanderson Associates,2019). Those that want to help the child to reach these goals are then noted down, this can be staff, family or friends. There are however barriers to this as an individual that want to help the child could also be the individual that is holding them back from reaching their goals which could cause an issue when creating the PATH (Helen Sanderson Associates,2019) (O’Brien et al,2010). It will then be decided what needs to be done amongst the child and individuals that have decided to help the child to ensure that these goals are met. Once this is decided a date will be made for between three to six months’ time to review if the plan is being implemented successfully (Helen Sanderson Associates,2019) (O’Brien et al,2010). There are however barriers as PATH relies on the support of staff and those in the child’s life, therefor if individuals do not follow through with this support the plan can be compromised (Holburn& Vietze,2002). 
MAPs is slightly different to PATH as it not only focuses on the child’s future but also looks at their past (Helen Sanderson Associates,2019). This can sometimes be unnecessary as if the individuals past was traumatic the child may not want to discuss it (Pearpoint et al,1998). A MAPs PCP session is made up of eight steps. Firstly, it is discussed what the point of the meeting is. Once this is established the child talks about their past (Helen Sanderson Associates,2019). This can be useful as individuals at the meeting can identify how the child got to the present. This can sometimes cause problems however as their past situations may be too complex to fully discuss within a session (Pearpoint et al,1998). The child’s dreams and nightmares are also discussed so that those at the meeting can identify what the child wants and what to avoid (Helen Sanderson Associates,2019). From this information the individuals at the meeting brainstorm what can be done to help the individual reach these goals based off what they have heard in the meeting (Helen Sanderson Associates,2019). They will then discuss the child’s strengths and create an action plan to achieving their dreams based off of these strengths (Helen Sanderson Associates,2019).  Both approaches involve working with other individuals and incorporate aspects of Arnstein’s ladder of participation. For example, both approaches use level three of the ladder which is ‘informing’, they do this by letting the child and those working with the child know about decisions being made (Sanderson,2015). Both approaches also follow level four of the ladder which is ‘consulting’, this is done by making decisions and then asking others within the meeting for feedback on the decisions that have been made (Sanderson,2015). Lastly, level six of the ladder which is ‘partnership’ is followed by working with the child to understand their views and feelings and working with other agencies or individuals within the child’s life to ensure that the best decision for the child is made (Sanderson,2015). PATH however is more relevant to this PCP service as even though both approaches focus on the child’s future MAPs focuses also on the child’s past which may cause problems since children living in poverty are vulnerable. 
The main reason poverty was chosen as the focus for the person-centred service is because poverty in childhood has been identified to increase the risk of unemployment in adulthood (Joseph Rowntree Foundation,2019) due to the fact that children in poverty are more likely to either drop out of school or fail in education (Thompson,2016).This is because children in poverty often have fewer resources at home along with less of a focus around education (Hillestad,2014).This can result in the child already being behind their middle and upper-class peers before they even begin school (Hillestad,2014). To decrease the likelihood of this occurring the service will begin by offering the approach PATH to identify what the goals and dreams of the child are careers wise so that the service can decide with the individual what they could do to increase the chances of these goals being achieved (Helen Sanderson Associates,2019). Every Child Matters state that multi-disciplinary teams will be ran by a lead professional (House of Commons Education and Skills Committee,2005).  The PATH meetings will be ran by the lead professional which in this service is a learning mentor. The lead professional will co-ordinate support for the child and act as a point of contact for the child if they feel that the service is not providing what they want or if they are facing any barriers within the service, reducing disadvantage (House of Commons Education and Skills Committee,2005).  The lead professional will also ensure progress is regularly reviewed with the child to ensure that the service is beneficial to them (CWDC,2009). This enables a rigorous follow through of services (Brandon et al,2006). They also will work closely with Careers Wales and work placements to ensure the child’s needs are met (Brandon et al,2006). Some agencies do however have a lack of trust in lead professionals and PCP as to some practitioners it is fairly new, this change can cause anxiety due to the lack of experience and skills with regards to this multi-agency working (Brandon et al,2006). 
The service offers Careers Wales meetings and work placements based off what is discussed within the PATH meeting. Careers Wales (2019) provides individuals with unbiased information based off a career the child may be interested in. They also offer guidance and advice to ensure individuals are successful in planning their future development with regards to a career (Careers Wales,2019). This has been identified to improve career management skills as individuals are advised on what could be done to meet their future goals. It also enables individuals to transition smoothly into the world of work ensuring that individuals enjoy a high level of career satisfaction. It has been found that individuals that take part in Careers Wales have gone on to play an active role within their community (Careers Wales,2019). This is because Careers Wales helps individuals engage with local employers to experience the world of work and get a better understanding of employment (Careers Wales,2019). The goal of Careers Wales is to ensure all individuals achieve to their full potential (Careers Wales,2018). Careers Wales support inclusion through their values of being client centred, committed to equality and diversity, being collaborative and innovative and sustaining engagement within education (Careers Wales,2018). Their aim is to overcome barriers individuals may face by ensuring all young people are supported in the transition from education to employment. Careers Wales supports the Wellbeing of Future Generations Act as they aim for the creation of a more sustainable Wales by providing long-term employment goals, involvement with the community and employers and integration to the world of work (Careers Wales,2018). Statistics show that ninety-eight-point four percent of individuals that took part in Careers Wales moved from school into further education, employment or training (Careers Wales,2018).
	Once the careers advisor and child decide what job role, they want to look further into the service offers a work placement.  Work placements are beneficial to the student as it enables them to develop their skills and experience the workplace culture (Fanthome,2004). It also provides individuals with the chance to decide whether this career really is the career that they aspire to be in (Fanthome,2004). If this is not the case the individual can revisit Careers Wales to talk through their options or have another PATH meeting with the lead professional to discuss their issues. Work placement is also something that can be added to the individual’s CV so that employers can see that the student does have an understanding of work-related issues such as inclusion in the work place. From completing a placement, individuals can learn about the world of work which is something they cannot necessarily do within education as work placement provides first-hand experience (Fanthome,2004). From a work placement, individuals can learn new skills such as being punctual, organising transport to get to the placement and juggling the rest of their life around the placement (Fanthome,2004).  This should improve self-management and organisational skills. Intrapersonal skills are also likely to be put to the test as individuals will meet colleges, individuals with different values and may be in a team working environment. Placement experience also gives individuals the opportunity to reflect upon what they enjoyed about the placement, what they did not enjoy, whether they feel like there are skills they need to improve upon and was the placement something they would definitely like to do in the future as their fulltime job (Fanthome,2004). This critical reflection should make their future choices easier and help them decide whether this career is something they want to pursue or whether they need to speak to the careers advisor or lead professional again about their future (Fanthome,2004). Maslow’s Hierarchy of needs would support what the service has to offer as both activities have been identified to improve self-esteem (McGuire,2012). By promoting employment through the work placements Maslow’s idea of ‘safety needs’ is being incorporated within the service as if the children decide to pursue a career in a certain job, they may experience security in a job role (McGuire,2012). As the service is also aimed at individuals living in poverty the goal of the service is to ensure that their future will hopefully consist of work that will result in them no longer experiencing poverty and therefor Maslow’s Physiological needs will also be achieved through this service (McGuire,2012).
	A PCP service similar to this service is Team Around the Child (TAC) which is a model of multi-agency service provision (CWDC,2009). Both services focus solely on the child rather than their family and those around them (Oliver, Mooney&Statham,2010). Their aim is to meet the diverse needs of every child, which is something both services aim to achieve however TAC is more focused on all children whereas the poverty service solely focuses on those livening in poverty (CWDC,2009). TAC also focuses on the needs and strengths of the child, looking to their future. It is very solution focused (CWDC,2009). This is very similar to the poverty service as it uses PATH to ensure children meet their future goals due to PATH being more beneficial with regards to looking forward. TAC brings together other agencies and practitioners to benefit the child which is what the poverty PCP service does as it works with employers and Careers Wales to benefit the child in their career journey (CWDC,2009). The service could however work with a wider range of individuals such as teachers, youth workers, housing support staff and school support staff (CWDC,2009). Vygotsky’s Zone of Proximal Development would agree with both services as the support they offer would aid in helping those dreams that a child cannot reach on their own become achievable (Lloyd,1999). He believes that these dreams with the help, guidance and encouragement from someone more knowledgeable can become a reality (Lloyd,1999).
	In conclusion this service could be successful for those living in poverty that want a better future. The service offers many benefits through Careers Wales and Work Placements to ensure that not only do individuals improve their likeliness for employability, but they improve their confidence and self-esteem (Careers Wales,2019) (Fanthome,2004). Person Centred Planning was identified to be beneficial for this service as it ensured that there was a clear focus on the child and that the child could discuss with the lead professional exactly what they wanted from the service (CWDC,2009). The support from the lead professional was identified to be beneficial as they act as a support for the child ensuring that if the child faces any barriers, they have got someone that they can communicate these issues with (House of Commons Education and Skills Committee,2005). Overall PCP was identified as being a positive approach to supporting vulnerable children. There where criticisms to PCP due to the lack of knowledge on PCP as it is quite new however due to the ALN reform this barrier should be over came due to PCP being used more frequently within future education (Brandon et al,2006). 
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